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Namaste!

I am glad to know that Chautara Multiple Campus (CMC) panel is going to publish “CMC 
JOURNAL” for the session 2021-22. 

As we all know, we were impacted by an unprecedented situation in the wake of 
COVID-19 and some of the countries are still fighting against this pandemic. It is a 
matter of great pride that CMC fraternity has been able to cope with the situation 
with immense resilience and persistence. We are successors to monitor the situations 
and have been initiating proactive steps to deal with it. CMC team, presently have put 
lot of efforts to continue virtual as well as physical classes adopting various defensive 
strategies against the pandemic. 

Despite of these challenges, bringing out a journal is really an exemplary step of CMC 
team and this step plays significant role in providing an opportunity of expression 
to the creative minds of different personalities. This platform will definitely become 
mile stone in their professional lives to showcase their intellectuality and creativity. 

Finally, I congratulate for the decision of bringing out CMC JOURNAL to the campus 
chief, assistant campus chief, teachers, students, and non-teaching staffs who 
are contributing lot for its publication and wish them very best for all their future 
endeavors. 

Regards,

………………………...........................
Krishna Raj Shrestha 
(Chairman)
Chautara Multiple Campus, Sindhupalchok 

Message from Chairman
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I have great pleasure to know that the faculty members of Chautra Multiple Campus 
are bringing out a journal “CMC JOURNAL” for the year 2021-22. Actually, bringing out 
a journal is not an easy task, but it is a venture of the combined efforts of all faculty 
members. It is no doubt, a tremendous and worth emulating task. 

Chautara Multiple Campus (CMC) is justifiably proud of its reputation. We have 
dedicated staffs, supportive community, interesting assemblies and great students 
and our lead value based pioneering efforts are to synergize excellence amongst the 
learners. In a short span of its life, we have left no stone unturned to offer multitudes 
of higher education opening to empower creative minds to meet the challenges of 
a competitive environment. It has accomplished a lot in the different programs of 
bachelor and master. Currently, the campus is on course of Quality Assurance and 
Accreditation (QAA) by University Grants Commission (UGC) and the permanency of 
campus has been the dire need for its sustainability. To do so, permanency of teaching 
and non-teaching staffs and creating waves for it will be the stepping stone for its 
sustainability.

I hope that the production of “CMC JOURNAL” will unify the efforts of many talented 
staffs and students in a truly unique web; it will be wonderful to see different lecturers 
from different departments of the campus working together harmoniously. 

Finally, my special accolades go to all those who have been working behind the 
computer screen for accomplishing their different articles. 
I wish every success to the venture. 

Warm regards, 

…………………….................................……..
Nagendra Prasad Dangal 
Campus Chief,
Chautara Multiple Campus, Sindhupalchok 

Message from Chief's Desk
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We are duly elated to bring out CMC Journal-2021/22. This is a culmination 
of different personalities of CMC at various fields. Undoubtedly, this 
journal would serve the readers of all sectors with great interest.  This 
herculean task of reviewing this peer reviewed journal would not have 
been possible without the sincere support of Mr. Giri Raj Poudel, Mahendra 
Ratna Campus, Kathmandu, Dr. Rajendra Khanal, Central Department of 
Education, Hari Raj Atreya, Mahedra Ratna Campus, Kathmandu, Paras 
Mani Ghimire, Mahendra Ratna Campus, Department of Education Science 
and Tej Prasad Sigdel, Department of Education who dipped their oars 
into the turbulent water of the journal and have sailed it to the shore of 
publication. We are really thankful to our respected campus chief and 
advisory members of CMC Journal for entrusting us with the responsibility 
of publishing this first edition. 

We sincerely hope that you all readers will enjoy reading this edition. 
Furthermore, this edition can be an effective stepping stone for those 
who are going to carryout different research works in various fields which 
are solely relevant to the different articles of this volume. We value your 
feedback and suggestions for improving our production, so don't feel 
hesitation to express your opinion to any members of the editorial board.  

Regards. 

Editorial Board
Chautara Multiple Campus
Sindhupalchok

From the 
Editorial...
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Background:

Study is a cognitive process of  acquisition. Habits are premeditated sections. They are not the functions of  
psychology but the learned moods of  responses to particular stimuli, environment condition, psychological 
equipment, and the methods of  study need to be controlled to develop study habits. The control of  study 
automatically results in efficient learning, then motives to study are basic to start the activities of  study and to cope 
it going on, it becomes necessary to consider rules, hints, and practical advices. Necessary for effective studies are 
system, and in the regularly of  study period, one can help oneself  in building of  the habits of  system and regularly 
by planning and carrying out creation of  goals and favorable environments.

The excellence of  academic performance of  a student does not simply depend upon his/her intellectual ability. It 
is also governed by the motivation, his/her general adjustment in the institutions, effective study habits home and 
social environments and so on. It is not often observed that students who fail to maintain a good academic record 
does not have lack of  intellectual ability, nor does not have lack of  adequate of  preparation. Their trouble stems 
are poor motivation, emotional difficulties, poor study habits and favorable educational environment. Without 
self- learning, there can't be a judgment of  knowledge that one carries. So, any one remains essential study habit 
to study knowledge and skills. Study habit and study skill are equally important to make study process more 
productive. Study habit is not formed at once. The child begins to form habits very early and his/her tendency 
gets firmly conditioned in the early years of  childhood. Students are basically their own individual differences. 
It all depends upon their ability and environment to receive high performance. Learning can be immensely 
gratifying, but studying usually involved hard work. Once an individual accepts the premise that studying doesn't 
naturally, it should be apparent that one needs to set up an organized program to promote adequate study. 
Learning how to study is really a long-term process. As one goes on studying, one finds more techniques and 
methods that offer new information leading one on an interesting and successful direction. So, the development 
of  good study habit is the high way to the goals of  an individual. A simple and small change in study habit makes 
big differences in goal setting and organization of  one's life. Education is the manifestation of  perfection already 
existing in a human. The manifestation tool is study habit. The level of  preparation and learning strategies 

Keys Words:  Study, Study habit, Counseling, Motivation, Attitude, and Supervision.

Study Habit Patterns of Grade Nine Students Study Habit Patterns of Grade Nine Students 
in Chautara Sanghachokgadhi Municipalityin Chautara Sanghachokgadhi Municipality

Abstract
Study habit is a tendency in which pupils' study effectively when opportunity is given. The main purpose of the study is to find 
out the study habit of the students and to determine the effects of study habits on their achievement. Unless the establishing of 
study habit patterns, effective study is not possible. If the students know the proper study procedure, they will certainly attain 
the better performance and solve the study related problems more effectively. There should be close relationship between effective 
study and a favorable study environment. To find out Study habit patterns 260 students in Chautara Sanghachok Gadhi 
Municipality, of Sindhupalchok, District, were taken of the different 10 Secondary Schools. Survey questionnaires method 
was used, random sampling was used in selection of schools and found that healthy educational environments, qualified 
teacher' teaching, self-motivation factors, interpersonal relationship, guidance and counseling both by teachers and parents 
help to enhance the better learning and attain the better achievement. The main objective of the study is finding out study habit 
patterns of boys and girls in the government and private schools in the village and the city areas.

Nagendra Prasad Dangal
Campus Chief

Chautara Multiple Campus
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develop and employed consciously by students goes a long way to influence their level of  academic performance.

According to Michael Jato et. al. (2014) a good study habit is very important for good academic 
performance and such every parent and teacher would desire their children to be avid and excited 
readers. Therefore, it is essential to create captivating, inviting and comfortable place for the students 
in order to help them cultivate good study habits. Library, more than any other place, provides ideal 
environment and vital information

A good study habit is very important for good academic performance and such every parent and teacher 
would desire their children to be avid and excited readers. Therefore, it is essential to create captivating, 
inviting and comfortable place for the students in order to help them cultivate good study habits. Library, 
more than any other place, provides ideal environment and vital information Alex (2011) described 
a habit as something that is done on scheduled, regular and planned basis that is not relegated to a 
second place or optional place in one's life. It was further stated that a habit is what is simply done, no 
reservation, no excuses and no exceptions. Thus, the habit formed can be improved upon by constant 
practice; and it is very hard to give up a habit once it is formed.

According to Alex (2011) “To study is to buy out the time and dedicate self  to the application and task 
of  study, and to become engrossed in a process of  learning, practice, enlightenment and education of  
one's self ”. Therefore, study habit can be derived from the above as buying out a dedicated schedule and 
uninterrupted time to apply one's self  to the task of  learning. Study habit is an action such as reading, 
taking notes, holding study groups which the students perform regularly and habitually in order to 
accomplish the task of  learning. Study habits can be described as effective or ineffective depending upon 
whether or not they serve the students well. Many of  the issues concerning success in school revolve 
around developing good study habits. Reading habit refers to the behavior which expresses the likeness 
of  reading of  individual types of  reading and taste of  reading.

Objectives of  the Study:

The objectives of  the study are to find out comparative habits of  Government and Private secondary 
schools' students in ChautaraSanghachokgadhi Municipality, Sindhupalchok District. The specific 
objectives of  this study are as follows:

• To find out the study habit patterns of  boys and girls in ChautaraSanghachokgadhi Municipality, 
Sindhupalchok District.

• To determine the study habit patterns from village and city area of  ChautaraSanghachokgadhi 
Municipality, Sindhupalchok district.

• To explain the study habit patterns of  students Government and Private schools in Chautara 
SanghachokGadhi Municipality, Sindhupalchok District.

Significance of  the Study:

• The findings of  the study will be helpful to the students to overcome the problems related to their 
study habit.

• The findings of  the study will be also useful to the institutions which provide information about the 
problems faced by both Government and Private school students.

• This study will be equally useful as reference information for those in future who study of  similar 
nature.
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Limitations of  the study:

• The study is limited to Chautara Sangachokgadhi Municipality 
• The study is limited to different private and governmental schools' students of  this Municipality
• The study is limited to questionnaires as the research tools
• The study is limited to survey research design 

Review of  Literature:

Study habits refer to the daily routine of  study to enhance the learning process. During the last few 
decades, many studies have been conducted in the field of  study habits and their dimensions. So, this 
chapter includes the related discussion of  studies conducted in study habits.

 A psycho- educational survey questionnaire was conducted by Aryal (2016) with the objective of  
developing study habits inventory for secondary students in Nepal. There, 21 standardized non-repeated 
questionnaires were administered to 480 students in 12 districts in Nepal. There were 24 schools which 
of  them (12 governments and 12 private) and 10 boys 10 girls of  average level from each school were 
chosen randomly for the survey. The questionnaires covered the six different area of  studies e.g., 
foundation of  the study, some laws to become laborious students, healthy interpersonal relationship, 
developing effective study habits, study techniques and study related psychological problems,

Shaik, Liyakha (2016) conducted a study on “study habits of  c l a s s  “ x ”  students in relation to their Scholastic 
Achievement”. This study intended to explore the study habit of secondary school students in relation to their 
scholastic achievement in the in Chittoor District of  Andra Pradesh in India. Quality indicator in teaching 
includes curriculum, pedagogy, teaching practice, communication skills, and technology-based education. The 
sample of  the study selected through simple random sampling technique. The sample comprised of  100 secondary 
school students. The result so the study revealed that there is a significant positive correlation between study habit 
and scholastic achievement of  secondary school students as who lead dimension wise. Further, there is a significant 
difference between high and low scholastic achievement students on study habits in general.

In a study carried out by Anju Verma (2016), he found out that the study skills of  the high school students very 
poor. Poor performance in school have been traced to poor study habit. She noted that if  study skills are not 
improved, students will continue to perform poorly in tests and may not be able to realize their full potential. 
Students should therefore evolve good study habit skills like note-taking, time management, organizing for a test, 
recording regular assignments in a note book, having regular   time to study while removing distractions   that 
come from television or phone call at home. Performance of  student is the concerned of  school, teacher, and 
parents and even of  students. There are various causes which affect the learning and achievement to students; 
one of  them is study habit. Study habit is one important cause to determine the student performance so the study 
main aim is to explore the relationship between the study habit and achievement.

The environment in which a child lives is one of  the critical factors influencing his/her study habit and ultimately 
contributes to the progress of  the child in school. There are lots of  home-related factors that have negative as well 
as positive consequences on students' academic performance and ability. Educators and psychologists believe that 
the home provides the basic ingredient that propels   the child for wholesome development [1-3]. When children 
grow up to school age, the home environment still play significant role in the children's academic achievement. As 
a result, educators and psychologist have always channeled their interest on home factors that have high impact 
on secondary school students' achievement and its relationship to the home environment. For instance, adolescents 
see home as a mean of  their emotional problems, parent's attitude like restriction, over protection, harassment, 
physical abuse, not providing enough money for the child; all attributes to emotional distress among adolescents 
which consequently result to individual behavioral attitudes towards school work or activities [4]. Reference [1] 
said most homes lack sound moral environment, like teachers; parents ought to live exemplary life style for their 
children and wards to emulate. 
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Nirmal (1979) compared study habits of  high school students with scholastic performance and 
found out the variation in study habits with age, sex urban and rural area, parental education and 
occupations. The survey was conducted with sample size study 966 students of  class IX and X. Study 
habit inventory by Joshi and Pandey were used which is an adaptation of  Brown Holzman's survey of  
study habits and attitude. The major findings of  the study were: 

• Scholastic performance in various school subjects had low but positive relationship with study habits.

• Science group students had higher scored on study habits test.

• Girls had higher scored on study habits inventory.

• The level of  parental education favored the study habits scores of  the students.

• The family income was positively correlated with study habits scores.

Another study conducted using a “Q” factor analysis to understand the study behavior and habits of  
undergraduate students. The 'Q' factor analysis was used to classify students as either proactive learners 
with well-organized study behavior or disorganized procrastinators based on their self-reported study 
behavior. Findings of  the study showed that a significant difference in the academic performance of  the 
two groups of  students. Student type was found to be a significant predictor of  academic achievement 
beyond and above students' attribute variables (Yang, 2011). Nonis and Hudson (2010) also conducted 
a study on performance of  college student's impact of  study time and study habits in which they found 
that some study habits had a positive direct relationship on students' performance but others had a 
negative direct relationship.

Because of  the importance of  study habits and attitudes on academic performance, some researcher 
has proposed strategies that will help students develop effective study habits and attitudes. For example, 
the study of  Demir et al. (2012), which examined the effect of  development of  efficient studying skills 
curriculum on academic achievements and studying skills of  learners, found that students can acquire 
efficient studying for developing efficient studying skills. The students were able to organize the study 
environment and use specific methods effectively, such as efficient reading, listening lectures, note-taking, 
efficient writing and doing homework. Mutsotso and Abenga (2010) also propose a paradigm shift in 
study methods and suggest strategies for both lecture and the students in universities towards improved 
learning and performance. It is based on the “distributed learning approach” that adequately cater for 
individual differences that exist among the students. The model will address the study space needs and 
the efficiency and effectiveness of  study methods. 

To sum up, the main goal of  the literatures cited above is to strngthen the importance of  study habits & 
attitudes for academic succession of  the students.

Research Design 

The study is descriptive in nature and will apply survey method. Survey as a research methodology is a 
list of  question aimed at extracting specific data from a particular group of  people. A survey consists of  
a predetermined set of  questions is given to a sample. With a representative sample, that is one that is 
representative of  the larger population of  interest, one can describe the attitude of  the population from 
which the sample was drawn. A good sample selection is key as it allows one to generalize the findings 
from sample to the population, which is the whole purpose of  survey research. Surveys are used to 
increase knowledge in fields. Such as social research and demography. This method attempts to establish 
the range and distribution of  some social characteristics; such as education or training, occupation, 
and location, and to discover how these characteristics may be related to certain behavior patterns or 
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attitudes. It is a comprehension study of  existing condition of  phenomenon and suggests improvement 
wherever necessary. 

Applying the survey researcher design, the present study aims at casting light on student's study habit 
pattern through a process of  data collection that enables researcher to describe the situation more 
completely. Using this research method, the present study will carry out in city and village reason of  
Sangachok Municipality, Sindhupalchok district. Sample of  260 respondents from both boys and girls 
and from government and private school with the age of  group of  13 to 16 years old students are 
studied. Respondents will be given orientation about the objective of  research and will be asked to fill 
up the Psycho-Educational Survey Questionnaires provided to them. They will be asked to read each 
question carefully and place a number from one to five in the box next to each response. 

Population and Sampling 

Population of  the present study includes all the students studying in grade 9 from Sagachokgadhi 
Municipality, Sindhudpalchok district. As a sample of  10 school from Sagachokgadhi Municipality, 
Sindhupalchok district are selected. Out of  them 3 are private schools which are located in city area and 
remaining 7 school are government which are most of  the schools are located in village are only Krishna 
Ratna Ganga Higher Secondary School, Jugal boarding high school and Aakata Boardig high schools 
are located in City area. The sample extracted out of  this population will consists of  a total number 
of  260 students. Among this sample size, number of  boys are 86 and number of  girls are 174. As per 
location 74 respondents will be from city and 186 are from village. Similarly, among the students covered 
in the sample 154 students are from Government school and 106 students are from Private school. 

Data Collection Techniques 

The researcher personally will visit the school after obtaining permission from respective school 
principals, where students will be contacted and explained about the purpose of  the study. In order to 
develop rapport and get right responses from the respondents a brief  talk will be given to them. Students 
will be instructed how to respond to different questions from the questionnaire. It will be ensured that 
students did not have a chance to talk to other students or glance at their answer. Clarification will be 
offered on the double raised by the students. The tools are developed by Aryal (2016) and essentials 
questionnaires are used. The tools are administered in accordance with instruction laid down in their 
respective manuals. Students are instructed to answer to each statement and not to leave any statement 
unanswered and waste time in deciding for answer. They are instructed to fill in their demographic data 
as gender, grade, status of  married and unmarried, location as village or city and their school whether it 
is government or Private as required. Students will fill all inventories with in forty minutes' span 

Gender Location School 

Boys Girls City Village Govt. Private 

86 174 74 186 154 106

Total No. 260 Total No. 260 Total No. 260

Analysis of  Data

This chapter presents the collected data from different field survey attempts to analyze the collected data. There 
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were 10 questions and 50 sub-questions asked to 260 students from village and city of  Chautara Sanghachok 
Gadhi Municipality in the different schools of  Sindhupalchok, District. They were altogether 107 boys and 153 
girls from 10 schools among them 7 Government and 3 private schools. 

Table No. 1 Room Environment Respondent Prefer

Response 
Gender School Location 

Boys Girls Govt. Private Village City 

Peaceful 19.73% 17.22% 27.34% 25.18% 24.43% 20.64%

Neat and Clean 11.43% 15.20% 8.92% 8.67% 8.65% 7.66%

Refreshing 8.32% 9.47% 6.30% 6.20% 5.87% 5.79%

Relaxing 5.67% 3.78% 6.60% 4.56% 8.63% 5.82%

Library 5.19% 3.46% 2.76% 2.47% 4.30% 8.60%

Total 50.34% 49.66% 51.92% 48.08% 51.49% 48.51%
Source: Field Survey 2020 

Most of  student's i. e. boys and girls whether they live village or city, studied either government or private prefer 
peaceful room environment for their effective study. The data shows that total 37%; (19.73% boys and 17.22% 
girls) of  this area of  students prefer peaceful environment for their study.

Table no. 2 Major Activities in which Students Spends Most of  Their Time

Response 
Gender School Location 

Boys Girls Govt. Private Village City 

School related works 24.54% 22.17% 26.78% 27.00% 22.13% 23.20%

Electronic Devices 10.76% 9.25% 8.18% 10.40% 9.14% 10.51%
Time with Friends 6.59% 6.39% 5.20% 4.35% 7.57% 8.10%
Playing games 5.37% 3.58% 4.34% 5.35% 3.40% 5.16%
Family Works 5.23% 6.12% 5.30% 3.10% 6.34% 4.54%
Total 52.39% 47.51% 49.8 50.20% 48.58% 51.42%

Source: Field Survey 2020. 

In the aspect of  major activities related work, most of  the students according to the research data,they spent of  
their maximum time on doing school related assignments in which 47% (24.54% boys and 22.17% girls) of  this 
Municipality.

Table No. 3: Requirement to be Excellent in the Studies

Response
Gender School Location

Boys Girls Govt. Private Village City 
Qualification Teachers 22.23% 24.23% 22.60% 20.20% 22.18% 24.22%
Motivation 9.82% 8.15% 11.72% 11.35% 12.75% 13.32%
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High level of  understanding 8.16% 7.45% 11.18% 11.80% 8.54% 9.20%
Co-operative Friends 5.30% 8.86% 2.70% 2.67% 4.30% 5.17%
Materials and pocket money 5.18% 4.62% 2% 3.78% 0.57% 1.50%
Total 50.69% 49.31% 50.2% 49.80% 49.34% 50.66%

Source: Field Survey 2020

All the students of  this research whether they study in the government and private schools or village and city areas 
they felt the need of  qualified teachers for enhancement of  their study. According to the research data maximum 
of  them prefer qualified teachers 46% (22.23% boys and 24.23% girls) rather than materials and pocket money, 
corporate friends etc. 

Table No. 4 Motivating Factors for Good Performance in Studies

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
Practical education 13.06% 10% 9.22% 10.13% 9.48% 10.02%
Motivation 11.22% 9.37% 8.93% 8.46% 8.19% 9.20%
past success 10.87% 11.05% 10.45% 12.36% 10.03% 11.27%
Aim and future vision 9.70% 10. 11% 12.20% 11.08% 12.89% 11.17%
Good books and materials 6.34% 7.28% 8.24% 9.07% 8.07% 9.68%
Total 51.19% 48.81% 49.04% 51.1% 48.66% 51.34%

Source: field Survey 2020

In the aspect of  motivation factors most of  the students of  this Municipality prefer practical education for their 
good performance in the studies in which 23% (13.06% boys and 10% girls) whereas less prioritize on aims and 
objectives and books and materials. They felt second prioritize on past success in which 22% (10.87% boys and 
11.05%) girls).

Table No .5: Kinds of  Help Students Get from Others in Regards to Their Studies

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
Motivation 13.29% 12.07% 15.19% 16.45% 14.02% 15.15%
Study- related help 13.28% 15.01% 15.28% 15.37% 14.48% 16.29%
Guide to overcome obstacles 12.22% 8.34% 7% 8.39% 7.92% 8.07%
Developing right attitude 6.30% 7.13% 7.20% 7.32% 7.83% 6.05%
instruction 6.04% 6.32% 4.35% 4.45% 6.19% 5%
Total 51.13% 48.87% 49.021% 51.98% 49.44% 50.56%

Source: Field Survey 2020 

In regards to the help in their studies, girls need (15.01%) more than boys (13.28%) and they have got more 
guidance to overcome obstacles (12.22%) more than girls (8.24%). Boys need more motivational help as (13.29%) 
than girls as (12.07%) whereas girls need more help for developing right attitude as (7.13%) than boys as (6.30%).
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Table No .6 What Most Students Do to Gain Expertise in their Work or Study

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
Hard work 15.87% 14.19% 15.60% 14.26% 15.62% 14.35%
Self-Confident 15.26% 14.46% 13.19% 14.86% 13.08% 14.15%
Develop effective habit 8.50% 9.02% 11.45% 10.32% 9.23% 10.69%
improve vocabulary and language  7.56% 6.64% 6.01% 5.33% 5.94% 5.57%
Follow up proper procedure 4.36% 4.20% 3.47% 5.7 5.19% 5.18%
Total 51.55% 48.45% 49.57% 50.47% 49.06% 49.94%

Source: Field Survey 2020

It is found that most of  the students gain expertise in their work or study through self-confident as 30% (15.26%) 
boys and 14.46% girls) and through hard work mostly as same as self-confident of  30% (15.87%) and 14.19% 
girls) than other variables of  follow up proper procedure, develop effective habit and improving vocabulary and 
language.

Table No. 7: The Benefits of  Making a Questionnaire Prior to Reading the lesson

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
New Learning 15.54% 14.18% 13.89% 13.04% 11.81% 15.03%
Better comprehension 12.13% 13.80% 12.90% 14.10% 15% 16.24%
High performance 9.43% 9.81% 9.54% 10.70% 8.67% 9.54%
Self-evaluation 7.20% 6.65% 8.62% 7.27% 6.38% 5.54%

Guided learning 5.80% 5.68% 4.74% 5.30% 5.50% 6.64%

Total   50.10% 49.90% 49.39% 50.41% 47.86 52.14%
Source: Field Survey 2020

More number of  city students took importance of  making questionnaire prior to reading the lesson for having 
better comprehension of  (16.24%) than the village students of  (15%) and new learning as (15.03%) and (11.81%) 
respectively.

Table No. 8: The Attitude Students Express Towards the Corrective Evaluation  
They Receive for Their Work and Studies

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
Accept it 22.54% 18.45% 18.72% 21.37% 19.23% 23.02%
Self-Evaluation 11.80% 10.23% 12.13% 12% 12.61% 9.33%
Apply the evaluation 8.25% 7.18% 7.59% 6.90% 6.90% 7.72%
Attitude towards the evaluator 6% 8.18% 8.61% 7.36% 8.72% 6.45%
Attitude towards the evaluation 4.18% 3.27% 2.51% 4.81% 2.12% 3.90%
Total 52.77% 47.23% 48.516% 52.44% 49.58% 50.42%

Source: Field Survey 2020 
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More students whether they are from government or private and study in village or city accepted evaluation 
they receive for their works or studies of  41% (22.54% boys and 18.45% girls) whereas felt self-evaluation 21% 
(11.80% boys and 10.23% girls). Village students have more attitude towards the evaluator than the city students 
of  (8.72% and 6.45%).

Table No. 9: Point of  Inspiration for Students to Move Ahead In spite of  Repeat failures and Weakness in their studies

Response 
Gender School Location 

Boys Girls Govt. Private Village City 
Support 15.26% 16.13% 18.53% 20% 17.65% 13%
Commitment 12% 11.87% 13.01% 12.4% 8.05% 17.60%
Future goal 11.20% 12.56% 14.8% 10.55% 15.% 10.30%
Improve 9.50% 7.78% 0.55% 7.82% 5.78% 8.89%
Inspirational 1.70% 2% 0.34% 2% 1.35% 2.43%
Total 49.66% 50.34% 47.23% 52.77% 47.78% 52.22

Source: Field Survey 2020. 

More students 31% boys (15.26%) and girls (16.13%) are needed support of  inspiration for students to move 
ahead whereas future goal of  the girls in this section is more boys as (12.56%) and (11.20%) respectively. In this 
commitment area boys have felt (12%) and (11.87%).

Table No. 10: Need of  Counseling in Order to Do Well in Studies

Response Gender School Location 
Boys Girls Govt. Private Village City 

Study habits 15.15% 17.78% 16.07% 17% 17.49% 15.59%
Procedure of  hard work 11.56% 13.19% 10.34% 11.22% 9.43% 8.06%
Relationship Techniques 9.15% 9.60% 8.39% 9.05% 10.19% 8.72%
Time management 7.29% 6.52% 8.78% 6.75% 7.86% 9.27%
Overcoming low self- esteem 5.23% 4.53% 6.62% 5.78% 6.38% 7.01%
Total 48.38% 51.62% 50.20% 49.80% 51.35% 48.65%

Source: Field Survey 2020

In the area of  counseling the students of  this Municipality are needed of  counseling to develop their study habits 
as 33% (girls 13.78%) and boys (15.15%). The village students (10.19%) and city students (8.72%) are needed of  
counseling in the development of  rational techniques. 

Summary, Conclusion and Recommendation

The objective of  the study is to find out the pattern of  study habits of  the students of  grade 9 from Chautara 
Sanghachok Gadhi Municipality of  Sindhupalchok District. The study attempts to find out pattern of  study habits 
between boys and girls, between the students from village and city and area and the students from Government and 
private schools. This research is based on data obtained by field survey from 260 respondents from 7 government 
and 3 private schools. The summary of  the findings of  pattern of  study habits of  those students pertaining 10 
questions and 50 sub-questions are used and the conclusion and some recommendations are mention here.
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Conclusion

Study habit patterns between boys and girls, students from city and village and from government and private 
schools' significant differences and similarities in many concerns. The findings of  the research can be used by 
teachers, school administrations concerning government and non-government personnel. According to (Table 
No 1.) most of  the students prefer peaceful, neat and clean room environment to study. Likewise, students spent 
most of  their time doing school related works as shown in Table No 2). More of  them need qualified teachers for 
their learning according to (Table No 3). Past success and practical education were given priority in motivational 
factors in (Table No 4). In the sector of  kinds of  help from others students need motivational help, guidance helps 
and study related help according to (Table No. 5). According to the expertise they seek the help in developing self-
confident and hard work in (table No 6). 

The city students are more benefitting of  making questionnaire prior to reading the lesson than the village 
students on better comprehension and new learning than the village students in (table No.7). The attitude towards 
the correcting evaluation in which they receive for their work mot students in favor on accepting the evaluation 
and then self- evaluation in (table No. 8). In the inspiration topic for students to move ahead in their weakness 
and failures both boys and girls seek support from the concerning persons and prefer of  their own commitment 
(Table No 9). At last, most of  the boys or girls and either government or private schools and whether they study in 
village or city they need of  counseling help in developing study habits and developing techniques of  relationship 
as in (Table No. 10).

Recommendations

This research study is secondary level school students of  grade 9 from Chautara Snghachok Gadhi Municipality 
of  Sindhupalchok, District. There are 260 students of  sample size from 10 different schools and ignores for 
research from other grades. In the research the students of  grade 9 are of  13-15 years of  age. The study used 
very simple statistical tools. Other statistical methods are used such as correlation and regression can be used for 
further study.

The following recommendations are given for the further study:

It is important that the findings of  this research are not generalized to all the schools in the country. This study 
is from only one Municipality of  a District. So, further research can be conducted with larger sample size from 
other schools in the other region.

Other factors that may influence the study habits pattern of  students such individual intelligence, socio-economic 
background of  the family, parental education and Socio-cultural environment of  the students etc. should be 
considered for the further research in other part of  the District or other region of  the country.
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Introduction

The idea of  organizing schools as learning organizations where the practices allow for continuous learning is 
rapidly and steadily considered as the mediator for achieving school improvement (Silins and Mulford, 2002). 
The school is gradually transformed into a learning organization which needs to refresh the processes involving 
its current and future needs (Huber, 2004). A great deal of  research on factors promoting teacher effectiveness 
has been conducted by educational scholars. Leadership practices seem to have quite positive effects on teacher's 
lifelong professional development in the school context (Flores 2007) because they have the potential to empower 
teachers towards a commitment to change and enhance their learning in school organization (Bogler, 2001; 
Fullan, 2002; Day et al, 2001).

My purpose in this paper is to give a brief  description of  the main leadership practices that contribute to teachers' 
effectiveness. In the sections that follow, I first provide definitions of  the two Leadership Models (Instructional 
Leadership and Transformational Leadership). Following that, I present leadership practices that enhance teacher 
effectiveness. I then offer general conclusions that came out from six studies that have attempted to reveal the 
impact of  leadership on teacher's effectiveness.

Leadership Models 

Effective leadership has a key role in motivating teachers towards individual and shared learning, a factor which is 
considered to be quite important for school effectiveness to be achieved (Leithwood & Jantzi, 2000). Consequently, 
it becomes clear that leadership is the mediator which has the authority to develop and empower teachers in the 
quest of  school effectiveness (Huber, 2004). Over the past 25 years there are several different theoretical models 
concerning the educational leadership. However, two basic models have dominated: the instructional leadership 
and the transformational leadership (Hallinger, 2003). Each one of  these models considers the school principal's 
role and its characteristics from a different perspective. The idea of  the educational instructional leadership 
which was introduced during the early 1980s describes a principal who wants to manage, supervise and develop 
curriculum and instruction in the school context (Bamburg & Andrews, 1990). Instructional leaders usually aim 
to school improvement having a strong goal orientation (Hallinger, 2003) but at the same time they construct 
an academic pressure because of  indicating high expectations from the teachers (Hallinger & Murphy, 1986). 
According to Hallinger (2000), an instructional leader specifies the school's aims, organizes the instructional 

Keys Words:  Impact, Instructional Leadership, Transformational Leadership, Practices, Effectiveness

The Impact of Leadership on The Impact of Leadership on 
Teachers' EffectivenessTeachers' Effectiveness

Abstract
The continuous and intensive socio-economic changes have created the need of restructuring educational practices as well as 
the structures of the schools. New challenges have been introduced aiming not only to improve the educational outcomes but 
also to achieve the adaptation to the new community needs. In the educational arena, teacher is the mediator, the person that 
expresses the evolutions and transforms them to knowledge. This paper reveals the involvement of educational Leader in the 
teacher's educational process. Leadership policy is a crucial factor for the teacher's effectiveness. Some practices, in relation 
with Leadership policy, are proved that contribute to teacher's empowerment.
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program in order to achieve these goals and tries to promote learning by constructing the appropriate climate. 
Several additional practices are also applied by the principal in the school setting. For example, the communication 
between the leader and the teaching staff seems to be quite important for the specific educational and learning 
goals to be extensively known and supported by the total school community. Additionally, the principal should 
manage the instruction procedure on the whole and supervise the student's progress. An instructional principal 
tries also to create a positive learning environment by supporting the professional development, sharing his vision 
and providing strong motivations and inspirations for learning to the teaching staff (Hallinger, 2000).

Instructional Leadership has adopted a top-down approach. On the other side, Transformational Leadership 
seems to have a bottom-up focus. Specifically, it does not come exclusively from the principal; the teaching staff 
participate too (Leithwood & Jantzi, 2000) and teachers' needs and views are usually taken into consideration.  For 
this reason transformational model of  leadership is thought to be a kind of  shared or distributed leadership which, 
based on bottom-up participation, aims to striking educational change (Day et al, 2001). Moreover, contrary to 
the instructional leadership which is established on direct management and supervision of  teaching (Leitner, 
1994), transformational principals enforce teachers' capacity and engage them in collaboratively learning. This 
type of  head teachers attempts to link the individual goals with the organizational ones and as a consequence 
creates the climate where the educators have the chance to be self-motivated towards the achievement of  school 
effectiveness, without the principal's guidance being necessary (Hallinger, 2003).

Leadership Practices Enhancing Teacher Effectiveness 

Teacher: Individual Aims or School Orientation Aims?

Leadership, in whichever model it embraces, has as central goal to ensure and maintain the school improvement 
which has to do with the quality of  teaching; the most influential factor of  students' achievement. It is obvious 
though that the quality and the effectiveness of  leadership is understood and evaluated in correspondence with 
regards to teachers' motivation and effectiveness (Fullan, 2001). According to recent research, one of  the main 
leadership practices has to do with the teacher's empowerment which is strongly related to the central goal of  the 
school; students' learning. The improvement of  the employees' performance is a significantly important aim which 
the leader tries to achieve through several actions taking into consideration individuals' beliefs, values, motivations 
and skills (Leithwood, 2006). Structuring a specific vision and giving directions, they provide teachers with a 
strong motivation to improve their performance. In particular, setting a shared purpose that clarifies the roles, the 
objectives and the desired expectations from the teachers' performance they enhance teachers' effectiveness in the 
classroom.

An additional managerial strategy is the personal support provided by the head teacher and also the construction 
of  the appropriate environment for accomplishing personal and organizational aims.

Moreover, it is the principal's responsibility to build that kind of  work conditions which would allow for productive 
and creative relationships between the teachers and the whole community, enforcing in this way the professional 
development of  the teaching staff. Also, the leader can provide opportunities for teachers' learning by organizing 
and managing several programs concerning their professional development or by offering individual mentoring 
to them (Leithwood & Jantzi, 2006). Such leadership practices produce supportive working conditions to motivate 
and influence the teaching staff. Going through recent evidence it could be stated that leaders are also able to 
determine teachers' emotions which are considered to be influential to their motivation and effectiveness, such as: 
sense of  efficacy, job satisfaction and anxiety (Leithwood & Jantzi, 2006).

A teacher to be motivated should be helped to evaluate and recognize the need to change his/her perceptions 
towards a specific direction-action. So, motivation could be considered as the interaction between individual aims 
and the goal-orientation of  the school (Ford, 1992). For this reason, a leader should adopt strategies in order to 
motivate teachers and coordinate their personal aims with the school ones. The sense of  capacity is usually a 
strong motivating feeling which increases the amount of  effort paid, aiming to achieve the common goal. Some of  
the leadership strategies which could increase the teachers' capacity and as a consequence their motivation is the 
positive and supporting feedback, the experience shared with the teaching staff and the communication in order 
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to explain in details the aims and the actions that should be applied (Leithwood & Jantzi, 2006). Positive emotions 
also, in correspondence with the achievement of  a personal goal, seem to have motivational value which could be 
empowered if  the principal expresses his confidence concerning the success attained through positive feedback 
(Leithwood & Jantzi, 2006).

Having in mind that the effectiveness of  employees is highly dependent on whether they are satisfied in the 
working settings or not, leaders should give great attention to raise teachers' job satisfaction (Heller, Clay and 
Perkins, 1993). According to Locke (1976), job satisfaction is defined as a positive emotional situation which 
derives from acceptance of  one's job and experience. According to studies conducted, there are several leadership 
activities, such as initiating structure, which deeply influence the factor of  job satisfaction (Nguni, Sleegers and 
Denessen 2006). The more autonomous the teacher is the more satisfied he/she feels in the job settings (Hall, 
Pearson and Caroll, 1992). Consequently, the principal should not only provide educators with the opportunity 
to take initiatives but also allow, up to a certain extent, the involvement of  teachers in several managerial and 
decision-making practices (Bogler, 2001). In order to achieve this, the principal should apply more collaborative 
and less autocratic decision-making styles because, as could be concluded from several theories in organizational 
psychology (Argyris, 1964; Likert, 1967 (cited in Latham, 2007)), the participation of  employees in decision- 
making procedures ensures their job satisfaction. It has been pointed out that teachers have the intention to be 
more satisfied when the principal is perceived as a trustworthy person who shares his experience and facilitates 
communication in the school context (Nguni, 2006).

Organizational Commitment and Organizational Citizenship

Organizational commitment and organizational citizenship are two additional significantly influential 
characteristics, concerning the employees' effectiveness, motivating them for organizational change (Nguni et 
al, 2006). Transformational leadership recognizes the importance of  those characteristics. Firstly, commitment 
of  organizational members is considered to be one of  the central procedures through which individuals come 
to think their relationship with the organization (Porter et al, 1974). Teachers' organizational commitment is 
achieved when a) the goal-orientation of  the school is broadly accepted; b) teachers desire to remain in the school 
community and c) they are willing to apply adequate effort for the school progress (Porter et al, 1974). The school 
leader could influence and empower the organizational commitment of  the teachers not only through several 
practices, but also through his/her behavior. The leader, as a role model, often inspires his followers creating a 
vision for the future of  the whole school community (including the teaching staff), a fact that strongly motivates 
and inspires teachers to remain in the school and to contribute to this vision. What is more the individualized 
consideration which is offered to the teachers from the principal, often gives the opportunity for mentoring and 
supporting the teaching staff towards the goal-orientation of  the school, taking into consideration the personal 
aims, feelings and needs of  the individuals and keeping in that way teachers engaged to the school organizational 
practices (Nguni et al, 2006). Bateman and Organ (1983) defined Organizational citizenship behavior “as a 
work- related behaviors that are discretionary, not related to formal organizational reward system, and in the 
aggregate, promote the effective functioning of  the organization” (Organ et al, 1990, p.46). A core characteristic 
of  organizational citizenship behavior includes offering help without necessarily expecting a reward.

Going through several conducted researches, leadership seems to be able to affect the organizational citizenship 
behavior of  teachers either indirectly, through its influence on job satisfaction, or directly, through leader's 
behavior and personal relationship with the teaching staff (Nguni et al, 2006). Organizational citizenship behavior 
could be empowered via several leadership mechanisms. Firstly, the orientation towards the accomplishment 
of  a specific vision can transform the individual work behavior into a meaningful and important activity. That 
activity contributes to the school evolvement and helps teachers to obtain not only a better sense of  their role in 
the organization but also a vision about their future as members in this organization.

Clarity about the principal's expectations concerning teachers' working performance makes employees to consider 
organizational citizenship behavior as part of  their role. This stability of  the goal orientation and of  the working 
environment make the leader trustful and keep his followers engaged in the school practices empowering though 
organizational citizenship behavior (Organ et al, 2006).
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Additionally, the promotion of  collaborative working towards the achievement of  common goals exhibits 
organizational citizenship behavior as teachers think to be more responsible concerning the effectiveness of  the 
group. Furthermore, individualized support, as a leadership strategy, is considered to be really supportive, being an 
indicator of  principal's interest towards employee's satisfaction and needs. As a consequence, the leader becomes 
favorable to his followers who usually express their satisfaction through citizenship behavior (Organ et al, 2006). 
In 2006, Ngui conducted a study in Tanzania trying to explore the effects of  transformational and transactional 
leadership practices on teachers' job satisfaction, organizational commitment and organizational citizenship. 
Going through the study results, job satisfaction is usually the mediator for accomplishing both organizational 
commitment and organizational citizenship. What is more, transformational leadership practices seem to have 
quite positive effects on teacher's satisfaction in the school context. The fact that the sample size was quite big 
(560 teachers) allow for generalizations to be made. However, even though a few interesting findings have been 
revealed, it should be pointed out that the study is referred to the educational context and culture of  Tanzania 
and not to the Western world.

Another concept that has been applied in education during the last years and is considered to be beneficial for 
teachers' effectiveness is the teacher leadership. It is a form of  collective leadership, where educators develop their 
skills through collaborative work (Troen & Boles, 1992). The term of  teacher leadership suggests a commitment 
among the school teachers, to share their learning and experiences in supportive school culture (Harris & 
Lambert, 2003). Research evidence points out that the involvement of  teachers in decision-making procedures, 
as well as their empowerment to adopt leadership responsibilities, increase their confidence and job satisfaction. 
Furthermore, taking into account the study conducted by Lieberman et al (2000) teacher leadership increases 
educators' self-esteem and guides them towards motivation and encouragement of  their colleagues. Another 
element is the collaborative climate among the teachers which is a characteristic of  teacher leadership practice 
and reinforces school improvement; a process that allows the professional development of  the teaching staff in 
a learning community through lifelong knowledge sharing (Flores, 2007). Teacher leadership seems to have the 
potential to structure a collaborative environment, transforming though schools into learning organizations where 
teachers' isolation is significantly restricted (Muijs & Harris, 2003). The practice of  teacher leadership is centrally 
focused on empowerment, and collaboration; practices that are core characteristics of  distributed leadership 
(Muijs & Harris, 2003). In 2007 Muijs and Harris published an article, based on a study commissioned by the 
General Teaching Council for England (GTCE) and the National Union of  Teachers (NUT), discussing three 
case studies from three different schools where different levels of  teacher leadership are applied. According to 
the findings, teacher leadership is considered to be a quite important factor of  teacher's effectiveness. However, it 
is usually necessary to provide the teaching staff with the appropriate training in order to provide them with the 
capacities to take on leadership roles. While each school has been investigated in depth concerning the teacher 
leadership, the fact that only three schools are included in the article should not be neglected and for, this reason, 
generalizations should be done cautiously. Researchers conducted on the impact of  leadership practices on 
teachers' effectiveness have confirmed what literature suggests; that leadership can influence factors concerning 
teachers' professional development.

Leithwood (1994) made a synthesis from different studies and he indicates “people effects” not only as the 
foundation of  transformational leadership but also as one of  the most important factors of  restructuring schools. 
According to Leithwood a transformational leader tries to form common goals in order to guide his/her followers 
towards a specific orientation by offering individualized support.

In these work settings, the principal usually recognizes the difficulties of  the staff, seeks for new ideas to resolve 
them and spends a lot of  time to develop the human capital.

More recently, Flores (2007) conducted a study in six schools in northern Portugal trying to find out if  school 
leadership affects the teachers' learning. All interviewed teachers pointed out the central influence of  leadership 
on structuring a well-developed community in which learning is promoted through several improvement projects.

What seems to be quite interesting is the fact that teachers described effective leadership “as being knowledgeable, 
strong and goal-oriented, but at the same time, flexible, encouraging, supportive helpful and close to staff” (Flores, 
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2007, p.309); characteristics that match to the transformational style of  leadership. While all of  the interviewed 
teachers recognized the strong influence of  the leadership practices on structuring a learning community, it 
is important to bear in mind that the number of  the sample is quite small (14 teachers). While the style of  
transformational leadership indicates positive impacts on teachers' effectiveness, Jackson (2000) suggests that a 
climate of  uncertainty is often created by transformational leaders because of  the increased flexibility. However, 
there are several studies which reinforce the conclusion that the transformational leadership has the potential to 
empower teachers towards the commitment to change their learning in the organization as well (Bogler, 2001; 
Fullan, 2002; Day et al, 2001).

While the vast majority of  evidence suggests the transformational leadership as an effective leadership style, it is 
quite important to go through the teachers' perspectives concerning how instructional leadership style could be 
effective too. Blase and Blase (1999), interviewed 809 teachers in USA to explore how teachers identify effective 
instructional leadership. According to data provided, instructional leaders could be effective following two practices: 
by communicating with the teaching staff to promote reflection and by promoting professional development. The 
first one could be achieved through several activities such as: giving feedback in order to encourage teachers, 
modeling teaching techniques in the classrooms, giving food for thought via inquiry opinions and giving praise 
about an effective teaching behavior. The promotion of  professional development could be accomplished 
through other strategies: focusing on teaching and learning studies, empowering collaborative environment where 
exchange of  experience and learning would be facilitated, applying principles of  lifelong learning, redesigning 
teaching programs to achieve effective learning. The fact that the research tool used (questionnaires) was designed 
in accordance with Blumer's (1969) and Mead's (1934) (cited in Blase and Blase, 1999) theory which is appropriate 
for research in social settings, strengthens the reliability of  the findings. However, the research is conducted 
exclusively in the USA educational context and as a consequence the conclusions are about this specific context.

Concluding, the findings of  the above studies offer useful insights and collectively provide evidence to support 
the claim that the transformational leadership has the potential to empower teachers towards the commitment.

Conclusion

Current educational research has shown that school has been transformed into a learning organization which 
needs to be well structured and to renew itself  continuously taking into account its present and future needs. 
Leadership is the mediator which activates inspiration, motivation, support and guidance towards the right 
direction bringing out the maximum of  teachers' potential and achieving school improvement. Perhaps, the most 
prevalent finding one can draw from the above is that practices such as motivations of  educators, job satisfaction 
in the work settings, organizational commitment, organizational citizenship and teacher leadership are only some 
of  the leadership factors which are considered to be strongly influential concerning teachers' empowerment. 
What is quite interesting too is that, according to the literature and the evidence provided, transformational 
leadership seems to include all the appropriate practices that strongly influence teachers' effectiveness. However, 
regardless of  the leadership model employed, this could be effective if  the appropriate procedures were applied.
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Introduction 

This present research work on Arundhati Roy's novel The Ministry of  Utmost Happiness primarily deals 
with various socio-political issues and its relation with discourse. More specifically, this research aims to 
critically analyze the discourse in terms of  different socio-political issues focusing on inequality in the 
novel The Ministry of  Utmost Happiness. For this, firstly it analyzes the text, then Critical Discourse Analysis 
(CDA) and its relation to the novel later. 

The issues mentioned in the novel are the agenda of  CDA. Different socio-political issues of  the novel 
are the key concerns of  CDA. The novel is blended with different issues like inequality, power politics, 
hegemony, ideology, exploitation, domination, discrimination, injustice etc. Thus, I have used CDA 
along with its different tools including naming and describing, implying and assuming, as the lens/tools 
to investigate these issues because CDA is a type of  discourse analytical research that primarily sheds 
light on the way social power abuse, dominance and inequality are enacted, reproduced and resisted by 
text and talk in the social and political context. 

Similarly, Roy, through this novel has taken the role of  a spokesperson to support the oppressed 
marginalized and the deserted. Her work involves the harsh reality of  society. In the novel she does not 
show any hesitation either to write or speak on any felonious issues. So, as CDA is the voice of  muted 
voice, Roy is also through this novel, is typically giving voice to the voiceless people. Thus, the novel The 
Ministry of  Utmost Happiness is the expression of  her disgust, anger, dissatisfaction and sympathy and these 
angers and dissatisfactions are the unavoidable parts of  CDA. Furthermore, CDA has the responsibility 
not just to react to discriminatory practices of  the society but also to be proactive and to take necessary 

Keys Words:  inequality, transgender, hijra, power politics, ideology, dalit, and language

Representation of Inequality in Roy's The Ministry of  Representation of Inequality in Roy's The Ministry of  
Utmost Happiness:  A Critical Discourse AnalysisUtmost Happiness:  A Critical Discourse Analysis

Abstract
This paper primarily examines Arundhati Roy's novel The Ministry of Utmost Happiness, with special attention to its vari-
ous socio-political issues and its direct relation to Critical Discourse Analysis (CDA). CDA, as it is connected with those is-
sues, this paper brings and applies the concept CDA particularly focusing on assuming and implying, naming and describing, 
prioritizing and negating as the tools to examine the novel and different aspects of CDA forwarded by two prominent scholars 
of CDA, Norman Fairclough and Teun van Dijk who have also shaded primary light on roles of discourse analysts as social 
agents for the transformation of society. Similarly, to develop the general concept of the novel, this paper initially discusses the 
nature of the novel briefly and to bring the different socio-political issues from the novel into forefront, it highlights the issues 
like inequality, power politics, hegemony, ideology, exploitation, domination, discrimination, injustice etc by exploiting the 
concept of CDA and its different tools in the facing part of the paper. This examination leads to finding the issues mentioned 
in the novel are unavoidable agenda of CDA and different tools of CDA describe how discourse pattern is changed.  In this way, 
this paper helps the readers in understanding the concept of CDA and its different tools to treat the discourse pattern in the 
Roy's novel The Ministry of Utmost Happiness.

Shiv Raj Paudel
Lecturer, Department of  English Education

Chautara Multiple Campus
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actions to stop such discrimination. So, by using CDA as a tool to examine the novel, I as the researcher 
expect how CDA encourages resistance to discriminatory practices over the marginalized or unequally 
treated groups of  the story.  

Concept of  Discourse, Discourse Analysis and Critical Discourse Analysis 

The word 'discourse' is generally defined as the study of  language beyond sentence. Mills in his book 
Discourse says:

A discourse is not a disembodied collection of  statements, but grouping of  utterances, sentences, or 
statements which are enacted within a social context, which are determined by that social context ……
institutions and social context therefore play an important role in the development, maintenance and 
circulation of  discourses. (10)

It clarifies that discourse is the larger units of  spoken or written languages such as utterance, sentences, 
or statements that can be analyzed and interpreted according to different social context. Furthermore, 
discourse should be grammatically cohesive, unified and contextually meaningful and logical. 

Similarly, discourse analysis, on the other hand, studies how sentences are formed or organized into 
larger units like in conversation, paragraphs and so on. To make it more clear Richards Rodger in his 
book Approaches and Methods in Language Teaching defines discourse analysis as: 

The study of  both spoken and written discourse is discourse analysis to refer to the study of  spoken 
discourse and text linguistic to refer to the study of  written discourse. Discourse analysis deals with how 
the choices of  articles, pronouns and tenses affect the structure of  discourse, the relationship between the 
utterance in a discourse, the moves made by the speaker to introduce a new topic, change the topic assert 
a higher role relationship to the other participants and, analysis of  spoken discourse is sometimes called 
conversational analysis. Some linguists use the term text linguistics for the study of  written discourse. (84)

Rodger gives concrete definition of  discourse analysis. His definition makes us clear that discourse analysis 
is the study of  both spoken and written discourse. Similarly, it also makes us clear that how different 
grammatical items affect the combination of  discourse. This idea is solely connected to the text as well.  
Uses of  different articles, pronouns, etc stated in the novella have great impact on the discourse pattern 
or structure.  As an example, we can examine the title of  the novella itself. The use of  definite article in 
the title The Ministry of  Utmost Happiness shows particular world or nation where there is always utmost 
happiness. So, it shows different grammatical items also affect the discourse pattern and its meaning. But 
this title itself  is an ironical in nature because readers do not find the ministry of  utmost happiness in the 
novel. Thus, Discourse analysis also studies the relationship between language and context in which it is 
used. It analyzes the meaning and various issues which is commonly found in the discourse. In this sense, 
discourse analysis offers the insights into the problems and processes of  language use.

After the aforementioned discussion on discourse and discourse analysis, this section of  the paper 
leads the readers towards CDA. Critical Discourse Analysis (CDA) is an emerging discipline in various 
aspects of  language related studies in the late 1960s and early 1970s. It primarily studies discourse from 
politically committed perspectives. It examines how discursive sources like power inequalities, hegemony 
and domination are maintained and reproduced within specific political, social and historical contents. 
CDA aims to investigate critically social inequalities as it is expressed, signaled, constituted, legitimized 
and so on by language use. FairClough's book Language and Power is commonly considered to be the 
landmark publication for the start of  CDA; however, the work of  Thorn Burry, Wodak, Van Dijk etc 
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have also contributed a lot for establishment of  CDA as a school of  investigation. 

After knowing the above provided general concept of  CDA, there can still be confusion among readers 
regarding the differences between Discourse Analysis (DA) and Critical Discourse Analysis (CDA). Thus, 
to remove this confusion, the paper in this part points out how CDA is different from DA. CDA differs 
from discourse analysis in the sense that a) it implies adopting a critical perspective, b) CDA researchers 
study discourse by placing texts in their context, rather than as isolated objects, c) CDA is not just 
analysis of  discourse; it is part of  some form of  systematic trans disciplinary analysis of  relations between 
discourse and other elements of  the social process. d) It is not just general commentary on discourse; 
it includes some form of  systematic analysis of  texts. e) It is not just descriptive; it is also normative. It 
addresses social wrongs in their discursive aspects and possible ways of  righting or easing them. 

Researcher here hopes that the above-mentioned distinctions between DA and CDA have been somehow 
fruitful to know the concepts respectively. Now, the paper moves to some basic tenets or principles of  
CDA assuming as the most important portion of  CDA. For that the researcher brings the reference from 
FairClough and Wodak. They have summarized the basic principles of  CDA as: a) CDA addresses social 
problem b) Power relations are discursive c) Discourse constitutes society and culture d) Discourse does 
ideological work e) Discourse is historical f) The link between text and society is mediated g) Discourse 
analysis is interpretive and explanatory and h) Discourse is a form of  social action. I also claim that, 
most of  the basic principles of  CDA mentioned above can be applied in the novella. As the examples, 
the principle numbered 'a' is concerned with the social problem and so is found in the novella as well. 
The issues like untouchability, gender discrimination, religious conflict etc are the examples of  social 
problems and these problems are found in the novella as well. Similarly, the principle numbered 'b' is 
related to power abuse of  the novel as utilized by different politicians in the novella. Principle numbered'd' 
is associated with the concept of  CDA as ideologies are reproduced through language. Thus, these 
principles of  CDA are blended with the novella as well. 

Literature Review

Many scholars of  literature reviewed this novella from different perspectives. Some reviewers appreciate 
the novel as identity-based work, while others call it as novel that provides place to social political outcasts; 
some call it as the lamentation of  the sufferer of  Kashmir conflict, etc. But none of  the critics have used 
their lens to analyze the novella from the perspective of  CDA. Thus, I as a researcher here want to 
fill this gap claiming that the examination of  different issues mentioned in the novella and revealing 
their relation with CDA also becomes mandatory because the novella consists of  different sociopolitical 
issues which have direct access to CDA. To prove it, I want to mention the previously done reviews of  
different critics as how they have treated the novella and how the issues mentioned in the novella are 
interconnected with CDA. 

Charles L Larson in his review of  the book The Ministry of  Utmost Happiness points out that the book 
deals with the issue of  Hijra who are considered “special or holy people” in one hand and on the other 
hand they are treated as the “objects of  discrimination” (27). He finds the novel highlighting ambivalent 
treatment towards transgender in India. Anita Felicelli on her book review for Los Angeles Review of  
Books states “Identity is at the heart of  The Ministry of  Utmost Happiness. Not only India's identity, 
or Kashmir's identity, but also the identities of  individual people, often those considered marginalized” 
(4). For her, the identity issue as the major concern of  Roy in the fiction. Karan Mahajan in his review 
about the book in New York Times proposes “Set in India in the present decade (with back stories 
extending into the 1950s), it is a novel about social and political outcasts who come together in response 
to state-sponsored violence” (1). Mahajan finds the novel bringing back the history of  social and outcasts 
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of  India. Alex Clark on his book review “The Ministry of  Utmost Happiness by Arundhati Roy review – a 
patchwork of  narratives” for The Guardian magazine explains “The Ministry of  Utmost Happiness is a 
curious beast: baggy, bewilderingly overpopulated with characters, frequently a chronological, written 
in an often careless and haphazard style and yet capable of  breathtakingly composed and powerful 
interludes” (2). Clark finds the baggy, bewildered, a chronological and over populated in one hand but 
being all these the novel has not missed to be a breathtaking work with powerful interludes. Tabish Khair 
his book review on The Hindu Magazine states:

What magic reveals, what magic hides” expresses “Not that this is a perfect novel, or that it even deserves 
all the hyperbolic accolades being showered on it in certain quarters. But it is more experimental a work 
than Roy's excellent first novel, The God of  Small Things, whose radical reputation was far in excess of  its 
structure and style. (2)

For Khair, The Ministry of  Utmost Happiness is not as stylish and properly structured as Roy's earlier fiction 
The God of  Small Things. For him the first work was excellent. He is quite skeptical with his review. Seemita 
Das in her book review entitled 'The Ministry of  Utmost Happiness' is a melancholic wail out of  a war-torn 
land” for Times of  India states “. . .I do know that this book is a lament - lament on the daily struggles 
for (dignified) survival borne by the scarred populace of  war-torn Kashmir . . .” (1).  Das regards the 
fiction as the lamentation of  those sufferers who are directly affected by the Kashmir Conflict.

Although the aforementioned critics provided the variety of  lens to see the novel from different angles, 
I find the issue of  inequality in relation to CDA quite interesting and relevant for present research. In 
this regard, the paper includes the concept of  CDA, its importance, main tenets and different aspects 
of  CDA and their relation to the novella. For that, the paper primarily applies the concept of  CDA 
forwarded by two prominent figures of  CDA Norman Fairclough and Teun van Dijk. 

Aspects of  CDA and Novella 

To FairClough, CDA is defined as a branch of  discourse analysis, which is concerned with analyzing 
opaque as well as transparent structural relationships of  dominance, discrimination, power and control 
as manifested in language as he wrote:

CDA systematically explore often opaque relationships of  causality and determination between (a) 
discursive practices, events and texts, and (b) wider social and cultural structures, relations and processes; 
to investigate how such practices, events and texts arise out of  and are ideologically shaped by relations 
of  power and struggles over power; and to explore how the opacity of  these relationships between 
discourse and society is itself  a factor securing power and hegemony. (135)

As he said CDA is concerned with analyzing opaque as well as transparent structural relationships of  
dominance, discrimination, power and control as manifested in language, so is found in the novella as 
well. This novel as a discourse represents the social hierarchy and domination. The novella is also blended 
with various discriminatory practices. The language used by the different characters and the narrator's 
explanation of  different characters using different form of  language can be a mode of  discourse. Putting 
it another way, different mode of  discourse and different ways of  expression by different characters 
show how they are discriminated from the mainstream. In the name of  power politics, socially elite 
people have dominated and suppressed different untouchable, indigenous and transgender people in 
the novel using different modes of  discourse. As a reference from the novella, researcher here analyzes 
the language and situation of  main character Anjum, a transgender character of  the novel. She is the 
most vulnerable and marginalized character of  the novel. She is aliened and treated like in inhuman 
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way. She is discriminated and abandoned by both from her own home and from society. To show it, the 
title of  the opening chapter that reads "Where do old birds go to die?" (1) This kind of  use of  language 
by Anjum as a form of  discourse points the fact that old birds like old Anjum in her life are discarded 
by the society. Such people are dumped like garbage. Not only that the discourse used by the people 
around the graveyard ridicule and mock her way of  living. Many insults her with cruel marks like, "....... 
clown without a circus, queen without a palace...." (1). This expression of  people can be analyzed using 
the tools of  CDA naming and describing respectively. From the above expression, here, I have used the 
naming words 'clown' and 'queen' to describe Anjum. These naming words imply that the life of  Anjum 
is like clown without circus. This shows that there is no value of  living in this miracle world without 
having any company. Similarly, another naming word 'queen' is juxtaposed with palace. According to 
the expression, queen without a place is the situation of  living alone in the mob of  people. Similarly, I 
have also brought a reference of  how Anjum is dominated in Jantar Mantar. During her visit to Jantar 
Mantar Mr. Aggarawal has arrogantly asked "Who gave this Hijra to sit here?" (119). In this expression 
the collective noun 'Hijra' is addressed using the determiner 'this'. As we simply know, the determiner 
'this' is generally used to point out thing but in the expression, it is used to address a man. Similarly, 
the term Hijra is used as the collective noun to address a particular person. Thus, the above-mentioned 
expressions reveal the transgender people are treated discriminately and this is a kind of  inequality as 
well. Not only that the above-mentioned expressions are also the examples of  discourse and it shows 
how the main character of  the novella Anjum is discriminated and abandoned by the society. We find 
biased attitude of  the speakers. Teun A. Van Dijk too describes the biased attitude of  the speaker as a 
result of  the choice of  address that “A critical approach to such discourse phenomena must be as subtle 
as the means of  dominance it studies. Thus, an 'impolite' form of  address (using first name or informal 
pronouns) may characterize many discourses of  many people in many situations” (261). 

Thus, as Van Dijk said different impolite forms of  address characterize the discourse of  many people, 
the same impolite forms of  discourse to address transgender people in the novella has characterized the 
situation of  transgender people like Anjum in the novella. From eyes of  CDA tools I have taken the word 
'Anjum'. Anjum is the main character of  the novel. In Hindi language the word 'Anjum' is the name of  
star. Although, the star 'Anjum' is beautiful the transgender person 'Anjum' is not taken as the beautiful 
name. It is taken as the discriminatory name. 

The incident of  Gujrat Riot is also associated with CDA where the authoress Roy in the novella as a 
form of  discourse has reflected how transgender character Anjum is unequally treated and victimized 
in the riot. Roy, in this section does not explain what the reason of  outcome of  the Gujrat Riot rather 
she describes what the impact of  Gujrat Riot on Anjum (Marginalized transgender character). Anjum 
is presented as the victim of  Gujrat Riot. The impact of  Gujrat Riot on Anjum is explained by Roy as: 

His inquiries led him to a small refugee camp inside a mosque on the outskirts of  Ahmedabad, where 
he found Anjum in the men's section and brought her back to the Khwabgah. She had had a haircut. 
What was left of  her hair now sat on her head like a helmet with ear muffs? She was dressed like a junior 
bureaucrat in a pair of  dark brown men's terry cotton trousers and checked, short - sleeved safari shirt. 
She had lost a good deal of  weight. (46)  

By using CDA, this section of  the fiction explains the condition of  Anjum as the matter of  power use. 
CDA sees this incident as domination of  people which is resulted from the abuse of  power. So, the 
researcher compares Gujrat riot with abuse of  power politics due to which many people are victimized. 
Reproduction of  this event through discourse, Roy has shown dominance and power abuse which have 
direct connection with CDA. We can relate this concept with Van Dijk's concept of  CDA. Dijk says 
"CDA studies the way social power abuse, dominance, and inequality are enacted, reproduced and 
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resisted by text and talk in the social and political context” (352). Thus, the researcher takes Gujrat 
riot as the matter of  power politics and this riot is occurred in the name of  power abuse that has 
shown dominance and inequality among transgender people. Similarly, Roy in the form of  discourse has 
explained and reflected how transgender people have been victimized in Gujrat riot.

Similarly, Roy in the form of  discourse has proved bitter reality of  transgendered people. Roy in the 
novella says, as being a transgender family member, Anjum's mother Janahara Begum does not accept 
her and finally Anjum leaves home and starts her journey to Khwabgah as a safe place to spend her 
life. Here, Anjum is only a representative character of  transgender community. There are many other 
Anjums in India who have been paralyzed and treated unequally. Thus, to show catastrophic situation 
of  transgender people in India, the researcher brings the reference of  Rajkumar Siwach. Siwach, in 
his journal Education of  "Transgender in India: Status and Challenges" has also asserted some major 
problems faced by Hijra community in India as:

The transgender community faces stigma and discrimination and therefore has fewer opportunities as 
compared to others. They are hardly educated as they are nor accepted by the society and therefore do 
not receive proper  schooling....They are forced into sex work which puts them at the highest risk of  
contracting HIV as they agree to unprotected sexual intercourse because they fear rejection or they want 
to affirm their gender through sex. (20)

This implies that the transgender group is the most marginalized group in India. They are not given 
equal opportunity in any sector of  Indian society. They are always forced to into sexual intercourse that 
may result HIV. They are deprived from education as well.

Thus, the above-mentioned discriminatory practice over the main character of  the novella, Anjum, 
must have the association with CDA that disseminates knowledge because CDA is an analytical research 
that primarily studies the way social power use; dominance and inequality are enacted and reproduced 
in the in the social and political context. To stop this sort of  gender biasness, CDA raises its fingers 
against such unequal treatment and empowers the powerless. To relate this concept of  CDA and its role 
to resolve discriminatory practices, researcher brings the concept of  Van Dijk. In the words of  Van Dijk;

Critical Discourse Analysis (CDA) is a discourse analytical research that primarily studies the way social 
power use and inequality are enacted, reproduced, legitimated and resisted by text and talk in the social 
and political context. With such dissident research critical discourse analysts take an explicit position and 
thus want to understand, expose and ultimately challenge social inequality. This is so why CDA may be 
characterized as a social movement of  politically committed discourse analysts. (466)

This definition of  CDA consists of  two major parts. The first one supports the notion of  discourse 
as playing a central role in relation to power and dominance within the social order. The second 
part highlights the critical aspect, discussed above, on the part of  analysts to the point that they are 
characterized as activists in a social movement. In this sense, CDA has the responsibility not just to 
discuss discriminatory ideologies but also to be protective and to take necessary action to stop such 
discrimination. As a result, CDA is expected to encourage resistance to discriminatory ideologies in a 
quest for social change. 

So, in the novel the authoress Roy herself  has played as a role of  social agent. In other words, author 
has taken the role of  a spoke person to support the oppressed marginalized and the deserted. Thus, she 
can be taken as a discourse analyst or social agent and has fulfilled her duty as expected by Van Dijk.
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Another important aspect of  CDA is ideology. Ideologies are often produced through discourse. In 
other words, discourse does ideological work. Much work in CDA is about the underlying ideologies 
that play a role in the reproduction of  or resistance against dominance or inequality. When critical 
discourse analysts argue that discourse embodies ideological assumptions, they use the term ideology in 
a 'critical' sense. FairClough understands ideology to be "significant/construction of  reality (the physical 
world, social relation, social identities) which is built into various dimensions of  the forms/meanings 
of  discursive practices, and which contributes to the production, reproduction or transformation of  
relation of  domination" (87). This critical conception of  ideology links it to be the process of  sustaining 
asymmetrical relation of  power and inequalities- that is to the process of  maintaining domination. So, 
ideology for CDA is seen as an important aspect to establishing and maintaining unequal power relation. 
To link the concept of  ideology as provided by FairClough, researcher here relates it to frequently used 
word Hijra or Kinner in the novel. The term Hijra or Kinner, is discriminately named in India. It is a kind 
of  ideology. It is the mistreated and dominating name to the transgender people. As FairClough has said 
due to the discursive practices this ideology made them powerless. They are treated as subordinating 
members of  the society. Way of  perceiving them is different in the society. To add or provide some more 
information about Hijra or Kinneras reference to ideology, Puran Sharada in her journal "Subaltern 
Identity of  Transgender: A Prospective of  Indian Society" explains Indian term Hijra used for the 
transgender as "the word 'Hijra' the Indian usage has traditionally been translated into English as 
'Eunuchs or hermaphrodite' where the irregularity of  the male genitalia is central to the definition"(102). 
According to Sharada, the term Hijra in India a sexist discrimination against the transgender community 
where irregularity of  their genitals is central element. It also makes us clear that ideology is one of  the 
significant aspects of  CDA and it shapes and reflects ideology. In this sense, our behavior or activities are 
directly or indirectly controlled by the discourse we are exposed to. CDA deeply analyses and interprets 
the texts and discourses that are intertwined with ideology. Similarly, there are many ways of  learning 
ideologies like by reading, listening to other group members and so on. That's why; CDA is responsible 
for creating dominance and discrimination. It is a kind of  lens through which we perceive, realize, 
interpret and understand the world. Another important thing about CDA and ideology is also that CDA 
changes the ideology. The word Hijra or Kinner is frequently used word in the novel. It is a concept or 
ideology of  the Indian people and is addressed to the transgender people in India and this word has 
created discrimination and domination. By using the lens of  CDA tool Hijra or Kinner come under the 
assuming. The function of  assuming is recognized by the process of  presupposition and implicature.  
Similarly, CDA also helps to uproot this sort of  discriminatory ideology and assumption and helps to 
bring social change through socio-political public awareness. 

CDA cannot remain alone without language. As we simply know, language is one of  the important parts 
of  human life. Through language, both verbal and nonverbal, people can interact, communicate and 
show the existence of  each other. However, today the language is no longer only serves as a means to 
communicate; the language has become the medium for the construction of  life. It has also been used to 
alter, escorting people, and realize the social power. Van Dijk says "For CDA, language is not powerful 
on its own; it gains power by the use of  powerful people"(120). This explains CDA often chooses the 
perspective of  those who suffer, and critically analyses the language use of  those in power, who are 
responsible for the existence of  inequalities and who also have the means and opportunity to improve 
conditions. 

As a form of  language, Roy in the novel has included various Hindi and Urdu poems and words 
according to the need within her fiction. Gayatri Mantra can also be found frequently in the novel. Some 
Hindi words and sentences like Kinner or Hijra, Duniya, Dalit and Aadivasi, Bewafa, Mohabat, Mehfil, Haqeeqat 
etc. are used in the novel. Similarly, some sentences like Tu Kinner Kiu yi mandir me aayiho? (Why did you 
come to this temple?) Main ye duyniya se nafrat hun, (I hate this world) Tu mujhse dur mat jaao (Don't go 
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far away me) etc have been used in the novel to relate the context. These utterances used by different 
characters in the novel depict how the characters are using language as a form of  discourse to show 
their feeling, emotions and attitudes. Language, as one of  the unavoidable aspects of  CDA, says that 
language is a social practice through which the world is represented. In the novel also the language 
used by the different characters has shown their different backgrounds and situations. Almost every 
character seems to have some terrible experience of  loss—a friend killed in massacre in Gujarat, a father 
murdered for being an untouchable, an acquaintance beaten to death in the Kashmir resistance, a wife 
and daughter brutally killed in a crowd shooting. So, that the words or sentences or more specifically 
languages used by them are different than the language of  ordinary men. Sense of  loss, hatred, anger, 
revenge and detestation can easily be found in their language. As CDA is an effective approach for the 
study of  the text, it studies language as a form of  social practice and explores the ways how social and 
political domination are visible in the text. For text analysis, the main assumption of  CDA that makes 
the approach different from that of  others is that it translates not only propositional meaning of  the 
text but also its ideological assumptions of  the text. By using analytic tools of  CDA, it makes visible the 
way in which the novel and its discourse shape the mind of  the readers, for literary texts, by enabling 
them to comprehend text manipulation and also it helps to know how CDA techniques can help in the 
formulation of  appropriate strategies for reading. Therefore, language is the crux of  CDA that shows 
how it is manifested to reveal the marginalization, domination and penalization of  particular group 
of  the society in the form of  text or language. Thus, the novel, The Ministry of  Utmost Happiness can be 
taken as a form of  discourse or text. And CDA studies the language and shows the ways how social and 
political issues in the novel will be revealed. 

Similarly, there is close relationship between critical discourse analysis (CDA) and power. Power 
relation is an important aspect of  CDA. Many linguists are also agreed and opine that there is mutual 
relationship between critical discourse analysis and power. Power is one of  the aspects of  CDA and 
tends to analyze the language of  those in power, of  those who are responsible for the inequalities in 
done in a society. Moreover, CDA researchers attempt to know how discourse produces domination, and 
how power abuse of  one group is exercised on others. And how dominated groups may strive to resist 
such actions. Critical discourse analysis describes the study of  the use of  language in society in relation 
to various powers and status exercised by the people in the society. The concept of  critical discourse 
analysis is mainly associated with the idea that language and power are closely intertwined. It is fact that 
powerful institutions and individuals use language as both a means to construct their power and as a 
way to maintain it. Therefore, language becomes necessary for the maintenance of  power and also helps 
to establish power and to sustain it. In the words of  Van Dijk "CDA is a type of  discourse analytical 
research that primarily studies the way social power abuse, dominance, and inequality are enacted, 
reproduced and resisted by text and talk in the social and political context"(352). It means CDA as an 
analytical research focuses on different sort of  power abuse, dominance and inequality and these sort 
discriminatory practices are reproduced by text in the different socio-political context. Crystal also gives 
some related ideas of  regarding critical discourse analysis and its relation to power. In Crystal's words 
Critical Discourse Analysis (CDA) is a perspective which studies relationship between discourse events 
and sociopolitical and cultural factors, especially the way discourse is ideologically influenced by and can 
itself  influence power relations in society (123).

It means CDA is none other than a perspective which shows the different discourse events and its 
relation with power in the society. For Holmes, "CDA investigates how language is used to construct and 
maintain power relationship in the society; the aim is to show up connections between language and 
power, and between language and ideology (389)" This is to say, CDA, no doubt is closely associated 
with power by using language and its effects in the society. Henry Tator, (2002) has also talked about 
CDA and its relation to power. He says: "CDA's main concern is about the power and use of  power 
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which is reflected in the text and talk of  those who struggle to maintain their authority over others, so it 
is believed that oppression, inequality and biasness would be left unchallenged if  the text is not viewed 
and analyzed keenly and critically"(27). 

This definition of  CDA also gives clear cut idea about CDA and its concern to power which will be 
reflected in the text and talk who struggle to maintain their authority over others. He further opines that 
the issues like oppression, inequality and biasness would be unchallenged if  the text is not viewed and 
analyzed keenly and critically. 

The novel The Ministry of  Utmost Happiness is no doubt intertwined with various political conflicts and 
riots of  different groups. The ultimate aim of  such riots and conflicts of  the groups is to achieve power 
and govern over less powerful groups. To make it more clear, various conflicts and riots are mentioned 
in the novel like, Sikh riots, Kashmir's resistance movement, the Gujarat riot, the Maoist revolution, the 
oppression over indigenous group, the election of  Prime Minister Narendra Modi etc. and these all riots 
and movements are associated with politics and political power abuse. For the benefit of  political leaders, 
they persuade and lure the common people by using different rhetorical techniques. As CDA says power 
is nothing but use of  language by powerful institutions like political parties, organizations and so-called 
elite people. To show an example of  power abuse, researcher, here relates the situation of  Naxal in the 
forest where there is state's oppression over indigenous groups. This situation of  power abuse is solely 
associated with CDA. Roy narrates the situation of  indigenous groups in Naxal as: 

In 2008, the situation much worst inside the forest. Operation Green Hunt is announced by Government. 
War against people. Thousands of  police and paramilitary are in the forest. Killing Adivasis, burning 
villages. No Adivasi can stay in her house or their village. They sleep in the forest outside at night because 
at night police come, hundred, two hundred, sometimes five hundred police. They take everything, burn 
everything, steal everything. Chickens, goats, money. They want Adivasi people to vacate forest so they 
can make a steel township and mining. (421)

The above-mentioned discourse is an example of  power abuse. CDA also takes the incident from lens 
of  power abuse. This discourse is the domination of  the powerful state over powerless. In our general 
sense, power abuse means domination of  one group over another group. Power, in CDA, is everywhere 
and no language in use can ever be 'neutral' or 'objective' and no discourse can ever be free of  power and 
the exercise of  power. Power is not derived from language, but language can be used to challenge power. 

To show the effects of  discourse as a form of  power, the paper again brings an incident of  Saddam 
Hussain in the novella. Saddam Hussain whose original name is Dayachand, is a young Dalit man born 
in a family of  skinners. The narrator says "He was born into a family of  Chamars- skinners- in a village 
called Badshahpur in the state of  Haryana" (85-6). This means he is presented as the untouchable class 
person having a family profession of  skinning. Hussain's father is falsely accused of  killing a cow. The 
skinners were not killing cows for the skinning rather they used skin of  the dead animals. As skinners 
were victims of  class discrimination in the Indian society, his father committed suicide due to the high 
pressure of  Hindu organizations. Dayachand explains to Anjum about using the name of  Saddam 
Hussain as "I want to be this kind of  a bastard. I want to what I have to do and then, if  I have to pay 
a price, I want to pay it like that"(60). It shows Dayachand wants to take revenge with those Hindu 
nationalists who pressured his father for suicide. The term "pay a price" refers to the price for making 
his father suicide. Dayachand is fascinated by the bravery of  Saddam Hussain. Thus, he wants to fight 
to those Hindus activists as Saddam Hussain did.

As taking reference from the above domination over Dalit, CDA takes this incident from eyes of  power 
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abuse. Father of  Dayachand committed suicide due to the high pressure of  Hindu organizations. CDA 
takes Hindu organization as the elite class members of  the society and this elite class members or 
organization have dominated the lower-class people. It is no doubt a kind of  power abuse. In the name 
of  power many lower-class people in society have been victimized from the so-called powerful people 
or organization. Similarly, the incident also makes clear that CDA provides awareness to raise finger 
against such malpractices in the society. For that, the researcher takes the character Dayachand. Sense of  
revenge can be found in the utterance of  Dayachand. As he said, he wants to be a 'bastard'; it shows he is 
against of  such malpractice. Thus, CDA also helps to go against such malpractices found in the society 
as Dayachand in the novella did. It also shows that CDA not only raises the issue of  transgender and 
other politically connected issues but also focuses on various malpractices of  the society. Roy, through 
her novella has stated many other issues or malpractices which are privileged in the Indian society and 
those issues have direct attachment with CDA. 

Conclusion 

Now, it has been crystal clear to the readers that the novel The Ministry of  Utmost Happiness is intertwined 
with religious belief, gender identity, ethnicity, history, power and politics and so on. The fiction holds 
the unbearable truth of  society such as wretched condition of  minorities, humiliated life of  transgender, 
mediocre government, life of  naxals, rape, murder, and moreover the story is about the marginalized 
group of  people who are victim of  injustice, inequality and prejudice.  All these issues are closely 
associated with CDA. Therefore, critically analyzing the discourse in the novel in terms of  these issues 
including inequality, gender identity, historiography, ethnicity, politics and religion is the thrust of  this 
research work. Since it is the time of  growing tension of  the status of  language in the world, it is relevant 
to discuss about the CDA. It is largely associated with the power, politics and ideology that exist within 
society where discourse is produced and understood.

Finally, researcher finds the fiction as the best novel to talk about various socio-political issues and its 
relation to CDA. The fiction provides proper position to the marginalized and unequally treated people. 
At this situation, CDA can be a voice for the marginalized and paralyzed people. Similarly, role of  CDA 
analyst is crucial to address the issues and bring social transformation. So, to study how several forms 
of  inequality are expressed, enacted, legitimated and reproduced in discourse CDA is taken as a tool to 
examine the text. Furthermore, the novel The Ministry of  Utmost Happiness is not only one novel to show 
the various socio-political issues, there are also many texts and novels that talk about these issues. Just 
researcher has taken this novel as an example to show the various forms of  inequalities and other issues 
and its relation to CDA. Thus, researcher, here, believes that it is justice to analyze the texts using CDA 
as a tool to examine the text. 
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Introduction, Literary world of  Maya Angelou

Maya Angelou (1928-2014), a dancer, film producer, television producer, playwright, actress, civil rights 
activist, film director and above all as a poet. Angelou published her autobiography I Know Why the 
Caged Bird Sings and “its success signal‟ [led] the existence of  a market for works by black women" in 
1960's. Maya Angelou wrote poems about segregation and discrimination toward African-American in 
the United States and some of  her poems talk about identity and the issue of  racism. Maya Angelou is 
one of  woman writers who use feminism approach in her work. In her poems, Angelou expresses about 
the woman during racial discrimination, segregation, and male domination. Therefore, the researcher 
prefers to select Maya Angelou's works to be analyzed. She is also known for her long poem “On the 
Pulse of  Morning” which she was invited to read out at the inauguration of  President Bill Clinton 
in 1993. Lyman. B. Hagen aptly points out that Angelou “has always had a dedicated audience...
At her public readings, a generally balanced cross-section, male and female, black and white, are in 
attendance. Some admirers of  her poetry have been so impressed with its rhymes, rhythms, and content 
that they themselves have been encouraged to write” (Hagen,118) Angelou thus has continued to inspire 
generation of  poets, artists and even ordinary people. She has produced a number of  collections of  
poetry, her popular volumes of  poetry are „Just Give me a Cool Drink of  Water „for I Dillie (1971), 
And Still I Rise (1987), The Complete Collected Poems of  Maya Angelou (1993), Phenomenal Woman 
(1994), A Brave and Startling Truth (1995), etc.

Angelou's works have been duly noted for the empowerment of  the female voice and also become a 
platform to focus the cause of  African woman. The reflect on women's space led to her moving away 
from the surrounding predominantly male, angry voices of  protest. Rather she took upon herself  the 
responsibility to refute hegemonic, and insist to put into practice what bell hooks in her book succinctly 
stipulates, “It is essential for African American women to recognize the special vantage point, our 
marginality gives us and make use of  this perspective to understand the dominant racist, classist, sexist 
hegemony as well as to envision and create counter-hegemony to take action”. Her work successfully 
demonstrates such usage.

Keys Words:  stereotype, empowerment, patriarchal, prejudice.

Discovering the disposition of a Discovering the disposition of a 
Woman in Maya Angelou's "Phenomenal Woman"Woman in Maya Angelou's "Phenomenal Woman"

Abstract
A lyrical poem and witness of racism that opines the world convention and stereotype which challenges the prejudice of patriar-
chal society and restore them with the authentic, real and alive self. With her lyrical technique she has proclaim with-setting 
and change that doctrine, hegemonies and methodology that have suppressed black woman. This paper describes her poetical 
themes which merely accentuate the passionate and direct feel by women themselves, self-knowing and self-confident. Also 
depicts about a woman as more than the sum of her parts. She is confident, enigmatic, and magnetic. Potentially can identify 
her without any stereotype. Furthermore, this paper follows analytical technique.

Jashmin Lama
Lecturer, Department of  English Education

Chautara Multiple Campus
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Literature Review

Gouthami K (2018) This paper focuses on the issue of  Multi-faceted personality by dealing especially 
with Maya Angelou poetical themes. It is the lyrical witness of  racism in the U.S. A phenomenal woman 
has just passed into history where she will illuminate its pages as she did with countless people whose 
lives she touched with her incandescent words in her poetry.

Jayageetha P et al (2018) Feminist critics analyze and focuses on how the text discussed gender 
relations and sex differentiation. Maya Angelou is a feminist writer and her work encompassed the 
struggles and triumphs of  a black woman in America. This poem celebrates the power of  a woman and 
the speaker is portrayed as a strong and confident woman. Her power, her behavior and her confidence 
become the inner mystery that makes her to be a phenomenal woman.

Indiani Eka Permatasari et al (2016) This paper examines the discrimination toward black 
woman which appears in Maya Angelou's poems. In this case, the researcher chose three poems of  Maya 
Angelou. Those are “Still I Rise”, “Phenomenal Woman”, and “Caged Bird”. In other to discover them, 
the study was conducted by using feminism theory and also historical and biographical approaches. 
It focuses on words, lines, and stanzas of  the poems. The research was conducted with the following 
statement of  problems: (1) what is the dominant type of  feminism in Maya Angelou's poems? (2) What 
are the reasons of  using feminism perspective in Maya Angelou's poems? (3) How are the images of  
black woman described in Maya Angelou's poems? The research is conducted by descriptive qualitative 
because the result of  the data is word, sentence, and language.

Rohmania Rista (2014)

 The writer presents the research on intrinsic analysis on Maya Angelou's Phenomenal Woman and Still 
I Rise poems. Intrinsic element is one part of  structuralism approach. The aim of  this research is to find 
out the intrinsic element of  Angleou's poems and how the intrinsic elements describe the woman figure 
in those poems. The design of  this research is descriptive qualitative. It describes the intrinsic element 
and the figure of  black woman in those poems.

None of  the researchers mentioned above have not used their research lens to describe the poetry from 
the perspective of  disposition of  a woman. Thus, reflection of  disposition of  a woman is the thrust of  
this study. Apart from this, this work will be a valid resource for those who are willing to carry out any 
research work related to this topic.  

Phenomenal Woman

Maya Angelou, a Afro American prolific writer of  poetry and author of  lyrical poem "Phenomenal 
Woman" that portray an important message to the world convention and stereotype towards black 
woman. Empowerment comes from being confident in who you are with the innate color that exists 
within you. She not only expresses the world about what makes her beautiful but desire everywoman to 
know about it and expresses it in various ways. Similarly, it opines that the patriarchal society's perception 
on perfect woman, actually how they should look is ridiculous. Breaking all features and such sort of  
stereotype she describes her own body which is not perfect but hold inside unseen inner mystery which 
is unable to observe by the society. 

Phenomenal Woman was published in 1987 and was consist in And Still I Rise, a collection of  poems that 
has potential to set free to many suppressed women. Since then, the poem has been adapted and used 
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by associations and group world-wide involved in protest and political issues around women's inequality. 
The mindset for creating it is, to aware and alert female to love and enjoy their innate appearance and 
be confident enough to defeat the world. 'Phenomenal Woman is a direct and passionate poem no 
doubt, you can feel the speaker's need to lay things out just as they are, yet it also contains the seed of  
self-knowing, of  self-confidence. 'A wise woman wishes to be no one's enemy; a woman refuses to be 
anyone's victim.' And it does convey the idea that no matter the pressures of  society to conform and be 
who others want you to be, inner self-belief  is the phenomenal bit. Once this is accepted, you will be a 
happier and more complete person, a phenomenon. 'I love to see a young girl go out and grab the world 
by the lapels. Life's a bitch. You've got to go out and kick ass.' In nutshell, this poem emphasizes that a 
woman is more than the sum of  her parts, much more. She is enigmatic, magnetic and is also capable 
of  defining her own beauty for that you must identity confidence in oneself  and celebrate your beauty.  

“Phenomenal Woman” is one of  the famous and great inspirational poems. The poet through this 
melody glorifies the inner beauty of  the black woman which makes her phenomenal. The "Phenomenal 
woman" according to Angelou, "should be tough, tender, laugh as much as possible, the struggle for 
equality continues unabated” (Angelou 1993: 7). The poet gives a message of  self-confidence, pride and 
courage to the black woman and warns the male dominated society not to underestimate the power of  
black woman. She says:

Pretty women wonder where my secret lies.I'm not cute or built to suit a fashion model's size But when 
I start to tell them

They think I'm telling lies. (Stanza 1)

The poem is written in free verse, with an irregular rhyme scheme. Examining Angelou's word choice, one 
cannot escape her decision to use the word 'Phenomenal'. With the simple language there is connotative 
meaning u find which signifies the inner beauty of  a black woman. The poet stresses upon the fact that a 
woman's beauty, grace and power come from her intrinsic womanliness. The author tries time and again 
to demonstrate her innate womanliness and its power by indicating in the first stanza, she enumerates: 
“It's in the reach of  my arms, the span of  my hips, the stride of  my step, the curl of  my lips”. The poet 
is very confident and proud of  her physical appearance and is not ashamed of  her black skin. Angelou 
says to them this beauty and power is mysterious force, unknowable even when they directly shown.

Identity of  African Women in poem “Phenomenal Woman”

With the publication of  'I know Why the Cage Bird Sing', Angelou publicly discussed the aspects of  her 
personal life. She was respected as spoken person for Black people and woman, and her works have been 
considered a dense of  Black culture. The content of  those poem is about the black women who lives 
among Whites. But in this poem, Angelou tried to send a message to the readers to appraise themselves 
although their physical appearance is not perfect. Similar to the poem “Still I Rise”, this poem was also 
written on second waves because the second waves are begun on 1960. That's why in this poem found 
some liberal feminism which shows the woman capability and power.

In this poem the researcher also found Marxist and socialist feminism because according to the time 
this poem published, Women's liberation grew out and provided alliances with Marxist and Socialist 
feminisms in areas such as the criticism of  the dual workload for women working outside as well as inside 
the home, the demand of  equal pay for equal work, and a breakdown of  the gendered division of  the 
educational system and the labor market.
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Maya Angelou as spoke person in this poem accented a woman as a great who has high confident. These 
lines portray the proud feel of  Maya Angelou being a woman and phenomenal. It's in the reach of  my 
arms, The span of  my hips,The stride of  my step, The curl of  my lips. I'm a womanPhenomenally. 
Phenomenal woman, That's me. (Phenomenal Woman, 1st stanza)

One most often defines the word as meaning extraordinary and impressive, and Angelou was certainly 
reveling in being an extraordinary and impressive woman. In every stanza, she presents that every sum 
of  her body is praiseworthy. Angelou addressed this poem to those with the stereotype which believes 
beautiful meant having slim body, thin lips, and small hips.

Maya Angelou also discloses how the society observe her, how the men see her, and how the history sees 
her as the black race. It is elaborated by the third stanza:Men themselves have wondered What they see 
in me.They try so muchBut they can't touch My inner mystery. (Phenomenal Woman, 3rd stanza)

Those lines convey that men were unable to understand the mystery behind the drastic action that black 
woman possess. Men believed that since majority of  black women did not take action to try and change 
their inequality that it was incredible only one woman would take such action.

Maya Angelou also tries to manifest her inner beauty by caring to each other as a woman and mother 
below.

It's in the click of  my heels, The bend of  my hair,the palmofor my care.

(Phenomenal Woman, 4th stanza)

Angelou tries to exhibit the positive aspect of  being woman. In line “It's in the click of  my heels”, Maya 
Angelou here appear herself  as a confident woman. Meanwhile in line “The palm of  my hand” showed 
her caring to others. From the whole stanza the researcher concluded that it is above the prevailing 
patriarchal perception of  physical beauty which is not determined by the beautiful face or good looking 
but how a woman become a good person and proud of  herself  with her innate appearance.

Stanza 1: “Phenomenal Woman” begins with a savage attack on stereotypes. She proudly declares that 
neither she has an hourglass figure, nor she has a cute face. Her success without essential feminine traits 
surprises pretty women and they often want to know the secret of  her success. She describes her secret 
saying that it comes from her confidence, the way she stretches her arms, the way she walks, the rhythm 
of  her hips and also the way she smiles. Her entire body is an expression of  womanliness. She concludes 
the first stanza by declaring

herself  as a „phenomenal woman‟. This phrase is a double-edged sword. The word "phenomenal" 
signifies her talismanic physical structure as well as her towering personality.

I walk into a roomJust as cool as you please, And to a man,

The fellows stand or

Fall down on their knees. Then they swarm around me, A hive of  honey bees.I say,It's the fire in my eyes, 
And the flash of  my teeth, The swing in my waist, And the joy in my feet.I'm a woman Phenomenally. 
Phenomenal woman, That's me. (2nd Stanza)
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Stanza 2: Next here, the men who are impulsively drawn to the phenomenal woman, some even start 
to worship her, or else cannot sustain a standing position. There's a sort of  spell cast over these males 
who act as honey bees around the hive.

There is chemistry at work here and the reason why the men are all a buzz? It's the fire, flash, swing and 
joy - the passionate heat as she looks at them, the gleaming white set behind the smile, the sensuality and 
sexuality, the enthusiasm of  the dance.

Despite contradictory attitudes towards feminine traits - ideally beautiful – she the phenomenal woman 
can allure the opposite sex, simply by entering a room.

Stanza 3: In the third stanza, she states that she remains an enigma to men. Men leave no stone 
unturned to unravel her mystery but they fail miserably. She indicates to them that her mystery is not 
obscure but clearly expressed in her gesture from the curve of  her back, to her smile and rhythm of  her 
bosom. This unresolved mystery, Maya feels, makes her so coveted amongst the men. She says she is a 
supreme woman, “Phenomenally/ Phenomenal woman/ that's me".

Stanza 4: she directly appeals to the reader; the speaker lays it on the line and attempts to clarify all that 
has gone on in the previous three stanzas. She can hold her head high because of  what she is proud of  
being an individual and woman no ought to kowtow to society and its false stereotypes, its idea of  what 
a beautiful female should like and aspire to be. It's the click, bend, palm – all what is needed is the way 
she is full of  energy and verve, the way she lets her hair fall naturally, how she embrace and honestly 
approach to life, the way her compassionate nature is essential. The phenomenal woman's humility and 
respect for other's space, her dignity and inner strength mean she disseminate her qualities or sought-
after. No. Her essence, her wellbeing, goes far deeper.

Conclusion

Maya Angelou is one of  the remarkable African-American writers and through this poem she mentioned 
the new understanding of  thinking to all the black women out there. Angelou asks woman to be confident 
and to break the stereotype of  society i.e. the criteria of  beauty (slim, white, blond, straight hair). She 
emphasizes the spirit of  black woman and is praised for that. She is known well for portraying the life of  
Black people especially women. She has inspired people through her powerful writing and black people 
who have been struggling to overcome prejudice. In her works, she often mentions racial issues and 
women empowerment. With the depth examine of  every line in stanza, researcher found the answer 
of  the research problem. Meanwhile, in poem “Phenomenal Woman” the dominant type was Liberal 
Feminism because the theme of  the poem was the idea of  beauty, to embrace who she is instead of  
trying to fit in with arbitrary social standards. As she says woman are wonderful and beautiful despite 
the conventional beauty standard. She further accented that confidence, happiness, and passion are the 
essential for woman to be beautiful defying conventional ideals. Then, in poem “Phenomenal Woman”, 
Angelou showed that being a woman is not determined by aesthetic values but it is about how a woman 
becomes a good person and proud of  herself  by enjoying her innate beauty. In the poem the speaker 
repeats “Phenomenally, Phenomenal Woman, That's me” in every stanza. This line presents herself  as 
an exuberant and lively woman who has adequate of  confidence, regardless of  anyone else stereotype 
perception. 

in poem “Phenomenal Woman” the dominant type was Liberal Feminism because the theme of  the poem 
was the idea of  beauty, to embrace who she is instead of  trying to fit in with arbitrary social standards. 
As she says, women are wonderful and beautiful despite the conventional beauty standard. She further 
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accented that confidence, happiness, and passion are the essential for women to be beautiful defying 
conventional ideals. Then, in poem “Phenomenal Woman”, Angelou showed that being a woman is not 
determined by aesthetic values but it is about how a woman become a good person and proud of  herself  
by enjoying her innate beauty. In the poem the speaker repeats “Phenomenally, Phenomenal Woman, 
That's me” in every stanza. This line presents herself  as an exuberant and lively woman who has full 
confidence in her worth, regardless of  anyone else perception.
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Introduction 

"Instead of  a national curriculum for education, what is really needed is an individual curriculum for 
every child."  

The aforementioned quote by Charles Handy conforms to the diversity of  opinions the academicians 
have today with respect to learning at schools. It is a subject about which discussion. The learner-
centered/ student-centered label now gets attached to teaching strategies, teachers, classes, programs, 
departments as well as institutions.

Student-centered teaching method focuses on the learners. It involves variety of  methodological learning 
patterns such as active learning, in which student solve multiple problems ,answer questions, formulated/ 
fabricate questions of  their own, discuss, explain, debate, or brainstorm during classes; cooperative 
learning, in which student wok in team on assure both positive interdependence and individual 
accountability; and inductive teaching and learning, In which students are first presented with analytical 
challenges and learn the course material in the context of  Addressing those challenges. Student centered 
also focus on inductive measures that include inquire-based learning, case-base instructions, problems-
based learning, project-based learning, discovery learning, and just-in-time teaching.                        

Teacher-centered learning is transmission of  knowledge where school teachers are primary information 
gives and evaluators and students rule is passively receiving the given information. Teachers herein are 
the main authority figures and students are viewed as ''empty vessels" whose primary role is to passively 
gather information through mediums of  lectures and direct instructions and with the end goal of  testing 
and assessment. In this type of  learning, teaching and assessment are viewed as two separate or distinct 
entities. Student learning is measured through objectively scored tests and assessment.

Development is holistic; it consists of  inter- dependent dimensions. This means that the child's 
development cannot be fragmented into health, nutrition, education, social, emotional and spiritual 

Keys Words:  Learning, Holistic growth, Dynamism.

A Comparative Study of Holistic Growth amongst A Comparative Study of Holistic Growth amongst 
Student-Centered and Teacher Centered Learning InstitutionsStudent-Centered and Teacher Centered Learning Institutions

Abstract
Student-Centered learning is an approach that minimizes instructor's ability by allowing instructors to employ a variety of 
teaching methods versus one single method of teaching. Teacher-centered learning is transmission of knowledge where school 
teachers are primary information given and evaluator and student role is passively receiving information. The objective of 
the study is to observe the five-comprehensive aspect of one's growth: namely personal, professional, social, environmental and 
temperamental. It is also to compare the holistics learning of the student in all the five areas at student-centered and teach-
er-centered learning institution respectively. The focus-group interviews and thematic analysis of 40 students and 20 teachers 
was the medium to conduct the study. The result emphasized on the cooperative collaborative and supportive learning patterns 
in school & also concluded that effective use of technology, dynamic teacher education, and intensive training program for 
teacher and parents can improve the quality and quality of learning to the increasingly diverse student population. The result 
declared more holistic learning in student-centered learning institutions. 

Narad Bahadur Dhami
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variables only. They are all interconnected in a child's life and are developing simultaneously. A holistic 
approach to child development seeks to simultaneously address the physical, emotional, relational, 
intellectual and spiritual aspects of  a child's life. The importance of  the holistic approach is that children 
learn different things at different stages of  life and that their learning leaves a permanent mark in 
their lives. Holistic development is the overall development of  all areas of  development in children i.e., 
personal, professional social environment and temperamental.

Objectives of  the study

• To determine the impact of  holistic learning on students at school level.  

• To observe the five comprehensive aspects of  the child's growth: namely personal, professional, 
social, environmental and temperament in the naturalistic setting.

• To compare the holistic learning of  the student in all the five areas at student-centered and teacher-
centered learning institution respectively.    

Hypotheses 

There is more holistic learning amongst children of  student-centered learning institutions then teachers-
centered learning institutions. 

Methodology

Sample

This qualitative study sample was conducted on 40 students and 20 teachers from student-centered 
learning institutions and 40 students and 20 teachers from teachers-centered learning institutions of  
leading in Chautara, Sindhupalchok/ Siddhi Ganesh and Krishna Ratna Secondary schools. Students' 
participants age range was kept from 14 to 17 years i.e., from classes XIth and XIIth. 

Procedure 

The participants were psycho educated regarding the nature, purpose, and the objectives of  the study 
and informed consents were taken from them. In all a sample of  40 students and 20 teachers from leading 
Chautara , Krishna Ratna Secondary Schools were randomly selected for focus group interviews. 

Further for analysis, thematic analysis was conducted on the collected data. 

Tools used in the study 

Focus group interview: These extensive interviews of  a sample of  40 students and 20 teachers from 
leading Chautara / Krishna Ratna Secondary Schools were conducted. A set of  15 structure questions 
were asked from them and the responses of  each participant was recorded from analysis. 

Results and Discussions

The study was conducted to investigate the following objectives:

• To determine the impact of  holistic learning on student at school level

• To observe the five-comprehensive aspect of  the child growth: namely personal, professional, social, 
environmental and temperamental in the naturalistic setting. 
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• To compare the holistic learning of  the student in all the five areas at student-centered and teacher-
centered learning institution respectively. 

A Comparative Study of  Holistic Growth amongst Student-centered and Teacher-
centered... 

The results of  the study were analyzed based on the response collected from the entire sample on the 
structured questions asked to them in a face interview. 

The results are described in the tabular format post the application of  thematic analysis on the verbal 
exchange of  participants. 

Table 1. Result of  Thematic Analysis of  the collected Data

SUBTHEMES CONCEPTS THEMES

• Teaching methods refers to the general principle, pedagogy and management strategies used for 
classroom instruction. 

• Application of  a teaching method depends on what fits the educational philosophy, classroom 
demographic, subject area and school mission statement

• Teaching theories primarily fall in two categories or "approaches"- teacher - centered and student-
centered: Instructional Methodology / Teaching methods are primary aspect that impacts the 
learning of  the student in great measures. Emphasis is on Transmission and construction of  
knowledge using multiple measures of  learning. Student centered Learning Institutions promote 
Inquiry based and cooperative learning patterns. 

Teacher centered learning institutions promote Direct instruction and Formal authority 
mediums of  learning. 

• Teaching and assessment determines the paradigm of  learning in students. 

• Role of  the teacher is crucial in representing successes in higher education through documentation 
of  effective teaching and learning.

• Student centered learning Institutions promote the Professor's role as to coach and facilitate and 
Professors and students evaluate learning together. 

• Teacher centered learning institutions promote Professor's role is to be primary information giver 
and primary evaluator.  The student-Centered teacher's role is to facilitate growth by utilizing the 
interests and unique needs of  students as a guide for meaningful instruction. Instructors have to 
adapt to the role of  facilitators and not teachers. Teacher-centered learning is where the classrooms 
focus is essentially on teaching the curriculum. 

The teacher determines what ought to be taught, when, how and in what time frame. The curriculum 
that must be covered throughout the year takes precedence. Regardless of  variations in developmental 
levels, all children are exposed to the same content in the same time period.  Student learning is 
the strongest criterion for evaluating effective teaching. 

Teachers who are here to learner-centered classrooms are influenced strongly by constructivism. 
Constructivism holds that prior knowledge forms the foundation by which new leaning occurs.
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Teachers who are here to curriculum centered classrooms are influenced greatly by the standards-based 
movement. All students are taught the same body of  knowledge. 

• Student-centered learning aims to develop learner autonomy and independence by putting 
responsibility for the learning path in the hands of  students 

• In a student-centered classroom, students choose what they will learn, how they will learn and how 
they will assess their own learning.

• In a teacher-centered classroom, teachers choose what the students will learn, how the students will 
learn and how the students will be assessed on their learning 

• Social constructivism not only acknowledges the uniqueness and complexity of  the learner, but 
actually encourages, utilizes and reward it as an integral part of  the learning process. 

• Knowledge should be divided in to different subjects or compartments, but should be discovered as 
an integrated whole 

• Learner should constantly be challenged with task that refers to skill and knowledge just beyond 
their current level of  mastery. Student –centered learning aims to develop learner autonomy 
and independence by putting responsibility for the learning path in the hands of  students. 

Student-centered learning simply refers to educational mindsets or instructional methodologies that 
recognize individual differences in learners.

Teacher-centered learning situates the teacher as the primarily "active" role while students take 
a more 'passive" receptive role teacher-centered education ignore or suppress learner responsibility. 
Constructivism is a theory describing how learning happens, regardless of  whether learners are using 
their experiences to understand a lecture (Student Centered Learning).

social constructivism emphasizes the importance of  the learner being actively involved the learning 
process (Student Centered Learning), unlike previous educational pedagogy (Teacher Centered 
Learning) where the responsibility rested with the instructor to teach and where the learner solely played 
a passive and receptive role. 

Student-centered learning is educational progressiveness in nature and experiential education based. 
Teacher-centered learning is restricted, curriculum based and non-experiential in nature. Learners 
with different skill and backgrounds should collaborate in task and discussions to arrive at a shared 
understanding of  the truth in a specific field (Duffy and Jonassen 1992)

They also stress the need for collaboration among learners (Student-centered learning), in direct 
contradiction to traditional competitive approaches (Teacher-centered Learning).

In reference to Table 1, the thematic analysis of  the data collected reinforced the following ideology. It 
was discussed that the Existing academic system limits creative thought and therefore requires drastic 
changes in teaching and learning methodologies. 

• Learner-centered teacher teach students how to think, solve problems, evaluate hypotheses and 
further all those learning skills are essential to mastering material in the particular discipline. 
Researches consistently conform that learning skills develop faster if  they are taught explicitly along 
with the content. 
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• Learner-centered teaching encourages student to reflect on what they are learning and how they 
are learning it. There is constant challenge on student assumption about learning and regular 
encouragement to accept responsibility for decisions they make about learning; like how they study 
for exams, when they do assigned reading, whether they revise their writing or check their answer.  
The goal is to make students aware of  themselves as learners and to make learning skill something 
student want to develop. 

• In teacher centered education, the teachers make too many of  the decisions about learning for 
students. Teacher decide what students should learn, how they learnt it, the pace at which they 
learn, the conditions under which they learn and then student determine whether students have 
learned, thereby the motivation to learn decreases and teacher become dependent. Learner-centered 
teaching motivates student by processes. Learner-centered teachers search out ethically responsible 
way to share power with students. 

• Learner-centered teaching encourages collaboration. Learner-centered teachers work to develop 
structures that promote shared commitment to learning. They see learning individually and 
collectively as the most important goal of  any educational experience. 

• Formal authority teachers (Teacher Centered Education) are in position of  power and authority 
because of  their exemplary knowledge and status over their students; their classroom management 
styles are traditional and focus on rules and expectations. In Student centered Learning, both students 
and educator undergo the learning process together. It is focused on fostering independence, hands-
on learning and exploration. 

Conclusion 

The conclusion commands that further research with larger sample is to be conducted. Student-centered 
methods have been proved to be superior to the traditional teacher-centered approach to institution, a 
conclusion that applies whether the assessed outcome is short-term mastery, long-term retention, or 
depth of  understanding of  course material, acquisition of  critical thinking or creative problem-solving 
skill, formation of  positive attitudes toward the subject being taught, or level of  confidence in knowledge 
or skills. Hence proved that there is more holistic Learning amongst children of  student-centered 
Learning Institutions than Teacher-centered Learning Institutions. 
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Introduction

Generally, the term “Conflict” has been interpreted as the opposite of  peace (Warner M. 2000). Many 
people interpret conflict as undesirable and destructive to society and that has to be avoided, contained 
or eliminated. However, this is a narrow and one-dimensional interpretation of  the conflict. Such 
interpretation does not allow distinguishing between different levels and form of  conflict (Dahal DR 
2003; Warner, M. 2001) and their possible contribution to positive social change. Conflicts occur in all 
societies. It is manifested within an individual, between individuals, within a family, between families 
among the community, members and social groups, between community groups, between political 
parties, between countries, etc. Conflict is an indicator of  a changing society. Rapid changes due to new 
technologies, consumerism, and government policies all are contributing to the emergence of  conflict. It 
is impossible to stop these changes in conflict. The only way is to acknowledge, manage and transform 
conflict into a force for positive social change (Warner M. 2001). According to traditional wisdom, the 
warp and woof  of  history is the succession of  human and social conflicts, punctuated by wars and other 
forms of  organized violence. It is only temporarily that are shielded and guns are silent. It becomes clear 
through viewing and reviewing the thousands of  years of  recorded history. What strikes the eye of  the 
causal beholder and thus the great majority of  humankind is the omnipresence of  conflict (Kataria P. 
2007).

A society (especially one with a growing population) with insufficient resources within its territory will 
be seriously constrained in its activities unless it finds some way of  acquiring the resources it demands. 

Keys Words:  Armed Conflict, Peace Process, Resolution, Settlement, Human Cost

Decade-long (1996-2006) Decade-long (1996-2006) 
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Abstract
Conflict is the inter-clash or inconsistency between haves and have-nots. Socio-economic and political phenomena play a vital 
role to cause armed conflicts. In Nepal, the Maoist armed conflict continued for a decade due to the basic disparity of socio-eco-
nomic and political attainments and that was settled down and converted into peace in 2006 through peace duologue between 
the government of Nepal and political parties. The main objectives of this article are to assess how the armed conflict was 
settled down and converted into peace and the money spent on the process. Secondary information is used and cross-sectional 
quantitative methods and deductive approaches are applied for its analysis and interpretation. 
Many challenges are threatening the longevity of peace and development. The inability of the stakeholders informing the TRC 
(Truth and Reconciliation Commission) and the commission for disappeared persons, lack of financial transparency and ac-
countability in the process, failure in having all-inclusive and sensitive issues of women, children, Dalits and other minorities, 
disabled and ex-combatants, inability to return the numerous seized lands to their rightful owners are major drawbacks of 
the peace process. These drawbacks continue to threaten the overall peace, development and prosperity of the country.  However, 
the armed conflict successfully transferred into peace in 2006 owing to the all-out efforts of different stakeholders.   The huge 
amount of money was spent on the peace process is not transparent. 
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A society may demand particular commodities that are unavailable domestically, but be wholly lacking 
in the capabilities the capital, the credit, the commercial institution, the shipping facilities, and so forth 
required to obtain those commodities. The main reasons for conflict are individual causes, psychological 
causes, system defective causes, political causes, social causes, economical causes and other various 
reasons (Upreti, B.,2060).

Conflict may or may not be managed or resolved. It transforms over time and leads to different outcomes 
with a multitude of  short term and long-term effect. These outcomes may be positive or negative 
to society (Yordan L.C., 2000; Conflict has two stages i.e. (1) latent conflict – a relatively permanent 
condition between conflicting parties with divergent and competing interest or (ii) active conflict – the 
actual interplay of  the disputants over a specific problem. Conflict can be categorized into four groups 
based on its solvability, they are (1) a terminal conflict – a terminal conflict that seems unsolvable by 
agreement and results in a win-lose situation, (2) a paradoxical conflict, which looks obscure and of  
questionable solvability having a lose-lose outcome, (3)  A litigious conflict – litigious conflict seems 
solvable and produces a win-win or a consensus result and (4) illusory conflict where disputants want the 
same thing but fail to realize it (Upreti, BR. 2002a). 

Nepal passed through a decade-long (1996-2006) violent conflict as a consequence of  which Nepali 
people suffered severe threats to their state of  political, social, economic, psychological and physical 
wellbeing. The year 1996 marked the beginning of  the armed conflict as the Communist Party of  Nepal 
(Maoist) [CPN (Maoist)] launched the 'People's War' against the state.  The CPN (Maoist) submitted a 
40-point demand to the Government of  Nepal (GoN) on 4 February 1996 and had threatened if  their 
demands were not met by 17 February, they would start an armed struggle.  However, the people's War' 
was declared 4 days before the actual deadline they had given to the government. As stated in their 
documents of  the time, the aim of  launching the armed struggle in Nepal was to establish 'People's 
New Democracy' (similar to China in1949)', under the leadership of  them which was also called in their 
terminology as 'dictatorship of  the proletariat' through the protracted guerrilla war by overthrowing the 
multi-party democratic system which was established in 1990 after the popular mass uprising. The newly 
established multi-party democratic governments at the time were about to institutionalize the democratic 
system and also address the long-pending social and economic problems of  the country. However, due to 
the intra-party and inter-party conflicts and frequent changes of  the government, the successive elected 
governments failed to address those burning issues that led to frustration and disappointment among 
the common people. The inter-party squabbles, political instability and failure to address the common 
people's expectations in the post-1990s democracy provided fertile ground for the extreme forces like 
the CPN (Maoist) to assert their agendas and escalate violent activities. They were able to capitalize on 
the prevailing pathetic political and social situation of  the time and quickly expanded their influence 
and activities throughout the country. Hence, the country entered into a protracted conflict that took ten 
years to resolve and endured a high human and socio-economic cost.

The armed conflict caused a large number of  deaths, disappearances, dislocation, displacement, violence, 
damages to property and infrastructure along with economic downturns (NIPS, 2013) 

Conflict resolution is a more comprehensive term that implies that the deep-rooted sources of  conflict 
are addressed and resolved. This implies that behaviour is no longer violent, attitudes are no longer 
hostile and the structure of  the conflict has been changed. This term is used to refer both to the process 
to bring about these changes and to the completion of  the process (Kataria, P. 2007). The conflict can 
be managed and transferred into peace through rule of  law, monopoly of  force, interdependence and 
effect control, social justice or equity and democratic participation (Upreti, B., 2060).
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Objectives

The main objectives of  this article are to analyze the decade-old armed conflict, its impact and its 
resolution process and management cost. 

Limitation 

The information is based on secondary sources found in different articles, published and unpublished 
reports and books of  different scholars and institutions. The included information is limited to the 
decade-long armed conflict of  Nepal (1996- 2006) and its impact, resolution process and management 
and its cost. The article has not mentioned anything besides the above-stated issues.  

Data methods 

Information is analyzed, interpreted and described obtained through different published and unpublished 
articles, books, research reports and government publications.  

Findings and Discussion 

Table 1: Human cost during the armed conflict furnished by the Ministry of  Peace and Reconstruction.

S.N. Title Number

1 Deceased persons 17,886
2 Disappeared persons 1,530
3 Displaced persons 79,571
4 Abducted persons 3,142
5 Disabled persons 8,935
6 Widows 9,000
7 Individual property damaged 17,484
8 Family of martyrs' of the People's Movement 26
9 Those injured during the People's Movement 4,014
10 Orphans 620

Source: NIPS 2013

As mentioned in table 1, a total of  17,886 people lost their lives during the armed conflict. However, 
according to INSEC, a leading human rights organization of  Nepal, a total of  13,347 people died in the 
course of  armed conflict from 1996 to 2006. The numerical contradiction between the government's 
report and INSEC adds further difficulty in confirming the actual number of  victims of  the armed 
conflict. Another official report claims that after the signing of  the Comprehensive Peace Agreement 
(CPA), 551 people were killed in 2007 and 541 in 2008. The number might have increased by now. It is 
a tragedy of  Nepal's peace process that even after the end of  the armed conflict and signing of  the CPA, 
people continued to be killed.  Likewise, a total of  1,530 people disappeared during the period of  conflict, 
most of  them during the state of  emergency. The number of  internally displaced people due to violence 
and terror (several forms of  violence inflicted by the CPN (Maoist), namely killings, torture, abduction, 
threat, extortion etc.) and counter-response from the security agencies were 79,571. Both sides did not 
follow the norms and values of  human rights and arbitrary killings and arrests were rampant. Moreover, 
in the entire 10-year period, the CPN (Maoist) engaged in arbitrary killings, abductions, extortions and 
forced eviction of  the common people and the members of  the other political parties.
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Table 2: Destruction of  infrastructure during the armed conflict

S.N Category Total destroyed

1 Schools 2,149
2 VDC offices 2,072
3 Government offices in district HQs 986
4 Government offices at the local level 1,047
5 DDCs, Municipalities 130
6 Suspension bridges 101
7 Others 2,032

Source: NIPS 2013

The data in Table 2 shows that 8,517 public structures were destroyed during the armed conflict.  The 
table also shows that 2,149 school buildings were destroyed, followed by 2,072 Village Development 
Committee (VDC) offices. Similarly, 986 government offices in district Head Quarters (HQ) and 
numerous other local level government offices were also destroyed. The loss has not only troubled the 
lives of  people but also added an economic burden to the state. The conflict created socio-political and 
economic chaos in the country.

Table 3: Major agreements reached among political parties so far
S.N Agreements Date signed Signatories' parties/remarks

1 Twelve-Point Agreement 22 November 
2005

The Seven Party Alliance (SPA) and the
CPN (Maoist)

2 Restoration of Parliament through the Royal 
proclamation 24 April 2006 The then King Gyanendra

3 Proclamation of the House of Representatives 28 May 2006 Endorsed by the House of Representatives

4 Ceasefire Code of Conduct 26 May 2006
Krishna Prasad Sitaula on behalf of the GoN 
and Krishna Bahadur Mahara on behalf of 
the CPN (Maoist)

5 Interim Legislature-Parliament including the
CPN (Maoist)

15 January 
2007

The GoN, the CPN (Maoist) and political
Parties

6 Interim government including the CPN (Maoist) 1 April 2007 -
7 Joint Letter to the United Nations 9 August 2006 The GoN and the CPN (Maoist)

8 Comprehensive Peace Agreement (CPA) 21 November 
2006

Prime Minister Girija Prasad Koirala on 
behalf of
the GoNand CPN (Maoist) Chairman Pushpa 
Kamal
Dahal 'Prachanda'

9 Agreement on Monitoring of the Management of 
Arms and Armies (AMMAA)

8 December
2006

Krishna Prasad Sitaula on behalf of the GoN 
and Krishna Bahadur Mahara on behalf of 
the CPN (Maoist), and witnessed by the UN 
Representative, Ian Martin

10 Promulgation of the Interim Constitution 2007 15 January 
2007 The Interim Government

11 Arrival of UNMIN 23 January 
2007 The GoN and the CPN (Maoist)

12 Start of the verification process of the ex-combat-
ants 15 June 2007 UNMIN carried out the verification process
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13 Completion of the verification process of the
ex-combatants

27 December
2007 UNMIN completed the verification process

14 Constituent Assembly elections 10 April 2008 -

15 Formation of the Special Committee (SC) 28 October 
2008 The GoN

16 Formation of the Technical Committee (TC) 16 April 2009 The GoN

17 Agreement to discharge disqualified combatants 16 December 
2009 The GoN and the UCPN (Maoist)

18 Start of the discharge process 7 January 2010 The MOPR carried out the discharge process

19 Completion of the discharge process 8 February 
2010 Completion of the discharge process

20
The UCPN (Maoist) formally handed over the 
cantonments and the ex-combatants to the SC for 
Supervision, Integration and rehabilitation

22 January 
2011 The GoN and the UCPN (Maoist)

21 Seven-Point Agreement 1 November 
2011

UCPN (Maoist) Chairman Pushpa Kamal 
Dahal, (Prachanda), NC President Sushil 
Koirala, CPN-UML Chairman Jhala Nath 
Khanal and on behalf of Joint Madhesi Dem-
ocratic Front, Bijaya Kumar Gachhadar

22 Categorization of the combatants
From 16 
November to 2 
December 2011

The (SC) and its Secretariat

23 Voluntary retirement (1st instalment) Voluntary 
retirement (2nd instalment)

From 1 to 14 
January 2012
From 31 Octo-
ber to 10
November 
2012

The (SC) and its Secretariat

24 Integration process into the Nepal Army
5 July to 20
November 
2012

The Nepal Army

25 The SC dissolved following the completion of
the integration and rehabilitation process 12 April 2013 The GoN

Source: NIPS 2013

Table 4: Facts and figures regarding the ex-combatant's registration, verification and categorization

Registration and verification process Total Male Female
Total number of registered ex-combatants 32,250
Total number of ex-combatants verified by
UNMIN

19,602 15,756 (80.37%) 3,846 
(19.63%)

Total number of weapons registered and stored in the containers 3,475

Absentees, automatically considered as disqualified combat-
ants, during the verification process

8,640

Disqualified combatants
Under the age of 18 as of 25 May 2006  (considered minors) 2,973 1,987 (66.85%) 986 (33.16%)

Late recruits 1,035 804 (77.07%) 231 (22.31%)
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Total disqualified (minors + late recruits) 4,008
The outcome of the Categorization process

Number of ex-combatants absent in the categorization process 2,456

Total number of ex-combatants present in the categorization 
process

17,052 13,494 (79.13%) 3,558 
(20.87%)

Dead, suspended and deserters 94
Total number of ex-combatants selected for integration 1,422 1,318 (92.69%) 104 (7.31%)
Total number of ex-combatants opting for voluntary retirement 15,624 12,170 (77.89%) 3,454 (22.11%)
Total number of ex-combatants opting for rehabilitation

Source:  NIPS- 2013

As Table 4 mentioned, a total of  1,422 of  17,052 (13,494 males and 3,558 females) ex-combatants 
were selected for integration while 15,624 opted for voluntary retirement of  which 3,454 (22.11%) were 
female. Only six male combatants chose for rehabilitation. According to the Seven-Point Agreement, a 
maximum of  6,500 ex-combatants could be integrated into the NA but the final number for integration 
was only 1,422. Among the 1,352 ex-combatants were for non-officer ranks and have already passed 
out on 4 July 2013. The remaining 70 formally completed training and entered the NA as officers on 26 
August 2013. There are four officers and 100 non-officer's females integrated into the NA. As per the 
decision of  the SC, among them, only one combatant was offered the rank of  colonel, while two were 
offered the rank of  lieutenant colonels. While 13 were majors, 30 became captains and 24 lieutenants.

Table 5: Total expenditure for the management of  cantonments

Fiscal Year/(Nrs.In 
1000) 063/064 064/065 065/066 066/067 067/068 068/069

069/070 
end of 
Paush

Total in 
rows

Garrison provision for 
ex-combatants 174005.28 510751.56 547544.72 564908.58 561840.25 382226.98 24337.57 2765614.94

Monthly allowance of 
ex-combatants 92556.00 514485.0 1855344.58 1173527.74 1169080.0 1021471.03 62209.38 5888673.73

Central and local can-
tonment office's ad-
ministrative cost

39518.67 16836.23 13638.61 19929.22 19596.81 19172.45 8118.77 136810.76

Construction of
infrastructure 263757.95 7245.06 271003.01

Expenditure by
Krishna Bdr. Mahara 461067.20 461067.20

Salary for Interim task 
force 7649.76 7649.76

Tent delivery 1000.62 1000.62
Food delivery in Rol-
pa
(Helicopter charge)

365.5 365.5

Transportation charge 
during the verification 
process

3007.4 3007.4
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Due electricity bill 54865.90 81285.58 136151.48

Cost for tent delivery 
from Birgunj to the 
respective cantonment

700 700

Payment of the dam-
aged tent 221.68 221.68

Due payment of the 
mosquito-net pur-
chased in Nawalparasi 
cantonment

532.62 532.62

Payment for huts es-
tablishment in Nawal-
parasi

724.06 724.06

Due payment of the 
timber cutting, pro-
cessing and delivery

17116.90 17116.90

Due payment of can-
tonment electricity bill 26519.63 26519.63

Due payment of tim-
ber revenue and VAT 62528.75 62528.75

Maintenance of  the 
huts destroyed by the 
storm

3763.62 3763.62

Maintenance of can-
tonment huts 10700 400 11100

Maintenance of water 
boring in Nawalparasi 200.83 200.83

Expenditure of
Telephone bill 1111.33 1740.44 2851.77

Other Costs 12023.28 112494.52 10700.00 55466.74 83026.02 273710.56

Total in Columns 1030905.1 1066119.35 2649486.08 1779765.54 1750517.06 1533803.93 260717.76

Source: NIPS - 2013

As above table 5, MoPR, Rs 2.77 billion was spent for food and daily necessities, Rs 5.82 billion was 
spent for monthly allowances for ex-combatants including Rs 0.46 billion received by the UCPN 
(Maoist) leader, the then minister Krishna Bahadur Mahara in April 2007 as monthly allowances for the 
cantoned combatants and Rs 0.27 billion for infrastructure and 0.41 billion for physical infrastructure 
development. Likewise, Rs 0.273 billion is shown to have been spent under miscellaneous heads and Rs 
136.82 million on administrative cost over the years. According to details furnished by the MOPR, the 
Peace Fund spent Rs 0.743 billion for building roads, Rs 0.341 billion for drinking water facilities and 
Rs 0.411 billion on other infrastructure. The expenditure details show Rs 0.325 billion spent on health 
and Rs 25.33 million spent on electricity supply at the cantonments. The expenses, however, could have 
been minimized to a large extent had the peace process concluded efficiently in its estimated time of  
six months after the completion of  the CA election in April 2008. It took six and a half  years for the 
conclusion owing to which the cost of  the process escalated to more than 6 to10 times than estimated. 
The total cost of  the entire period has been summarized in sections that will follow.
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Table 6: Special Committee Secretariat  
Fiscal Year 067/068 to 069/070 (Chaitra 20) and its expenditures

F.Y. Particulars Expenditure
067/068 Expenditure of the 28 main or sub cantonments and Chauni's supervision team 

establishment or administrative expenditure of the central situation centre and 
secretariat.

4,52,59,718.01

068/069 Daily and administrative expenses of the Secretariat of the SC for ex-com-
batants in categorization, integration or combatant's discharge of voluntary 
retirement in 28 cantonments, Chauni situation centre and secretariat.

15,28,60,893.60

The first instalment and transportation expenditure of the ex-com-
batants voluntary retirement.

3,62,85,27,000

069/070 Daily and administrative expenses of the Secretariat of the SC
or ex-combatants discharge programme, until 2 April 2013 (20
Chaitra 2069).

1,99,08,484.56

Fund release of the ex-combatants voluntary retirement in second instalment 
or all instalments and transportation expenditure for not qualified combatants 
of integration.

4,52,70,17,000

Total 8,37,35,73,096.17
Source: NIPS - 2013

A total of  Rs 8.3 billion was expended through the SC for 2067-2070. Most of  it, a staggering amount 
of  Rs 8.1 billion was expended as cash incentives and travel allowance for ex-combatants opting for 
voluntary retirement. However, over Rs 0.22 billion was spent on the administrative cost of  the SC 
which by Nepali standard is well above average.

Table 7: The total cost of  peace process-from the NPTF (without Support of  the ex-combatants) 
Fiscal Year 063/064 to 069/070

S.N. Particulars Expenditure Remarks
1 Road 74,31,54,000 By road division
2 Drinking water 3,41,46,000 By drinking division

3 Construction      of      physical
Infrastructure 41,10,35,000 By housing division

4 Health 33,11,50,000 By health ministry (Due payment of the 
cantonment by 53 lakh extra …)

5 Electricity 2,53,30,000 By electricity authority
Total 1,54,48,15,000

Source: NIPS - 2013

A total of  Rs 1.5 billion was spent from the NPTF most of  which i.e., Rs 0.74 billion went for the 
construction of  roads. There is the unavailability of  data as to the quality and locations of  these roads. 
An additional Rs 0.41 billion was expended from the NPTF in the name of  infrastructure on top of  Rs 
0.27 billion already used by the Cantonment Management Office (see table number 5 and 7). Similarly, 
Rs 0.25 billion was used to pay for electricity bills by the NPTF in addition to Rs 0.16 billion paid by 
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Cantonment Management Office making the cost for electricity bill alone a whopping Rs 0.41 billion.

Table 8: Total expenditure

S.N. Office Expenditure

1 By Cantonment Management Office 9,79,68,80,297.41
2 By NPTF (without Support of ex-combatants) 1,54,48,15,000
3 By the Secretariat of the SC 8,37,35,73,096.17
Total 19,71,52,68,393.58

Source: NIPS- 2013

The total expenditure by the Cantonment Management Office amounts to Rs 9.7 billion, the expenses 
made by   NPTF amounts to Rs 1.5 billion and that made by SC amounts to Rs 8.3 billion.  There seems 
to be many overlapping of  expenses made by NPTF and those made by the Cantonment Management 
Office precisely in terms of  infrastructure development, road construction and electricity (refer to table 
number 5 and 7).

Table 9: Relief  fund provided to the victims and their family by the MoPR  
as of  the Fiscal Year 2069/70

S.N. Title Number
Start  F/Y 2069/70 

end of Ashad Due Total of Rs.
number Rs. (000)

1 Deceased persons (Rs.
100 thousand each)

17,886 1,78,86,00,000

2 Widows (Rs. 25 thousand 
each)

9,000 22,50,00,000

3
Disappeared persons
(Rs. 100 thousand each)

1,530 1,528 1,52,800 2 15,28,00,000

4 Displaced persons 79,571 25,000 2,40,144 54,571 24,01,44,000
5 Private property damaged 17,484 9,045 3,23,740 8,439 32,37,40,000

6 Disabled persons 8,191 7,996 3,69,868 195 36,98,68,000
7 Abducted persons (Rs.

25 thousand each)
3,142 3,405 85,125 -263 8,51,25,000

8 Family of the martyrs of the 
People's Movement

26 26 9252.4 92,52,400

9 Injured of the People's Move-
ment (50%+) per month

30 30 8,507.4 85,07,400

10 Disabled persons
during the conflict

3,984 3,216 40,647 768 4,06,47,000

11 Disabled persons with more 
than 51% or  over disabilities

744 736 84,377 8 8,43,77,000
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12 Orphans losing both of their 
parents

620 522 55,350 98 5,53,50,000

13 Family of  those who lost life 
after the signing of the CPA

110 58 8,705 52 87,05,000

Total 3,39,21,15,800

Source: NIPS- 2013

The above table illustrates GoN's latest figure on victims of  armed conflict and types of  relief  packages. 
According to this, a total of  17,886 have been reported dead and their families have been given a cash 
incentive of  Rs 1,00,000. Accordingly, 9,000 widows from the general public have been given Rs 25,000 
each. Of  the family of  a total of  1,530 disappeared people, 1,528 have been given Rs 1,00,000 each 
bringing the total till date to Rs 0.15 billion and the 30 families of  rest two are yet to be given the relief  
money. Of  79,571 internally displaced Nepali citizens, 25,000 people have received relief  package of  
some form that amounts to a total of  Rs 0.24 billion whereas the rest of  the displaced 54,571 people are 
yet to receive the relief  fund. During the conflict, people who lost property or were left disabled, abducted, 
families of  the martyrs, injured, orphans and also families of  people who were killed in incidents after 
the CPA were granted relief  packages of  various forms. Of  the total 17,484 cases reported for damage 
of  personal property, 9,045 cases have been provided with a relief  package of  about Rs 0.32 billion 
whereas 8,439 cases are yet to be looked after. According to the report furnished by the MOPR, as of  
the fiscal year 2068/69, a total of  17,828 have died, 1,452 have been disappeared and 14,438 lost their 
property. The ever-increasing number of  conflict victims makes it difficult to establish an actual number 
of  victims of  the armed conflict and also continues to economically strain the GoN.

Table 10: Total of  the Peace Process

S.N. Title Total Cost (NPR)
1 Infrastructure 68,20,38,017
2 Food 2,76,56,14,962
3 Monthly allowance for the ex-combatants (excluding expenses made 

by Krishna Bdr. Mahara)
5,88,86,73,746

4 Administrative cost 13,68,10,804
5 Road 74,31,54,000
6 Water 3,41,46,000
7 Health 33,11,50,000
8 Electricity 2,53,30,000
9 Voluntary discharge 8,15,55,44,000
10 Expenditure by Krishna Bdr. Mahara 46,10,67,200
11 Total  cost  from  the  Secretariat  of  the  SC  excluding

voluntary discharge
21,80,29,096

12 Total relief fund provided to the victims and their family
by the MOPR as of the fiscal year 2069/70

3,39,21,15,800

13 Miscellaneous 27,37,10,567
Grand Total 2,31,07,38,41,92

Source: NIPS - 2013
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Table 11: Expenditure on the reconstruction of  infrastructure destroyed during the armed 
conflict

S.N Categories Reconstructed Expenditure (Rs 000)
1 Schools 495 685,951
2 VDC offices 736 1,545,267
3 Govt offices in district HQs 395 2,024,301
4 Govt offices at the local level 325 406,779
5 DDCs, municipalities                                38 285,917
6 Suspension bridges                                16 14,550
7 Others 487 1,586,213

Source: NIPS - 2013

Conclusion

As Nepal entered a decade of  armed conflict, human as well as economic losses reached an all-time 
high. Security of  the people was most vulnerable in the history of  Nepal; the effects of  which could 
be seen in socio-cultural, economic, political and development facets.  The state of  continued violence 
and insecurity caused by armed conflict ended with the signing of  the CPA and was followed by many 
agreements and negotiations among the government and political parties. The GoN, political parties, 
security agencies, the international community, civil society and the media played their respective parts 
in Nepal's peace process which also led to successful integration, rehabilitation and voluntary retirement, 
and besides, was able to set up a relief  fund to release monetary support to the victims and their families.

The management of  ex-combatants and handing-over of  weapons to the GoN had been a significant 
development in Nepal's peace process. It had not only effectively ended the pervasive violence, disarmed 
the CPN (Maoist) and restored peace in the country, but also successfully returned a large number of  
ex-combatants into society. Despite a cumbersome, prolonged process, the major parties of  the country 
must be credited for ending the violence and managing the armed group.

Despite its many downsides, Nepal's peace process has significant positive dimensions.  Its uniqueness 
lies in the fact that it was largely a domestic actors-led process where all the stakeholders played their 
parts in bringing it to a logical conclusion.  Despite differences, none of  the stakeholders, including the 
NA and the UCPN (Maoist) strayed away from the process instead developed a culture of  dialogue to 
resolve the differences and meet a point of  agreement. Although Nepal learnt valuable lessons from 
international practices, the entire peace process of  Nepal was built upon the foundation of  Nepal's 
unique socio-political background.  Also, Nepal, in the process, developed an option for voluntary 
retirement in addition to integration and rehabilitation. Nepal's peace process was concluded respecting 
the popular aspiration of  the Nepali people to see an end of  violence and begin a chapter for peace, 
development and prosperity.

Nepal's peace process indeed is unique that can serve as a lesson for other post-conflict countries but 
financial misappropriation remained a major flaw of  the process. The financial cost of  the process 
seemed very high. According to the financial statement of  the MOPR, Rs. 19.7 billion were spent in the 
whole process excluding those expended on the relief  fund. This is a huge amount of  money even when 
most expenses made by UNMIN as well as other donors like GIZ, Norway and many other countries 
are not included.  
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Although the peace process has concluded, many challenges are threatening the longevity of  peace 
and development. The inability of  the stakeholders informing the TRC and the Commission for 
Disappeared Persons, lack of  financial transparency and accountability of  the process, failure in being 
all-inclusive and sensitive to issues of  women, children, Dalits and other minorities, disabled and ex-
combatants, inability to return the many seized lands to their rightful owners are major drawbacks of  
the peace process that continue to threaten overall peace and prosperity of  the country.  Besides, the 
growing culture of  impunity owing to the politicization of  crime, and the formation of  many armed 
groups around the country might pose challenges for another kind of  conflict in the future. Moreover, 
the prolonged transition, instability and uncertainty have held hostage the overall development, progress 
and prosperity of  Nepal. 
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Introduction

Science is the foundation upon which the bulk of  present-day technological breakthrough is made. 
Nowadays, nations all over the world including Nepal are striving hard to develop technologically and 
scientifically, since the world is turning scientific and all proper functioning of  lives depend greatly on 
science.

Owolabi (2004) defined science as an integral part of  human society. Its impact is felt in every sphere 
of  human life, so much that it is intricately linked with a nation's development. Science as a field of  has 
done a lot for mankind. Through science, man has been able to better understand his environment to 
suit his own benefit. G. Ogunleye (2002) observed that science is a dynamic human activity concerned 
with understanding the workings of  our world.

Science comprises the basic disciplines such as Physics, Chemistry and Biology. Many investigations 
have shown that students in Secondary schools are not very much interested in Science (Esiobu, 2005; 
Okonkwo, 2000). A study by Owolabi (2004) revealed that the performance of  Physics was generally 
poor among the students in Nigeria. Jegede, Otuka, and Eniayeju (1992) reported the factors responsible 
for poor performance in Science as; poor laboratory facilities, inadequate number of  learning facilities 
among others. Physics is a science subject that student often find very difficult and this is why student 
always have low achievement in the subject (K. J. Aina, 2013). According to J. K. Aina and Akintunde 
(2013) student usually performed very poorly in physics in all level of  education. Many researchers have 
equally supported the view that students performed poorly in physics (Aigbomian, 1994; Aiyelabegan, 
2003; Akanbi, 2003).Fraser, Okebukola, and Jegede (1992) stressed that; a professionally qualified science 
teacher no matter how well trained would be unable to put his ideas into practice if  the school setting 
lacks the equipment and instructional materials necessary for him or her to translate his competence 
into reality. Researchers such as (Mkpanang, 2005; Obioha, 2006; A. Ogunleye, 2000; Okonkwo, 2000) 
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Abstract
The study investigated the effects of improvised materials in the study of science at the Secondary level schools in Kathmandu 
Metropolitan city. The major issues on which the study focused are the usefulness of improvised instructional materials on 
the teaching and learning of science and suggested recommendations for school administrators. The instrument used was a 
structured questionnaire. Data for the study were obtained by administering 50 questionnaires to 30 teachers and 30 students. 
Ten public Secondary schools were selected among which 3 teachers and 3 students were sampled randomly from each school 
making a total of 60. The descriptive survey method was employed to investigate the aim of the present study, where the data 
were collected by using Likert five-point scale. The Chi-square test, weighted mean and percentage were used to analyze the 
obtained data. The study recommends that in cases where the school does not have original instructional materials and are 
isolated or inaccessible, instructional materials can be improvised to enhance the teaching and learning of science.
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recommended the need of  improvisation in secondary level science subject for meaningful learning due 
the inadequacy of  instructional materials in school.

Improvised materials are materials that are used in the absence of  the real, original or delicate objects to 
bring about the same learning effect that the real or complicated materials would have brought. These 
materials can be invented or produced from readily available materials within the environment (Osei-
Himah, Parker, & Asare, 2018).

Science instructional materials or equipment are essential; therefore, they are needed by teachers to 
demonstrate and undertake co-operative investigation. Hence science equipment can be improvised 
from inexpensive materials from the locality in the absence of  the original materials. The use of  locally 
produced instructional materials in the teaching learning situation has many advantages (Osei-Himah et 
al., 2018). According to Arhin and Asimah (2006), improvised materials are cheaper to produce or buy 
because the raw materials are obtained from local sources, present objects and models in either two- or 
three-dimensional views. It encourages class participation since majority of  the raw materials can be 
sourced by the students themselves, motivate learners through participatory activities during production 
and arouse the interest of  the learners because they are made from raw materials they see daily in their 
environment.

The teaching approach that a teacher adopts and the available materials he/she teaches with are factors 
that may affect student's achievement (Mills, 1991; Olufunke, 2012) as many teacher's belief  that hand-
on experience is the heart of  physics learning (Chinyere, 2014). For instance, it has been observed that 
teaching of  physics in schools has not been encouraging due to the abstract nature of  the subject that 
is why the use of  instructional materials is needed to facilitate students' learning of  physics (K. J. Aina, 
2013). Furthermore, instructional materials are used to supplement verbal explanation of  concepts or 
any description so that the lesson could be real to the students.

Students often tend to see science as difficult to understand and its main ideas as an abstract and remote 
from everyday life experiences (Braud, 1999). This means that more should be done to make science 
friendlier and more real to them. Research has shown that effective use of  instructional materials 
arouse students' interest (Agwagah, 1999; Uzoegwu, 2001). It is therefore expected that in the absence 
of  the commercially made instructional materials for the teaching and learning of  science, teachers 
should improvise. Ezegbe (1999) emphasized the importance of  the use of  objects or materials in our 
environment in achieving set objectives.

The importance of  instructional materials in the teaching and learning process cannot be over-
emphasized; hence they make teaching and learning more lively, meaningful and understandable. 
In support of  the above fact, Uzoegwu (2001) maintained that teachers should employ instructional 
materials in their teaching in order to make sure that teaching is more permanent in the minds of  the 
learners.

Agwagah (1999) rightly noted that instructional materials, if  used effectively can arouse interest, foster 
stimulation, self-activities, increase retention ability, make the subject matter relevant to life and lessen 
the burden of  teaching. In spite of  the emphasis on the use of  instructional materials in the teaching 
and learning process, research has shown that science teachers at the basic level teach without the use 
of  instructional materials like acid-base indicators, acids, bases, microscope, etc. for the simple fact that 
they are not available in the schools.

Ugwu and Ogbu (1998) and Asadu and Ameh (2002) noted that lack of  instructional materials is one of  
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the major constraints in the teaching and learning of  science in post-secondary schools. This problem 
can be attributed to a number of  factors such as the laissez-faire attitude of  some science teachers, 
insufficient knowledge on the skills and strategies for improvisation as a result of  disruption in the 
academic programmes and lack of  financial support from the administrators to encourage teachers 
improve needed materials.

In context of  Nepal, as a teacher, researcher observed a lot of  problems in the teaching and learning 
of  Physics in school. The majority of  students in the schools have no interest to learn physics and this 
resulted the low achievement in final examination. Experiences over the years has shown that teachers 
have been depending on excessive use of  words to express, to convey ideas or facts in the teaching-
learning process. This practice is termed the 'chalk-talk' method. The problem was observed in classroom 
as researcher saw mismatch between teaching style of  teacher and learning strategies of  student. In this 
regard, a number of  factors have been identified to underpin the low achievement of  students in science 
in general and that of  physics in particular. The study therefore seeks to find out the effects of  improvised 
materials in the study of  Physics at the Secondary level schools in Kathmandu Metropolitan city.

The main purposes of  this study were to examine the aim of  the study is to determine the effectiveness of  
improvisation of  instructional materials on students 'in secondary level. The research question answered 
in this study was as follows:

What are the effects of  improvised materials on the study of  Physics at the Secondary Schools in 
Kathmandu Metropolitan city?

Methodology

The descriptive survey method was adopted to investigate the aim of  the present study viz; attitude of  
science teachers' and students' towards improvise material in science classroom.

Population and sample

The population of  the study was trained secondary level science teachers who have been teaching 
in different schools of  Kathmandu Metropolitan city, among them 30 teachers and 30 students were 
purposively selected as the sample of  the study.

Tools used 

In the present study attitude scale on effectiveness of  improvise material was used to collect the required 
information. The attitude scale was provided to the participants individually and they were requested to 
tick on one of  SA, A, N, DA, SDA, where SA was for strong agreement, A for agreement, N for neutral, 
DA for disagreement and SDA for strong disagreement.

Analysis and Interpretation of  Data

As a survey study in design, this study was conducted in Kathmandu Metropolitan city which aimed to 
find out attitudes of  science teachers and students towards effectiveness of  improvised materials on the 
study of  Physics. Chi-square, weighted mean and percentage were applied to analyze the obtained data. 
The analysis and interpretation of  the obtained data is presented under the following headings.
• Students attitude towards the of  improvised material
• Science teachers' attitude towards the improvised materials.



60

Excellence First, Above All

Student attitude towards the effects of  improvised material

The following table presents the students' attitude towards the using improvised material while conduct 
the teaching and learning process, and chi square value of  each statement:

Table No. 1 views of  Students on the effects on improvised material

S.N. Statements
Responses

x2 %
SA A N DA SDA

1. Improvised materials sustain
your interest 14 11 4 1 - 19.66 83.33

2. Are you engage using improvised materials while learn-
ing process 14 11 4 1 - 19.66 83.33

3. Your understood what was taught with the use of  impro-
vised materials 14 11 4 1 - 19.66 83.33

4. Improvised materials motivated you 18 7 5 - - 34.33 88.33

From the above table it is concluded that the all the statements are significant with χ2-value 19.66 at 
0.05 level of  significance. From the total sample students 83.33% of  sampled students were agreed with 
the use of  improvised materials to sustain their interest, to engage in learning process, to understand the 
content taught. In addition, 88.33% of  students were agreed the use of  improvised materials enhances 
their motivation towards learning.  Hence majority of  students has positive attitude towards using 
improvised material while teaching and learning process. This indicates that improvise material helps to 
increase participation of  students' in classroom activities.

Science teachers' attitude towards the improvised materials

 The following table presents the teachers' attitude towards the improvised materials, and chi 
square value of  each statement:

Table No. 2 view of  teachers on the effect of  improvised material

S.N. Statements
Responses

c2 %
SA A N DA SDA

1. Improvised materials sustain
Interest 15 12 1 2 - 26.33 90

2. Improvised materials engage students 
in the learning process 22 3 4 1 - 49 83.33

3. Improvised materials bring the same 
learning outcome as original one 15 12 1 2 - 26.33 90

4. Improvised materials motivate stu-
dents 22 4 3 1 - 49 83.33

From the above table it is concluded that the all the statements are significant with χ2-value at 0.05 
level of  significance. From the total sample teachers 90% of  sampled teachers were agreed with use of  
improvised materials to sustain interest of  students and to bring the same learning outcome as original 
one. 88.33% of  the sampled teacher were agreed with Improvised materials to engage and motivate 
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students in the learning process.  Hence majority of  teacher has positive attitude towards improvised 
material as the instructional materials. This indicates that improvised material can be used as instructional 
materials for science teaching learning.

Findings and Discussions

Improvisation is a teaching tool that can be accessible to teachers from many backgrounds. This aspect 
of  the study presents the views of  teachers and students on the effects of  improvised materials on the 
study of  Physics. 

Conclusion

From the above findings of  this study, it is concluded that the secondary level science teachers and 
students have positive attitude towards improvised teaching material in teaching science. Effective use of  
instructional materials enhances the understanding of  the students in teaching and learning processes. 
It was discovered that improvised instructional materials bring the same meaning as compared to the 
originally produced instructional materials. It is evident from the analysis that, there is no significant 
difference between improvised instructional materials and originally produced instructional materials 
when used in the teaching and learning of  science. 

Recommendations

It is therefore recommended that, in the absence of  originally produced instructional materials, science 
teachers and students should have the desire to improvise to motivate, engage, sustain and to consolidate 
understanding.
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INTRODUCTION

Introduction of  Triazole

The five membered ring having three nitrogen heteroatoms are called triazole and its derivatives are called triazole 
derivatives. Triazoles have two types of  ring they are 1,2,3-triazoles and the 1,2,4-triazoles. (Kartritzky, A. R. et.al. 
1985)1,2,4-tirazole derivatives have shown significantly medicinal activity than 1,2,3-triazoles. (LaBerge D. et.al. 
1959) Triazole forms complex molecule with the reaction of  other heterocyclic compounds, which have used in 
Many drugs viz. Triazolam, (Hall, W.C. et.al. 1954) alprazlam, (Marubayashi, N.et.al. 1992) etizolam and (Williams, 
D.A. et.al. 2002) furacylin. (Kavakali, C. et.al. 2014)1,2,4-Triazole and its derivatives are widely explored for 
theirenvironmental,(Hassan, FA. Et.al. 2012, Sripriyal, S. et.al. 2013,Murtaza, S. et.al. 2017)industrial, (Shukla, 
PK et.al. 2014, Hanif, M. et.al. 2012, Meenaxi, MM. et.al.  2011) agricultural and biological activities. (Jassim, 
IK.Et.al. 2012, Al-Khuzaie et.al. 2014)1,2,4-triazoles derivatives shows biological activities like antimicrobial, 
(Hope, WW. Et.al. 2010) antifungal, (Hanif, M. et.al. 2012, Mahmoud, MR et.al. 2014, Jassim, IK. et.al. 2011)
antibacterial, (Hanif, M. et.al. 2012)antitubercular, (Hou,YP. Et.al. 2011, Baviskar, BA. et.al. 2012, Arul, K. et.al. 
2014) anticancer, (Hanif, M. et.al. 2012, Hou,YP. Et.al. 2011,Abdul Hameed et.al. 2014)anti-oxidant, (Mousa, 
MN. et.al. 2012, Akhter, MW. Et.al. 2014) anti-inflammatory, (Abdullah, MH. Et.al. 2012,Pandey, VK. Et.al. 
2012)antiviral, and (Jess, S. et.al.  2014) anticonvulsantactivities. Uchil, VR. Et.al. (2002) synthesized (substituted-
(+)-a-(4-chlorophenyl)-b-(phenylmethylene)-1H-1,2,4-triazo-l-ethanol) as bacteriostatic agent.Al-Sayed. Et.al. 
(2006) was synthesized new 1,2,4-triazoles, studied their surface activity and also evaluated their antibacterial 
agent. (Havaldar F.H. et.al. 2008, Keshk E. M. et.al. 2008)The quinazoline based 1,2,4-triazoles have shown 
antimicrobial activity.Rao et al. (2014) have synthesized a new series of  1,2,4-triazole derivatives and evaluated 
the biological activity of  4-((3-(4-chlorophenoxy)-5-substituted sulphonyl-4H-1,2,4-triazolyl) methyl morpholine 
have shown good antibacterial and antifungal activities.Antifungal drugs used to cure the fungal infections without 
harming the host cells of  human body.(Tsukuda, Y. et.al.1998), Itraconazole (Bailey, EM et.al. 1990), (Roberts, J. 
et.al. 2000), voriconazole (Espinel-Ingroff, A. et.al. 1998)Fluconazole, ravuconazole, (Boyle, F. T. et.al. 1988) ICI 
153066 andposaconazole are some triazoles used as antifungal agents. (Jassim, IK. et.al. 2012)Many synthesized 
1,2,4-triazole derivatives have been found to be active against different cancer cell lines. Therefore, there is chance 
to discover and develop new effective and selective anticancer drugs from the researches related to 1,2,4-triazole. 
Liet al. synthesized 12 hybrid 1,2,4-triazole Schiff base bearing γ-substituted butenolide moiety and evaluated 
in-vitro anticancer activity.

Keys Words:  1, 2,4-triazole derivatives, IR, NMR, antibacterial, antifungal. 

Synthesis, Characterization and Biological Screening of Schiff Bases of Synthesis, Characterization and Biological Screening of Schiff Bases of 
4-Amino-5-(2-Hydroxyphenyl)-4h-1,2,4-Triazole-3-Thiol4-Amino-5-(2-Hydroxyphenyl)-4h-1,2,4-Triazole-3-Thiol

Abstract
The synthesis of heterocyclic compounds is wide application in commercially. Heterocyclic compounds containing nitrogen 
is very important due to its utility of various applications, such as propellants, explosives, pyrotechnics and specially che-
motherapy. 1, 2, 4-triazole find considerable used in Industry, namely as dyestuffs, fluorescent, whiteners, Photoreceptors 
of polymers, optical brightening agents, corrosion inhibitors and as photographic photoreceptors. Also due to their extensive 
biological activities, they find successful application in medicine and as agrochemical. A series of N-substituted triazole de-
rivatives were synthesized by refluxing mixture of aldehyde, 4-amino-5(2-hydroxyphenyl)-4H-1,2,4-triazole-3-thiol and 
distilled water. The formation of synthesized triazole derivatives wereconfirmed by m.pt.and spectral techniques such as IR, 
1H-NMR and 13C-NMR. The antimicrobial assay showed that all the synthesized compounds possess moderate activity 
against different strains of bacteria and fungi tested.

Som Bahadur Singar
Lecturer, Department of  Science

Chautara Multiple Campus
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MATERIALS AND METHODS

Starting Materials 

All the chemical substances for the preparation of  1,2,4-triazoles purchased from the commercial markets 
like Methyl salicylate, hydrazine, carbon disulphide, ethanol, DMF, DMSO, vanillin, p-chlorobenzaldehyde, 
cinnamaldehyde. 

Physical parameters

The synthesized compounds were characterized by melting point, IR and NMR. Melting points of  the compounds 
were determined by using optics technology. Infrared spectra of  the compounds were measured from 4000 – 400 
cm–1 on an IR Trace 100 FTIR-Spectrometer from SHIMADZU at Central Department of  Chemistry, TU, 
Kirtipur. 1H and 13C-NMR spectroscopy was used for analysis of  the synthesized Schiff bases. NMR spectra were 
recorded at room temperature on Advanced III HD Fourier Transform 400 MHz from BRUKER at Chonbuk 
National University, South Korea.

Synthesis of  Schiff Bases of  1,2,4- Triazole Derivative
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Scheme: Scheme for synthesis of  Schiff bases

Synthesis of  Acid Hydrazide (1)

At first, mixture of  15.215 g (0.1mol) of  methyl salicylate and 7.4 mL (0.15mol) of  98% hydrazine monohydrate 
was taken in R.B. Flask and heated on a water bath for 15 minutes and then 10 mL of  ethanol was added in it 
until clear solution is obtained.  The solution was refluxed for 4-5 hours. Excess solvent was evaporated on water 
bath and the solution was allowed to cool. The solid formed was separated out by filtration, washed with cold 
ethanol, recrystallized with dilute ethanol and then dried in air oven at 40-45 °C for an hour.
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3OH

OH

C
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C
OO

OCH3 NH2NH2
.. ..

(1)

Yield: 97% (14.797 g); m.p. 125 °C
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Synthesis of  Dithiocarbazinate (2)

7.61 g (0.05mol) of  acid hydrazide (1) was dissolved in a solution of  4.2 g (0.075mol) of  potassium hydroxide in 
10 mL of  ethanol. Then 9 mL (0.15mol) of  carbon disulphide was added dropwise with constant stirring. The 
mixture was stirred at room temperature for 16-21 hours. 10 mL of  anhydrous diethyl ether was added and 
the precipitated potassium dithiocarbazinate was collected by filtration. The precipitate was washed twice with 
diethyl ether and dried at 65 °C.

OH OH

CC
NHNH2

O

EtOH/KOH

C SS

O

N
H

NH C

S

S
-
K+

.. ..

(2)

Yield: 97% (12.962 g); m.p. 240 °C

Synthesis of  4-Amino-5-(2-Hydroxyphenyl)-4H-1,2,4-Triazole-3-Thiol (3)

A suspension containing 10.655 g (0.04mol) of  compound potassium dithiocarbazinate (2), 4 mL (0.08 mol) of  
hydrazine monohydrate and 8 mL of  water was refluxed for 3-5 h. till evolution of  hydrogen sulphide ceases. 
The reaction mixture was diluted with 200 mL of  cold water containing crushed ice and acidified with conc. 
hydrochloric acid.
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4-Amino-5-(2-Hydroxyphenyl)-4H-1,2,4-Triazole-3-Thiol

Yield: 88% (7.368 g); m.p. 146 °C. IR vmax (selected bands) cm–1
:3377 (m), 3220 (m), 3096 (m), 3026 (m), 2612 (w), 

1628(s), 1581 (s), 1530 (s), 1504 (s), 1486 (s), 1240 (s), 1015 (m), 750 (s).

General Procedure for Synthesis of  Schiff Base (4)

To the hot ethanolic solution of  aldehyde containing 4-5 drops of  conc. sulphuric acid, a hot ethanolic solution 
of  the triazole thiol (3) was added in small portions over a period of  1h. The mixture was refluxed for 3 hours and 
then solid formed was filtered, washed with cold ethanol and recrystalized with hot ethanol.
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Synthesis of  The Schiff Base 5-(2-Hydroxyphenyl)-4-(3-phenylallylideneamino)-4H-1,2,4-
Triazole-3-Thiol (4a)

1.322 g (0.01mol) of  cinnmaldehyde was dissolved in ethanol and 4-5 drops of  conc. sulphuric acid was added. 
The mixture was stirred for 30minutes. Then hot ethanolic solution of  2.082 g (0.01 mol) of  4-amino-5-(2-
hydroxyphenyl)-4H-1,2,4-triazole-3-thiol (3) was added in small portions over a period of  1h. The mixture was 
heated under reflux for a minimum of  3h. The precipitated solid was filtered under suction, washed with cold 
ethanol and recrystalized with hot ethanol.
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H

H2'
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Yield: 75% (2.45 g); m.p. 197-200 °C. IR vmax (selected bands) cm–1
:3085 (m), 2848 (m), 2591 (w), 1602 (s), 1551 

(s), 1536 (s), 1488 (s), 1150 (s), 1052 (m), 750 (s),1H NMR (400 MHz, DMSO-d6) : dppm 14.07 (1H, br s, HS-), 
10.07 (1H, br s, HO-), 9.35 (1H, d, J = 9.5 Hz, H-7), 7.65 – 7.78 (2H, m, H-b), 7.29 – 7.53 (6H, m, H-10,H-c, 
H-d, H-2' & H-12), 7.13 (1H, dd, J = 15.9 Hz, J = 9.5 Hz, H-1'), 6.87 – 7.02 (2H, m, H-11 & H-13). 13C NMR 
(100 MHz, DMSO-d6) : d ppm 167.78 (C-3), 161.66 (C-7), 156.18 (C-8), 148.21 (C-5), 146.46 (C-a), 134.90 (C-
2'), 132.27 (C-10), 131.08 (C-12), 130.15 (C-c), 128.93 (C-b), 128.00 (C-d), 123.47 (C-11), 118.88 (C-1'), 115.99 
(C-9), 113.05 (C-13).

Synthesis of  The Schiff Base 4-(4-Hydroxy-3-Methoxybenzylideneamino)-5-(2-Hydroxyphenyl)-
4H-1,2,4-Triazole-3-Thiol (4b)

1.521g (0.01mol) of  vanillin was dissolved in ethanol and 4-5 drops of  conc. sulphuric acid was added. The mixture 
was stirred for 30 min. Then hot ethanolic solution of  2.082 g (0.01 mol) of  4-amino-5-(2-hydroxyphenyl)-4H-
1,2,4-triazole-3-thiol (3) was added in small portions over a period of  1h. The mixture was heated under reflux for 
a minimum of  3h. The precipitated solid was filtered under suction, washed with cold ethanol and recrystallized 
with hot ethanol.
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Yield: 73% (2.501 g); m.p. 202-205 °C. IR vmax (selected bands) cm–1
: 3297 (m), 2930(w), 2605 (w), 1578 (s), 1534 

(m), 1474 (s), 1466 (s), 1252 (s), 1136 (m), 730 (s),1HNMR (400 MHz, DMSO-d6) : dppm 14.04 (1H, br s, HS-), 
10.05 (1H, br s, HO-), 9.98 (1H, br s, HO-), 9.26   (1H, br s, H-7), 7.31 – 7.44 (3H, m, H-10,H-12 & H-b), 7.25 – 
7.30 (1H, m, H-f), 6.86 – 6.99 (3H, m, H-11, H-13 & H-e), 3.77 (3H, br s, CH3). 

13C NMR (100 MHz, DMSO-d6) 
: d ppm 166.60 (C-3), 161.85 (C-7), 156.17 (C-8), 151.34 (C-5), 148.18 (C-d), 148.04 (C-c), 132.30 (C-10), 131.15 
(C-12), 124.10 (C-a), 123.43 (C-f), 118.89 (C-11), 115.97 (C-9), 115.66 (C-13), 113.01 (C-e), 110.86 (C-b), 55.64 
(CH3). 
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Synthesis of  the Schiff Base 4-(4-Chlorobenzylideneamino)-5-(2-Hydroxyphenyl)-4H-1,2,4-
Triazole-3-Thiol (4c)

1.405 g (0.01mol) of  p-chlorobenzaldehyde was dissolved in ethanol and 4-5 drops of  conc. sulphuric acid was 
added. The mixture was stirred for 30min. Then hot ethanolic solution of  2.082 g (0.01 mol) of  4-amino-5-(2-
hydroxyphenyl)-4H-1,2,4-triazole-3-thiol (3) was added in small portions over a period of  1h. The mixture was 
heated under reflux for a minimum of  3h. The precipitated solid was filtered under suction, washed with cold 
ethanol and recrystalized with hot ethanol.
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Yield: 73% (2.416 g); m. p. 187-190 °C. IR vmax (selected bands) cm–1
:3100 (m), 2940 (m), 2586 (w), 1583 (m), 1545 

(m), 1496 (s), 1248 (s), 1098 (m), 747 (s), 620 (s), 1H NMR (400 MHz, DMSO-d6) : dppm 14.15 (1H, br s, HS-), 
10.07 (1H, s, HO-), 9.70 (1H, s, H-7), 7.80 (2H, d, J = 8.1 Hz, H-b), 7.58 (2H, d, J = 8.1 Hz, H-c), 7.22 – 7.47 
(2H, m, H-10 & H-12), 6.84-7.16 (2H, m, H-11 & H-13). 13C NMR (100 MHz, DMSO-d6) : d ppm 163.97 (C-3), 
161.76 (C-7), 156.16 (C-8), 148.42 (C-5), 137.26 (C-d), 132.39 (C-10), 131.11 (C-b), 131.08 (C-a), 130.15 (C-12), 
129.27 (C-c), 118.90 (C-11), 112.96 (C-9), 112.82 (C-13).

Antibacterial Screening

General Procedure of  Antibacterial Screening

Three types of  media: MHA (Muller Hinton agar), NA (Nutrient agar) and nutrient broth was prepared. 
Then bacteria (Gram positive bacteria Staphylococcus aureus ATCC 25923 and gram negative bacteria, 
Escherichia coli(ATCC 25922) and Salmonella typhi) were streaking on NA plate. The bacteria colony 
was transferred on nutrient broth, later on incubated at 37⁰C for 2 to 4h. The incubated nutrient broth 
was compared with standard 0.5 McFarland. Then Bacteria were swabbed on MHA plate by using 
sterile cotton swab, and allowed to dry for about 5 minutes. Afterwards, many small wells (4mm) were 
made. The samples (4a, 4b and 4c1 mg/mL of  each) on other hand samples (4a, 4b and 4c 5 mg/mL of  
each) were loaded in each well and kept to 20-30 minute for pre-diffusion. All the sample-loaded plates 
were incubated at 37⁰C for 24h, subsequently measured zone of  inhibition (ZOI) by using measuring 
scale.

A) Staphylococcusaureus
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B) Escherichia coli

  

C. Salmonella typhi

  

RESULTS AND DISCUSSION

General Discussion for Synthesis of  Schiff Bases 

Schiff bases of  4-(Amino)-5-(2-Hydroxyphenyl)-4H-1,2,4-triazole-3-thiol were synthesized starting with methyl 
salicylate. Methyl salicylate was converted into corresponding acid hydrazide 1 by treating with hydrazine 
monohydrate. The acid hydrazide 1was then treated with carbon disulphide in presence of  ethanolic potassium 
hydroxide to obtain potassium dithiocarbazinate 2.The potassium salt of  dithiocarbazinate was refluxed with 
hydrazine monohydrate and the resulting triazole thiol 3 was condensed with desired aldehyde to get the Schiff 
base 4. The physical properties of  the synthesized compounds are presented in Table.

Table: Physical properties of  synthesized compounds

Com-
pound

Structure Molecular 
formula

Molecular 
mass

Colour Yield
 (%)

M.P.
(°C)

1

OH O

NHNH2 C7H8N2O2 152.15 White 97 125

2

OH O

N
H

H
N S

S  K
C8H7KN2O2S2 266.38 brownish 97 240

3

N N

N
NH2

SH

OH

C8H8N4OS 208.24 Yellow 
brown 88 146
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4a

N N

N
N

SH

OH

C17H14N4OS 322.38 Yellowish 
brown 76 (197-200)

4b

OH

N N

N
N

SH

OH

OCH3

C16H14N4O3S 342.37 White 73 (202-205)

4c

Cl

N N

N
N

SH

OH

C15H11ClN4OS 330.79 Brown 73 (187-190)

Table: Diagnostic Bands (cm–1) in the IR Spectra of  Synthesized Compounds 

Group¯ Compound

3 4a 4b 4c

v(Ar-OH) 3377 (m) 3085 (m) 3297 (m) 3100 (m)

v(NH2)
3220 (m),
3096 (m) - - -

v(C=CH) 3023 (m) 2848 (m) 2940 (m)

v(SH) 2612 (w) 2591 (w) 2605 (w) 2586 (w)

d(NH2) 1628 (s) - - -

v(C=C) 
+ 

v(C=N)

1581 (s),
1530 (s)
1504 (s)
1486 (s)

1602 (s),
1551 (s),
1536 (s),
1488 (s)

1578 (s),
1534 (m),
1474 (s),
1466 (s)

1583 (m)
1545 (m)
1496 (s)

d(Ar-OH) 1240 (s) 1150 (s) 1252 (s) 1248 (s)

v(N-N) 1015 (m) 1052 (m) 1136 (m) 1098 (m)

r(Ar-H) 750 (s) 750 (s) 730 (s) 747 (s)

v(C-Cl) - - - 620 (s)
s: strong, m: medium, w: weak
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Phenol exhibits excellent property of  hydrogen bonding due to stretching of  –OH bond. The given sample 3, 4a, 
4b and 4c have shown IR activities in the different values 3377 (m), 3085 (m), 3297 (m) and 3100 (m) respectively. 
Electronegative nitrogen atom is bonded with hydrogen, which stretched more effectively. So the value of  –NH 
in compound (3) is more with value was obtained 3096-3220 (m) in range. The IR peaks have shown high value 
by –SH functional group. The value of  –SH compound 3, 4a, 4b, 4c recorded 2612 (w), 2591(w), 2605(w) and 
2586 (w) respectively. In aromatic ring, stretching vibration is present due to the presence of  conjugated C=C and 
C=N appeared in the range of  1486-1581 (s) in sample 3, 1488-1602 (s) in sample 4a, 1466-1578 in sample 4b 
and 1496-1583 in sample 4c were recorded. Due to the presence of  bending vibration in aromatic compound, 
Ar-OH values obtained low.  In compound 3 recorded 1240(s), similarly compound 4a, 4b, 4c have shown 1150 
(s), 1252 (s), 1248(s) respectively. N-N starching vibrations are present even though low value due to conjugation 
of  bond. The values of  N-N in compound 3 have shown 1015(m), similarly compound 4a, 4b, and 4c recorded 
1052 (m), 1136 (m) and 1098 (m) respectively. The C-Cl value was recorded 620 (s), in the C-Cl bonds have shown 
lower values of  absorption frequencies due to the decreased force constant and increase in reduced mass.  

Table: 1H-NMR Spectral Assignments (ppm) of  Synthesized Compounds (400 MHz, DMSO-d6)

Compound®
Proton¯ 4a 4b 4c

3
7 9.35 (1H, d, J = 9.5 Hz, H-7) 9.26 (1H, br s, H-7) 9.70(1H, s, H-7)
10 7.29-7.53(1H, m, H-10) 7.31-7.44(1H, m, H-10) 7.22-7.47(1H,m, H-10)
11 6.87 – 7.02(1H, m, H-11) 6.86-6.99(1H, m, H-11) 6.84-7.16(1H, m, H-11)
12 7.29-7.53(1H, m, H-12) 7.31-7.44(1H, m, H-12) 7.22-7.47(1H, m, H-12)
13 6.87 – 7.02(1H, m, H-13) 6.86-6.99(1H,m H-13) 6.84-7.16(1H, m, H-13)

1' 7.13(1H, dd,J = 15.9 Hz,J = 
9.5Hz, H-1'), 

2' 7.29-7.53(1H, m, H-2)
A

B 7.65 – 7.78 (2H, m,H-b) 7.31-7.44(1H, m , H-b) 7.80(2H, d,J = 8.1 Hz, 
H-b)

C 7.29-7.53(2H, m, 2H-c) 7.58(2H, d,J = 8.1 Hz, 
H-c)

D 7.29-7.53(H, m, H-d)
E 6.86-6.99(1H,m, H-e)
F 7.25 – 7.30 (1H, m, H-f)

SH 14.07 (1H, br s, HS-) 14.04 (1H, br s, HS-) 14.15 (1H, br s, HS-), 
OH (C-8) 10.07 (1H, br s, HO-) 10.05 (1H, br s, HO-) 10.07 (1H, s, HO-)
OH (C-d) 9.98 (1H, br s, HO-)

CH3 3.77 (3H, br s, CH3)

The signals of  -SH is downfield because hydrogen atom is bonded with highly electronegative atom sulfur and 
a-position occupied by more electronegative triazole ring (three nitrogen atom present in ring). Similarly, the 
signal of  -OH groups are downfield. This is due to the hydrogen atom bonded with highly electronegative atom 
oxygen.  Similarly, H-7 is slightly downfield because a-position is occupied by highly electronegative nitrogen 
atom. The positions of  b, c, d, e, f, 10, 11, 12 and 13 are up field because of  resonance. p-electron is present in 
aromatic benzene and the signals are low. The signal of  CH3 is up field because nucleus of  hydrogen atom is 
surrounded by electron crowed and applied external magnetic field does not affect on hydrogen nucleus.     
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Table: 13C-NMR Spectral Assignments (ppm) of  Synthesized Compounds (100 MHz, DMSO-d6)

Compound®
Carbon¯ 4a 4b 4c

3 167.78 166.60 163.97
5 148.21 151.34 148.42
7 161.66 161.85 161.76
8 156.18 156.17 156.16
9 115.99 115.97 112.96
10 132.27 132.30 132.39
11 123.47 118.89 118.90
12 131.08 131.15 130.15
13 113.0 115.66 112.82
1' 118.88
2' 134.90
A 146.46 124.10 131.08
B 128.93 110.86 131.11
C 130.15 148.04 129.27
D 128.00 148.18 137.26
E 113.01
F 123.43

CH3 55.64

The signals of  13CNMR depend on the carbon atom bonded with substitution group or atom. The signal of  C-3 
position of  carbon is more. This is due to the carbon atom   bonded with three more electronegative nitrogen and 
sulfur atoms. Similarly, the signal of  7 and 8 position of  carbon are more because carbon is bonded with more 
electronegative atoms, nitrogen and oxygen. In the same way, the signals of  C-5 are more because the carbon 
atom is bonded with hetero atom, nitrogen and little bit less value than C-7 carbon by presence of  resonance 
p electrons. The signal of  carbon 9, 10, 11, 12, 13 and 1', 2', a, b, c, d, e and f  are less because the aromatic 
resonance of  p-electrons are present around the carbon nucleus and signal of  -CH3 is very less because carbon 
nucleus is surrounded by more electron cloud.

Antimicrobial Activity 

Antibacterial Activity 

4a = 

N N

N
N

SH

OH

  ,           4b = OH

N N

N
N

SH

OH

OCH3
      4c = Cl

N N

N
N

SH

OH

PC = positive control (Ofloxacin 0.3% w/v)
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Table: Antibacterial activity of  synthesized compounds

Bacterial Strain 
Diameter of Zone of Inhibition (mm)

Compound (4a) Compound(4b) Compound (4c) Ofloxacin
1mg/mL 5mg/mL 1mg/mL 5mg/mL 1mg/mL 5mg/mL 0.3%w/v

Staphylococcus aureus 17 20 15 17 16 18 41

Escherichia coli 9 15 0 14 10 13 40

Salmonella typhi 6 17.5 15 16 14 19 39

The anti-bacterial activity was shown by sample 4c, 4b and 4a. The entire sample was loaded 50µL in 
each well. The ZOI of  Ofloxacin was observed 41mm in Staphylococcus aureus bacteria in all sample 
4a, 4b and 4c. Similarly ZOI of  '4a' in Staphylococcus aureus bacteria have noted 20mm in 5mg/mL, 
17mm in 1mg/mL solution. The samples 4b have shown ZOI 17mm in 5mg/mL solution and 15mm 
in 1mg/mL solution. The ZOI in sample 4c recorded 16mm and 18mm in 1mg/mL and 5mg/mL 
respectively. 
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Figure: Antibacterial activity of  synthesized compound against S.aureus

In Escherichia coli bacteria, the ZOI noticed was 40mm in Ofloxacin by all samples 4c, 4b, and 4a. 
The ZOI showed by sample '4a' was 15mm in 5mg/ml and 9mm in 1mg/ml, and similarly sample '4b' 
have recorded14mm in 5mg/mL and no activity have shown in 1mg/mL solution, and '4c' sample gave 
13mm and 10mm with the 5mg/ml and 1 mg/ml respectively. 
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Figure: Antibacterial activity of  synthesized compounds against E. coli
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In Salmonella typhi, the ZOI have shown 39mm by positive control in all samples '4c', '4b', and '4a'. The ZOI 
showed 17.5mm and 6mm by sample '4a' in concentration 5mg/ml and 1mg/ml respectively. Similarly, sample 
4b has shown 16mm and 15mm and, sample 4c recorded 19mm and 14mm in 5mg/mL and 1mg/mL solution 
respectively.
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Figure:Antibacterial activity of  synthesized compounds against S. typhi

CONCLUSION AND RECOMMENDATIONS 

Conclusion

Triazole is very important class of  synthetic compounds. Of  the two isomeric triazole derivatives viz.1,2,3-triazole 
and 1,2,4-triazole, the 1,2,4-triazoles are very important and have been extensively used in the various fields 
including environmental, industrial, agricultural and mainly in pharmacological fields as antibacterial, anticancer, 
antioxidant, antiviral, antifungal, anticonvulsant, anti-inflammatory, antitubercular, anti-malarial agents etc.

The synthesis of  compounds gives ideas about large quantity of  pharmaceutical and other products and is time 
and budget efficient process as compared to extraction. Triazole derivatives are the one of  the most important 
compounds which are not available naturally and are completely synthesized derivatives. The present work 
describes a useful method for the synthesis of  Schiff bases of  1,2,4-triazole derivatives viz. 4-(4-Hydroxy-3-
methoxybenzylideneamino)-5-(2-hydroxyphenyl)-4H-1,2,4-triazole-3-thiol, 4-(4-Chlorobenzylideneamino)-5-
(2-hydroxyphenyl)-4H-1,2,4-triazole-3-thiol and 5-(2-Hydroxyphenyl)-4-(3-phenylallylideneamino)-4H-1,2,4-
triazole-3-thiol starting with methyl salicylate via 4 steps. The synthesized Schiff bases of  1, 2, 4-triazoles were 
characterized by IR, 1H-NMR and 13C-NMR spectroscopy. All these Schiff bases possess moderate antibacterial 
and antifungal activities.
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Introduction 

 Classroom management is a balance between the physical resources and the academic activities 
in a cooperation with the teacher and students. The degree of  accuracy of  the classroom management 
depends upon the availability of  the physical resources and the knowledge of  the mathematics teacher 
to deal with them. If  the teacher is skilled enough, he can manage a classroom so that students can 
take part in good teaching learning activities. The students can get maximum learning opportunities to 
exercise this power. 

 The fundamental aspect of  classroom management arc 4 m's. This is management mediation, 
modification and monitoring. Management refers to the skill in organization and presentation of  the 
lessons in such a way that all publics are actively engaged in learning. Mediation refers to the known 
ledge of  how to provide the more intensive individual consoling and guidance which some publics 
require. Modification refers to understand the ways in which learning theory can be applied for shaping 
and changing behaviour through reward and punishment, monitoring refers to checking effectiveness of  
school policies on discipline. As with so many aspects of  education effectiveness classroom management 
depend upon the school as the individual teacher. 

 As well managed classroom is that classroom which provides the maximum opportunities to the 
students to learn mathematics. This is students can exercise power to learn mathematics cooperating 
with the teacher and their friends. There are different aspects of  classroom management as organization, 
communication, and monitoring, delivering, delivery of  instruction. 

 Moreover, the classroom management can be studied with the aspect of  physical resources, 
academic activities and discipline, student's arrangement, administrative details and classroom practises. 
The researcher has tried to study mathematics classroom management with the aspect of  physical 

Keys Words:  Physical Resources, Management, Academic Management, Department of  Education, Minis-
try of  Education  

Mathematics Classroom Management in Mathematics Classroom Management in 
A Secondary SchoolA Secondary School

Abstract
The study on “Mathematics Classroom Management in a Secondary School” was carried in the secondary level schools of Ba-
glung district. So, the researcher selected the two secondary level schools representing the population by random sampling. The 
data for the study were collected from both the primary sources and secondary sources. From the selected schools, the researcher 
observed the availability of physical resources in mathematics classroom with the help of check list based on the Zurich model 
of classroom management 2004. After collecting the data, the researcher compared the availability of the physical resources in 
mathematics classroom with the criteria of Zurich mathematics classroom management and BPEP scale. From the research, 
the researcher found that the management of mathematics classroom was satisfactory in compared with the Zurich model. 
There is adequate space for sitting a student and space occupied by a student was 0.78 sq meters and 0.75 sq. meters which is 
more than as prescribed by the BPEP (0.75 m2/s). 

Shankar Paudel
Lecturer

Tribhuvan University
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resources management, academic management and task and off task behaviour of  the students in 
secondary level at grate XI. 

Statement of  the Problem 

 The study concerned with the classroom management in a secondary level at grade XI. Especially 
the research seeks to answer the followings questions. The objectives of  this study were as follows,   

• What is the existing situation of  physical resources in mathematics classroom in a secondary level at 
grate XI of  Baglung district? 

• To find the existing situation of  physical resources in a secondary level at grade XI of  Baglung 
district. 

Limitations of  the Study

The study was limited in the following criteria: 

• The study was limited in two school of  Baglung district. 

• Only the observation from checklist, teacher's questionnaire from and secondary sources are used to 
collect the data. 

Conceptual Framework 

 The conceptual framework devised through the literature studies facilitied to attain research 
objectives, get the answer of  the research questions and carry out the research work as a whole smoothly. 
For this we constructed the conceptual framework given below. 

   Zurich (2004) model for classroom management of  physical resources

 Methodology 

 The research was based survey research quantitative in nature. Necessary data were taken from 
primary source like the secondary level schools of  Baglung district. Hence, the schools of  Baglung 
district were the total population of  the study. 

Tools and Instruments of  the Study 

 To collect the data for the study, a set of  checklist accordance with the ministry of  education was 
developed to find the existing situation of  the physical resources and their management at mathematics 
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classroom in the secondary level. Also, a set of  another observation from was developed accordance with 
the Zurich model to measure the frequency of  the occurrence of  on task and off task behaviours of  the 
students in mathematics classroom.  

 Data collection procedures from the checklist, the researcher observed the availability of  the 
physical resources and their management in a mathematics classroom. 

Analysis and Interpretation 

Existing Situation of  Physical Resources in Mathematics Classroom

The schools under the study were established after the advent of  democracy. The schools have 
their own building and the circumstances as built by the government fund. The buildings were made 
of  cement, concrete and rod. Also, the buildings were built with planning. Around the school buildings, 
there were beautiful gardens and play grounds of  both schools. Now, both of  the schools are handovered 
to the community to manage and handle the administration. There is a system of  funding from the 
DOE and MOE every year to maintain the schools as a donation. Also, the VDCs and Municipality 
were allocated their budget for the development of  the schools. The current figures of  physical facilities 
of  the studied schools are listed below.

Table No. 1: Physical Facilities of  the Schools

School No. of buildings No. of
Rooms

Office
Rooms Garden Playground Drinking Water & 

Toilets
A 4 24 2 1 1 4/5
B 5 30 3 1 1 6/6

 From the table 1 it is seen that the school A has 4 buildings and 24 rooms in which- two were 
allocated for office, one for science lab and library and the rest for classes. It shows that there were 
sufficient numbers of  classes for the students. Also, the classrooms were well furnished, well ventilated 
and well managed so that the students can learn mathematics in a very beautiful environment. There 
was a lot space to take part in mathematical experiment for the students. There were two columns and 
six rows arrangement of  the benches and desks. Also, it is seen that the school B has 5 building and 30 
rooms in which 3 of  them are allocated for office, 25 for classroom and one for science lab and library. 
There were ventilated classes and two columns and 8 row arrangements of  benches and desks.

In both of  the schools, there were 1-1 white boards in each classis, each class had dustbin and 
broom for the sanitation. The white boards were so placed that every student can easily see the writings 
of  the board. From these figures, it can be said that the management of  the mathematics classroom has 
satisfied the criteria of  the mathematics classroom model of  Zurich (2004). This model suggested that 
there should be variety of  arrangement of  studentst desks such as circle for discussion, groups for group 
work and rows for test taking or individual work. There was the space to move here and there for the 
students and teacher as suggested by the Zurich model. The classrooms were seemed to be very silent 
and cool.

The Criteria of  Zurich Model

There are six criteria to study the physical facilities of  the school in Zurich model 2004.Which 
are described as follows.
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Furniture: In school A, there were 12 sets of  benches and desks in each class of  size 15x18 sq ft. 
Similarly, in school B, there were 15 sets of  benches and desks in each class of  size 1 8x22 sq ft. This 
showed that the furniture was sufficient for sitting the students in the mathematics classroom as compared 
with the Zurich model 2004.

Student's Involvement: In both the schools A and B, most of  the student's achievement in mathematics 
were above 80, so it was seen that the student's involvement is quite satisfactorily in comparison with the 
Zurich model.

Student's activeness: From both schools A and B, the researcher selected 60 students consisting of  
30 each. Out of  which 40 students were found to have on task behaviours and 20 students were found to 
have off task behaviours. This showed that the students have positive attitudes in learning mathematics 
and have actively participated in the mathematical problem solving.

Teaching Resources: Both of  the schools A and B have a library with the sufficient no of  books, 
journals and teacher's guide of  each subjects. So, it was seen that the schools had sufficient number of  
teaching resources in mathematics classroom.

Instructional materials: Both of  the schools A and B had a mathematics library with geo-boards, 
circle boards, abacus, tan gram, scale and scale and other geometrical instruments related to area and 
volume.

Centres: Both of  the schools have separate mathematics classroom with a library and a mathematics 
laboratory each. In which students can take part in learning mathematics with the manipulative and 
other manual materials.

Classroom Space Management

The classroom is a platform to learn everything and the mathematics as well. So, there is no 
doubt in saying that it should be neat and cleaned and well managed. From the observation, it was 
seen that the mathematics classroom management was so satisfactorily designed in comparison with 
the Zurich model. The researcher got the following figure from the observation of  the mathematics 
classroom in each school.

Table No. 2: Classroom Space for Per Students

School Size of
Classroom

No. of Bench-
es/Desks

Arrangement
of Seats

Per Sts. Area
in sqm

BPEP
Scale

A 15×18 ft. 12-12 6-6 0.78 0.75
B 18×22 ft. 15-15 8-7 0.75 0.75

From the table, it was seen that the area occupied by one student is 0.78 sq ms for the school 
A and 0.75 sq ms for the school B. So, it can be concluded that there was the adequate space for the 
students to sit in the class as set by the BPEP. Also, the benches and desks were arranged in two columns 
such that the classrooms looked so beautiful. There was the adequate space for the mathematics teacher 
to move here and there while in teaching. Also the students could sit very openly and took part in 
mathematical experiment easily.

Mathematics Classroom Management

From the observation of  the mathematics classroom, it was found that there were appropriate 
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places to keep the students' books and materials on the rack of  the desks. Also, in the school A, there 
were place value chart; chart papers, abacus, circle board, geo-board, graph board and geometry box 
each having one. Also, there was the system of  collecting students' mathematical work. For the summer 
season, there were the provision of  two fans in the classroom and the lighting system was also very well.

Similarly, in school B, there were place value chart, chart paper, abacus, circle board, geo board, 
graph board each having one set and two sets of  geometry boxes which were making teaching learning 
very effective. The classroom had four tube lights and had three fans for the summer season. Also, there 
were two dustbins and one broom in the classroom. But there was no Over Head Projector (OHP) in 
either of  the school. So, there was no visual class in mathematics in both schools. The status of  the 
facilities in mathematics classroom is given in the table below.

Table No. 3: Status of  Facilities in Mathematics Classroom

School Class-
rooms

Leaking
roofs

Drinking
water

No
whiteboards

Classes

Provision
of Toilets Library Mathematics

laboratory

A 20 - 4 - 5 1 1
B 25 - 6 - 6 1 1

From table 3, it was seen that there were no leaking roofs in either of  the schools. Also, there were 
appropriate provision of  drinking water and 4 taps for school A and 6 taps for school B. Also, neither of  
the school has the classroom without whiteboard. Also, there were 2-2 separate toilets for boys and girls 
in school A and 3-2 toilets for boys and girls in school B. Both schools have one- on toilets for teachers 
and staffs. The schools have one-one library and laboratory of  science and mathematics. So, it can be 
said that the schools have satisfied the criterions of  the Zurich (2004) model of  mathematics classroom 
management.

Weakness of  Physical Facilities in Mathematics Classroom

To find the physical facilities in the mathematics classroom, the researcher himself  observed the classroom 
with the check list and administered a teacher opionnaire form for the respective mathematics teachers. 
The schools have adequate benches and desks to sit the students but there was no chair to sit for the 
teacher and no table to put the teachers' materials. The walls of  classroom were full of  chart papers 
and mathematical formulas. Although the schools were model secondary schools' level the schools have 
been facing the scarcity of  physical facilities. There had no OHP to show the mathematical slides. 
Similarly, neither of  the schools had bulletin boards in mathematics classroom to display the students' 
mathematical activities.

Conclusion 

 The study was undertaken to find the situation of  mathematics classroom management in a 
secondary level school of  Baglung district. For the purpose of  the study, the researcher selected the two 
school of  Baglung district. The selection of  the schools was random selection. Checklist was used to 
find the availability and condition of  the physical resources in mathematical classroom. The classroom 
setting, arrangement of  the school's ventilation condition placement of  the teaching materials area 
occupied by one student etc.  were observed and found that it was satisfactory in comparison with 
the Zurich model 2004. After the analysis and interpretation of  the collected data, the following were 
obtained as findings and conclusion of  the study. 
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 The area occupied by a student in a class was found 0.78 m2/s and 0.75 m2/s in schools A and 
B where the area allocated.     
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Background

Crying, which is often considered as a fundamental for producing sounds, is the first human activity after 
birth. Hence, many associates it with speaking. Generally, speaking is process of  conveying the massage 
in its own right and a very sensitive process. Speaking is "the process of  building and sharing meaning 
through the use of  verbal and non-verbal symbols, in a variety of  contexts" (Chaney, 1998, p. 13).  It 
helps to transmit the feelings, ideas, and thoughts from the source to target. Speaking is primarily a 
productive skill which is manifested in speech form. Speech consists of  other integrated linguistic aspects 
like; pronunciation, sound, stress, rhythm, juncture, intonations and others. Use the language quickly and 
confidently with few unnatural pauses, which is called as fluency, (Nunan, 2003). So, teaching speaking 
is not the entirely teaching those items in isolation but rather to teach the learners how to communicate 
in target language. Even talking about teaching of  language skills, it is quite difficult to find any skill in 
isolation so speaking is again directly related to listening and other language skills.

Teaching speaking is very common and more frequent in ELT classrooms. When linguists and language 
teachers sought to improve the quality of  language teaching in the late nineteenth century, so refer to 
principles and theories concerning how language can be learnt better and systematically. Further it 
is discussed about the structure and organization of  the language. Linguists like; Henery Sweet, and 
Harold Palmer elaborated principles of  language teaching theoretically. Similarly, American linguist 
Edward Anthony in 1963 identified the three levels of  conceptualization and organization of  classroom 
pedagogy, which he termed approaches, methods, and techniques.

A technique is a classroom activity which is implemented in classroom for particular purpose. Choice 
of  technique defers accordingto method, approach and other classroom activities. Anthony (1963,p.63) 
"…A technique is an implementational that which actually takes place in classroom it is a particular 
trick, strategic or contrivance used to accomplish an immediate objective."  He further adds " Technique 

Keys Words:  speaking skill(s), techniques for teaching, English language classes
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Abstract
This article is an attempt to display the teachers' perceptions on employed techniques in teaching speaking in ELT classroom. 
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illustrate the techniques which can be implemented in Nepalese ELT classroom to make the teaching speaking more effective. 
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the teachers were employing the techniques like; simulation, role play, dramatization, elicitation, turn taking and drills more 
than other techniques in teaching Speaking in English Language Classes.
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must be consistent with a method and therefore in harmony with an approach as well." While teaching 
speaking in ELT classroom in Nepal, teachers are practicing different techniques to make learning 
more effective and comprehensive but still problem is raised in which situation which technique is more 
effective and plausible.

Various scholars are prescribing different techniques on the basis of  their research findings, they are 
based on different grounds of  language learning situation. Some common techniques are presented in 
this study, they are; simulation, role-play, and dramatization, oral drill, group work and pair work, strip 
story, elicitation, picture, manipulative and communicative work and turn taking.

 As I have mentioned above, there are varied situational classes in Nepal and various teachers are 
implementing various techniques to teach their students. Even the prescribed course of  study, objectives 
are same to all the students and those students are evaluated and awarded by the same test item so I 
think it can be different in their output if  the teachers have implemented the different techniques to 
educate to the students. Here, my notion is to just identify the highly used techniques to teach to the 
eighth grader students.

Objectives of  the Study

The main objectives of  the study are as follows:

i. To identify the techniques employed in teaching speaking in grade eight, and
ii. To find out the perceptions of  teachers on techniques in teaching speaking

Research Questions

The study was guided by the following questions;

i. To what extent were they engaging their students in teaching speaking?
ii. What were the teachers' view on techniques of  teaching speaking?

Literature Review

Simply, speaking is the action of  transferring information or expressing one's feelings in speech form. 
Teaching speaking is one of  the fundamentals in language teaching. Speaking skill involves; linguistic 
features, and other related sociolinguistic features. In linguistic features; speech, device. Lexis and 
grammar, negotiation is integrated and in sociolinguistic features; language processing, interaction, 
social norms and values, information processing, and others are integrated.

All species including human beings live in societies, so they need to communicate to share something or 
just to survive (Alexandar, 1974). Parents communicate with their unborn child in the antenatal stage to 
cue their baby into their voices and the world around them (Brock & Rankin, 2008.p.4). 

Although babies lack the wording, they cry; varying their pitch to attract attention of  adults and 
signify their needs (Iwaniec, 2004.p.90). They have different cries for different purposes and parents 
soon recognize that each cry goes to which purpose (Buckley, 2003). Rahman (2010) maintains that 
communication is a dynamic interactive process that involves the effective transmission of  facts, ideas, 
thoughts, feelings and values. We actively and consciously participate in the communication process in 
order to get, develop, inquire or give information and understand social conceptualizations.

Wilson (1979) explains that communication occurs whenever the behavior of  one individual (the sender) 
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influences the behavior of  another (the receiver). Thus, Littlejohn & Foss (2008) defined communication 
as process that links discontinuous parts of  the living world to one another.

While talking about the techniques employed in teaching speaking, some common practices in Nepalese 
classroom are as discussed and mentioned as following

a. Simulation, Role Play and Dramatization

Simulation is the imitation of  the different operations of  a real-world process or system. The act of  
simulating requires a model be developed; this model represents the key characteristics, behaviors 
and functions of  the selected physical or abstract system or process. Tompkins (1998) study was also an 
attempt to assess the effectiveness of  role playing/simulation in ELT. The researcher's conclusion was 
that when the role playing/simulation techniques are employed, they should be integrated with other 
language learning activities. If  these guide lines were followed, it could be an extremely rewarding 
experience for both the students as well as for the teachers.

Cecile (2001) has conducted a study to observe whether role-play is an interaction which can effectively 
trigger the learning process in the foreign language. This study was meant to explore how the learning 
occurs by looking at the various learning strategies used by the students while roleplaying. She has 
identified that during a role-play learning does not occur on a traditional basis which included the 
teacher as the main player but more often learning occurred without his/her absolute control and in this 
technique he/she needed to play the role of  a facilitator whose main responsibility was to share students' 
knowledge among themselves.

Robinson (1977), in Learning through Drama, stated that “Drama revolves around the process of  behaviour, 
through in-terpersonal response. In acting-out, the individual himself  is the prime medium of  expression. 
Acting-out then is the exploration and representation of  meaning using the medium of  the whole person” 
(P.16). 

Drama forces students to interact because acting-out involves a “negotiation of  meaning” (P.17)

Dodson (Dunar, 2012) drama has played small but consistent role in language teaching in Britain and 
The United States since 1970's. As Dunar (2012) mentions, the early, most well-known advocates of  
drama in the L1 classroom were Bolton. He used drama in classes for all subjects and made it “the center 
of  the curriculum”. Later on, L2 practitioners adapted drama in their practices and drama gained 
popularity in foreign language teaching.

Role play is the act of  imitating the character and behaviour of  someone who is different from yourself. 
It is the changing of  one's behaviour to assume a role, either unconsciously to fill a social role, or 
consciously to act out an adopted role.Dramatization can be defined as a method to develop skills 
through the performance of  activities in situations that simulate real life. It is possible to simulate, for 
instance, a job interview, a police interrogation, a product sale, an exhibition, a speech on contraceptive 
method and others. To create the real life like situation in classroom teacher can make use of  simulation, 
role play and dramatization techniques which enhances and explore in teaching speaking inside of  
classroom.The model represents the system itself, whereas the simulation represents the operation of  the 
system over time.While using this technique, teacher creates the situation and ask students to perform 
and act in given situation. May be the teacher asks students to pretend as if  they are at hospital, cinema 
hall, restaurant or in some other places. Sometimes teacher assigns the task or problem to be solved by 
providing some guidelines. By these activities, the participants make the communication which is fruitful 
to enhance teaching speaking.
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b. Oral Drill

Drilling is a technique that has been used in foreign language classrooms for many years. It was a key 
feature of  audio-lingual method approaches to language teaching, which placed emphasis on repeating 
structural patterns through oral practice. Drilling means listening to a model, provided by the teacher, 
or a tape or another student and repeating what is heard. Drilling is a technique that is still used by 
many teachers when introducing new language items to their students. Harmer states that drilling is 
mechanical ways if  getting students to demonstrate and practice their ability to use specific language 
items in a controlled manner.

Heward (2014) points out, drill and practice can be conducted in ways that render it pointless and a waste 
of  time. Research has shown, however, that when properly conducted, drill and practice is a consistently 
effective teaching method. For example, a recent meta-analysis of  85 academic intervention studies with 
students with learning disabilities found that regardless of  the practical or theoretical orientation of  the 
study, the largest effect sizes were obtained by interventions that included systematic drill, repetition, 
practice, and review (Swanson & Sachse-Lee, 2000).

Teaching speaking refers to the teaching of  pronunciation skill and communicative skill of  target language. 
While adopting the drill inside classroom, teacher can make use of  the repetition, or substitution drills 
to promote speaking. There can be the use of  the language lab to promote drill and speaking as well.

c. Group Work and Pair Work

This technique promotes student's participation in teaching, learning activities and provides sufficient 
exposure to the students to engage in speaking. Still the large and crowded classes can be the challenges 
for this technique.

While collaborative learning through group work has been proven to have the potential to produce 
stronger academic achievement than other kinds of  learning environments (Johnson, Johnson, & Smith, 
2006),

This technique can also be equally useful in reading and writing as well. The teacher should ensure that 
he groups do their work satisfactorily and should attend to them turn wise. The teacher should engage 
pupils in question answer drill.

d. Strip Story 

The main purpose of  learning is communication. In order to develop this communicative ability in the 
students many language teachers tried conversation. In strip story technique, first step is to select a story 
and while selecting a story, teacher must be careful to the sentences in the story and numbers of  students. 
Then, strips are distributed and asked to the students to connect and make the story. If  they fail, another 
try is made, and if  the teacher is satisfied, then the follow up activities is done, e.g., they are asked to 
repeat the entire story one by one or they are asked to change the tense of  the story. 

Freemans (2000, p. 129) many teaching-learning activities can be done with picture strip stories; one 
of  them is by giving a small group a strip story. A student in the group will then show the first picture 
of  the story to the other members of  her group and ask them to predict what the second picture is like. 
This activity is an example of  using a strip story to conduct a problem-solving task as a communicative 
technique.
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While using this technique, real communication takes place because they have to share information 
by talking to teach other. This technique creates a great deal of  discussion and interactions and is 
very enjoyable, funny to the students. This technique promotes communicative interactions and key of  
success in teaching speaking

e. Pictures

Picture is the source and context for language teaching. Picture contributes to make subject matter more 
interesting and motivated, and a sense of  the context of  the language. Picture can be effectively used in 
teaching speaking to provide the situation to the students to speak or communicate. 

Bailey (2005:37) states that, in a speaking lesson, pictures and “manipulables” can provide the motivation 
for talking. Then, he also stated: Using pictures as the basis of  speaking lessons also gives the learners 
something to talk about, something to focus on other than their own uncertainty with the new language. 
Whether you use colored photographs from calendars, advertisements cutout from magazines, or 
pictures you locate on the internet, pictures add interest to speaking lessons and can motivate people to 
speak. Bailey (2005:37)

Language teaching is for developing native like proficiency in communication so by using picture 
technique teacher can teach structure, vocabularies, language skills, language functions, and speaking 
as well.

f. Elicitation

Eliciting is very beneficial technique in teaching speaking. It helps the teacher to engage the class by 
focusing students' attention and making them to think. In this technique students are supposed to 
generate the ideas from their experiences on the provided guidelines. It believes on students' pre-acquired 
knowledge which is useful to generate and interact in given situations. 

It is a standard procedure for the teachers to present the word meaning, for  example  by  showing  a  
picture  and  asking  them  to  supply  the  form 

(Thornburry,  2013,  p.  87).    New  words  can  be  effectively  presented  by elicitation and that's why 
it is ver important to introduce vocabulary (Harmer, 2007, p. 229).

It is a standard procedure for the teachers to present the word meaning, for  example  by  showing  a  
picture  and  asking  them  to  supply  the  form 

(Thornburry,  2013,  p.  87).    New  words  can  be  effectively  presented  by elicitation and that's why 
it is ver important to introduce vocabulary (Harmer, 2007, p. 229). 

It is the standard procedure for the teachers to present the word meaning, for example by showing 
the picture and asking them to supply the form (Thornbury,2013,p.87). New words can be effectively 
presented by elicitation that's why it is very important to introduce vocabulary (Harmer,2007,p.227)

Elicitation is one way of  encouraging students to guess about the topic and perform and speak what they 
know about the topic. It gives lots of  chance to the teacher to see and observe what students know and 
do not know and what to be presented to that level.
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g. Manipulative and Communicative Activities

Manipulative activities refer to a type of  guided activities which are completed by the previous activities 
and experiences. While practicing this activity, the teacher provides some sounds, words and structure 
and with these guidelines' students make and practices infinite numbers of  sentences and utterances.

Richards (2006) points out that communicative language teaching has influenced approaches of  language 
teaching practice around the world. The term "communicative competence" has been defined as the 
knowledge of  both rules of  grammar and the rules of  language use appropriate to the given context.

Communicative activities are centered on successful communication and activities refer to the use of  
language as a main tool of  communication where students are supposed to complete communicative 
task.

h. Turn Taking 

This technique believes on the role of  speaker and recipients in communication. It tries to focus on 
balanced turn taking by both of  the parties which can be the guidelines for speaking and communication 
as well. 

Johnson(1995,p.39) states that students actively engage, to a greater lesser degree in the creation of  what 
occur in classroom and, thus affect classroom events as much they are affected by them.

It focuses on target group's exposure in language use and it suggests that students should be provided 
enough time to practice on language. Students talk time is more effective and beneficial in language 
teaching and teaching speaking.

Methodology

This study is based survey and observation of  the classroom. The objectives of  the study were to find out 
the techniques employed by the teachers and find out the perceptions of  teachers on techniques while 
teaching speaking to the eighth grader students. To carry out this study, I decided to visit Padmodaya 
Higher Secondary School, Putalisadak, Kathmandu, resource center where I could find list of  teachers 
teaching English at lower secondary level, so the present study was limited to grade eight only. Then, I 
took the cell number of  those teachers and I gave the call to them and asked and requested about my 
plan and purpose. After that I judgmentally chose 20 English teachers from 10 different schools which 
were supervised under that resource center. Then I visited those schools and teacher along with my 
resources for that study. I build the rapport and visited at schools for three weeks (week1, 2, and 4) and 
of  18 days. During this period, I observed teachers and students, and administered questionnaire and 
took feedbacks from the teachers and students. For the collection of  data regarding techniques used, a 
questionnaire was given to the teachers at the second week. The questionnaire consists of  eight questions 
along with one open and optional question about their view reflection.

Results and Discussion

The respondents' views on use of  techniques in teaching speaking reflects that teaching speaking requires 
several techniques to enhance communicative competence in language students in ELT classroom. The 
application the techniques in ELT classroom enriches the students' achievement in speaking. Here, the 
respondents view is structured in two different categories; one on the basis of  traditionally practiced 
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techniques and another on the basis of  communicative techniques employed by the teachers in teaching 
speaking in ELT classes.

Views about techniques

Simulation, role play and dramatization

While discussing about this technique, sixty five percent respondents agreed that Simulation, role play 
and dramatization are useful in teaching speaking while no one strongly disagree, thirty percent strongly 
agree with the technique and five percent respondents disagree for the technique. By this, it can be 
stated that simulation, role-play and dramatization are highly employed by the teachers while teaching 
speaking.

Oral drill

Discussing about the oral drill, the 90% respondents strongly agreed thatOral drill enhances and 
promotes teaching speakingand only 10% agreed with the statement so it can be stated that oral drill 
was mostly employed in teaching speaking in language classroom.

Strip story

Strip story technique was also in practice and majority 55% agreed that Strip story activates students 
to learn teaching speakingand only 35% strongly agreed with the statementwhereas 10/10% disagree 
and strongly disagreed respectively. So, strip story was highly employed in teaching speaking in language 
classroom.

Group work and pair work

While talking about the group work and pair work technique, fifty percent respondents agreed Group 
work and pair work provides enough exposure to engage in teaching speakingand 35% strongly agreed, 
10% disagreed and only 5% strongly disagreed.  So, majority of  the respondents employed group work 
and pair work technique to teach speaking skills in language classroom.

Picture

As picture was the technique for teaching speaking, seventy percent respondent agreed Picture are the 
source of  talk to motivate the students in teaching speakingwhereas only 30% strongly agreed. By this, 
it is stated that picture was mostly employed by the teachers to teach speaking skills.

Elicitation

While analyzing about Elicitation encourages students to generate new idea and make student perform 
in classroom, 60% agreed and thirty percent strongly agreed, 5% disagreed and 5% strongly disagreed, 
so here also majority of  the respondents employed the techniques for teaching speaking.

Manipulative and communicative activities

Discussing about manipulative and communicative activity, forty percent respondents agreed to the 
statement that Manipulative and communicative activities are useful for communicative classroom, the 
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rest 20/20/20% strongly agreed, disagreed and strongly disagreed respectively, so it was quite tough to 
employ this technique to teaching speaking skills in comparison to other techniques employed.

Turn taking balances and reinforces

The data states that 60% respondents agreed with Turn taking balances and reinforces students to speak 
in Englishwhereas 30% strongly agree and 10% disagree. So, turn taking plays valuable role in teaching 
speaking skills.

Perceptions about techniques

The collected data says that traditional techniques; simulation, role play and dramatization, and oral 
drill are equally practiced in teaching speaking by the teachers whereas communicative techniques like; 
group work and pair work, picture, elicitation, manipulative and communicative activities, and turn 
taking are more dominantly employed in teaching language.

Conclusions

Basically, various techniques were employed by the teachers to teach their students. As the data were 
analyzed, it can be concluded that majority of  the teacher were employed simulation, role play and 
dramatization, Drill and strip story techniques were equally in practice. Elicitation, pictorials and turn 
taking techniques were more frequent by the English Language teachers in Kathmandu. Manipulative 
and communicative activities were quite more frequent like the other techniques. The teachers are 
employed more student-centered techniques rather teacher centered techniques. At the same time 
teachers have focused on communicative teaching activities more but still there is the frequent use of  
traditional techniques as well. As we discussed above, we can conclude that the techniques employed 
by the teachers were quite acceptable to the students. Equally, it can recommend that if  the policy 
obligates for using student centered techniques in teaching speaking in ELT classroom it will have more 
achievements in foreign language speaking.
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Appendix A
Teachers' Views on Using Techniques in Teaching Speaking
Please read each questionnaire item carefully and put a tick in the box under the given headings.

Statement Strongly 
Agree Agree Dis-

agree
Strongly
Disagree

1 Simulation, role play and dramatization are useful in 
teaching speaking. 30 65 05 00

2 Oral drill enhances and promotes teaching speaking. 0 10 00 00
3 Group work and pair work provides enough exposure to 

engage in teaching speaking 35 50 10 05

4 Strip story activates students to learn teaching speaking. 35 55 10 10
5 Picture are the source of talk to motivate the students in 

teaching speaking. 30 70 00 00

6 Elicitation encourages students to generate new idea and 
make student perform in classroom. 30 60 05 05

7 Manipulative and communicative activities are useful for 
communicative classroom. 20 40 20 20

8 Turn taking balances and reinforces students to speak in 
English. 30 60 10 00

II. Mention if  any other techniques you prefer to use and practice to while speaking to your students.
a.
b.
c.
The researcher will send you the findings of  this research if  interested.
atreyahari@gmail.com
Thank you for your cooperation
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ljifo kl/ro 
 kof{j/0fLo ;dfnf]rgf pQ/cfw'lgs o'udf ljsl;t s[lt ljZn]if0fsf] Pp6f dxŒjk"0f{ cfwf/ xf] . o;n] k|s[ltnfO{ 
s]Gb|df /fv]/ s'g} klg ;flxlTos s[ltsf] cWoog ljZn]if0f ub{5 . kof{j/0f ;du| kfl/l:ylts k4lt;“u ;DalGwt /x]sf] x'G5 . 
o; cGtu{t h}ljs / ef}lts jftfj/0f tyf dfgjLo cfr/0f / Jojxf/ h:tf s'/fx¿ kb{5g\ . …k|ltuGwÚ ;?eQmåf/f lnlvt 
cfTdbz{gdf s]lGb|t pkGof; xf] . 
 o; pkGof;df k|jf;L g]kfnLx¿sf] cflTds uGwnfO{ oyfy{ ¿kdf k|:t't ul/Psf] 5 . vf;u/L g]kfnLx¿sf] ;kgfsf] 
b]zsf ¿kdf kl/lrt cd]l/sfdf a;f]af; ug{] k|jf;L g]kfnLx¿sf syf–Joyf / pgLx¿n] ef]Ug' k/]sf ;d:ofx¿nfO{ s]nfP/ 
:jb]zsf] dxŒjnfO{ k|:t't ug'{ o; pkGof;sf] k|d'v p2]Zo /x]sf] b]lvG5 . o;qmddf pkGof;sf/n] k/flwgtfdf lklN;Psf] 
g]kfnL efiff, ;Eotf / ;+:s[ltsf] :d/0f u/fpg] k|of; u/]sf 5g\ . 
 ljleGg 5 v08df ljeflht o; pkGof;sf k|To]s v08n] JolQmut hLjg ef]ufOsf cg'ej / cg'e"ltnfO{ ;Daf]wg 
u/]sf] b]lvG5 . kfqut s]Gb|Lotfdf /rgf ul/Psf] o; pkGof;df ef}lts hLjgz}nLsf ;fy;fy} k|fs[lts ;f}Gbo{ / kof{j/0fLo 
;Gbe{sf] klg rrf{ ul/Psf] 5 . kof{j/0fLo l;4fGtsf cfwf/df s[ltsf] ljZn]if0f ubf{ k|fs[lts ;f}Gbo{ jf :jR5tfnfO{ klg Pp6f 
dxŒjk"0f{ cfwf/ dfGg ;lsG5 . ctM o; n]vdf ;?eQmåf/f lnlvt k|ltuGw pkGof;df k|o'Qm kof{j/0fLo ;f}Gbo{sf] vf]hL ug{] 
sfo{nfO{ cWoogLo ljifosf ¿kdf rog ul/Psf] 5 . 
;d:of syg 
 k|:t't n]v pkGof;sf/ ;?eQm >]i7åf/f lnlvt k|ltuGw pkGof;df s] s:tf] kof{j/0fLo ;f}Gbo{sf] k|of]u ul/Psf] 5 
< eGg] k|fl1s ;d:ofdf s]lGb|t /x]sf] 5 . To;qmddf k|fs[lts jf ef}uf]lns kof{j/0f Pjd\ kfl/l:ylts k4ltsf] klxrfgsf] 
ljifonfO{ dxŒjsf ;fy vf]hL ul/Psf] 5 . 

p2]Zo 
 kof{j/0fLo ;f}Gbo{sf] k|of]usf b[li6n] k|ltuGw pkGof;sf] cWoog ljZn]if0f / d"Nofª\sg ug'{ o; n]vsf] k|d'v p2]Zo 
xf] . ;fy} pQm s[ltdf k|o'Qm k|fs[lts jf ef}uf]lns kof{j/0f Pjd\ kfl/l:ylts k4ltsf] klxrfg ug{] sfo{nfO{ ;d]t o; n]vsf] 
p2]Zo If]qleq ;dfj]z ul/Psf] 5 . 

;Ldf 
 pkGof;sf/ ;?eQm >]i7åf/f lnlvt k|ltuGw pkGof;nfO{ g]kfnL ;flxTo ;dfnf]rgfsf] If]qdf k|rlnt ljleGg 

zAbs'~hL M u|fDokg, kof{j/0f, kl/b[Zo, k|ltuGw, ;f}Gbo{

k|ltuGw pkGof;df kof{j/0fLo ;f}Gbo{k|ltuGw pkGof;df kof{j/0fLo ;f}Gbo{

n]v;f/
 k|:t't n]v kof{j/0fLo ;f}Gbo{sf b[li6n] k|ltuGw pkGof;sf] ;ª\lIfKt cWoog ljZn]if0f s]lGb|t /x]sf] 5 . kof{j/0fLo ;f}Gbo{ eGgfn] 
k|fs[lts ;'Gb/tf jf x/e/f eGg] a'lemG5 . …k|ltuGwÚ ;?eQm >]i7åf/f lnlvt pkGof; xf] . o; pkGof;df k|z:t dfqfdf k|fs[lts kl/b[Zox¿sf] 
j0f{g ul/Psf] 5 . To;qmddf pkGof;sf/n] kof{j/0fLo ;r]ttfdf klg Wofg lbPsf 5g\ . g]kfnL ;flxTo ;dfnf]rgfsf If]qdf k|rlnt ljleGg 
dfGotfx¿ dWo] kof{j/0fLo l;4fGt klg Ps xf] o;nfO{ k|s[lts]Gb|L cGtlj{ifos ;dfnf]rgf klg elgG5 . …k|ltuGwÚ pkGof;nfO{ kof{j/0fLo 
;flxTo l;4fGtsf cfwf/df d"Nofª\sg ubf{ kof{j/0fLo ;f}Gbo{sf b[li6n] pko'Qm /x]sf] s'/f :ki6 x'G5 . o; pkGof;df cd]l/sL ;dfh tyf 
g]kfnL ;dfhsf] ;Eotf, ;+:s[lt / Oltxf;sf] j0f{g ul/Psf] 5 . To;qmddf sltko /d0fLo k|fs[lts :yn Pj+ kfl/l:Yflts k4ltsf] ljifodf 
rrf{ ul/Psf] 5 . vf;u/L ;kgfsf] b]z cd]l/sf k'u]/ g]kfnLx¿n] em]Ng' k/]sf ;d:of tyf g]kfnk|ltsf] pgLx¿sf] ;sf/fTds b[li6sf]0f g} o; 
pkGof;sf] d'Vo ljifoj:t'sf ¿kdf b]vf k/]sf] 5 . To;qmddf k|s[lt lrq0f / kof{j/0fLo ;f}Gbo{nfO{ ;d]t dxTj k|bfg ul/Psf] 5 . 

hutdl0f ;f]tL
g]kfnL ljefu k|d'v

rf}tf/f ax'd'vL SofDk;
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;}4flGts dfGotfsf cfwf/df cWoog ljZn]if0f ug{ ;lsG5 . k|:t't n]v k|ltuGw pkGof;df k|o'Qm kof{j/0fLo ;f}Gbo{sf] vf]hL 
ug{] ljifodf s]lGb|t /x]sf] 5 . ctM o; n]vnfO{ kof{j/0fLo ;flxTo l;4fGtsf cfwf/df k|ltuGw pkGof;leqsf s]xL dxŒjk"0f{ 
;Gbe{x¿sf] ;f}Gbo{kIfsf] ljZn]if0fdf ;Lldt ul/Psf] 5 . 
ljlw 
 o; k|fl1s cg';Gwfgd"ns n]vsf] tof/Lsf nflu cfjZos ;fdu|Lsf] ;ª\sng k':tsfnoLo cWoogsf cfwf/df 
ul/Psf] 5 . To; qmddf ;?eQm >]i7åf/f lnlvt k|ltuGw pkGof;nfO{ k|fylds ;|f]t tyf kof{j/0fLo ;dfnf]rgf;DaGwL 
;}4flGts dfGotfx¿nfO{ låtLos ;fdu|L ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . lgudgfTds k4ltsf cfwf/df n]lvPsf] o; n]vdf 
j0f{gfTds / ljZn]if0ffTds ljlwsf] k|of]u ul/Psf] 5 . 

;}4flGts kof{wf/ 
 ;flxTo / ef}lts jftfj/0faLrsf] ;DaGwsf] vf]hL ug{] gjLg k4lt g} kof{j/0fLo ;dfnf]rgf xf] . o;n] k|s[ltnfO{ 
s]Gb|df /fv]/ ;flxlTos s[ltsf] cWoog ljZn]if0f ub{5 . h;/L gf/LjfbL ;dfnf]rgfn] ;flxlTos s[ltdf k|o'Qm n}ª\lus ;r]ttfsf] 
vf]hL ub{5, dfS;{jfbL ;dfnf]rgfn] juL{o ;r]tgfsf] vf]hL ub{5 7Ls To;/L g} kof{j/0fLo ;dfnf]rgfn] klg ;flxlTos s[ltdf 
k|o'Qm jftfj/0fLo dxŒj / k|fs[lts ;Gt'ngsf] vf]hL ub{5 -Unf]6km]N6L, XV_ . kof{j/0fLo ;dfnf]rgf k|0ffnLsf] ljsf; kfZrfTo 
;flxTo lrGtg k/Dk/fdf ;g\ !(*) sf] bzsdf ePsf] xf] . o;nfO{ g]kfnLdf kl/j[QLo ;dfnf]rgf, jftfj/0fjfbL ;dfnf]rgf, 
xl/t ;flxTo, kof{j/0fLo sfJozf:q / kof{j/0fLo cWoogsf gfdaf6 klg lrgfpg ;lsG5 -P6d, @)^*M #!!_ . kof{j/0fLo 
;dfnf]rgf pQ/ cfw'lgs o'udf ljsl;t s[lt ljZn]if0fsf] Pp6f dxŒjk"0f{ cfwf/ xf] . o;nfO{ ax'ns]Gb|L cyf{t\ cGtlj{ifos 
;dfnf]rgf klg elgG5 . o; l;4fGtsf k|ltkfbs r]l/n Unf]6km]N6L x'g\ . pgn] ;flxlTos s[ltdf k|s[ltsf] lrq0f ul/Psf] 5 
ls 5}g egL k/LIf0f ug{] ;Gbe{df o; l;4fGtsf] k|ltkfbg u/]sf x'g\ . 
 kof{j/0fLo cWoogn] vf;u/L jftfj/0fLo ljgfznfO{ s[ltdf ;Daf]wg ul/Psf] 5 ls 5}g < jftfj/0f ;+/If0fk|lt lrGtf 
/ rf;f] k|s6 ul/Psf] 5 ls 5}g < eGg] h:tf k|Zgx¿nfO{ dxŒjsf ;fy p7fpg] ub{5 -Unf]6km]N6L, ;g\ !((^Mxxxi_ . kof{j/0f 
kfl/l:ylts k4lt cGtu{t cfpg] h}ljs k|lqmofx¿sf] ;di6L ¿k xf] . o;n] k|s[ltnfO{ dfgjLo cfrf/0f / Jojxf/;“u hf]8]/ 
x]b{5 . dflg;nfO{ cfjZos kg{] hn, hldg, hª\un / jfo'sf] cfk"lt{ k|s[ltaf6 g} x'G5 . To;}sf] cfwf/df dflg;sf ;fdflhs 
Pjd\ ;f+:s[lts cfwf/x¿ lgdf{0f ul/G5 . ctM dfgjLo cfrf/0f lgdf{0f / Jojxf/ ;+rfngdf k"0f{ ¿kdf kof{j/0fsf] dxŒjk"0f{ 
e"ldsf /x]sf] 5 -u]/f8{, ;g\ @))$M (_ . o;af6 klg kof{j/0fLo ;dfnf]rgfsf] If]q lgs} km/flsnf] /x]sf] s'/f :ki6 x'G5 . 
 kof{j/0f k|fs[lts / s[lqd b'a} vfnsf] x'G5 . kof{j/0fLo ;dfnf]rgfn] s[lqd jftfj/0fsf] geP/ k|fs[lts jftfj/0fsf] 
cWoogdf hf]8 lbG5 . ctM k|s[lt k|bQ jftfj/0fsf] ljifodf uxg cWoog ug{] ;dfnf]rgfnfO{ g} kof{j/0fLo ;dfnf]rgf elgG5 
-s'k, ;g\ @)))M$_ . o;n] s'g} klg ;flxlTos s[ltdf k|o'Qm n]vsLo kof{j/0f ;r]ttfsf] ;d]t vf]hL ub{5 . ;fy} ;flxTon] 
kf7sdf kfg{] k|efj, kof{j/0fLo ;Gt'ng lgdf{0fdf s[ltn] v]Ng] e"ldsf, k|s[lt / dfgjLo ;DaGw k|s[lt ;+/If0fsf ljifodf /fHosf] 
wf/0ff Pjd\ /fhgLlts k|lta4tfsf nflu ;a}nfO{ ;r]t kfg{] sfd ub{5 -e§/fO{, @)&)M *!_ . vf;u/L cfw'lgs o'usf] k|f/De 
ePkl5 a9\b} uPsf] cf}Bf]lus/0f, ljZjJofkLs/0f / ahf/Ls/0fsf] k|efjn] ubf{ k|fs[lts ljgfz / kof{j/0fLo ;ª\s6 pTkGg 
ePsf] b]lvG5 . o;/L b]vf k/]sf] kof{j/0fLo ;ª\s6sf] ;dfwfgsf qmddf jftfj/0fljb\x¿af6 yfngL ul/Psf] gjLg cjwf/0ff 
g} kof{j/0fLo ;dfnf]rgf xf] -s]l/h, ;g\ @))^M %#!_ . cfw'lgs ;Eotfsf gfddf dflg;af6 ePsf k|s[lt lj/f]wL ultljlwsf] 
lj/f]w u/L k|s[ltsf] k'gM l;h{g k|lqmofdf hf]8 lbg] ;flxlTos dfGotf g} kof{j/0fLo ;dfnf]rgf xf] . o;n] ;flxTosf] dfWodaf6 
:jR5 / x/fe/f k|s[ltsf] lgdf{0fdf hf]8 lbG5 . -a'Pn, ;g\ !((%M !@(_ . csf{] zAbdf k|s[ltsf] ;+/If0f / ;Da4{gdf s]lGb|t 
;flxlTos lrGtgnfO{ g} kof{j/0fLo ;dfnf]rgf eGg ;lsG5 . 
 k|s[ltdf dflg;n] lgdf{0f gu/]sf 8f“8fsf“8f, ;dtn d}bfg, n]s, lxdfn cflb ef}uf]lns 36s, lr;f]–tftf], x':;", s'lx/f], 
t'jf“nf] cflb hnjfo' / ntfj[If, hLjhGt', r/fr'?ª\uL, sL6ktª\u nufot :yfj/ hª\ud, hnr/, ynr/, peor/ / ger/ 
;a} kb{5g\ -uf}td, @^$M @$^_ . o;/L hn, hldg, jfo' / hª\un tyf ;Dk"0f{ k|f0fL / hLjsf] cl:tŒj ;+/If0fdf kof{j/0fLo 
;dfnf]rgfn] hf]8 lbG5 . kof{j/0fLo ;f}Gbo{ cGtu{t k|fs[lts ;'Gb/tf, :jR5tf, x/fe/f / u|fDokg h:tf s'/fx¿ kb{5g\ . 
o;df ef}uf]lns j0f{g / k|s[lt lrq0fsf] ljifonfO{ ljz]if dxŒj k|bfg ul/Psf] x'G5 . k|:t't n]v k|ltuGw pkGof;df kof{j/0fLo 
;f}Gbo{sf] klxrfgdf s]lGb|t ePsfn] oxf“ k|ltuGw pkGof;df k|o'Qm s]xL dxŒjk"0f{ ef}uf]lns Pjd\ k|fs[lts kl/b[Zox¿sf] 
j0f{gdf s]lGb|t ;fIox¿nfO{ kof{j/0fLo ;flxTo l;4fGtsf cfwf/df cWoog ljZn]if0f ul/Psf] 5 . 

k|ltuGw pkGof;sf] ljZn]if0f 
 …k|ltuGwÚ pkGof;sf n]vs ;?eQm >]i7 x'g\ . o; pkGof;sf] k|sfzg lj=;+= @)&^ df ePsf] xf] . o; pkGof;df 
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;kgfsf] b]z cd]l/sfdf a;f]af; ug{] k|jf;L g]kfnLx¿sf] syfJoyfnfO{ hLjGt ¿kdf k|:t't ul/Psf] 5 . kfqut hLjgsf 
cg'ej / cg'e"ltsf cfwf/df pkGof;nfO{ k|d'v 5 v08df ljefhg ul/Psf] 5 . a[xt\ cfofddf ;+/lrt o; pkGof;n] 
km/flsnf] kl/j]zut w/ftnnfO{ ;d]6]sf] 5 . g]kfn / cd]l/sfsf ljleGg :ynut ef}uf]lns / k|fs[lts kl/j]znfO{ klg 
pkGof;df dxŒjsf ;fy j0f{g ul/Psf] 5 . ;fy} kfqut dgf]efjgfsf cfwf/df pgLx¿sf] cflTds kl/j]zsf] ;d]t snfTds 
lrq0f ul/Psf] 5 . j}1flgs pGglt / k|ultn] dflg;sf] hLjgnfO{ cem a9L oflGqs / ql;t agfPsf] x'gfn] ;kgfsf] b]zd 
;d]t g]kfnLx¿ ;Gt'i6 x'g g;s]sf] k|;ª\unfO{ pkGof;sf/n] dfld{s 9ª\un] k|:t't u/]sf 5g\ . o; pkGof;df ef}lts ;'vn] 
dfq cflTds zflGt k|fKt x'g ;Sb}g eGb} cflTds zflGtsf] nflu k|s[ltsf] ;xf/f lng'kg{] ;Gb]z k|jfx ul/Psf] 5 . 

k|ltuGw pkGof;df kof{j/0fLo ;f}Gbo{ 
 k|ltuGw pkGof; kof{j/0fd}qL pkGof; xf] . o; pkGof;df pkGof;sf/n] ef}lts / cflTds kof{j/0fsf] ;kmn k|of]u 
u/]sf 5g\ . kof{j/0fLo ;r]tgfsf ;fy n]lvPsf] o; pkGof;df k|z:t dfqfdf kof{j/0fLo ;f}Gbo{ emlNsg] vfnsf snfTds 
k|fs[lts kl/b[Zox¿sf] j0f{g ul/Psf]] 5 M 
æjgleq s]xL ;do c:yfoL h:tf] uf]/]6f]df cl3kl5 u/]/ lx“8]kl5 PSn]eL/ cfOk'UYof] . afun'ªsf] ljlzi6 lqsf]0fsf] Pp6f 
e'hfkl§ zflnu|fd s'“9\b} aUg] sfnLu08sL, csf{] e'hfdf s'g sf“7af6 aUb} cfpg] sf7]vf]nf clg glhs 6f9f k|s[ltn] ;fob 
nfvf}+ jif{ k"j{ xf]rf]–cUnf] kf/L lgdf{0f u/]sf cg'kd sflnu9L † cd/nfO{ PSn]eL/sf] cjl:ylt cToGt ;'Gb/ nfUof]Æ -k[= $^_ . 
 dflysf] ;fIodf afun'ª lhNnfsf] k|l;4 wfld{s :yn sflnsf dlGb/ / To; j/k/sf] ;'Gb/ k|fs[lts kl/j]zsf] lrq0f 
ul/Psf] 5 . ;fy} ef}uf]lns cjl:yltsf] j0f{gsf qmddf sflnsf dlGb/ cf;kf;sf] ;Nnfsf] jg, Toxf“ glhs} kg{] PSn]eL/, 
zflnu|fd s'“9\b} aUg] sfnLu08sL, sf7]vf]nf nufotsf k|s[ltn] lgdf{0f u/]sf sof}+ snfTds / ;'Gb/ kl/b[Zox¿sf] j0f{g ul/Psf] 
5 . 
 o; pkGof;df pkGof;sf/ >]i7n] g]kfnsf] k|fs[lts kl/j]zut ;f}Gbo{sf] dfq geP/ ljZj k|fs[lts kl/j]z / df};dL 
kl/jt{gsf] klg snfTds lrq0f u/]sf 5g\ M 
æl8;]Da/ nfUof] . l8;]Da/sf] cfudg;“u} o'/f]k / pQ/ cd]l/sf dxfb]zdf ef/L lxdkft ;'? eof] . pQ/L w|'j lgs6sf b]zx¿ / 
Sofg8fsf w]/} e"efux¿ hDg yfn] . ;+o'Qm /fHo cd]l/sfsf] klZrdL t6df s]xL k|b]z afx]s ;Dk"0f{ e"efu ce"tk"j{ lxd jiff{sf] 
rk]6fdf k¥of] . ;aeGbf a9L c;/ k"jL{ t6df k¥of] . k"jL{ t6df klg ;aeGbf a9L c;/ Go"of]s{ / To; j/k/sf /fHox¿df k/] . 
dfgxf6gsf uugr'DaL ejgx¿;“u} k"/} hDof] . x8\;g / O:6 l/e/ klg hd] . ljdfgsf p8fgx¿ ;a} /2 eP . cGo oftfoft 
Joj:yf klg ;a} 7Dk eP . k"/} ;ftf lbg;Dd Go'of]s{sf] ;Dk"0f{ kl/j]zdf lr;f] / ;]tf] cftª\s dlRrof]Æ -k[= !@(_ .
 dflysf] ;fIodf l8;]Da/ dlxgfsf] cfudg ;“u;“u} o'/f]k / cd]l/sL dxfb]zdf b]vf kg{] df};dL kl/jt{gsf] oyfy{ 
lrq0f ul/Psf] 5 . To;qmddf pQ/L w|'j lgs6sf b]zx¿df / Sofg8fsf s]xL e"efux¿df k/]sf] lxdkftsf] k|efjsf ljifodf 
rrf{ ul/Psf] 5 . ;fy} lxdkftn] cd]l/sLx¿sf] hghLjgdf ;d]t ulx/f] k|efj kf/]sf], Go'of]s{ j/k/sf /fHodf a9L c;/ k/]sf] 
dfgxf6g nufotsf uugr'DaL e'jgx¿ tyf x8\;g / O:6 l/e/x¿ hd]sf, ;Dk"0f{ sfd sfo{x¿ 7Kk ePsf Pjd\ lr;f] / 
;]tfDo df};dn] Go'of]s{jf;Lx¿nfO{ cftª\lst t'NofPsf] h:tf k|fs[lts kl/j]zhGo ;f}Gbo{sf] j0f{g ul/Psf] 5 . 
 o; pkGof;df pkGof;sf/n] ljleGg v08df ljleGg :yn ljz]ifsf] k|fs[lts ;f}Gbo{sf] j0f{g u/]sf 5g\ . To;qmddf 
bf];|f] v08df dx]zsf] syf cGtu{t /x]/ DofUbL lhNnfsf] ;'Gb/ k|fs[lts kl/j]zsf] lrq0f u/]sf 5g\ M 
ældld{/] pHofnf] eof] . ljdnf / t]h]Gb| vf]N;f 5]p rf}tf/Ldf ;':tfP . vnvNtL kl;gf k'5] . b'a}n] ef]s nfu]sf] cg'e"lt u/]kl5 
emf]nfaf6 ds}, e§, lrp/f, /f]6L / crf/ lgsfn]/ vfP . ladnfn] af“sL vfg]s'/fsf] kf]sf] af“lwg\ / emf]nfdf xflng\ . t]h]Gb|n] 
To;dfly 6r{nfO6 /fv]sf] emf]nfsf] r]g s:of] . clg xn'sf cg'e"lt u/]/ sf“wdf af]Sof] . vf]N;f 5]p Ps kxf8L em/gf, emgf5]p 
Ps kfgLsf] d"n . pgLx¿n] rf}tf/Laf6 cf]ln{P/ d"nsf] lr;f] kfgL lkP clg em/gfsf] vf]nL t/]/ 3gf jg k|b]zlt/ ;f]lemP . 
pgLx¿n] hGd}b]lv b]lv/x]sf], ef]lu/x]sf] ;'Gb/ k|s[ltsf b[Zox¿dfly s'g} ax'd"No l6Kk0fL ug'{ cfjZos ;Dem]gg\Æ -k[= !%%_ . 
 dflysf] ;fIodf k|fs[lts :j¿k, dfgjLo lqmofsnfk / kof{j/0fLo ;f}Gbo{sf ljifodf rrf{ ul/Psf] 5 . To; qmddf 
pkGof;sf/n] kfqut Jojxf/ tyf sfo{z}nLsf] j0f{gsf ;Gbe{df DofUbL lhNnfsf] lzkf3f6 cf;kf;sf] 9'ª\u]kx/f j/k/sf] 
k|fs[lts ;f}Gbo{sf] lrq0f u/]sf 5g\ . pkGof;sf kfqåo ladnf / t]hGb|sf] /x:odo ofqfsf] oyfy{ k|:t'ltsf qmddf d"nsf] 
lr;f] kfgL, em/gfsf] vf]nf, jgk|b]z nufotsf k|fs[lts kl/b[Zox¿sf] ;f}Gbo{nfO{ ;d]l6Psf] 5 . 
 o; pkGof;df k|fs[lts kof{j/0f ljgf dflg; nufot ;Dk"0f{ k|f0fLx¿sf] cl:tŒj ;ª\s6df kg{] ePsfn] k|s[ltsf] 
;+/If0fdf h'6\g' kg{] ;Gb]z k|fjx ul/Psf] 5 . ;fy} k|fs[lts ;f}Gbo{ ;a}nfO{ dgk5{ eGg] s'/fnfO{ ;d]t ;r]t ¿kdf k|:t't 
ul/Psf] 5 . 
ælxdfnx¿, kxf8x¿, emgf{x¿, vf]nfx¿, pkTosfx¿, kx/fx¿, uN5Lx¿, u'kmfx¿, jGohGt'x¿ ;a}nfO{ dg k5{g\ . To;}n] 
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ljb]zL ko{6sx¿ xfd|f] b]zsf oL cd"No ;'Gb/tf x]g{ cfp“5g\ t/ lognfO{ arfpg' cfjZos 5Æ -k[= !&^_ . 
 dflysf] ;fIodf g]kfnsf] k|fs[lts ;f}Gbo{sf] k|efj / dxŒjsf ljifodf rrf{ ul/Psf] 5 . ;fy} g]kfnsf] k|s[ltn] 
ljZjnfO{ nf]EofPsf] / jif{]gL xhf/f}+ ko{6sx¿ g]kfnsf] k|fs[lts ;f}Gbo{ x]g{ cfpg] u/]sf] s'/f pNn]v ul/Psf] 5 . To; qmddf 
lxdfn, kxf8, emgf{, vf]nf, pkTosf, uN5L, u'kmf / jGohGt' h:tf s'/fx¿n] g]kfnsf] k|fs[lts ;f}Gbo{ a9fPsf] s'/fsf] j0f{g 
ul/Psf] 5 .

lgisif{ 
 k|s[ltnfO{ s]Gb|df /fv]/ ;flxTosf] cWoog ljZn]if0f ug{] gjLg ;flxlTos lrGtgnfO{ kof{j/0fLo ;dfnf]rgf elgG5 . 
o;cGtu{t ;du| kfl/l:ylts k4lt / h}ljs k|0ffnLcGtu{tsf ljifoj:t'nfO{ ljz]if dxŒj k|bfg ul/G5 . k|fs[lts ;r]ttfsf] 
ljifodf s]lGb|t o; ;dfnf]rgf k|0ffnLnfO{ ax'njfbL ;dfnf]rgf jf cGtlj{ifos ;dfnf]rgf klg elgG5 . o;n] k|fs[lts 
;f}Gbo{sf] kIfnfO{ k|fyldstf k|bfg ub{5 . k|ltuGw pkGof;sf/ ;?eQm >]i7åf/f lnlvt 8fof]:kf]/f s]lGb|t pkGof; xf] . 
o;df cd]l/sf k|jf;df /x]sf g]kfnLx¿sf] hghLjgsf] ljifodf rrf{ ul/Psf] 5 . To; qmddf pkGof;sf/n] kfqut hLjgsf 
cg'ej / cg'e"lt Pjd\ afNosfnLg :d[ltx¿sf] ;d]t k|efjsf/L ¿kdf lrq0f u/]sf 5g\ . ;fy} cd]l/sL k|s[lt / g]kfnsf] 
ljleGg e"efusf] :ynut k|s[ltsf] ;f}Gbof{Tds t:aL/ klg pkGof;df k|:t't ul/Psf] 5 . hf8f] df};ddf cd]l/sfdf b]vf kg{] 
lxp“ cftª\s / To;sf] ;f}Gbo{ tyf g]kfnsf lxdfn, kxf8, kj{t, vf]nf, emgf{, jghª\un, gbL, eL/ kfvf / jGohGt' cflbsf] 
sf/0f g]kfndf jif{]gL xhf/f}+ ko{6sx¿ cfpg] u/]sf] k|;ª\u pNn]v ul/Psf] 5 . o;/L pkGof;sf] k|:t'ltsf qmddf cf}kGofl;s 
ljifoj:t'nfO{ k|fs[lts ;f}Gbo{sf ljljw cfofdx¿ ;“u;“u} ;r]ttfsf ;fy lrq0f ul/Psf] x'gfn] k|ltuGw pkGof; kof{j/0fLo 
;f}Gbo{sf b[li6n] pko'Qm vfnsf] /x]sf] 5 eGg] lgisif{ k|fKt x'G5 . 

;Gbe{ ;"rL 

P6d, g]q -@)^!_, ;dfnf]rgfsf] :j¿k, nlntk'/ M ;femf k|sfzg . 

s'k, n/]G; -@)))_, bL lu|g :6l8h l/8/ k|md /f]dflG6l;hd 6' Osf]lqml6l;hd, n08g M /f]6n]h klAns]zg . 

s]l/h, l/rf8{ -@))^_, OGef/d]G6flnhd PG8 Osf]lqml6l;hd ln6]//L, n08g M cS;kmf]8{ o'lgel;{6L k|]; . 

Unf]6km]N6L, r]l/n -!((^_, PG8 x\of/f]N8 k|mf]d -;Dkf=_, bL Osf]lqml6l;hd l/8/ M NofG8dfS;{ Og ln6/]/L Osf]nf]hL, Go"of]s{ M 
/f]6n]h . 

uf}td, s[i0f -@)^$_, pQ/cfw'lgs lh1f;f, sf7df8f}+ M e[s'6L Ps]8]lds klAns];G; .

uf}td, s[i0f -@)^&_, pQ/cfw'lgs ;+jfb, sf7df8f}+ M e[s'6L Ps]8]lds klAns];G; .

uf}td, nId0fk|;fb -@)^*_, pQ/jtL{ g]kfnL ;dfnf]rgf M s]xL k|lt¿k, sf7df8f}+ M k}/jL k|sfzg .

e§/fO{, uf]ljGb/fh -@)^$_, pQ/cfw''lgs ljdz{, sf7df8f}+ M cf]l/PG6n klAns];g xfp; .

e§/fO{, /d]z -@)&)_, ;do ;f}Gbo{, kof{j/0f / sljtf, sf7df8f}+ M ljj]s l;h{gzLn k|f=ln= . 

>]i7, ;?eQm -@)&^_, k|ltuGw, sf7df8f}+ M a'slxn klAns];g .
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ljifokl/ro
;flxTosf k|d'v rf/ l;h{gfTds ljwfdWo] sljtf Ps xf] . o; ljwfsf n3' ¿k, dWod ¿k / j[xt\ ¿kdWo] dxfsfJo 

j[xt\ ¿kdf kg]{ sljtfTds pkljwf xf] . o; pkljwfnfO{  sljtfsf] kl/kfs ljwf, ul/dfk"0f{ ljwf / hLjghut\sf ax'cfofdnfO{ 
;d]6\g ;Sg] ljwfsf ¿ksf lnOG5 . o; ljwfsf /rgfleq sljtfsf ;du| tTjx¿;dflxt x'g] ljZjf; ul/G5 . 

o;nfO{ kfZrfTo ;flxTon] nueu ctLtsf] ljwf / k|foM d[tljwfsf ¿kdf lrGg lrgfpg yfn]sf] / k"jL{o ;flxTo 
k/Dk/fcGtu{t g]kfnL ;flxTodf o;sf] lg/Gt/ ;fwgf eO/fv]sf sf/0f o;sf] ;}4flGts ljdz{ cfjZos 5 eGg] lh1f;f 
:j¿k of] n]v tof/ kfl/Psf] 5 . o;sf] ;}4flGts ljdz{ ubf{ g]kfnL eiffsf] klg hggL eiff dflgg] ;+:s[t eiffdf eP u/]sf 
lrGtgnfO{ cfwf/ dflgPsf] 5 . 

;+:s[t ;flxTon] >JosfJo / b[ZosfJosf] juL{s/0f u/L  >JosfJosf ¿kdf kl/eflift u/]sf] ;u{aGw, ;snsyf jf 
dxfsfJo;DaGwL s] s:tf lrGtg ePsf 5g\ eGg] d"n lh1f;fdf /xL o; n]vdf k"jL{o ;+:s[t ;flxTosf cfrfo{x¿efdx, 
b08L, ?b|6,cfgGbj4{g, clUgk'/f0fsf/ ljZjgfy h:tf cfrfo{sf lrGtgnfO{ cg'zLng ub}{ ltgsf lrGtgaf6 k|fKt lgisif{nfO{ 
g} dxfsfJo ljwfsf] :j¿ksf ¿kdf k|:t't ul/Psf] 5 .

n]vsf] ;d:of
dxfsfJo ljwfsf] ;}4flGts ljdz{df  s]lGb|t k|:t't n]vsf d"n ;d:ofnfO{ lgDg tLg a'Fbfdf ;+of]hg ul/Psf] 5 M 
s_ k"jL{o dxfsfJo lrGtg s]s:tf] /x]sf] 5  <
v_ k"jL{o dxfsfJo lrGtgaf6 k|fKt :j¿k s] s:tf] /x]sf] 5 
-u_ k"jL{o dxfsfJo lrGtgaf6 k|fKt dxfsfJo tTTj s]s] x'g\  <

n]vsf] p2]Zo
k|:t't n]vsf p2]ZonfO{ ;d:of sygdf k|:t't a'Fbfx¿s} cfwf/df o;k|sf/ k|:t't ul/Psf] 5 M 
s_ k"jL{o dxfsfJo lrGtgsf] cg'lzng ug'{ ,
v_ k"jL{o dxfsfJo lrGtgaf6 k|fKt :j¿ksf] lg¿k0f ug'{ ,
-u_ k"jL{o dxfsfJo lrGtgaf6 k|fKt tTTjx¿sf] lg¿k0f ug'{ .

zAbs'~hL M WjGofy{k|wfg, zLif{sLs/0f, sygk4lt, cg'lrGtg, ;u{aGw

k"jL{o dxfsfJo lrGtgsf] cg'lrGtgk"jL{o dxfsfJo lrGtgsf] cg'lrGtg

n]v;f/
 ;flxTodf dxfsfJosf] :j¿knfO{ sljtf ljwfsf] ;jf{lws lj:tfl/t, ;'ul7t, ;/;, ax'cfoflds hLjg hut\sf] ;du|tfsf] jxg ug{ 
;Sg] a[xt\ cfofdsf] k|aGwfTds ul/dfk"0f{ /rgf ljz]ifsf ¿kdf lrGg ;lsG5 . o; ljwfnfO{ ljZj;flxTosf sltko ;dLIfsx?n] / g]kfnL 
;dLIfsx?n] klg ctLtsf] ljwf / d[tljwf elg/x]sf a]nf g]kfnL ;flxTodf eg] o; ljwfdf lg/Gt/ ;fwgf / k|sfzg / k7g Pjd\ ;dLIf0f 
klg eO/x]sf] 5 . g]kfnL eiff ;+:s[t efiffaf6 ljsl;t efiff x'Fbf o;sf x/]s ljz]iftf / l;h{gfTds ljsf;df ;+:s[t efiffdf ePsf lrGtg / 
cEof;sf] k|efj /x]s} 5 . sljtfljwfsf] a[xt\ pkljwf dflgg] dxfsfJo ljwf l;h{gfsf] d"n k|efj If]q ;+:s[t ;flxTo g} xf] . ;+:s[t ;flx-
Tosf] >JosfJocGtu{t j[xt\ Pjd\ dxt\ sfJosf ¿kdf dxfsfJosf] rrf{ / cEof; ePsf] 5 . oxL k|efj If]qdf dxfsfJo;DaGwL lrGtg s] 
s:tf] /x]sf] 5 eGg] lh1f;fdf cfwfl/t o; n]vdf ;+:s[t cfrfo{x?sf dxfsfJo lrGtgsf] cg'lzng ub}{ To;af6 b]lvg cfpg] lgisif{af6 
dxfsfJosf k|d'v ljz]iftf / :j¿ksf] lg¿k0f ul/Psf] 5 .  ;+:s[t cfrfo{x¿ efdx, b08L, ?b|6, clUgk'/f0fsf/, ljZjgfy h:tf cfrfo{sf 
dxfsfJolrGtgsf] cg'zLngaf6 of] ljwf hLjguhtsf ax'cfofd / sljtf ljwfsf ;Dk"0f{ u'0fx?nfO{ ;d]6\g ;Sg] j[xt\ / ul/dfk"0f{ ljwfsf 
¿kdf kfOG5 eGg] n]vsf] lgisif{ k|:t't ul/Psf] 5 . o; n]vn] dxfsfJosf] :j¿knfO{ dxfg\ g} dxfg\ kIfx?sf] ;+of]hg ul/Psf] sljtf ljwfsf] 
dxfg\ /rgfsf ¿kdf lrgfPsf] 5 . o;n] dxfg\ j:t', rl/q, /;fleJolQm, efifflzNk, k|aGwgsf ;fy} hLjg hut\sf ax'cfofdnfO{ cfkm\gf l;h{g 
;fdYo{df ;d]6\g  ;Sg] ljwf xf] eGg] lgisif{ k|:t't u/]sf] 5 .

/d]z z'e]R5'
pkk|fWofks, g]kfnL ljefu
rf}tf/f ax'd'vL SofDk;
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cWoogsf] ljlw 
k|:t't n]v ;}4flGts cjwf/0ff lgdf{0fdf s]lGb|t 5 . o; n]vdf k"jL{o cfrfo{x¿efdx, b08L, cfgGbj4{g, ?b|6, 

clUgk'/f0fsf/, ljZjgfy h:tf cfrfo{sf ;+:s[t sfjozf:qLo s[ltdf dxfsfJo ;DaGwdf ul/Psf lrGtgnfO{ d'Vo cfwf/ 
agfOPsf] 5 .  ;+:s[t cfrfo{sf dxfsfJo lrGtgnfO{ cg'zLng ub}{ ltgsf lrGtgaf6 k|fKt lgisif{nfO{ g} dxfsfJo ljwfsf] 
kl/rosf ¿kdf k|:t't ul/Psf] 5 . dxfsfJosf] ;}4flGts cfwf/ klxNofpg ;f]p2]Zod"ns gd'gf k4ltaf6 u|Gysf] rog 
ul/Psf] 5 . rog ul/Psf ;+:s[t u|Gydf h] h:tf] ljrf/ pknAw 5 ;f]xL ljrf/nfO{  dxfsfJosf] ;}4flGts kl/rosf ¿kdf 
k|:t't ul/Psf] 5 . o; n]vdf u'0ffTds cWoog ljlwsf] k|of]u ul/Psf] 5 . dxfsfJosf ;}4flGts k|j[lQ lg¿k0fsf nflu ;+:s[t 
dxfsfJo lrGtgwf/fsf ;fdfGo ;}4flGts ljlwsf] k|of]usf ;fy} d"ntM ;j]{If0ffTds,JofVofTds / ljZn]if0ffTds ljlwsf] pkof]u 
ul/Psf] 5 . ;du| n]vsf] :j¿k eg] u'0ffTds lsl;dsf] /x]sf] 5 . 

&= dxfsfJo ljwfsf] k"jL{o lrGtg 
dxfsfJo ljwfsf] k"jL{o ;}4flGts kIfsf] cg'zLng ug'{ o; n]vsf] d"n p2]Zo xf] . To; p2]Zok|flKtsf nflu oxfF ;j{k|yd 

dxfsfJo ljwfsf] ;fdfGo kl/ro;lxt k"jL{o cfrfo{x?sf lrGtgsf] cg'lzng ul/Psf] 5 . 

&=! dxfsfJo 
dxfsfJo dxfg\ ljifoj:t'df dxfg\ kfq pEofP/ Jofks hLjghutsf ax'd'vL kIf ;d]6\g] kl/j]zdf 3l6t 36gf jf sfo{ 

ofkf/sf] ljlzi6 sljtfTds, /;fTds, cnª\s[t Pjd\ ;'nlnt ljz]if ;flxlTos cleJolSt xf] . dxfsfJosf] :j¿k lgwf{/0f ug{ 
o;sf] zflAbs cy{b]lv k|j]z ug{' ;fGble{s x'G5 . dxfsfJo ;+1f ;+:s[t -tT;d_ ;|f]tsf] …dxfsfJod\Ú zAbaf6 g]kfnL efiffdf 
cfO{ rn]sf] / :yflkt ePsf] kfOG5 . o;nfO{ ;+:s[tdf ;u{aGw, ;snsyf, dxt\ sfJo cflb gfdn] lrgPsf] 5 .  o; ;+1fsf] 
;dfgfyL{ klZrdL cª\u|]hL zAb Olks÷Plks (Epic) b]lvG5 . …dxfsfJod\Ú, …dxfsfJoÚ / …OlksÚ tLgj6} zAbn] dxfg\ jf a[xt\ 
sljtfsf] :j¿knfO{ lrgfpg] ePsfn] g]kfnL efiffdf /rgf x'g] To:tf a[xt\ sljtf /rgfnfO{ dxfsfJosf sf]l6df /fv]/ cWoog 
ug]{ ul/Psf] 5 . 

dxfsfJosf] zflAbs cy{sf ;DaGwdf jfndLlss[t /fdfo0f dxfsfJosf pQ/ sf08df JoSt -ls+k|df0fldb+ sfJof+sf 
k|lti7f dxft\dg M stf{ sfJof:o dxtM Sjrf;f} d'lgk'+udM_  ljrf/af6 k|i6 x'g ;lsG5 . To; ljrf/cg';f/ stf{ sfJof:o 
dxtM leq kg]{ ltg zAbx¿dWo] ifi7L Ps jrg ljelSto'St zAb …dxt\Ú / ifi7L Ps jrg ljelSto'St …sfJofÚ zAbsf lar 
sd{wf/o ;df; eO{ …dxfsfJod\Ú zAb lgdf{0f ePsf] / To;}sf] g]kfnL tb\ejLs[t ¿k …dxfsfJoÚ ePsf] kfOG5 -cj:yL, @)^$ 
M !#_ . o; zAbn]  ;dodf g]kfnL efiffdf k[YjLGb|f]bo / /fdfo0f dxfsfJob]lv /rgf x'Fb} cfPsf / eO/x]sf] a[xt\ / a[xQ/ jf 
bL3{t/ sljtfsf :j¿knfO{ a'emfpg] u/]sf] 5 . ;+:s[t lxGbLsf]z -@)&#_ df dxfsfJosf k/Dkl/t pbfx/0fsf ¿kdf /3'j+z, 
s'df/;+ej, ls/ftfh'{gLo, lzz'kfnaw / g}ifwrl/t u/L kfFr dxfsfJosf] pbfx/0f lbPsf] 5 -cfK6], k[= &*%_ . dxfsfJo zAbsf] 
cy{sf ¿kdf vf;u/L sljtfsf n3'td ¿k d'Sts, n3' ¿k n3' sljtf jf km'6s/ sljtfsf ;fy} dWod¿k k|aGwsfJo–
v08sfJosf Jolt/]sdf kfOg] k|aGwfTds a[xt\, a[xQ/ / a[xt\td\ ;a} vfnsf sljtfsf nfdf :j¿ksf sfJo /rgfnfO{ 
dxfsfJosf :j¿kdf ;d]6\g  ;lsG5 . sljtfsf n3'td, n3' Pjd\ dWod\ k|aGwfTds :j¿keGbf Jofks a[xt\ k|aGwfTds 
:j¿ksf /rgf g} dxfsfJo x'g\ . 

dxfsfJo sljtfsf] zf:qLo d"No / k|frLg d"No;Fu ;DalGwt /rgf xf] . dxfsfJonfO{ k|frLg gfosx?sf] sljtfTds 
ufg eg]/ klg lrgfpg] u/]sf] kfOG5 . k|frLg gfossf axfb'/L, cg's/0fLo sfo{, kf}/v cflbsf ljifodf /lrPsf] cfVofgd"ns 
sljtfsf ¿kdf dxfsfJonfO{ lrGg / lrgfpg ;lsG5 . o;df /fli6«o jf hftLo hLjgsf dxTTjk"0f{ 36gfjnLdf gfosn] u/]sf] 
x:tIf]k, ;xof]u, ;fy cflbsf] sljtfTds k|:t'ltsf] ljwfsf ¿kdf dxfsfJosf] kl/ro hLjGt 5 . 

&=@ k|d'v dxfsfJo lrGtg
dxfsfJosf] lrGtg / k|of]usf b[li6n] k"jL{o ;+:s[t ;flxTo k/Dk/f ;d[4 5 . o; ;flxTozf:qn] u/]sf dxfsfJo 

lrGtgx¿tTsfnLg cj:yfdf pknAw dxfsfJox?sf cg'udgaf6 k|fKt ;f/sf ¿kdf klg b]lvG5g\ . k"jL{o dxfsfJo lrGtsx?df 
efdx -5}6f}+ ztfAbLsf] k"jf{4{_, b08L -;ftf}F ztfAbLsf] pQ/f4{_, ?b|6 -cf7f}F ztfAbLsf] pQ/f4{_  cfgGb j4{g -gjf}F ztfAbLsf] 
pQ/f4{_, clegj u'Kt -bzf}F ztfAbLsf] pQ/f4{_,  clUgk'/f0fsf/ - bzf}F ztfAbLsf] pQ/f4{ / P3f/f}F ztfAbLsf] k"jf{4{_ x]drGb| 
-afx|f}F ztfAbL_ ljZjgfy -rf}wf}F ztfAbL_ cflbsf] gfd pNn]Vo 5 . oxfF pgsf lrGtgsf pkfb]otfsf cfwf/df efdx, b08L, ?b|6, 
clegju'Kt, clUgk'/f0fsf/ / ljZjgfysf dxfsfJo lrGtgnfO{ qmdzM k|:t't ul/Psf] 5 . 
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k"j{df /fdfo0f / dxfef/tsf ;fy} /3'j+zM, s'df/;Dejd\ / ls/fFtfh'{gLod\ h:tf sfJos[ltsf nIf0fsf cfwf/df efdxn] 
cfk\mgf] sfJofnª\sf/d\ -5}7f}F ztfAbL_ u|Gyaf6 dxfsfJo lrGtgsf] cf/De u/]sf] b]lvG5 . dxfsfJonfO{ k"jL{o ;+:s[t ;flxTo 
zf:qLo k/Dk/fdf …dxfsfJofd\Ú, …dxfsfJoÚ, …;snsyfÚ, …dxfg\sfJoÚ cflb ;+1faf6 lrgfpg] u/]sf] kfOP tfklg …dxfsfJoÚ zAb 
g} u|fXo ag]sf] kfOG5 . dxfsfJo lrGtgsf] cf/De efdxaf6 ePsf] elgPsf] eP klg dxfsfJo zAbsf] k|yd k|of]u cflbslj 
afNdLlsn] cfk\mgf] dxfsfJo /fdfo0fsf] pQ/sf08df …dxfg\Ú / …sfJodÚ\ zAbsf lar sd{wf/o ;df; eO{ dxfsfJod\ zAb ag]sf] 
;ª\s]t u/]sf 5g\ eGg] s'/f cluNnf] a'Fbfdf pNn]v eO ;s]sf] 5 . jfNdLlskl5 efdx, b08L, ?b|6 / ljZjgfy k"jL{o dxfsfJo 
lrGtgsf cu|h dflgG5g\ . oxL z[ª\vnfdf cfgGb j4{g / clegj u'Kt klg pNn]Vo 5g\ . xfn;Dd pknAw k"jL{o cfrfo{sf 
dxfsfJo lrGtgut kl/efiffnfO{ yk a'Fbfa4 u/L k|:t't ug{ ;lsG5 .

&=@=! efdxsf] dxfsfJo lrGtg  
efdx -5}7f}F ztfAbLsf] k"jf{4{_ k"jL{o dxfsfJo lrGtg k/Dk/fsf k|yd cfrfo{ dflgG5g\ . pgn]] sfJofnª\sf/d\ eGg] 

sfJosf] nIf0fu|Gysf] klxnf] kl/R5]bdf dxfsfJo;DaGwL cfk\mgf wf/0ff k|:t't u/]sf 5g\ .  pgL cnª\sf/jfbL ;Dk|bfosf 
cfrfo{ x'g\ . k|:t't s[ltsf] k|yd kl/R5]bsf pGgfO;f}Fb]lv t]O;f}F Znf]s;Dddf dxfsfJo lrGtg k|:t't u/]sf] kfOG5 . cg'i6'k 
5Gbsf kfFr Znf]sdf k|:t't pgsf] kBfTds dxfsfJo lrGtgsf] g]kfnL cg'jfb o;k|sf/ 5 M 

dxfsfJo dxfg\ kfqsf dxfg\ cy{ Jofks ljifoj:t'ut syfgssf] ;u{a4 lzi6 -cu|fDo_ zAbfy{ o'St, cnª\s[t cleJolSt 
/ ;b\df cfl>t /rgf xf] . o;df dGq0ff, b"t k|]/0ff, ofqf, ;ª\u|fd, gfos cEo'bosf] j0f{gsf ;fy} k~r;lGw x'g'k5{ . of] clt 
lj:tf//lxt eJotf, rt'j{u{sf] lrq0f ul/P klg cy{sf] k|wfgtf /x]sf] nf]s:jefjsf] lrq0f / ;a} /;sf] cleJolSt, j+z, an / 
ljBfn] o'St ljho ug{ ;Sg] gfos k|z+l;t ePsf] Pjd\ csf]{ rl/qaf6 gfosssf] aw x'g g;Sg] ljz]if /rgf xf] . -! M !(–@!_ 

efdxsf] pko'{lNnlvt kl/efiffcg';f/ dxfsfJo dxfg\ kfqx¿sf] dxfg\ cy{nfO{ ;u{a4 / k~r;lGwsf ;fy k|:t't ul/Psf] 
/;k|wfg sfJofTds /rgfsf ¿kdf lrgfPsf] 5 . o; kl/efiffdf ;+:s[t ;flxTo k/Dk/fdf Toltv]/;Dd pknAw /fdfo0f / 
dxfef/t h:tf cfif{ dxfsfJo Pjd\ cZj3f]if / sflnbf;sf a'4rl/td\, ;f}Gb/fgGb, /3'j+z / s'df/;Dejd\ h:tf nlnt 
dxfsfJoleq ;d]l6Psf ljifoj:t'nfO{ ;d]6]sf] b]lvG5 . 

efdxsf] lrGtg cfif{ dxfsfJosf cfwf/df dxfsfJonfO{ dxfg\x¿sf dxfg\ cy{s} lrq0fsf] cleJolSt lbg] ;u{a4 /rgf 
xf] eGg] lgisif{ 5 . pgsf] o; dxfsfJo lrGtgut cleJolStn] dxfsfJonfO{ hLjgnfO{ ;du| ¿kdf k|:t't ug{ ;Sg] o'uLg 
kl/j]z / To; kl/j]zdf ljz]if sd{ ug{ ;Sg] dxfg\ kfqsf] sfo{Jofkf/ ePsf] /rgfsf ¿kdf lrgfPsf] 5 . o; lrGtgcg';f/sf] 
cu|fDo zAbsf] k|of]u ug'{kg]{ dt cg';f/ dxfsfJofTds efiff z}nL pRr jf eJof]bfQ x'g'kg]{ s'/fsf] ;ª\s]t ldN5 . o; 
lrGtgdf ;d]l6Psf] ljifoj:t'sf] clt lj:tf/ x'g' gx'g] dtn] klg dxfsfJosf] k|aGwfTds ;';ª\u7gsf] ;ª\s]t u/]sf] 5 . k|:t't 
lrGtgaf6 :yfklkt dt cfif{ dxfsfJox¿ /fdfo0f / dxfef/tsf l;h{gfTds ljz]iftf / ;fdYo{sf lgs6 b]lvG5 eg] dGq0ff, 
b"t k|of0f, gfossf] cEo'bo, ;'vfGttf, /; ljljwtf, wd{, cy{, sfd / df]If h:tf rt'ju{dWo] cy{sf] k|wfgtf /xg] lrGtg 
cZj3f]if / sflnbf;sf nlntdxfsfJo /rgfsf k7gaf6 lgld{t ljrf/ h:tf] b]lvG5 . o; kl/efiffaf6 dxfsfJo dxfg\x¿sf] 
dxt\ cy{nfO{ k~r;lGwåf/f ;ª\ul7t, cnª\s[t lzi6 efiff / j0f{gz}nLdf ;u{a4 ¿kdf k|:t't ul/g] dxfg\ /rgf xf] eGg] s'/f 
a'‰g ;lsG5 . 

efdxsf] oxL lrGtgaf6 k"jL{o dxfsfJo lrGtgsf] cf/De ePsf] xf] . o; dxfsfJo lrGtgn] cfh ;Dd eP u/]sf w]/} 
dxfsfJo lrGtgsf] k|ltlglwTj ul//x]sf] 5 .  efdxkl5sf ljåfg\x¿ oxL dxfsfJo lrGtgsf hudf 6]s]/ cufl8 a9]sf] b]lvG5 . 

&=@=@ b08Lsf] dxfsfJo lrGtg 
b08L -;ftf}F ztfAbLsf] pQ/f4{_ k"jL{o sfJolrGtgsf If]qdf pNn]Vo k|ltef x'g\ . pgnfO{ k"jL{o dxfsfJo lrGtg 

k/Dk/fdf efdxkl5 b]vfk/]sf ljlzi6 JolQmTjsf ¿kdf lrlgG5 . pgn] efdxåf/f :yflkt dxfsfJo dfGotfsf] hudf 6]s]/ 
;+:s[t dxfsfJo k/Dk/fdf b]vfk/]sf pgsf] ;do;Dddf /rgf eO;s]sf cZj3f]if, sflnbf; / ef/ljsf snfTds dxfsfJosf] 
;d]t cWoogaf6 cfk\mgf] df}lns dxfsfJo lrGtgnfO{ cufl8 ;f/]sf 5g\ . 

cfrfo{ b08Ln] sfJofbz{ s[ltsf] klxnf] kl/R5]bsf rf}wf}Fb]lv t]O;f}F;Ddsf bzcf]6f Znf]sdf dxfsfJo ;DaGwLsf 
lrGtgnfO{ ;d]6]sf 5g\ . pgn] k|:t't u/]sf] dxfsfJo lrGtgsf] g]kfnL cg'jfb o;k|sf/ 5 M

dxfsfJo ;u{aGw /rgf xf] . o;sf] cf/De cfzLjf{bfTds, gd:sf/fTds jf j:t' lgb]{zgfTds x'g' k5{ . o;df P]ltxfl;s 
jf ;Hhg JolStsf oyfy{ hLjgdf cfwfl/t cfVofgsf] k|of]u ul/G5 . o;df pbfQ rl/qn] o'St gfossf rt'ju{sf] lrq0f 
ul/G5 . lrq0fsf j|mddf gu/, ;d'b|, kj{t, Ct', rGb|f]bo, ;'of]{bo, pBfg, hnj|mL8f, ;'/fkfg, ;Def]u–pT;j, ljk|nDe, ljjfx, 
s'df/ hGd, dGq, b"t, k|of0fsf ;fy} gfosfEo'bosf] j0f{g ul/g' k5{ . dxfsfJo cnª\s[t, lj:t[t / ljljw /;fefjn] l;lGrt 
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x'g' k5{ . o;sf ;u{x¿ clt lj:t[t x'g' x'Fb}g ;fy} syfj:t', 5Gb Pjd\ ;GWoflb cª\uåf/f ul7t x'gsf ;fy} ;uf{Gtdf 5Gb 
kl/jt{g ug'{k5{ . o:tf u'0f ePsf] sfJo nf]s/~hs / sNkfGt;Dd :yfoL /xG5 . oLdWo] s'g} s'/f ck'u eP klg j0f{g cfsif{s 
x'g ;s] x'G5 . To; j|mddf ;'?df gfossf] j0f{g u/]kl5 k|ltgfossf] pkl:ylt u/fpg' / To;nfO{ gfossn] k/flht ug]{ tl/sf 
cyjf ;'/df k|ltgfossf ljz]iftf b]vfP/ kl5 p;dfly gfossf] ljho b]vfP/ dxfsfJonfO{ pTsif{df k'¥ofpg  ;lsG5 . O{zfg 
;+lxtfsf cg';f/ dxfsfJodf Go'gtd cf7 / clwstd tL; ;u{ x'g'k5{ . -! M !$–@#_ 

b08Lsf]] pko'{lNnlvt dxfsfJo lrGtg k"j{jtL{ lrGts efdxsf kl/efiffs} hudf 6]sL s]xL c+z efdxaf6} ;fk6 lngsf 
;fy} k"jL{o ;flxTo k/Dk/fdf tTsfnLg cj:yf;Dddf k|sflzt snfTds / ljlrqdfuL{ dxfsfJox¿sf] cWoog cjnf]sgaf6 
k|efljt Pjd\ lgld{t lrGtg xf] eGg] b]lvG5 . o; dxfsfJo lrGtgdf k/]sf rt'ju{ k|flKt, ;u{a4tf, k~r;lGwsf] k|of]u, 
cnª\s[t efiff / ljljw /;efjfleJolSt pNn]Vo 5g\ . o; lrGtgn] cufl8 ;f/]sf  gfosfJo'bo Pjd\ ljifoj:t' Oltxf; 
k|l;4 / sljslNkt x'g'kg]{ Pjd\ p4fQ kfqsf] k|of]u x'g'kg]{ h:tf lrGtg efdxsf lrGtgaf6 k|efljt b]lvG5g\ . dxfsfJosf 
;uf{Gtdf 5Gb kl/jt{g x'g'kg]{, dxfsfJosf] efiff >'ltdw'/ -5Gbf]a4_ x'g'kg]{, kl/j]z;Fu ;DalGwt e"d08n, df};drj|m, gIfq 
d08n, sfnrj|m cflbsf] lrq0f x'g'kg]{ h:tf lrGtgx¿ snfTds dxfsfJosf  cWoogaf6 k|ltkflbt ePh:tf] b]lvG5 . oxfF 
pNn]v ul/Psf Go'gtd cf7 ;u{b]lv clwstd tL; ;u{;Dd x'g'kg]{ dt O{zfg ;+lxtfaf6 lnP/ lrGtgnfO{ k"0f{ u/]sf] a'lemG5 . 
o; tYon] klg k|:t't dxfsfJo lrGtgnfO{ cy{k"0f{ ¿kdf lnOG5 . 

cfrfo{ b08Ln] k|:t't dxfsfJo lrGtgdf rfl/lqs juL{s/0fnfO{ v'DRofpgsf ;fy} ljifoj:t'nfO{ Oltxf; / slj 
sNkgfdf dfq ;Lldt u/]sf 5g\ . o;sf ;fy} cf7 / tL; ;u{sf] k|aGwfTds ;Ldf /flvlbPsf 5g\ . oL s]xL ;Lldttfafx]s 
k|:t't lrGtg efdxsf] kl/efiffsf] kl/k"/s kl/efiffsf ¿kdf cfPsf] 5 . o;n] dxfsfJosf clwstd ljz]iftfx?nfO{ ;d]6\g 
;s]s} 5 . 

cfrfo{ b08Lsf] dxfsfJo lrGtgn] dxfsfJonfO{ ;u{a4, cf}krfl/s ¿kdf cf/De ul/Psf], P]ltxfl;s jf ;Hhg JolStsf 
hLjgdf cfwfl/t syfj:t' ePsf], p4fQ gfos / rt'j{u{ k|flKtsf] lrq0f;DkGg sfJo/rgfsf ¿kdf lrgfPsf] 5 . o; lrGtgn] 
dxfsfJonfo{ hLjg hut\sf ljljw 36gfsf] lrq0f, cnª\s[t / ljljw /;fefjo'St efiffz}nL, ;uf{Gtdf 5Gb kl/jt{g, gfossf] 
snfTds ljhoåf/f pTsif{df k'¥ofOPsf] eJo /rgfsf ¿kdf lrgfPsf] 5 . of] dxfsfJo lrGtgnfO{ k/jtL{ dxfsfJolrGtsx?n] 
klg bf]xf]¥ofpFb} cfPsf 5g\ .

&=@=# ?b|6sf] dxfsfJo lrGtg
cfrfo{ ?b|6 -cf7f}F ztfAbLsf] pQ/f4{_ k"jL{o sfJolrGtsdWo] pNn]Vo k|ltef x'g\ . k"jL{o dxfsfJo lrGtg k/Dk/fdf 

pgsf] gfd cfb/k"j{s lnOG5 . pgL k"jL{o dxfsfJo lrGtsdWo] ljlzi6 lrGtssf ¿kdf :yflkt 5g\ . 
?b|6n] cfk\mgf] ;flxTo lrGtg;DaGwL sfJofnª\sf/d\ u|GynfO{ cnª\sf/sf ;fy} sfJozf:qLo u|Gysf ¿kdf k|:t't 

u/]sf 5g\ . o; u|Gysf] ;f]x|f}F cWofosf bf];|f] Znf]sb]lv pGgfO;f}F Znf]s;Ddsf c7f/j6f Znf]sdf  dxfsfJo ljwfsf] ;fGble{s 
lrGtg k|:t't 5 . o; lrGtgdf ?b|6sf k"j{jtL{ ;flxTo lrGts  efdx / b08Låf/f :yfkgf ul/Psf dxfsfJo;DaGwL s]xL 
wf/0ffx¿bf]xf]¥ofpFb} s]xL gjLg lrGtg k|:t't u/]sf] b]lvG5 . 

cfrfo{ ?b|6n] s]xL k"j{jtL{ dxfsfJo lrGtssf lrGtgsf] cg'lrGtgsf ;fy} v08g klg u/]sf 5g\ . sfJonª\sf/d\sf] 
;f]x|f}F cWofosf] bf];|f] Znf]sb]lv pGgfO;f}F Znf]s;Dd logsf] lrGtg lj:tfl/t 5 . oL Znf]snfO{ ;"Id b[li6 lbFbf kfFrf}F Znf]skl5sf] 
lrGtg dxfsfJo ljwfsf nflu pNn]Vo 5 . pgsf] ;f]xL dxfsfJo lrGtgsf] ;f/e"t g]kfnL cg'jfb  o;k|sf/ 5 M 

k|aGw sfJo / cfVoflosf u/L b'O{ k|sf/sf x'G5g\ . k|aGw sfJo klg pTkfB / cg'TkfB u/L b'O{ k|sf/sf x'G5g\ . ltgsf 
klg  dxt\ -dxfg\_ Pjd\ n3' u/L yk b'O{ k|sf/ x'G5g\ . dxt\ -dxf_ sfJodf pTkfB jf cg'TkfB syfsf] syfgssf ;fy} d"n 
syfnfO{ cufl8 a9fpg] cjfGt/ syf ;d]t ;+of]lht x'G5g\ . o:tf] sfJodf rt'ju{, ;a} /; / sfJo:yfgsf] lrq0f x'G5 . syfdf 
;u{a4 / ;lGwo'St ;du| hLjgsf] lrq0fcGtu{t ;xfl;s 36gf 36]sf] x'G5 . sljn] To;} d'Vo 36gfsf] eJo j0f{g, k|s[lt 
lrq0f, nf}lss / cnf}lss j0f{g u/]/ sfJosf] l;h{gf u5{ . To;df ul/g] nf}lss l;h{gfcGtu{t k|s[lt, jfl6sf, gu/ cflb / 
cnf}lss cGtu{t b]jtf, :ju{ cflbsf] j0f{g ul/Psf] x'G5 . ;j{u'0fn] ;DkGg gfossf] k|of]u x'G5 . To:tf] gfos zlStzfnL, 
ljZj ljhofsfª\IfL, gLlt1, Jofjxf/ s'zn, dxfg\, jL/ jf /fhf x'G5 . dxfsfJodf k|ltgfossf] klg j+z j0f{g x'gsf ;fy} 
gfossf] ljho / k|ltgfossf] k/fho b]vfOG5 . pTkfB ljifosf dxfsfJodf gfossf] j+z j0f{g / k|z+;f;Fu} p;sf gu/sf] 
;'Gb/ j0f{g x'G5 . dxfsfJodf cnf}lss cltk|fs[lts tTTj x'g ;S5g\ . oBlk ltgdf dfgjLs[t c:jfefljs 36gf ;+of]hg 
x'Fb}g .  -!^ M @–!(_ 

?b|6sf] pko'{lNnlvt lrGtgn] dxfsfJo ;DaGwL ljljw kfIf ;d]6]sf] 5 . o;n] dxfg\ syfj:t', dxfg\ kfq, To; kfqsf] 
cEo'bo / k|ltgfossf] ktgnfO{ dxTj;fy ;d]6]sf] b]lvG5 . o; lrGtgn] dxfsfJonfO{ ;du| hLjgsf] /;fTds cleJolSt, 
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;u{a4tf, k~r;lGwo'Qmtf / Jofks kl/j]z /x]sf] /rgfsf ¿kdf lrgfPsf] 5 . ;"Id b[li6n] x]bf{ cfh xfdLn] lrlg/x]sf] 
dxfsfJo ljwfsf cfwf/e"t tTTjut lrGttnfO{ ;d]6\g ;s]sf] 5 . ?b|6n] k"j{jtL{ cfrfo{n] JoSt u/]sf dª\unfr/0f, ;u{ 
;ª\Vof, 5Gbut 9fFrf cflbnfO{ afXo tTTj dfGb} ltgnfO{ 5f]l8lbPsf] b]lvG5 . pgn] dxfsfJosf] dª\unfr/0f, ;u{of]hgf, 
5Gb9fFrf cflbnfO{ klg plt dxtTTj lbPsf 5}gg\ . dxt\ syfj:t', dxfg\ / jL/ kfq, gfos;Fu k|ltålGå ug{ ;Sg] k|ltgfossf] 
pbo / ktgsf] rrf{ eg] lj:tf/df u/]sf 5g\ . 

cfrfo{ ?b|6sf b[li6df dxfsfJo k|aGwfTds ;du| /; ;~rfl/t snfTds ;fdYo{;DkGg a[xt\ sfJos[lt xf] . pgn] 
k"j{jtL{ sfJo lrGtssf ckl/xfo{ lrGtgnfO{ u|x0f ub}{ cgfjZos lrGtgnfO{ 5f]8\b} ;dGjofTds 9ª\udf dxfsfJonfO{ gj} 
/;n] l;l~rt dxfg\ k|aGw sfJosf ¿kdf lrgfPsf 5g\ . pgsf] dxfsfJo lrGtgdf dxfsfJosf d"n :j¿k / tTTjx¿ k|fo 
;d]l6g ;s]sf 5g\ . 

&=@=$ cfgGbj4{gsf] dxfsfJo lrGtg
cfrfo{ cfgGbj4{g -bzf}F ztfAbL_ k"jL{o sfJozf:qLo lrGtsx?dWo] pNn]Vo k|ltef x'g\ . pgL WjlgjfbL cfrfo{ x'g\ . 

pgsf] s[lt WjfGofnf]sdf b]vfOPsf kBsfJosf bz k|e]bdWo] gjf}F k|e]bsf] rrf{sf qmddf dxfsfJosf] rrf{ ePsf] 5 . 
cfrfo{ cfgGbj4{gn] dxfsfJo ljwfnfO{ ;snsyf pkzLif{sdf ul/Psf] nlnt / cfif{ dxfsfJosf ;DaGwdf ;"qfTds 

rrf{ u/]sf 5g\ . cfgGbj4{gn] dxfsfJout lrGtg  Wjlgjfbsf] rrf{sf j|mddf u/]sf 5g\ . pgn] Wjlgjfbsf] lrgf/Lsf qmddf 
k|aGw sNkgf;DaGwL dfGotf cufl8 ;f/]sf 5g\ To; dfGotfdf k|aGwfTds /;fleJolQmsf lglDt ;'Gb/ d'Vo syfsf] lgdf{0f, 
To; syfsf] /;fg's"ntf, To;df /xg'kg]{ k~r;lGwsf] u7g h:tf ljljw kIf ;d]6]sf 5g\ .  wGofnf]ssf] t[tLo pb\of]t\sf] 
sfl/sf bzb]lv rf}Fwleq ;ª\s]t ul/Psf] lrGtgn] dxfsfJo lrGtgnfO{ a'emfPsf] kfOG5 . oQm lrGtg o;k|sf/ 5 M 

k|aGwfTds /;fleJolStsf nflu ;'Gb/ /;fg's"n d"n syfsf] lgdf{0f, k~r;lGwsf] ;ª\u7g, To;sf vf; vf; 7fpFdf 
cfjZostf x]/L ug'{ kg]{ ljz]if /;x¿sf] p2Lkg, k|wfg /;sf] vf]hL / /;fg's"n cnª\sf/ ljwfgsf] ck]Iff /xG5 . -# M !)–!$_ 

Dfflysf] lrGtg cfgGbj4{gn] k|aGw sNkgf;DaGwL k|ltkfbg u/]sf eP klg dxfsfJosf] k|aGwfTds l;h{gfTds kIf;Fu 
ldNbf]h'Nbf] b]lvG5 . o; dxfsfJo lrGtgn] dxfsfJo ljwfsf ;du| nIf0fnfO{ eg] ;d]6\g ;s]sf] 5}g . oBlk dxfsfJo WjlgsfJo 
klg x'g] x'Fbf o; lrGtgnfO{ 5f]8]/ dxfsfJosf] k"jL{o lrGtgnfO{ a'em\g ;lsFb}g . 

&=@=% s'Gtssf] dxfsfJo lrGtg 
;+:s[t ;flxTozf:qLo lrGtg k/Dk/fdf s'Gts -bzf}F ztfAbL_ js|f]lStjfbL cfrfo{ x'g\ . pgsf] cfgGbj4{gn] k|ltkfbg 

u/]sf] Wjlgjfbsf k|ltlj|mof :j¿k jj|mf]lStjfbL lrGtgdf cfwfl/t jj|mf]lSthLljt s[lt k|sflzt b]lvG5 . o; s[ltdf 
dxfsfJo;DaGwL 5'6\6} lrGtg gb]lvP klg jj|mf]lSt cWoogsf nflu k|aGw sfJo >]i7 x'g] atfPsf 5g\ . pgsf] k|aGw sfJo 
;DaGwL b[li6sf]0f o; k|sf/ 5 M k|aGw jj|mtfsf nflu k|aGw sfJo -dxfsfJo_ sfJosf] ;j{>]i7 k|flKt xf]  -$ M @^_ . pgn] 
dxfsfJodf k|aGw jqmtf /xg]afx]s cGo lrGtg u/]sf 5}gg\ .

s'Gtssf] k|:'tt lrGtg dxfsfJonfO{ k|aGwjj|mtfsf nflu ;j{>]i7 /rgfsf ¿kdf lrgfpg] afx]ssf cGo kIfdf df}gtf 
/x]sf] 5 . dxfsfJosf w]/} nId0fdf df}g /x]/ klg o; lrGtgn] dxfsfJodf x'g'kg]{ jqmf]lQm ;fdYo{nfO{ lrgfpg] sfd u/]sf] 5 . 
s'Gtssf] o; lrGtgcg';f/ dxfsfJo jqmf]lQm ;fdYo{k"0f{ j[xt\ sfJo/rgf xf] . 

&=@=^ clUgk'/f0fsf/sf] dxfsfJo lrGtg 
clUgk'/f0f -/rgf sfn M bzf}F ztfAbLsf] cGTo / P3f/f}F ztfAbLsf] cf/De_ n] ljifoj:t'sf] k|:t'lt;Fu} ljljw ;flxTo 

lrGtg u/]sf] b]lvG5 . #*# cWofodf ;+/lrt o; k'/f0f u|Gysf] ##* cf}F cWofodf dxfsfJo;DaGwL lrGtg ePsf] 5 . o;nfO{ 
6Lsfsf/x?n] sfJozf:qLo efusf ¿kdf 5''6\ofP/ klg k|sfzgdf NofPsf 5g\ . o; k'/f0fsf n]vssf] gfd clxn];Dd oxL 
xf] eg]/ 6Lsfsf/ / JofVoftf Pjd\ cg';Gwftfx?n] eGg ;s]sf 5}gg\ . c7f/} k'/f0fsf n]vs Jof; g} x'g\ eGg] k/Dk/f klg 
5 . n]vs hf] eP klg o; k'/f0fdf JoQm dxfsfJo lrGtg pNn]Vo 5 . k'/f0fdf ;d]l6Psf] dxfsfJo lrGtgsf] g]kfnL cg'jfb 
o;k|sf/ 5 M 

dxfsfJo ;u{a4 x'G5 . o;sf] yfngL ;+:s[t eiffaf6 x'G5 . d"n :j¿knfO{ g5f8L cGo k|fs[t -efiff_ af6 cf/De 
ubf{ klg bf]if x'Fb}g . o;sf] syfj:t' Oltxf;l;t ;Dalgwt / ;Todf cfl>t x'g'k5{ . dGq0ff, ;Gb]zjfxs, o'4 h:tf kIfsf] 
cltlj:tf/ x'g'x'Gg . of] zSj/L, clt hxtL h:tf 5Gbx?df n]lvPsf] x'g'k5{ . dxfsfJosf ;u{ w]/} 5f]6f x'g' x'Fb}g . cltzSj/L  
h:tf 5Gbsf ;fydf dfqf 5Gbdf klg s'g} ;u{ /rgf ul/Psf] x'g'k5{ . ;Hhgsf] cgfb/ / lgGbf x'g'x'Gg . gu/, ;d'b| cflb 
ljljw k|s[lt, hnqmL8f, dBkfg cflb ljnf;, pT;j, b"tjrgsf ;fy} j]Zofx?sf lj:dohgs rl/qx¿lrq0f ul/Psf] x'g'k5{ . 
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k|r08 jfo', k|uf9 cGwsf/ h:tf cltzotfk"0f{ tTjx?sf] j0f{g x'g'k5{ . gfgf j[lQx¿/ ;a} efjo'Qm syfgs x'g'k5{ . of] ;a} 
/Llt / ;a} /;x?n] o'Qm tyf cnª\sf/x?n] k'i6 x'g'k5{ . o; k|sf/sf u'0fx?n] o'Qm dxfsfJosf /rlotfnfO{ dxfslj elgG5 . 
o:tf] dxfsfJodf jf0fLsf] sf}zn k|wfg eP klg cfTdf tTTj /; g} ePsfn] jf0fLn] jL/tfnfO{ 5f]8\5 / sn]j/nfO{ /;lzQm 
agfpF5 . gfossf] syfnfO{ rt'ju{ kmnk|flKtdf b]vfpg'k5{ . 

-##* M @$–#$_
clUgk'/f0fsf/sf] k|:t't dxfsfJo lrGtg k"j{jtL{ dxfsfJo lrGtsx¿ efdx, b08L / ?b|6sf dxfsfJo lrgtg lgs6 

b]lvG5 . pgLx?sf lrGtgsf ;fy} s]xL yk kIf klg ;+of]lht b]lvG5 . o; lrGtgdf ;u{j4tf, ;bfl>ttf, Voftsyfgs,  
dGqb"t k|of0f, ;uf{Gtdf 5Gb kl/jt{g, ax'd'vL k|s[ltk|of]u, ljljw hLjgj[Q, ;a} /;sf] pkl:ylt, cfnª\sfl/s efiffz}nL, 
rt'ju{sf] kmnk|flKt;DaGwL lrgtgdf vf;} gjLgtf b]lvFb}g . o; lrGtgn] cufl8 ;f/]sf  dGq0ff, b"t, k|0fosf] cltlj:tf/, 
o'4sf] cltlj:tf/ h:tf lrGtg df}lns nfU5g\ . zSj/L, clthult h:tf 5Gbx?df n]lvg'kg]{ / dft[s 5Gbsf] klg k|of]u x'g'kg]{ 
lrGtg s]xL gjLg t/ ;ª\s'lrt h:tf] nfU5 . 

k|:t't dxfsfJo lrGtgdf k|s[lt, rl/q, 36gf cflbnfO{ cltzotf k|bfg u/L cleJolQmnfO{ eJo / snfTds agfpg' 
k5{ eGg] lrGtg dxfsfJo l;h{gfsf nflu snfTds r]tgfsf] lrGtg xf] . o;n] dxfsfJosf] ax'ntf / snfTds kIfnfO{ 5Gb 
ljljwtf / cGo kIfaf6 ;d]6]sf] b]lvG5 .  

&=@=& ljZjgfysf] dxfsfJo lrGtg 
ljZjgfy -rf}wf}F ztfAbL_ k"jL{o ;+:s[t dxfsfJo lrGtgsf k/Dk/fdf kl5Nnf] r/0fdf b]vf k/]sf ljlzi6 lrGts 

dflgG5g\ . pgsf] ;flxTo lrGtg;DaGwL ;flxTobk{0f zLif{ssf] s[lt k|sflzt 5 . pgn] cfk\mgf] ;flxTobk{0f s[ltsf] 5}6f}F 
kl/R5]bdf sfJosf e]bf]ke]b / nIf0f b]vfpg] j|mddf >JosfJosf kB k|aGwsf] Ps e]bsf ¿kdf dxfsfJonfO{ b]vfpFb} o;sf 
nIf0fx¿sf] lj:t[t rrf{ u/]sf 5g\ . pgsf] dxfsfJo lrGtg  k"j{jtL{ cfrfo{ b08Lsf dxfsfJolrGtgaf6 clek|]l/t b]lvG5 . 

ljZjgfy b08Lsf lrGtgaf6 dfq clek|]l/t 5}gg\ . pgsf] ;dofjlw rf}wf}F ztfAbL;Dd pknAw dxfsfJox?sf] ;j]{If0faf6 
k|fKt 1fgnfO{ klg pgsf lrGtgn] ;d]6]sf] b]lvG5 . cfkm\gf] o'u;Dddf :yflkt dxfsfJosf dfGotf, To; o'u;Dd l;h{gf ePsf 
dxfsfJosf l;h{gfTds cfsf/k|sf/ / u'0fjtfnfO{ klg cfTd;ft ul/Psf] b]lvG5 . o; cy{df pgsf] dxfsfJo lrGtgnfO{ 
k"0f{ kl/efiff klg dflgFb} cfPsf] 5 . ljlzi6 dxfsfJo lrGtsn] pgsf] dxfsfJo lrGtgdfly cfnf]rgf u/]sf eP klg kl5Nnf 
lrGtssf nflu k"0f{ lrGtgsf ¿kdf pgs} lrGtg pknAw 5 . pgsf] kBj4 ;+:s[t dxfsfJo lrGtgsf] g]kfnL uB cg'jfb 
o:tf] 5 M 

dxfsfJo ;u{aGw /rgf xf] . o;df b]jtf, ;b\j+zL If]qL jf wL/f]bfQ vfnsf] s'g} s'nLg /fhf jf Ps} j+zsf j|mlds 
w]/} /fhf klg gfos x'g ;S5g\ . o;df z[ª\uf/, jL/ / zfGtdWo] s'g} Ps /;nfO{ cª\uL /;sf ¿kdf JoQm ul/G5 . cGo 
;a} /;nfO{ cª\u /;sf ¿kdf k|of]u ug'{k5{ . o;sf] syfj:t' ;a} gf6\o ;lGwx¿sf] k|of]u ePsf] Oltxf;d"ns ;fy} cGo 
;Hhgfl>t x'g'k5{ . To;df rt'ju{sf] lrq0f u/L s'g} PsnfO{ kmnk|flKtsf ¿kdf b]vfpg' k5{ . o;sf] yfngL gd:sf/fTds, 
cfzLjf{bfTds jf j:t' lgb]{zgfTds x'g'k5{ . o;df vnkfqsf] lgGbf / ;Tkfqsf] k|z+;f ul/g'k5{ . o;df cf7eGbf a9L ;u{ 
/xg'k5{ / ltgdf Ps jf ljljw 5Gbsf] k|of]u eP klg cGTodf 5Gb kl/jt{g / eflj syfsf] ;ª\s]t klg x'g'k5{ . o;df ;"o{, 
rGb|, /fqL, k|bf]if, cGwsf/, k|ft, lbjf, dWofGx, l;sf/, o'4, kj{t, Ct', jg, ;fu/, ;Def]u jf ljk|nDe z[ª\uf/, d'lg, :ju{, ;x/, 
o1, ofqf, ljjfx, k'qhGd h:tf ljifosf] oyfof]Uo j0f{g ul/g'k5{ . o;sf] gfdfs/0f -zLif{sLs/0f_ slj, gfos jf cGo s;} 
kfqsf gfddf ul/g'k5{ . o;sf cjfGt/ ;u{sf] zLif{s To; ;u{df jl0f{t syfj:t'cg'¿ksf] x'g'k5{ . ;u{nfO{ cfif{df …cfVofgÚ, 
k|fs[tdf …cfZjf;Ú / cke|+zdf …s'8jsÚ elgG5 . -^ M #!%–#@&_ 

ljZjgfysf] pko'{lNnlvt dxfsfJo lrGtg pgsf k"j{jtL{ cfrfo{sf lrGtg / :yfkgfsf ;fy} pgsf] o'u;Dddf k|sflzt 
dxfsfJox¿sf] cg'udgaf6 k|ltkfB ljrf/ h:tf] b]lvG5 . pgsf] lrGtgdf ;u{a4tf, k~r;lGwo'Sttf, ;Tkfqsf] k|z+;f, 
gfosfEo'bo, vnkfqsf] lgGbf / ktg h:tf k"j{jtL{ lrGtssf :yfkgfnfO{ oyfjt /flvPsf] 5 . pgn] k"j{jtL{ lrGts b08Lsf] 
gd:sf/fTds, cfzLjf{bfTds jf j:t' lgb]{zgfTds yfngL sfJo:yfg -kl/j]z_ lrq0f h:tf dfGotfnfO{ :jLsf/ u/]sf 5g\ . 
pgn] b08L / ?b|6sf rt'ju{sf] k|of]u x'g'kg]{ dfGotfdf rt'ju{sf] k|of]u ub}{ s'g} Pp6f ju{nfO{ kmnk|flKtsf ¿kdf Jojl:yt 
ul/g'kg]{ dfGotf cufl8 ;f/]sf 5g\ . 

k"jL{o dxfsfJo lrGtsdWo] ljZjgfysf] lrGtgdf s]xL df}lnstf klg kfpg ;lsG5 / To:tf df}lnstfdf /;sf] cª\uL 
/ cª\u ljwfg,  ci6flws ;u{ ljwfg / zLif{sLs/0f -sfJosf ;u{ / cjfGt/ ;u{;d]t_ ;fy} cfif{, k|fs[t / cke|+zdf ;u{nfO{ 
lrgfOg] ;ª\s]t cflb kb{5g\ . pgsf] sfJo lrGtgaf6 jL/, z[ª\uf/ / zfGtdWo] s'g} Ps /; cª\uL x'g'kg]{ dfGotfn] cflbdxfslj 
jfNdLlssf] /fdfo0fdf s?0f /; g} cª\uL ag]sf] kIf 5'6\g uPsf] b]lvG5 . gfos b]jtf, s'nLg, ;b\j+zL, If]qL, wL/f]bfQ /fhf 



100

Excellence First, Above All

jf Ps} j+zsf w]/} /fhf x'g] s'/fn] gfossf ;Gbe{df cln ;fF3'/f] 3]/f agfOlbPsf] b]lvG5 . Ps} j+zsf w]/} /fhfsf] ;ª\s]tdf 
dxfef/t / /3'j+zsf] k|efj b]lvG5 . clws ;u{ /xg' kg]{, ;uf{Gtdf 5Gb kl/jt{g x'g'kg]{ / eflj syfsf] ;"rgf lbg'kg]{, cjfGt/ 
;u{sf] ljifofg's"n zLif{s lbg'kg]{, dxfsfJosf] zLif{s slj, gfos, k|ltgfos cflbsf] gfd jf syfTds 36gfdf cfwfl/t 
x'g'kg]{ h:tf dfGotfn] dxfsfJosf] ;ª\u7g / ;';ª\u7gnfO{ k|jn agfpg'kg]{ lrGtg u/]sf] b]lvG5 . o; lrGtgsf clGtddf 
dxfsfJosf ltg ¿k b]vfOlbgfn] ;+:s[t dxfsfJonfO{ juL{s/0f ug]{ af6f] klg v'n]sf] 5 .  pgsf cg';f/ dxfsfJo k|s[t eiffdf 
/lrPsf] eP To;sf ;u{sf] gfdfs/0f ;u{sf ;6\6f cfZjf;x?df x'g'k5{, ck|e|+z eiffdf /lrPsf] eP s'6asx?df x'g'k5{ . 

ljZjgfysf] kl/eiffn] cf7 ;u{ jf ;f]eGbf clws ;u{, ;uf{Gtdf 5Gbsf] kl/jt{g / eflj ljifosf] ;ª\s]t, j[xb\cfsf/, 
ax'gfosTj, cª\uL / cª\u /;sf] ls6fg pNn]Vo kIf dflgG5g\ . o; lrGtgn] nf]ssyfnfO{ klg dxfsfJosf] ljifoj:t' agfpg 
;lsg] kIf ;ª\s]t u/]sf] 5 . o; dxfsfJo lrGtgnfO{ k"j{jtL{ lrGtssf] eGbf pbf/ dxfsfJo lrGtg dfGg ;lsG5 . /;nfO{ 
dxTTj, rt'ju{dWo] s'g} Ps kIfsf] l;l4df hf]8, zLif{sLs/0fsf nflu gfos, slj jf syf tTTjsf] lgwf{/0f pNnn]Vo kIf 
dflgG5 . 

k"jL{o ;+:s[t ;flxTosf] dxfsfJo lrGtg k/Dk/f cflb dxfslj jfNdLlsaf6} cf/De eO{ efdx, b08L, ?b|6, cfgGbj4{g 
/ s'Gts x'Fb} ljZjgfy -rf}wf}F ztfAbL_ df cfP/ ;+j[4 ag]sf] b]lvG5 . ;+:s[tsf cGo cfrfo{x¿n] k|;ª\ujz u/]sf dxfsfJo 
lrGtg nueu oxfF ;d]l6Psf ljåfg\sf lrGtgeGbf w]/} km/s b]lvFb}gg\ . oL lrGtgsf cfwf/df dxfsfJonfO{ dxfg\ ljifo j:t'df 
cfwfl/t dxfg\ kfqsf] dxfg\ kl/j]zdf ufOPsf] dxfg\ ufyfsf ¿kdf lrlgG5 . o;df ;u{a4tf, bGåf]a4tf, k~r;lGwo'Sttf, 
/;fTdstf, rt'juL{o kmnk|flKtdWo] s'g} Pssf] k|flKt h:tf ljif]ztf ePsf] k|frLg ;dob]lv ul/dfk"0f{ dflgFb} cfPsf] dxfg\ 
/rgfsf] ¿kdf lrGg ;lsG5 . k"jL{o dxfsfJo lrGtgsf cg'udaf6 dxfsfJo;DaGwL o;/L cg'lrGtg ug{ ;lsG5 M 

dxfsfJo dxfg\ ljifoj:t'df dxfg\ pb\b]Zon] Jofks / ax'd'vL kl/j]zdf dxfg\ kfqsf hLjg ;du|nfO{ ;d]6\g] u/Lsf 
;t\ rl/q emNsfpg] sfo{Jofkf/nfO{ ;u{;u{df dxfg\ sljåf/f ;fª\uLlts, /;fTds Pjd\ snfTds ¿kdf k|:t'tub}{ lglZrt kmn 
k|flKtsf nflu /rgf ul/Psf] dxfg\ /rgf xf] . o:tf] /rgfsf] l;h{gf lrGtg, cEof; / snfTds ;fdYo{af6 dfq ;Dej x'G5 . 
o:tf] /rgfsf] cf/De dª\unfr/0faf6, ljsf; syfgs / sljTjsf] ce]b\o ;+of]uaf6, zLif{sLs/0f slj, gfos jf ljifoaf6 / 
k"0f{tf gfossf] ljho jf ;+of]uaf6 ePsf] x'G5 . of] /rgf sljtfljwfsf] To:tf] j[xt\ /rgf xf] o;n] hLjg hut\sf ;du|tfnfO{ 
ljifoj:t's} s]Gb|af6 sljtf snf;Fu ce]B/x]/} k|:t't ug{ ;Qm5 . 

&=# k"jL{o dxfsfJosf] ?j¿k 
dxfsfJo ljwfsf lrGtg / l;h{g cEof;df k"jL{o ;+:s[t ;flxTo k/Dk/f ;d[4 5 . ;+:s[t dxfsfJosf] l;h{gfTds 

/ lrGtg k|wfg k/Dk/faf6 k|fKt zlQm / ;Ldf jt{dfg g]kfnL dxfsfJo l;h{gfsf ljljw kIfdf k|efjzfnL b]lvG5  . o; 
ljwfsf lrGtgwf/f;Fu ;+a4 k|d'v cfrfo{sf lrGtgaf6 dxfsfJonfO{ dxfgtf g} dxfg\tfsf] ;+of]hg ug]{ ljlzi6 sfJosf ¿kdf 
lrgfOPsf] 5 . 

dxfsfJo ljwf;DalGw pQm ljljw  lrGtgdWo] efdxsf] lrGtgn] dxfsfJosf] cfsf/, k|sf/ ljifo -syfj:t'_, rl/q, 
a|aGwfTds :j¿k, efiff, z}nL cflb ljljw kIfsf] alnof] hu lgdf{0f u/]sf] 5 . efdxsf] lrGtgn] dxt\ kIfsf] ;+of]lht /rgfsf 
¿kdf dxfsfJonfO{ lrgfPsf] 5 . 

efdxkl5sf cfrfo{x?sf lrGtg k/Dk/fnfO{ x]bf{ ltgn] cfwf/e"t ¿kdf efdxsf] lrGtgnfO{ 5f]8\g ;s]sf 5}gg\ . 
efdxsf cfwf/e"t lrGtgnfO{ 5f]8]/ cGo dxfsfJo lrGtsn] gofF dxfsfJo lrGtg ug{ g;Sg'n] g} efdxsf] dxfsfJo lrGtgsf] 
;fdYo{ k'li6 x'G5 . /;ljwfgeGbf cnª\sf/ljwfgdf s]lGb|t x'g'nfO{ pgsf] lrGtg;fk]If zlQm / ;fdYo{ b'j} dfGg ;lsG5 . pgn] 
dxfg\x?sf] dxt\ cy{nfO{ dxfsfJosf] /Qm;~rf/sf ¿kdf lnPsf 5g\ . o;/L dxt\ kIfsf] s]Gb|Lotfsf] ts{n] pgsf] lrGtgnfO{ 
hLjGt agfPsf] 5 . pgn] dxfsfJosf] lrGtg ubf{ cfkm\gf] ;do;Dd n]lvPsf  dxfsfJosf vf; vf; u'0f / k|flKtx?nfO{ 
cg'ud u/L ;+of]hg ug{ ;s]sf] 5 . oxL ;Dalgwt ljwfsf s[ltx?sf] k7g / cg'udgaf6 k|fKt clenIf0fsf] ;+of]hg;lxtsf] 
lrGtg ;fdYo{ g} efdxsf] dxfsfJo lrGtgsf] k|flKt xf] . pgsf] dxfsfJo lrGtgnfO{ ;+:s[t dxfsfJo lrGtgsf] cfwf/d"ld 
dfGg ;lsG5 . 

k"jL{o dxfsfJo lrGtsdWo] cfrfo{ b08Lsf] dxfsfJo lrGtgn] efdxsf lrGtgsf d"ne"t kIfx?sf] cg'lrGtg ub}{ 
cfkm\gf s]xL df}lns lrGtg klg cufl8 ;f/]sf 5g\ . pgsf] dxfsfJolrGtg klg cfkm\gf] ;do;Ddsf dxfsfJox?sf] cWoog–
cg'udgaf6 k|fKt lrGtg xf] eGg] b]lvG5 . o;sf] k|df0f efdxsf] lrGtgeGbf lj:tfl/t b]lvg'n] g} k'li6 ub{5 . pgsf] lrGtgn] 
dxfsfJodf dª\unfr/0fsf] cjwf/0ff, /;efjsf] lg/Gt/tf, ;a} lsl;dsf ju{sf] l;l4sf] p2]Zo, ax'j[QfGtsf] ;dfj]z, ljifo 
Pjd\ syf;|f]tsf] ;Ldfª\sg, gfos rogsf] cfwf/ / sljsNkgfsf] ;Ldfª\sg, ;u{of]hgfut ;Ldfª\sg, 5Gbof]hgf / ;uf{Gtdf 
5Gb kl/jt{g cflb pgsf df}lns :yfkgf x'g\ . oL :yfkgfdf /x]sf a'Fbfx?dWo] gfossf] ;Lldttf, ljifosf] ;Lldttf / 
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5Gbkl/jt{gsf] oflGqstf /xg'nfO{ ;Ldf  dfGg ;lsG5 . pgsf] lrGtgdf lglxt nf]s/~hstf, ax'j[QfGt, /;efjsf] lg/Gt/tf 
cflb :yfkgfx?nfO{ logsf lrGtgut ;fdYo{ dfGg ;lsG5 . b08L klg efdx h:t} pQ/jtL{ dxfsfJo lrGtssf nflu dxfsfJo 
lrGtgsf cfwf/;|f]t ag]/ plePsf 5g\ . 

k"jL{o dxfsfJo lrGtg k/Dk/fdf ?b|6sf] lrGtgn] k"j{jtL{ lrGtssf lrGtgsf cefj / ;d:ofx?nfO{ a'em]/} cfkm\gf] 
lrGtg cufl8 ;f/]sf] b]lvG5 . pgn] dª\unfr/0f, ;u{;ª\Vof, 5Gb9fFrf cflb jfXo rTjsf] lrGtgtkm{ rf;f] glbO{ dxfsfJosf 
lglDt cfjZos dxfg\ syfj:t', dxfg\ kfq, sfJogfossf] cEo'bo / k|ltgfossf] ktg, hLjg ;uu|tfnfO{ ;d]6\g] /;fleJolQm, 
;u{a4tf, k~r;lGwo'Qmtf, sfJo:yfgsf] ljGof; h:tf dxfsfJosf cfwf/e"t tTTjnfO{ dxTTj lbPsf 5g\ . pgsf] lrGtgn] 
dxfsfJonfO{ dxt\ k|aGwsfJosf ¿kdf lrgfpFb} To;df ;du|tfsf] ;~rf/nfO{ hf]8 lbg' pgsf] lrGtgsf] ;fdYo{ xf] . pgsf] 
lrGtgn] k"j{jtL{ cfrfo{n] k|:t't u/]sf dxfsfJo lrGtgsf cTofjZos kIfsf] dfq k'g/fj[lQ u/L ;dGoos} lar df}lnstf 
k|:t't ug'{ pgsf] lrGtgut k|flKt xf] . 

 k"jL{o dxfsfJo lrGtg k/Dk/fdf  cfgGbj4{g / clegju'Ktn] b]vfPsf bz e]bdWo]sf] gjf}F k|e]b dflgg] dxfsfJodf 
cfif{ dxfsfJosf nIf0f klg /xg] b]lvG5 .  pgLx?n] u/]sf] sfJosf] juL{s/0fsf] gjf}F k|e]b ;snsyfdf nlnt dxfsfJo / 
;u{aGwtf, cGTo ;DaGwL wf/0ff, cflb cfif{ dxfsfJosf nIf0fsf] lgb]{z ug{afx]s pgLx?n] df}lns lrGtg cufl8 ;fg{ ;s]sf 
5}gg\ . pgLx?sf] of]ubfg eg]s} dxfsfJosf] k|aGw sNkgf xf] . k|aGwfTds sfJofleJolQmsf lglDt ;'Gb/ d"n syfsf] lgdf{0f, 
To; syfsf] /;fg's"ntf, k~r;lGwsf] ;ª\u7g, vf; k|;ª\udf /;x?sf] p2Lkg, k|wfg /;sf] vf]h, /;fg's"n cnª\sf/ljwfgsf] 
ck]Iff;fk]If lrGtg dxfsfJosf l;h{gfdf pkof]uL b]lvG5g\ . o;}sf hudf s'Gtssf] jqmf]lQmjfbsf] k|aGwjqmtf klg clek|]l/t 
b]lvG5 . 

k"jL{o dxfsfJo lrGtsdWo] cfrfo{ ?b|6sf] lrGtgn] dxfsfJosf] ljwfut df}lns :yfkgfdf hf]8 lbPsf] b]lvG5 . pgsf] 
lrGtg cg'TkfB syfj:t', gfossf rfl/lqs ljz]iftfdf s]lGb|t 5 . pgn] dxfsfJosf jfXo ;+/rgf kIfeGbf klg cfGtl/s 
ljz]iftfnfO{ dxTj lbPsf 5g\ . To;df klg j:t' / g]tfsf rrf{df pgsf] lrGtg s]lGb|t /x]sf] 5 .  pgsf] lrGtgdf k"j{jtL{ 
lrGtssf :yfkgfx¿;d]l6Ps} 5g\ eg] ckl/xfo{ kIfsf] yk ug]{ k|of; klg u/]sf 5g\ . ;du| /;fleJolQmdf hf]8 pgsf 
dxfsfJo lrGtgsf] d"n ;fdYo{ xf] . 

clUgk'/f0fsf/sf] dxfsfJo lrGtgn] k"j{jtL{ dxfsfJo lrGtgsf k|fo ljz]iftfnfO{ ;d]6]sf] 5 . o;nfO{ k"j{jtL{ lrGtgsf] 
cg'lrGtgs} ¿kdf cfPsf] lrGtgsf ¿kdf lng ;lsG5 . o; lrGtgn]  ;u{j4tf, ;bfl>ttf, Voftsyfgs,  dGqb"t 
k|of0f, ;uf{Gtdf 5Gb kl/jt{g, ax'd'vL k|s[ltk|of]u, ljljw hLjgj[Q, ;a} /;sf] pkl:ylt, cfnª\sfl/s efiffz}nL, rt'ju{sf] 
kmnk|flKt;DaGwL lrgtgdf k"j{jtL{ dxfsfJo lrGtsx¿ d"ntM efdx, b08L / ?b|6sf dxfsfJos} lrGtsf] JofVof u/]h:tf] 
b]lvG5 . o; lrGtgn] dGq0ff, b"t, k|0fosf] cltlj:tf/, o'4sf] cltlj:tf/ h:tf lrGtgnfO{ eg] df}lns ;fdYo{sf ;fy k|:t't 
u/]sf] 5 . o; lrGtgdf b]lvg] zSj/L, clthult h:tf 5Gbx?df n]lvg'kg]{ / dft[s 5Gbsf] klg k|of]u x'g'kg]{ lrGtgdf s]xL 
gjLgtf 5 t/ of] lrGtg ?9 klg nfU5 . o;df k|s[lt, rl/q, 36gf cflbnfO{ cltzotf k|bfg ul/g'kg]{ cleJolQmnfO{ eJo / 
snfTds agfpg' kg]{ eGg] lrGtg dxfsfJo l;h{gfsf nflu pkof]uL b]lvG5g\ . 

cfrfo{ ljZjgfysf] dxfsfJo lrGtg k"j{jtL{ lrGtgx?nfO{ klg ;d]6\t} df}lns :yfkgf klg ub}{ ul/Psf] lrGtg ljz]if 
xf] . o; lrGtgn] dxfsfJosf] kl/k'i6 ;fdYo{sf] vf]hL u/]sf] 5 . cª\uL /; / cª\u /;sf] lrGtg, pRr s'nLg rl/qsf] 
kIfkf]if0f, ;uf{Gtdf no kl/jt{g cflb pgsf lrGtgsf zlQm / ;Ldf klg x'g\ . 

pQm ;+:s[t cfrfo{x?sf dxfsfJo lrGtgut ljz]iftfx?af6 dxfsfJosf] :j¿k klxNofpg ;lsG5 . oL dxfsfJo 
lrGtgx¿cfhsf g]kfnL dxfsfJo l;h{gf / ljZj ;Gbe{df eO/x]sf dxfsfJo /rgfsf ;Gbe{df ck"0f{ klg nfUg ;S5g\ t/ 
logsf] lrGtgut ;f/ eg] dxfsfJo ljwfn] 5f]8]sf] 5}g . oL ;+:s[t lrGtgn] dxfsfJosf] :j¿knfO{ o;k|sf/ b]vfpF5g\ M 

-!_ dxfg\ j:t'ljwfg ePsf] sfJo /rgf 
-@_ dxfg\ rl/qljwfg ePsf] sfJo /rgf
-#_ dxfg\ /;ljwfg ePsf] sfJo /rgf
-$_ dxfg\ efiffz}nL / lzNkof]hgf ;DkGg sfJo /rgf 
-%_ dxfg\ k|aGwof]hgf ;DkGg sfJo /rgf 
-^_ dxfg\ cfofd ;DkGg sfJo/rgf 
-&_ dxfg\ kIfnfO{ ;d]6\g] zLif{sof]hgf ePsf] sfJo /rgf
k"jL{o dxfsfJo lrGtgsf b[li6n] dxfsfJo dxfg\ g} dxfg\ kIfx?sf] ;+of]hg ul/Psf] sljtf ljwfsf] dxfg\ /rgf xf] . 

o;n] dxfg\ j:t', rl/q, /;fleJolQm, efifflzNk, k|aGwgsf ;fy} hLjg hut\sf ax'cfofdnfO{ cfkm\gf l;h{g ;fdYo{df ;d]6\g 
;S5 . 
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&=$ k"jL{o dxfsfJo lrGtg;fk]If dxfsfJosf tTj k"jL{o dxfsfJo lrGtg k/Dk/fsf ;+:s[t sfJozf:qLx?n] u/]sf 
dxfsfJo lrGtg / cg'lrGtg / :j¿kaf6 dxfsfJosf tTTjx?sf] lgwf{/0f ug{ ;lsG5 . pgLx?n] u/]sf dxfsfJo lrGtg;fk]If 
dfGotfx?nfO{ cfwf/ dfGbf cfwf/e"t tTjx¿o;k|sf/ lgwf{/0f ug{ ;lsG5 M 

s_ ljifo–gfos–slj s]lGb|t zLif{sLs/0f, 
-v_ dxfg\ kfqljwfg,
-u_ k~r;GwLo'Qm k|Voft jf slNkt ;bfl>t ;'vfGt dxt\ syfj:t'
-3_ ax'd'vL kl/j]z -sfJo:yfg, ;dfh , Oltxf; / ;+:s[lt_
-ª_ ljljwtfk"0f{ 5Gbf]a4tf 
-r_ ljljwtfkm"0f{ /;fleJolQm
-5_ rt'j{u{;fk]If p2]Zoof]hgf
-h_  WjGofy{ Pjd\ cnª\s[t ljlzi6 sfJoeiffz}nL
-em_ ;u{a4 ¿kfs[lt 
oL ljlzi6 tTTjn] dxfsfJonfO{ cfVofgfTds / sljtfTds tTjx?sf] ;du| ;+of]lht /rgfsf ¿kdf lrgfpF5g\ . 

&=$ lgisif{ 
dxfsfJo sljtf ljwfsf] To:tf] ljlzi6 ljwf xf] h;n] sljtfsf ;fy} cfVofg  ljwfsf klg k|d'v tTTjnfo{ cfkm"df 

;dflxt ug{ ;S5 . o; cy{df o; ljwfnfO{ ctLtsf] ljwf / d[t ljwf eGg ;lsg] cj:yf cem} cfPsf] 5}g / eljio klg TolQs} 
hLjG5 . o; ljwfsf] d"n lrGtg ;|f]t / ;fwgf If]q k"jL{o ;+:s[t ;flxTo xf] . To; ;flxTo k/Dk/fdf k|fKt k|d'v dxfsfJo 
lrGtsx¿efdx, b08L, ?b|6, cfgGbj4{g, s'Gts, clUgk'/f0fsf/ / ljZjgfysf kl/eiffn] dxfsfJonfO{ ljlzi6 sfJo/rgfsf 
¿kdf lrgfPsf 5g\ . pgLx?n] dxfsfJonfO{ dxfg\ j:t', rl/q, /;fleJolQm, efifflzNk, k|aGwgsf ;fy} hLjg hut\sf 
ax'cfofdnfO{ cfkm\gf l;h{g ;fdYo{df ;d]6\g ;Sg] /rgfsf ¿kdf lrgfPsf 5g\ . oL lrGtgdf k"jL{o dxfsfJo k/Dk/fsf cfif{ 
dxfsfJox¿/fdfo0f / dxfef/tsf ;fy} cGo snfTds dxfsfJox¿a'4rl/t, ;f}Gb/fgGb, s'df/ ;+ej, /3'j+z, lzz'kfnaw, 
g}ifw cflbsf] k7g / ltgsf ljz]iftf klg ;d]l6Psfn] k"jL{o dxfsfJo lrGtg lgs} j}1flgs / o'uo'u;Dd cg'lrGtg ul/g] 
lrGtgsf ¿kdf b]vfk5{g\ . ;+:s[t efsfJo lrGtgaf6 k|fKt d"Nox¿cfw'lgs g]kfnL dxfsfJo l;h{gfdf lgs} k|efjsf/L 9ª\un] 
k|:t't x'Fb} cfPsf] b]lvG5 . ;+:s[t dxfsfJo lrGtgsf] cg'udg ubf{ dxfsfJonfO{ dxfg\ ljifoj:t'df n]lvPsf] hLjghut\sf 
ax'cfofdnfo{ ;d]6\g ;Sg] dxfg\ rl/q pEofO{ ljzfn kl/j]zof]hgfsf ;fy /rgf ul/g] eJo sljtf /rgf xf]  eg]/ lrgfpg 
;lsG5. h;df sljtf / cfVofg ljwfsf k|foM ljz]iftfx¿;dflxt ePsf x'G5g\ . o; cWoogcg';f/ k"jL{o dxfsfJo lrGtgsf] 
:j¿k  M dxfg\ j:t'ljwfg,dxfg\ rl/qljwfg, dxfg\ /;ljwfg, dxfg\ efiffz}nL / lzNkof]hgf, dxfg\ k|aGwof]hgf, dxfg\ cfofd, 
dxfg\ kIfnfO{ ;d]6\g] zLif{sof]hgf /x]sf] k'li6 x'G5 . o; cWoogaf6 k"jL{o dxfsfJosf k|d'v tTjx?M ljifo–gfos–slj s]lGb|t 
zLif{sLs/0f, dxfg\ Pjd\ ljljwtfk"0f{ kfqljwfg, k~r;GwLo'Qm k|Voft jf slNkt ;bfl>t ;'vfGt dxt\ syfj:t', ax'd'vL kl/j]z 
-sfJo:yfg, ;dfh , Oltxf; / ;+:s[lt_,  ljljwtfk"0f{ 5Gbf]a4tf, ljljwtfkm"0f{ /;fleJolQm, rt'j{u{;fk]If p2]Zoof]hgf, WjGofy{ 
Pjd\ cnª\s[t ljlzi6 sfJoeiffz}nL / ;u{a4 ¿kfs[lt b]lvg cfpF5g\ . cfhsf] g]kfnL dxfsfJo lrGtg / cEo; dxfsfJo 
lrGtgsf] k"jL{o k/Dk/fsf] k|efj / k/Dk/fdf cljl5Gg b]lvG5 . o; ljwfn] cfVofgfTds / sljtfTds ;flxlTos d"Nox?nfO{ 
Ps} 7fpFdf hf]8]/ ;+/If0f ul//x]sf] 5 . 

;Gbe{ ;fdu|L;"rL 
clUgk'/f0f -!(&&_= uf]/vk'/ M uLtfk|]; .

cj:yL, dxfb]j -@)^$_= cfw'lgs g]kfnL dxfsfJo / v08sfJosf] ljdz{=sf7df8f}F M OG6]n]Sr'cNh a'a Kofn]; .

cfgGbjw4{g -;g\ @)$@_= WjGofnf]s -t];|f] ;+:s_= gu]Gb| -;Dkf_= cfrfo{ ljZj]Zj/ -lxGbL JofVofsf/_= jf/f0f;L M 1fg d08n lnld6]8 .

efdx  -;g\= !(($_= sfJofnª\sf/= lbNnL M ljb\oflglw k|sfzg .

jfNdLls -@)^^_= >LdåfNdLsLo /fdfo0f  k|yd v08 -5lQ;f}F ;+:s_= uf]/vk'/ M uLtf k|]; .

jfNdLls -@)^^_ >LdåfNdLsLo /fdfo0f  låtLo v08 -5lQ;f}F ;+:s_= uf]/vk'/ M uLtf k|]; .

b08L -;g\=!(%*_= sfJofbz{= cfrfo{ /fdrGb| ld> -JofVofsf/_ = jf/f0f;L M rf}vDaf ljBf ejg . 

?b|6  -@)@#÷!(^^_= sfJofnª\sf/= /fdb]j ;'Sn -JofVofsf/_ = jf/f0f;L M rf}vDaf ljBf ejg . 

ljZjgfy -;g\ !(&&_= ;flxTo bk{0f= gjd ;+:s= lbNnL M df]tLnfn jgf/;L bf; .
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!= ljifo kl/ro
k|]tsNk pkGof;sf/ gf/fo0f 9sfn -lj ;+=@)!)_ åf/f /lrt pkGof; xf] . o; pkGof;sf] k|sfzg lj=;+=@)^% df 

ePsf] xf] . k|:t't pkGof;df sf7df8f}+ pkTosfleq a;f]af; ug]{ dflg;x¿nfO{ kfq agfOPsf] 5 . sf7df8f}F pkTosf leqsf] 
;fdflhs, cfly{s, /fhgLlts, ;f+:s[lts cj:yf;Fu ;DalGwt eP/ a;]sf ljleGg hfthfltx¿nfO{ o; pkGof;df ;d]l6Psf] 
5 . k|:t't pkGof; d"n ¿kdf ;fdflhs, P]ltxfl;s, /fhgLlts ljifodf s]lG't 5 . lj= ;+= !(%& b]lv !((& ;Ddsf] /f0ffsfnLg 
;dodf eP u/]sf ;fdflhs, cfly{s, /fhgLlts kIfsf] k[i7e"ld pkGof;leq kfOG5 . sf7df8f}+sf] ldl>t g]kfnL ;+:s[ltnfO{ 
b]vfpg'sf ;fy} /f0ffsfnLg ;dodf eP u/]sf ;fdflhs, /fhgLlts, cfly{s, k|zf;lgs, sfo{nfO{ k|:t'lt ug{ vf]h]sfn] klg 
k|:t't pkGof;leq Oltxf;sf ljifox¿ klg ;dfj]z ul/Psf 5g\ ;fy} sf7df8f}+ pkTosf leqsf ;x/ glhs}sf ufpF tyf 
;x/sf lgDg, dWod / pRrju{sf dflg;x¿sf] cfly{s cj:yfsf] lrq0f ePsf] 5 . sf7df8f}F pkTosfsf] clzlIft, ckl7t, 
blnt, pk]lIft ju{n] k|of]u ug]{ eflifs kIfsf] klg lrq0f k|:t't pkGof;df kfOG5 . sl/a Ps ;o jif{ cufl8sf] P]ltxfl;s 
kIfnfO{ d"n ljifo agfpFb} jt{dfg /fhgLlts cl:y/tfnfO{ klg phfu/ ug{ vf]lhPsf] 5 . ;dfhdf ePsf ¿l9nfO{ ;fdflhs 
ljifdtfsf] oyfy{tfleq /x]/ pkGof;df lrq0f ug{ vf]h]sf] b]lvG5 . o; pkGof;n] @)^% ;fnsf] ;femf k'/:sf/ ;d]t k|fKt 
u/]sf] 5 . pkGof;sf/n] rog u/]sf] ljifoj:t'n] tTsfnLg ;dfhsf] ;dout, hfltut / kof{j/0fut kIfnfO{ k|:t't u/]sfn] 
pkGof;nfO{ ;flxTosf] ;dfhzf:qLo cWoogsf cfwf/df ljZn]if0f ug{' pko'Qm dflgPsf] xf] . o;y{ k|]tsNk pkGof;df If0f, 
hflt / kof{j/0fLo cj:yf s:tf] /x]sf] 5 eGg]' ;d:ofsf] k|fl1s ;dfwfg vf]Hg' o; n]vsf] p2]Zo /x]sf] 5 .

;dfhzf:qn] ;dfhsf] ljleGg sf]0faf6 cWoog ub{5 . o;sf ;fy} ;fdflhs ;DaGwx¿sf] cWoog ug{' ;dfhzf:qsf] 
d'Vo p2]Zo xf] . ;flxTodf ;dfhsf] k|ltlaDa x'g] / ;fdflhs ;+/rgfleq dfgj hLjgsf ofjt\ kIfx¿ cGt/e"t x'g] x'Fbf ;flxTo 
/ ;dfhzf:q lar lgs6 ;DaGw /xG5 . ;dfhsf 36gfx¿sf] k|If]k0f ;flxTodf / ;flxToleq ljifoj:t'sf] ;dfhzf:qLo 
sf]0faf6 cWoog x'g' cfjZos klg x'G5 . o;y{ k|:t't n]vdf ;dfhzf:qLosf] l;4fGtsf] Pp6f kIf lxKkf]nfO 6]gsf] If0f, hflt 
/ kof{j/0fsf] sf]0faf6 k|]tsNk pkGof;sf] cWoog ul/Psf] 5 .

@= ;}4flGts kof{wf/ 
;dfh / ;flxTo Ps cfk;df cGt/;DalGwt x'G5g\ . ;flxTodf k|:t't ;dfhsf] ljleGg sf]0faf6 cWoog ug{ ;lsG5 . 

k|:t't n]vdf k|]tsNk pkGo;df k|:t't ePsf] ;dfhsf] cWoog, ljZn]yif0fsf nflu lxKkf]nfO P8Nkm 6]gsf] If0f, hflt / 
kof{j/0f l;4fGtsf] pkof]u ul/g] ePsfn] oxfF ;}4flGts kof{wf/sf ¿kdf ToxL l;4fGtsf] rrf{ ul/Psf] 5 .

d'Vo zAbfjnL M If0f, hflt, kof{j/0f, o'ur]tgf

k|]tsNk pkGo;df If0f, hflt / kof{j/0fk|]tsNk pkGo;df If0f, hflt / kof{j/0f

n]v;f/
 k|:t't n]vdf pkGof;sf/ gf/fo0f 9sfnåf/f lnlvt k|]tsNk pkGof;sf] If0f, hflt / kof{j/0fsf] klxrfg ul/Psf] 5 . k|:t't pGof;df 
If0f, hflt / kof{j/0f s:tf] lsl;dsf] /x]sf] 5 eGg] s'/fsf] klxrfg ug{' k|:t't n]vsf] d'Vo p2]Zo /x]sf] 5 . lj=;+ !(%& b]lv !((& leqsf] 
;donfO{ cfwf/ dfg]/ /lrt k|:t't pkGof;df tTsfnLg ;fdflhs, ;f+:s[lts, /fhg}lts, k|fs[lts cj:yfsf] If0f, hflt / kof{j/0fsf dfWodaf6 
cWoog ul/Psf] 5 . tTsfnLg zf;s ju{n] hgtfnfO{ s;/L cfk\mgf] jzdf /fv]sf lyP eGg] s'/fnfO{ b]vfpg sf7df8f}F pkTosfsf] u|fdL0f 
If]qnfO{ pkGof;sf] :yfgut kl/j]z agfOPsf] 5 . To;}u/L zf;s ju{n] tTsfnLg ;dodf ug]{ hgtfk|ltsf] Jojxf/, pgLx¿sf] u}/lhDd]jf/k"0f{ 
Jojxf/ / To;af6 hgtfn] kfpg'k/]sf] ;f:tL, g]kfnL ;dfhnfO{ hfltut cfwf/df cfkm"cg's"n agfP/ zf;g u/]sf], lzIffnfO{ cfk\mgf] cg's"n 
agfpg vf]h]sf], hftLo lje]bnfO{ zf;s ju{af6} k|>o lbOPsf], tTsfnLg ;dosf] sf7df8f}F j/k/sf] ;dflhs, ;f+:s[lts tyf k|fs[lts kl/j]z 
cflb s'/fx¿nfO{ lxKkf]nfO P8Nkm 6]gsf] If0f, hflt / kof{j/0fsf] l;4fGtdf cfwfl/t eP/ pkGof;sf] ljZn]if0f ul/Psf] 5 .

;~ho vltj8f
pkk|fWofks

v'nf ljZjljBfno
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@=! If0f
;dfhzf:qLo b[li6af6 ;flxlTos s[ltnfO{ ljZn]if0f ug{ ;lsg] cfwf/x¿ dWo]sf]  Ps cfwf/ If0f xf] . ;flxTo s'g} 

klg o'usf] r]tgf jf o'uLg ;TonfO{ cleJoQm ug]{ dxTTjk"0f{ dfWod xf] . s'g} klg ;flxTosf/ jf >i6fn] cfkm" afFr]sf] o'usf] 
k|ltlaDag cfk\mgf /rgfdf u/]sf] x'G5 . ;flxTosf] cWoogaf6 ;flxTosf/n] cleJoQm u/]sf] o'u tyf ;dfhsf dflg;x¿sf] 
cj:yfaf/] af]w x'G5 -kf08]o ;g\ @))^, k[=!@$_ . ;flxTodf ;dosf ljleGg z[ªvnfx¿ k|:t't ul/Psf x'G5g\ . 6]gsf cg';f/ 
Ps o'udf s]xL k|d'v ljrf/x¿n] ;dfhsf] lrGtgnfO{ k|efljt agfPsf x'G5g\ . ;flxTodf cleJoQm ;dosf cfwf/df If0fsf] 
klxrfg ug{ ;lsG5 . o; ;Gbe{df pbo If]qLn] ;dfhzf:qLo b[li6odf OG' axfb'/ /fO{sf cfVofgsf] cWoog zf]wk|aGwdf eg]sf 
5g\ M æo;n] n]vs afFr]sf] jf ;flxTodf JoQm ePsf] o'u / jftfj/0fnfO{ ;flxlTos s[ltsf d"ne"t 36gfx¿ leq vf]hL u/]/ 
s'g ;dfhsf] ef}lts tyf ;fdflhs jftfj/0f s[ltdf JoQm ;f] s'/fsf] cWoog ub{5 -@)^$, k[=%@_. n]vsn] o'ur]tgf cfk\mgf 
s[ltdf If0fsf ¿kdf cleJoQm u/]sf] x'G5 . 

@=@ hflt
;dfhzf:qLo b[li6sf]0faf6 ljZn]if0f ug{ ;lsg] cfwf/ dWo]sf] hflt -k|hflt_ klg Ps cfwf/ xf] . s[ltdf k|hfltut 

cWoog ljleGg cfwf/df ug{ ;lsG5 . 6]gn] k|hflt cGtu{t JolQmsf] ;xh tyf j+zf0f'ut ljz]iftf, dfgl;s agfj6 tyf 
zf/Ll/s ;+/rgf cflbsf] rrf{ ub}{ s'g} k|hfltsf rl/qut ljz]iftfx¿ hnjfo', df6f] Pjd\ Oltxf;sf dxfg pkh x'g\ . rl/qsf] 
cfwf/e"t ljz]iftf k|hfltsf] ljlzi6 r]tgf / ;f}Gbof{g'e"ltdf k|s6 x'G5 / k|hfltsf] rl/q cg';f/ ;f}Gbo{sf] cfbz{ ljsf; 
x'G5 eGg]n s'/f pNn]v u/]sf 5g\ -kf08]o, ;g\ @))^ k[=!@%_. ;flxTosf/ s'g} klg ;dfh;Fu ;DalGwt /x]sf] x'G5 ;fy} pm 
cfk\mgf] k|hfltut u'0faf6 kl/lrt klg ePsf] x'G5 . p;n] cfk\mgf /rgfdf kfqx¿dfkm{t ljleGg k|hfltut clenIf0f k|:t't 
u/]sf] x'G5 . ;flxTosf/n] cfk\mgf s[ltdf k|:t't u/]sf] hftLotfsf] tYout s'/fx¿sf cfwf/df ;dfhsf k|hfltsf] klxrfg 
ug{ ;lsG5 . syfdf o:tf j+zf0f'ut lrGtgsf] lg¿k0f ug{ ;lsg] x'gfn] k|o'Qm kfqsf cfwf/df k|]tsNk pkGof;df k|hfltut 
klxrfg ul/Psf] 5 . 

@=# kof{j/0f  
;dfhzf:qLo b[li6af6 ljZn]if0f ug{ ;lsg] csf]{ cfwf/ kof{j/0f xf] . ;flxTodf kof{j/0f ;DaGwL ;"rgfx¿ kl/j]z;Fu 

;DalGwt eP/ k|s6 ePsf x'G5g\ . 6]gn] kof{j/0fnfO{ k|fs[lts / ;fdflhs b[li6sf]0faf6 rrf{ u/]sf 5g\ . pgn] dflg;sf] 
j/k/ k|s[lt / ;dfh x'G5, p;sf cflbd k|j[lQ tyf k|hfltut ljz]iftfx¿ ef}lts ;fdflhs kl/l:yaf6 k|efljt x'G5g\ / 
tL slxn] k'li6 x'G5g\ eg] slxn] ablnG5g\ eGg] wf/0ff /fv]sf 5g\ . o;sf ;fy} dflg;sf] :jfefj / k|fs[lts kl/j]z tyf 
;flxlTos ljz]iftfsf lar sfo{sf/0f ;DaGw /xg] s'/f klg atfPsf 5g\ -kf08]o, ;g\ @))^ k[= !@^_ . s'g} klg syfsf/n] 
syf;Fu ;Da4 36gf, kl/36gfnfO{ k|:t't ug{ kfqsf] pkl:ylt u/fPsf] x'G5 . pQm kfqsf] dfWodaf6 g} n]vsn] cfkm" afFr]sf] 
;dosf] rfnrng, /Lltl:ylt, /xg;xg, ;+:sf/, j]ze"iff, ;f]rfO, cfr/0f Pjd\ cfjf;, vfgkfg, ef}uf]lnstf h:tf kl/j]zut 
klxrfg ug{ ;lsg] ;"rgfx¿ ljleGg} ;Gbe{af6 cleJoQm u/]sf] x'G5 . To;}u/L ;dfh ju{, ;d'bfosf :yfgut af]nL, Jojxf/, 
/Llt, k4lt, hLjgz}nL cflbn] kof{j/0fnfO{ ;d]6]sf x'G5g\ . log} plNnlvt cfwf/df k|]tsNk pkGof;sf] cWoog ul/Psf] 5 .

#= k|]tsNk pkGof;sf] ljZn]if0f 
k|]tsNk pkGof;df sf7df8f}+ pkTosfsf] tTsfnLg ;dfhsf] lgDg, dWod / pRrju{sf dflg;x¿sf] /fhg}lts, cfly{s, 

;fdflhs h:tf ljleGg cj:yfsf] lrq0f ePsf] kfOG5 . pkGof;sf/n] o; pkGof;df sf7df8f}+ pkTosfsf] tfTsfnLg ;dfhn] 
rngrNtLdf NofPsf efiff / eflifsfsf] k|of]u;d]t u/]sf 5g\ . o;sf ;fy} k|:t't pkGof;df pkTosfdf a;f]af; ug]{ lgDg 
tyf dWod ju{n] k|of]u ug]{ eflifs z}nLsf] k|of]u ePsf] 5 . ctM oxfF If0f, k|hflt / kof{j/0fsf cfwf/df k|:t't pkGof;sf] 
ljZn]oif0f ul/Psf] 5 . 

#=! k|]tsNk pkGof;df If0f 
s'g} lglZrt ;dosf] ;fdflhs 36gf tyf kl/l:yltn] ;flxTosf/sf] r]tgf k|efljt ePsf] x'G5 h;nfO{ ;flxTosf/n] 

cfk\mgf] s[ltdfkm{t JoQm ub{5 . pkGof;sf/ gf/fo0f 9sfnsf] k|]tsNk pkGof; lj=;+ !((& k"j{sf] ;fdflhs tyf /fhgLlts 
Joj:yfdf s]lG't eP/ n]lvPsf] 5 . pkGof;df !(%& b]lv !((& ;fn;Dd /f0ffx¿n] g]kfnL hgtfx¿dfly u/]sf zf]if0f, bdg, 
cGofo cflbsf] lrq0f kfOG5 . ;/sf/n] tfTsfnLg ;dodf hgtfnfO{ ;'zf;g lbg'sf] ;§f pgLx¿nfO{ /fhgLlts, cfly{s, 
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;f+:s[lts, k|zf;lgs, cflb dfWodaf6 zf]if0f u/]sf] kfOG5 . of] pkGof;df ;dosf b[li6n] !(&) ;fn lt/sf] ;]/f]km]/f] /x]sf] 5 . 
pkGof;df rG'zdz]/ k|wfgdGqL ePsf] ;dodf gful/sx¿n] ef]u]sf ;d:ofsf] k|;Ë kfOG5 . /f0ffx¿n] gful/snfO{ ;'zf;gsf 
dfWodaf6 ;Gtf]ifsf] ;f; km]g{ lbPsf lyPgg\ . lzlIft, af}l4s ju{n] pgLx¿sf] bdgnfO{ :jLsf/ ug{'afx]s csf]{ ljsNk lyPg . 
s'g} JolQmn] ;fdfGo lj/f]w / k|ltjfb u/]df sf/fuf/ rnfg u/L hgtfnfO{ t;f{pg] sfd ul/GYof] . pgLx¿n] lgd{dtfk"j{s ;hfo 
lbg] / sf/faf; u/fpFy] . …kfgL k/]sf] lyPg, To;}n] k|r08 udL{ lyof] . nfdv'§]sf] e'ge'gafx]s jftfj/0fdf hLjgaf]w x'g] c? 
s'g} s'/f lyPg . jftfj/0f :jod\ Pp6f kmnfd] lsNnfh:tf] qm'/ b]lvGYof]Ú -k[=!_ . o; p4/0fdf Psflt/ k|s[lt hgtfsf] k|lts"n 
lyof] / csf]{lt/ zf;ssf] Jojxf/ klg k|lts"n aGg k'u]sf] lyof] eGg] :ki6  x'G5 . h]ndf k/]sf sltko JolQmnfO{ /ftf/ft 
:yfgfGt/0f ug]{ tyf b]z lgsfnf ug]{;Ddsf] ;hfo lbOGYof] . o; qmddf pkGof;sf gfos kl08t afns[i0fnfO{ ;dfhsf tNnf 
ju{sf JolQmx¿;Fu ldn]/ a:of] eGg] cf/f]kdf b]zlgsfnf ul/Psf] 5 . …To;sf] c;nL gfd afnls:g] xf] Sof/] . t/, ;fsL{sf] 
;Ët u5{ /] ;fsL{n] 5f]Psf] vfG5 /] . clg l;/L tLg df/fhsf] ufyufbL tfs]/ lxF8]sf] lyof] /]Ú -k[=@_ . o; p4/0fn] tTsfnLg 
;dodf ;dfhdf /x]sf] hftLo lje]bnfO{ :ki6 kf/]sf] 5 . To; a]nfsf] ;dodf /f0ffx¿sf] lrQ a'emfFpg ;Sg]n] dfq ;dfhdf 
afFRg ;Sg] cj:yf x'GYof] . ;dfhn] sltko lg/k/fwL dfG5]nfO{ ck/fwL elglbof] eg] klg h]n ;hfo x'GYof]. …dflg;sf] efUo 
agfpg] sfd ;dfhn] u5{ . ;dfhsf] sf/0fn] dfG5] ck/fwL aG5Ú -k[= ^_ . o; p4/0fdfkm{t ;dfhn] ck/fwL eGof] eg] zf;sn] 
;d]t ljZjf; u/]/ lgbf]{ifnfO{ bf]ifLdf kl/0ft u/fpg] tTsfnLg ;dosf] ;ª\s]t u/]sf] 5 . /f0ffsfnLg ;dodf h;n] cfb]zsf] 
cj1f ub{Yof] To;nfO{  l;w} h]ndf nu]/ oftgf lbg] ul/GYof] . ToxfFsf] jftfj/0f Psbd} kL8fbfoL x'GYof] . h]nsf] jftfj/0f 
ToxLF vfgf vfg], ToxLF zf}r ug]{, aflx/sf] kl/j]z x]g{ glbg], gh/aGb u/]/ /fVg] x'GYof] . …uf]n3/ cyf{t\ h]nvfgfleqsf] csf]{ 
dxfg/s . rkL{ / efG5f Pp6}Ú -k[=*_ . o; p4/0faf6 tTsfnLg ;dosf] sf/fuf/ Joj:yf cdfgjLo / oftgfsf] s]Gb| lyof] 
eGg]  :ki6 x'G5 .

tTsfnLg ;dodf zf;s ju{ / pgLx¿sf lgs6 JolQmx¿sf] lg0f{o d'Vo x'g] ub{Yof] . …jfFn] d/ eGg'x'G5 eg] dr{' . afFr\ 
eGg'x'G5 eg] afFRr'Ú -k[=@)_ . /f0ffx¿sf] cfzLjf{b kfPsf lhDafjfn d'lvofx¿n] b08 lbP klg tL lgd'vf hgtfx¿ :jLsf/ 
ug{ afWo aGby] . /f0ffx¿n] lhDafjfnx¿nfO{ ;Dk"0f{ clwsf/ k|Tofof]hg ul/lbPsf lyP . ;do / kl/l:yltcg'¿k ufpFsf 
lhDafjfnx¿n] cfk\mgf] O{R5fcg';f/ Gofo ;Dkfbg ug]{ uy]{ . pgLx¿sf] egfO jf af]nL g} sfg'g aGbYof] . pgLx¿n] /}tLnfO{ 
hlt b'Mv lbP klg hohosf/ u/]/ b]jTjsf ¿kdf :jLsf/ ug{' kb{Yof] . tTsfnLg ;dodf b08nfO{ g} dflnsx¿sf] lgufx 7fg]/ 
:jLsfg{ afWo x'g' kb{Yof] eGg] s'/f o; p4/0faf6 k'li6 x'G5 .

k|:t't pkGof;sf] If0f tTsfnLg /f0ff zf;gsf] babafo'Qm ;dosf] b]lvG5 . /f0ffsfnLg ;dodf sf7df8f}+ pkTosfsf] 
ljlelGg :yfgdf a;f]jf; ug]{ dflg;x¿sf] b'Mv, kL8fsf] lrq0f k|]tsNk pkGof;n] u/]sf] 5 . To; a]nf g st} ljBfno lyof] 
g u'? cf>d uP/ ;a}n] k9\g kfpFy] . ;dfhsf s]xL x'g] vfg] ju{sf k9\g rfxg] ;b:o ef/tsf ljleGg :yfgdf k'u]/ cWoog 
u/]/ kms{Gy] . pkGof;df klg afns[i0f sfzLaf6 :gfts;Ddsf] cWoog u/]/ g]kfn kms]{sf] lyof] . pm ;dfhsf dflg;nfO{ 
lzIff k|bfg u/]/ ;r]t agfpg ;lsG5 ls eGg] p2]Zo /fvL ufpFdf ljBfno vf]Ng rfxGYof] t/ To; ;dosf zf;sx¿ hgtf 
;';"lrt ePsf] x]g{ rfxFb}gy] . …kf7zfnf vf]Ng'k5{ / 1fgsf] Hof]lt afNg' k5{Ú -k[=$#_ . afns[i0fn] ;'? u/]sf] pQm sfo{ /f0ff 
k|wfgdGqL rG'zdz]/nfO{ dg k/]g . ;/sf/n] kf7zfnf vf]Ng] s'/fdfly k|ltaGw nufof] . To;sf] la/f]w:j¿k rG'zdz]/n] cfkm}F 
ljBfno vf]Ng nfu]sf] b]lvG5 . …lzIffsf] If]qdf d cfkm}F cl3 a9\b}5', o;df P]/]u}/]n] ?lr /fv]sf]=== dg kb}{g===Ú -k[=$^_ . o;af6 
rG'zdz]/n] cfkm" cg's"nsf] lzIff nfu" u/]/ hgtfnfO{ cfk\mgF} lgod sfg'g k9fpg] tyf cfk\mgf rfxgfadf]lhdsf ;"rgfx¿ 
dfq hgtf;dIf k'¥ofO{ hgtfnfO{ ;w}F cfk\mgf] kIfdf /fVg rfx]sf] b]lvG5 .

/f0ffsfnLg ;dodf ;j{;fwf/0fn] k9\g kfpFb}gy] . ;a}n] zf;sx¿sf] hohosf/ ug{' kb{Yof] . rfs/L ug]{n] dfq} hLjg 
lgjf{xsf] ;xh cj;/ kfpFYof] . hgtfnfO{ eg] v]tLls;fg u/]/ klg Ps 5fs 6fg{ klg sl7g lyof] eg] zf;sx¿ P];cf/fd, 
df]hd:tLdf lnKt x'Gy] . …xfdL kfgLxfF;sf] l;sf/ v]Ng cfPsf xf}+ . xfdL cfh / ef]ln b'O{ lbg b'Mvk'/df a:5f}+Ú -k[= (^_ . 
zf;sx¿sf] df]hsf] z}nL Psflt/ / hgtfsf] cfjZostf wfGg k/]sf] wf}wf}sf] cj:yf csf{lt/ /x]sf] l:yltdf ufpFaf;L hgtfx¿ 
qf;df a:g'kg]{ :yltnfO{ o; p4/0fn] b]vfPsf] 5 . wfgv]tL leq\ofpg] a]nfdf kfgLxfF; dgf]x/f If]qsf] jl/kl/ a:g] uy]{ . ToxL 
kfgLxfF; l;sf/ ug]{ / dgf]/~hg ug]{ p2]Zon] kbdzdz]/, df]xgzdz]/ / aa/zdz]/x¿ 7"nf] ;d"xdf ToxfF cfPsf lyP . lg/Lx 
hgtf zf;ssf cl3lNt/ s]xL af]Ng ;Sb}g lyP . zf;sx¿sf] egfO lyof]– …xfdLnfO{ yfxf 5, ltd|f] dgf]x/fsf] kmfF6df Hofb} 
:jflbnf kfgLxfF; kfOG5g\ . wfg sf6\g] ;dodf Ps dlxgfhlt oL r/fx¿ oxfF /xG5g\ . To;}n] o; kN6sf] dgf]/~hgsf nflu 
xfDn] ltd|f] ufpF /f]h]sf xf}+Ú -k[= (^_ . o; ;Gbe{df Psflt/ zf;sx¿sf] df]hd:tLsf]  / csf{lt/ hgtfsf] cefj / lg/Lxtf / 
kL8fsf ljifdtf k|s6 ePsf] 5 . SofDk :yfkgf u/]/ d:tLdf nfu]sf /f0ffx¿nfO{ ul/a gful/sk|lt s'g} jf:tf lyPg . Tof] o'u 
cfkm"n] dfq} df]hd:tL ug]{ / gful/sx¿nfO{ zf]if0f u/L :jfy{ k"/f ug]{ ;do lyof] . ToxfF l;sf/ v]Ng a;]sf a]nf /f0ffx¿n] 
ljb]zaf6 dufPsf dxËf dlb/f vfg] uy]{ eg] ToxfFsf ul/a hgtf eg] Ps 5fs k]6e/]/ vfg klg kfpg] cj:yf x'Fb}gYof] . 
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…;/sf/x¿sf] l;sf/sf] vr{ b'Mvk'/n] a]xf]g{'kg]{ ef] .=== k|To]s 3/w'/Laf6 Ps ?lkofFb]lv b'O{ ?lkofF;Dd p7fpg' eGg]' cfb]z 5Ú -k[= 
!))—!)!_ . o; sygn] hgtfsf] zf]if0fdf /f0ffx¿sf] slt;Dd babaf lyof] eGg]' s'/f k|:6 x'G5 . hlxn] /f0ffx¿sf] b]z bf}8fxf 
x'GYof] ToxLn] To;sf] vr{ :yfgLo afl;Gbfx¿n] a]xfg{'kg]{ rng zf;sx¿n] /fv]sf lyP . Tolt a]nfsf zf;gn] gful/sx¿nfO{ 
o:tf] 3f]/ cGofo ub{Yof] . sfg'gL /fHon] :yfg kfpg ;s]sf] lyPg . zf;ssf d'v}n] af]n]sf s'/fn] sfg'gL dfGotf kfpFYof] . 
o;/L pkGof;df tTsfnLg If0fsf] zf;g Joj:yfsf] lhpFbf] zf]ifsLo k|j[lQ kfpg ;lsG5 . 

;du|df tTsfnLg /f0ff zf;sx¿n] cfk\mgf] zf;gsfndf hgtfx¿sf] hlt;'s} bogLo / kL8fbfoL cj:yf eP klg cfkm" 
cg's"n lg0f{o ug]{ uf;, af;, skf;, lzIff, :jf:Yo h:tf cfwf/e"t s'/fx¿df klg hgtfk|lt pQ/bfoL aGg] gu/]sf] b]lvG5 . 
o;y{ o; pkGof;df pkGof; /rgfsf] If0fsf] cj:yfnfO{ :ki6 b]Vg ;lsG5 . 

#=@ k|]tsNk pkGof;df k|hflt
6]gn] k|hfltnfO{ j+zfg'ut u'0f, zf/Ll/s agfj6 tyf hfthfltsf k|ltef, :jefj, ljz]iftf Pjd\ kf/:kl/s dfgl;stfsf 

¿kdf kl/eflift u/]sf 5g\ . ;|i6fn] ef]u]sf] Oltxf;sf k|hflt;Fu ;DalGwt k':tfdf qmdzM ljsl;t / pTkl/jlt{t x'Fb} hfG5 . 
;qf}F ztfAbLdf k|mfG;df df]Gt]g k'ghf{u/0fsfnLg a]nfotdf ;]S;lko/ / hd{gLdf u]6] cfk\mgf] o'usf] ;dfhsf k|hfltut 
rfl/lqs ljz]iftf x'g\ eGg] dt 6]gsf] 5 . pgsf dtdf k|ltef Pp6f zlQm xf] h;sf] ljsf; k|hftLo rl/qaf6 ;'b[9 aGb5 eg] 
lzIff / P]ltxfl;s 36gfn] p;nfO{ yk cfh{g ug{ ;xof]u u5{ . ;du| dfgj ;d'bfoleq /x]sf] ;+:sf/, ;+:s[lt, j+z k/Dk/f 
cflbsf cfwf/df 5'l§g] dfgjsf] pk;d'bfonfO{ hfltsf] ;+1f lbg] ul/G5 . k|:t't pkGof;df k|o'Qm dfgj hfltut b[li6n] g]kfnL 
xf] / To;leq /x]sf ljleGg hfltut txdf ljeQm dfgj ;d'bfosf] pkl:yltnfO{ g} k|hfltut cfwf/df ljZn]if0f ul/Psf] 5 .

k|:t't pkGof;df sf7df8f}+ pkTosfsf] ;]/f]km]/f]df a:g] g]kfnL dfgj ;d'bfo / To;sf k|hfltsf] k|of]u ePsf] kfOG5 . 
Pp6} hflt dfgj / To;leqsf ljleGg k|hfltut ;d'bfodf k'/fgf] ljefhgsf b[li6n] a|fXd0f, If]qL, j}Zo / z'' k|hfltsf kfqx¿ 
5g\ . ljZj :t/df dfgj Pp6} hflt eP/ klg g]kfnsf ;Gbe{df ljleGg] k|hflt ljz]ifdf ljeflht 5 . pkTosfsf ljleGg  
7fpFdf a;f]jf; ug]{ afx'g, If]qL, bdfO{, sfdL, ;fsL{, tfdfª, ef]6], sF0ff/f], e'h]n, s':n] pRr, ;fdfGo / blnt cflb k|hfltsf 
¿kdf oxfFsf] ;dfh Joj:yfn] eg]/ dfgjn] g} 5'6\ofPsf] xf] . ;dfhsf] zf;g;Qf rnfpg] klg dfgj zfl;t klg dfgj t/ 
pRr hft / lgDg hftdf juL{s[t ul/Psfn] ju{lje]b ePsfn] g} xf] . slyt a|fXd0f k|hfltn] ;fsL{, bdfO{, sfdL cflb blnt 
hftn] 5f]Psf], ksfPsf] vfg' x'Fb}g eGg] dfGotf cem} klg ;dfhdf ljBdfg 5 . of] ;Dk"0f{ lgodsf] ljsf; pRrs'nLg ju{n] 
u/]sf] xf] . pRr k|hfltsf JolQmn] slyt tNnf] k|hfltsf JolQmx¿;Fu p7a; uof]{ eg] p;sf] hftRo"t ug]{ k|yfsf] ljsf; 
To; ;dodf hLljt lyof] …s] ug{' t Tof] rdf/] afx'gn] b'Mv lbPkl5 < ;/sf/sf] sfd kmQ] ug}{ k¥of] . ===Tof] sf7fn] t lbg;Dd 
b'Mv lbof] . ===To;sf] c;nL gfd t klGgt afnls:g xf] Sof/] t/ ;fsL{sf] ;+ut u5{ /] . ;fsL{n] 5f]Psf] vfG5 /] clg l;/L 
tLg df/fhsf] ufyufbL tfs]/ lxF8]sf] lyof] /]Ú -k[= @_ . o;df afns[i0f a|fXd0f k|hfltsf] dfG5]nfO{ tNsfnLg zf;g Joj:yfsf 
cu'jfx¿n] c;lxi0f' efj k|s6 u/]af6 k|hfltut ljå]ifsf] l:ylt k|:6 x'G5 .

tTsfnLg zf;g Joj:yfdf dfG5]n] dfG5]nfO{ x]g]{ b[li6sf]0f cdfgjLo lsl;dsf] /x]sf] b]lvG5 . zf;sx¿n] cfk\mgf 
gful/sx¿nfO{ zf;g ubf{ gful/ssf] ¿kdf ;Ddfg lbg] ;sf/fTds b[li6 /fVb}gy] . …dfUg]sf] 5f]/fn] l;/L tLg aGg vf]h]/ 
kfD5 < /fhf aGg t efUodf n]v]/ NofDgk5{, x}g t l8¶f ;fkÚ -k[=@_ . o; p4/0fdf dfG5]nfO{ dfgjLo k|hfltsf] ¿kdf gx]/]/ 
dfUg] k|hfltsf] ¿kdf x]l/Psf] :ki6 x'G5 . b'Mvk'/sf] ;fdflhs ;+/rgfdf hfltnfO{ x]g]{ b[li6sf]0f cdfgjLo lsl;dsf] /x]sf] 5 . 
tfdfª\, g]jf/, ;fsL{ cflb x'g' ;dfh Joj:yfn] ljefhg u/]sf] ;Ldf dfq  xf] . tfdfª\ g]kfnL ;dfhsf] ;+/rgfdf Pp6f k|hflt 
xf] t/ p;nfO{ hLjg lgjf{xsf] lglDt >d ljlgdo ug]{ pk]lIft lsl;dsf] Joj;fo ug]{ clwsf/ k|bfg ul/Psf] k|:t't ;Gbe{df 
tfdfªsf] j+zfg'ut u'0f g} 3/]n' sfdsfhL hLjgdf k|of]u x'g] 8f]sf], gfDnf], 8fnf], esf/L, ;f]nL cflb tof/ ug]{ hfltsf ¿kdf 
lrq0f ul/Psf] 5 . …b'Mvk'/sf] ;aeGbf cUnf] efudf b'O{ 3/ tfdfªx¿ lyP . pgLx¿ afF; lgufnfsf] rf]ofaf6 8f]sf], 8fnf], 
gfª\nf], esf/L, 9f]S;], y'G;], ;f]nL cflb a'Gy] . To;afx]s pgLx¿ uf]? hf]Tg] / km]/L nufpg] sfd uy]{ . dfgfkfyL p7fpFy]Ú 
-k[=@*_ . o;af6 klg ;DkGg ju{sf JolQmx¿n] ljkGg ju{sf JolQmx¿nfO{ cfk\mgf bf;sf ¿kdf ;Demg] ug]{ s'/f k|:6 x'G5 .

pkGof;df cGo k|hfltsf] t'ngfdf a|fXd0f / h};L k|hfltnfO{ w]/} af7f hfltsf] ¿kdf b]vfOPsf] 5 . pgLx¿ ;dy/ 
e"–efu / cGo k|fs[lts ;|f]t ;fwgn] o'Qm ePsf] 7fpFdf a;f]af; u/]sf] b]vfOPsf] 5 . ltg} a|fXd0f, If]qL hftsf JolQmx¿ 
zlQmsf] e/df cfk\mgf] x}sd hdfpg af7f 7xl/g ;Sg] cj:yfdf b]lvGy] . o; k|;ËnfO{ 9sfnn] o;/L k|:t't u/]sf 5g\ . 
…;dy/ e"–efudf pkfWofo / h};L a|fXd0f hfltsf] a;f]af; lyof] . blIf0f ef/tdf h:tf] oxfF cu|xf/ / k[i7xf/sf] Joj:yf geP 
klg ToxfFsf a|fXd0f a;f]af;sf] b[li6n] ;aeGbf pQd 7fpFdf lyP . v]tLkftL ug{, r/g;Dd hfg / cGo ;'ljwfsf] b[li6n] of] 
efu dxTjk"0f{ lyof]Ú -k[= @*_ . oxfF pNn]v ePsf afx'g, If]qLx¿nfO{ ;'ljwfo'Qm hUuf hldg / v]tLkftL, uf}r/ / af6f] 3f6f]sf] 
lgsf; klg /f]h]/ a:g] k|hfltsf ¿kdf b]vfOPsf] 5 . If]qLx¿ b'Mvk'/ e"efudf hLjg lgjf{x u/]/ a:y] . To; a:tLsf] s]xL 
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tNnf] efudf v8\sf If]qLx¿sf] a;f]af; lyof] . To;eGbf blIf0fkl§ k'5f/lt/ ;fsL{x¿sf] a;f]af; lyof]] . …a:tLsf] blIf0fkl§ 
k'5f/df ;fsL{ ufpF lyof] . h;nfO{ g]k]6f/ elgGYof] . ToxfF bz 3/ ;fsL{, b'O{ 3/ sfdL, b'O{ 3/ bdfO{ / Ps 3/ sF0ff/f] lyP . 
logLx¿sf] ;fdflhs / cfly{s x}l;ot e'h]nx¿sf] eGbf klg uPu'h|]sf] lyof]Ú -k[= @(_ . tL ;a}sf] cfly{s cj:yf bogLo /xg' 
k|hfltut j+z ;+:s[ltsf] k|efj g} xf] eGg] s'/f pkGof;sf/n] k|:t't u/]sf 5g\ .

pkGof;df Ps If]qsf] gfd hut8f]n /x]sf] 5 . To; kmfF6df d}gfnL / s':n] k|hfltsf dflg;x¿sf] a;f]af; b]lvG5 . 
oL b'O{ k|hfltsf JolQmx¿dWo] d}gfnLsf] cfly{s cj:yf ;jn / s':n]sf] cfly{s cj:yf gfh's b]vfOPsf] 5 . …hut8f]n kmfF6 
;'? x'g] ljGb'df Ps 3/ d}gfnL afx'g / b'O{ 3/ s':n]sf lyPÚ -k[= @(_ . o;df afx'g cfo{ k|hfltsf] JolQm ;DkGg / s':n] 
k|hfltsf] JolQmsf] ljkGg /x]sf] lrq0f 5 . To:t} g]jf/ k|hfltsf] cfr/0f k|hfltut ¿kd} OF6f, lems6L, xfF8L, efF8fs'8f lgdf{0f 
u/]/ hLljsf]kfh{g uy]{ eGg]k s'/f 9sfnsf sygn] k'li6 u/]sf] 5 . csf]{ a:tLdf g]jf/x¿sf] a;f]af; lyof] . pgLx¿n] OF6fsf] 
sfd u/L hLljsf]kfh{g ub}{ cfPsf lyP . …e'Tofrf}/ tnsf] 38]/Ldf tLg 3/ g]jf/ lyP . pgLx¿ OF6 kf]Ng] sfd uy]{Ú -k[= @(_ . 
oxfF k|hfltut b[li6n] j+zf0f'ut Joj;fo ug]{ g]jf/ k|hfltsf] cfr/0f k|:t't ul/Psf] 5 .

;du|df eGbf k|:t't pkGof;df pkGof;sf/n] ;a} g]kfnL k|hflt cGtu{t ljleGg k|hfltsf kfqx¿sf ;Gbe{ NofPsf 
5g\ . pgLx¿sf] h}ljs / j+zf0f'ut cfr/0f k|:t't u/]sf 5g\ . pgn] g]kfnL k|hfltx¿;Fu ldNg] gfd, y/ / hftsf] k|of]u ub}{ 
;f] k|hfltsf ;"rgf lbg] cfrf/ Jojxf/ klg k|:t't u/]/ sf7df8f}+ pkTosfsf] hftLo laDa tof/ u/]sf 5g\ . pgn] dfG5]sf 
gfdsf] k5fl8 cfpg] hfth:t} a|fXd0f, If]qL, kl08t, cfrfo{,  tfdfª, ;fsL{, sfdL, bdfO{, e'h]n, sF0ff/f], s':n] cflbsf yf]/} dfq 
y/sf] k|of]u / a9L gfdsf] k|of]u u/]sf 5g\ . o;/L 9sfnn] g]kfnL d"nsf] k|hfltut kfqx¿sf] lgdf{0f u/L ltgsf j+z, k/Dk/f 
/ h}ljs cfrf/;d]tsf] hLjGt lrq pkGof;df k|:t't u/]sf 5g\ .

#=# k|]tsNk pkGof;df kof{j/0f 
;flxTo jf l;h{gfdf kof{j/0fsf] k|efj /xG5 . s'g} klg ;flxTosf/sf] /rgfdf p;n] b]v] tyf ef]u]sf ef}lts tyf 

dfgl;s kof{j/0fx¿n] k|ToIf jf ck|ToIf ¿kdf :yfg kfPs} x'5g\ . k|:t't pkGof;df klg pkGof;sf/n] tTsfnLg ;dosf] 
a]lylt, cGofo,  zf]if0f cflbnfO{ ;d]6]sf 5g\ . pkGof;df cfPsf k|To]s zLif{sn] o'uLg ;dfhsf PsPs kf6fsf] lgb]{z u/]af6 
;do ;ª\s]t ub{5g\ . o; pkGof;df sf7df8f}+ pkTosfleqsf] ;]/f]km]/f] d"ntM d"n ;8s, uNnL, 306f3/, e'sfnL, l;+xb/af/, 
lqk'/]Zj/, 6'Fl8v]n, c;g, /fgLkf]v/L, skg, yfgsf]6, kz'klt, ltnuËf, hut8f]n, g}sfk, lzjk'/L, l;4kf]v/L, u0f]z:yfg, bQfqo, 
afu]Zj/L, dgf]x/f, lzjdlGb/, rfFu'gf/fo0f, 7d]n, kmlk{ª, Zn]idfGts jg, k'ln;rf}sL, rfd'08f dlGb/, :joDe", l8NnLahf/, 
;'Gwf/f, s]G'Lo h]nvfgfsf] uf]n3/, h]nk|zf;g, ;fFv', lydL, uf]s0f{, blIf0fsfnL, gfu9'Ëf cflbsf ;fy} sf7df8f}+ aflx/ t]x|y'dsf] 
s]xL :yfg / b]zaflx/ sfzL;Ddsf] k|fs[lts kof{j/0fsf] pNn]v 5 . 

pkGof;sf] ;'?jftdf g} pkGof;sf/n] u|fdL0f kl/j]zsf] rrf{ u/]sf 5g\ . b'Mvk'/sf] u|fdL0f cj:yf, ToxfFsf] s[lif 
k]zfdf lge{/ ;d'bfo kfgL k/]/ /f]lsPkl5 s;/L v';L aGof] eGg] s'/fnfO{ kl/j]zsf ¿kdf o;/L k|:t't u/]sf 5g\– æ;fFemkv 
kfgL Ps}l5g /f]lsof] . ls;fgx¿ PSsfyl; ;lqmo b]lvP . l;Ëf] ufpF d[To'sf] d'vdf af}l/Psf] la/fdLem}F eof] . uf]7fnfx¿n]tLg 
lbgb]lv uf]7df y'lgPsf a:t'efp km'sfP .===ufpFsf s]6fs]6L / a'9fkfsf 3/3/af6 aflx/ cfP / lzjfnotkm{sf] rf}/df lgl:sPÆ 
-k[=!_ . o;af6 tTsfnLg sf7df8f}Fsf] glhs}sf] ufFpsf] k|fs[lts kof{j/0f s:tf] lyof] eGg] :ki6 b]Vg ;lsG5 . æk/fnsf] 
TofFG'f]h:tf] rG'df Psl5g cfsfzdf b]lvof] / cFWof/f] afSnf] x'g yfn]kl5 rG'flul/sf] 6'Kkf]af6 klZrf]d lbzfdf x/fof] . lbgel/sf] 
pi0ftfdf /flkPsf] jftfj/0f qmdzM ;]nfpg yfNof] / d'6' xNnfpg] lr;f] a9\g yfNof] . ;fFemsf] vfgf / 3/wGbf ;lsPkl5 
b'Mvk'/sf afl;Gbf cf–cfk\mgf] cf]5\ofgdf k'u] . ;'?df ufpFnfO{ xNnfpg] u/L s8f / ss{z cfjfhdf xfjf aXof] . b'Mvk'/af;LnfO{ 
Psl5g;Dd ;ftf] lng] jftfj/0f agfP/ cfFwL yfldof] . To;kl5 km]l/ rf/}lt/ zfGt / 8/nfUbf] df}gtf sfod eof] dfgf}+ k|s[ltsf] 
Tof] lj>fd csf]{ s'g} 7"nf] cfFwLsf lglDt k[i7e"ld lyof]Æ -k[= !(!_ . o; p4/0fdf sf7df8f}+ pkTosfsf] k|fs[lts kof{j/0fsf] 
lrq0f ul/Psf] 5 .

pkGof;df em08} ;o jif{ cufl8sf] g]kfnL ;dfhsf] jf:tljstfsf] lrq0f ul/Psf] 5 . >L # rG'zdz]/n] u/]sf] zf;g 
Joj:yfsf] rrf{ pkGof;df clÍt 5 . To; a]nfsf zf;sx¿n] ;fdfGo ljrf/ /fv]sf JolQmx¿nfO{ /ftdf 5fkf df/]/ c1ft 
:ynlt/ nfg] ub{y] . slyt tNnf] hftsf bdfO{, sfdL, ;fsL{ 5g\ eg] ltgLx¿nfO{ cdfgjLo / qm'/tfk"j{s ;hfo lbOGYof] . olb 
a|fXd0f s'nsf] 5 eg] ;hfo lbP klg s]xL sd lbOGYof] . s;}n] :jtGq ¿kdf k':ts lsg]/ k9\g kfpg] cj:yf lyPg . sltko 
o'jfx¿n] ;/sf/af6 k|ltalGwt k':tsx¿ n'sLl5kL k9\g] ub{y] . ;/sf/n] yfxf kfof] eg] pgLx¿nfO{ kqm]/ h]ndf s}bLsf] 
Jojxf/ ul/GYof] . /f0ffx¿n] ;Tofy{ k|sfz k':ts k9\g] o'jfx¿nfO{ ;dfTg bzj6f ufpFdf Ps}rf]l6 5fkf df/]sf lyP . o;sf] 
;Gbe{df pkGof;sf/n] o;/L k|:t't u/]sf 5G– …;/sf/n] b'Mv k/];Fu} c? bzj6f ufpFdf klg Ps}rf]6L 5fkf dfg]{ / lu/k\mtf/ 
ug]{ cleofg 5]8\of]Ú -k[= !($_ . o; p4/0fdf tTsfnLg ;dodf /f0ffx¿n] hgtf ;';"lrt x'g] 8/n] k9\g lbFb}gy] . k9]s} sf/0fn] 
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afns[i0fafx]s c? ;q hgf o'jfx¿ lu/k\mtf/df k/]sf] b]vfP/ /fhg}lts kl/j]zsf] ;ª\s]t ul/Psf] 5 . …=== xflsdsf] dgf]efj 
c? a9L ljs[t eof] . pm ;s{;sf] hf]Ss/h:t} a'?Ss plk|mof] / p;n] afns[i0fsf] z/L/sf] kl5Nnf] efudf nfQLn] xfGof] . nf} 
df==== sf7f tF afpgsf] yfGsf]df a:of eP xfDnfO{ olt ;f:tL x'GYof] < nf} vf . tFnfO{ hlt nfQLn] es'/] klg kfk nfUb}g -k[= 
!($–!(%_ . o; p4/0fdf tTsfnLg ;dodf v'nf ¿kdf n]vk9 ug{ / ;fdflhs sfo{df aGb]h ubf{ ub}{ s;}n] To:tf sfo{ 
u/]df zf;sx¿n] dWo /ftsf] ;dokfl/ lu/k\mtf/ ug]{ / s7f]/k"0f{ ;hfo lbPsf] s'/f :ki6 x'G5 . o;af6 tTsfnLg ;dosf] 
/fhg}lts kof{j/0f s:tf] lyof] eGg]  s'/fsf] :ki6if ;ª\s]t b]lvG5 .  

 To;}u/L tTsfnLg zf;s ju{;Fu lgs6 /xg] tyf pgLx¿sf l;kfxLx¿n] zf;s ju{;Fusf] lgs6tfsf sf/0f ;fdfGo 
hgtfx¿nfO{ ug]{ cdfgjLo Jojxf/, x]kfO s:tf] lyof] aGg]f s'/fnfO{ klg pkGof;n] phfu/ u/]sf] 5 . hftLo lje]bsf sf/0f 
slyt tNnf] hftsf dflg;x¿n] cgfxsdf zf]if0f ef]Ug' k/]sf] s'/fnfO{ oxfF k|:t't ul/Psf] 5 . sg]{nn] cdfgjLo / hftLo 
lje]bsf dfWodaf6 klg clZjgLnfO{ ufnL ul//xGYof] . tTsfnLg ;dodf c5't, lgDgju{sf JolQmx¿n] j}lbs lzIff k|fKtL ug{' 
ck/fw dflgYof] To;}n] klg zf;sx¿n] dgk/L lsl;dn] ufnL ug{ kl5 kb}{gy] . …P rdf/], s'lxof ufO{sf ;f; lsg j]b kl9;\ 
<Ú -k[=@!$_ . o;n] zf;gdf a:g] dflg;x¿ hftLo b[li6sf]0faf6 klg gful/sx¿nfO{ x]Kg] u/]sf] s'/f :ki6 a'‰g ;lsG5 . 

;du|df eGg'kbf{ k|:t't pkGof;df tTsfnLg ;dosf] ;fdflhs, /fhg}lts, ;f+:s[lts nufot ;a} kIfaf6 zf;sx¿ 
xfjL ePsf] ;Gbe{ b]Vgg ;lsG5 . ljifoj:t'nfO{ If0f, hflt / kof{j/0fsf sf]0faf6 cWoog ubf{ k|:t't pkGof;n] tTsfnLg 
;dosf] ;dfhdf /x]sf ljljw kIfnfO{ kf7s;fd' Nofpg ;kmn ePsf] b]lvG5 .   

$=lgisif{ 
k|:t't n]vdf lxKkf]nfO P8Nkm 6]gn] ;flxTosf] ;dfhzf:qsf] cWoogsf qmddf k|:t't u/]sf] If0f, k|hflt / kof{j/0fdWo] 

k|]tsNk pkGof;sf] ;dfhzf:qLo cWoogsf] qmddf ;j{k|yd If0fsf af/]df cWoog ul/Psf] 5 . If0fn] ;dosf af/]df hfgsf/L 
u/fpg] ePsfn] oxfF tTsnLg ;dodf ePsf] /fhg}lts, ;fdflhs ;f+:s[lts cj:yfnfO{ b]vfOPsf] 5 . tTsfnLg ;dodf 
hgtfn] cfk\mgf ;fdfGo cfwf/e"t s'/fx¿ k"/f ug{ klg ;d:of /x]sf] kIfnfO{ pkGof;n] phfu/ u/]sf] 5 . tTsfnLg If0fsf] 
lrq ptfg]{ qmddf k|:t't pkGof;n] l;Ëf] g]kfnL u|fdL0f ;dfhsf] k|ltlglwTj u/]sf] 5 . To;}u/L k|hfltut cfwf/df x]bf{ dfgj 
dxfhflt leqsf g]kfnL ;d'bfodf /x]sf wd{ ;+:s[ltdf rNb} cfPsf ljleGg pkhfltx¿sf] klg rrf{ u/]/ tTsfnLg ;dfhdf 
To:tf s'/fx¿n] u/]sf] k|efjnfO{ b]vfOPsf] 5 . To:t} tTsfnLg ;dodf hft hfltn] ;dfhdf ug]{ sfo{sf af/]df u/]sf] 
lje]bnfO{ klg k|hfltut cfwf/df cWoog ul/Psf] 5 . pkGof;df kof{j/0fsf cfwf/df ;dfhzf:qLo cWoog ul/Psf] 5 . 
/f0ffx¿n] zf;g u/]sf] To; If0fsf] kof{j/0f hLjGt ¿kdf ptfl/Psf] 5 . o; cGtu{t tTsfnLg ;dosf] /fhg}lts, ;fdflhs 
tyf k|fs[lts cflb kof{j/0fsf] af/]df rrf{ ul/Psf] 5 hxfF g]kfnLx¿n] tTsfnLg ;dodf lzIff, /fhgLlth:tf s'/fx/sf] cefj 
em]Ng' k/]sf] / s;}n] To:tf s'/fx¿df cfjfh p7fP sf8f ;hfo ef]Ug' k/]sf] h:tf kIfx¿nfO{ b]vfOPsf] 5 . o;y{ If0f, k|hflt 
/ kof{j/0fsf cfwf/df k|:t't pkGof;n] tTsfnLg cj:yfsf] ;fdflhs, ;f+:s[lts, /fhg}lts tyf Jojfxl/s kl/l:yltsf] :ki6 
;ª\s]t u/]sf] b]lvG5 .

;Gbe{ ;fdu|L ;"rL
If]qL, pbo -@)^$_=;dfhzf:qLo b[li6df OGb|axfb'/ /fO{sf cfVofgsf] cWoog -ck|sflzt ljBfjfl/lw zf]wk|aGw_= g]kfnL 

s]Gb|Lo ljefu= lq=lj=, sLlt{k'/ . 
9sfn, gf/fo0f -@)^%_= k|]tsNk= nlntk'/ M ;femf k|sfzg . 
kf08]o, d}g]h/ -;g\ !(*(_= ;flxTo s] ;dfhzf:q sL e"ldsf -bf];|f]=;+:s=_= xl/of0ff M 8f= k[YjL/fh sflnof .
a/fn, Clif/fh -@)^#_= g]kfnL pkGof;sf] ;f}Gbo{zf:q= nlntk'/ M ;femf k|sfzg .
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ljifo k|j]z
 ;]d]:6/ k|0ffnL ljZjdf k|efjsf/L sfo{qmdsf ¿kdf ljsl;t eO/x]sf 5 . cª\u|]hL efiffsf] Semester zAb g} 
g]kfnLdf klg k|of]u k|rngd} 5 . of] zAb Latin efiffsf] Sex (Six) tyf Mensis (Month) sf] ;+o'Qm zAb Semistris 
(Six monthly) af6 Jo'TkGg ePsf] xf] -cln, !((^, k[= @%&_ . z}lIfs ;Gbe{df cw{jflif{s z}lIfs sfo{qmd g} ;]d]:6/ 
k|0ffnL xf] eGg ;lsG5 . ljZjdf xfn Sjf8d]:6/, 6«fOd]:6/, ;]d]:6/ / jflif{s u/L rf/ lsl;dsf z}lIfs  k|0ffnLx¿ k|of]udf 
cfPsf 5g\ -kf}8]n, @)&$_ . Sjf8d]:6/ k|0ffnLdf Ps z}lIfs jif{nfO{ a/fa/ rf/ efudf ljefhg ul/G5, 6«fOd]:6/ k|0ffnLdf 
Ps z}lIfs jif{nfO{ a/fa/ tLg efudf ljefhg ul/G5 eg] ;]d]:6/ k|0ffnLdf Ps z}lIfs jif{nfO{ a/fa/ b'O{ efudf ljefhg 
ul/G5 . jflif{s k|0ffnLdf afx| dlxgfsf] Ps z}lIfs ;q x'G5 . ;]d]:6/ / jflif{s ;a}eGbf a9L k|of]udf cfPsf z}lIfs k|0ffnL 
x'g\ -dh'Db/, @)!)_ . ;]d]:6/ k|0ffnLcGtu{t d"ntM cfGtl/s / afXo u/L b'O{ k|sf/sf] d"Nofª\sg k|lqmof ckgfOPsf] kfOG5 . 
cfGtl/s d"Nofª\sg ;]d]:6/ k|0ffnLsf] clgjfo{ u'0f xf] . o;af6 l;sf? tyf lzIfs b'j}nfO{ l;sfOk|lt pTk|]/0ff k|fKt x'G5 . 
l;sfO k|lqmofdf ljz]iftM lzIffyL{sf] ;Ifddtf ljsf; ug{, l;sfOhlgt ;d:ofsf] lg/fs/0f ug{ Pjd\ lzIffyL{ / lzIfsnfO{ 
kof{Kt k[i7kf]if0f pknAw u/fpgsf nflu cfGtl/s d"Nofª\sgsf] pRr dxQf /x]sf] x'G5 . 

 lqe'jg ljZjljBfnocGtu{tsf ;a} ljefux¿df plNnlvt tl/sfx¿sf] pkof]uaf6 g} cfGtl/s d"Nofª\sg u/L 
ljBfyL{x¿sf] pknlAw lgwf{/0f ul/Psf] x'G5 eGg] ljZjf; ul/G5 . o;/L pkof]udf NofOPsf pks/0fsf cfwf/df k|fKt pknlAw, 
;Ifdtf, k[i7kf]if0f cflbk|lt ljBfyL{sf] b[li6sf]0f tyf k|ltlaDagsf] klxrfg Pjd\ ljZn]if0f jt{dfg ;Gbe{df vf]hsf] ljifo ag]sf] 
x'gfn] o;} ljifoj:t'df s]lGb|t /xL k|:t't n]v tof/ kfl/Psf] 5 . 
cWoogsf] p2]Zo
 ;]d]:6/ k|0ffnLdf ckgfOPsf] cfGtl/s d"Nofª\sgk|lt ljBfyL{x¿sf] b[li6sf]0f s:tf] /x]sf] 5 eGg] d"n lh1f;fdf s]lGb|t 
/xL cfGtl/s d"Nofª\sgk|lt ljBfyL{x¿sf] b[li6sf]0f klxNofpg' k|:t't cfn]vsf] k|d'v p2]Zo xf] . cfGtl/s d"Nofª\sgaf6 
k|fKt k[i7kf]if0f, cfGtl/s lnlvt k/LIffsf] k|efjsfl/tf, Ifdtfsf] k|ltlaDagsf ;DaGwdf ljBfyL{x¿sf] k|ltlqmof klxrfg u/L 
ljZn]if0f ug'{ o; cfn]vsf ljlZfi6 p2]Zox¿ x'g\ .
cWoog ljlw / k|lqmof
 k|:t't cfn]v If]qLo ;j]{If0f ljlwdf cfwfl/t 5 . ;fª\lvsLo tYofª\ssf] pkof]u tyf To;}sf cfwf/df ljZn]if0f 
ul/Psfn] of] kl/df0ffTds cg';Gwfg ag]sf] 5 . ;f]2]Zod"ns Pjd\ ;'ljwfhgs gd'gf 5gf]6 k|lqmof ckgfOPsf] k|:t't cfn]vdf 
lqljcGtu{tsf] lzIffzf:q s]Gb|Lo ljefu sLlt{k'/df bf];|f], t];|f] tyf rf}yf] ;]d]:6/df cWoog/t !)) hgf ljBfyL{ gd'gfsf 
¿kdf /x]sf 5g\ . cWo]tfn] cfGtl/s d"Nofª\sgsf cfwf/ tyf  ?h';"rL;lxt agfO{ lbPsf k|ZgfjnLdf ljBfyL{x¿n] lbPsf pQ/ 
jf k|ltlqmof g} k|:t't cfn]vsf k|fylds ;|f]t ;fdu|L x'g\ eg] ;]d]:6/;Fu ;DalGwt ljleGg u|Gy, ;]ldgf/ k]k/, cjwf/0fkq tyf 
lj1sf wf/0ffx¿ o; cfn]vdf låtLos ;|f]t ;fdu|Lsf ¿kdf pkof]u ePsf 5g\ . 

ljz]if zAbfjnL M ;]d]:6/, cfGtl/s d"Nofª\sg, kl/of]hgf sfo{, k[i7kf]if0f, qm]l86 cfj/

;Ifdtf clej[l4df cfGtl/s d"Nofª\sgsf] e"ldsf;Ifdtf clej[l4df cfGtl/s d"Nofª\sgsf] e"ldsf

n]v;f/
 ;]d]:6/ k|0ffnLdf cfGtl/s d"Nofª\sg k|lqmof ljBfyL{sf] Ifdtf ljsf;df ;xof]uL ePsf] 5 jf 5}g eGg] ;DaGwdf ljBfyL{sf] b[li6sf]0f 
s:tf] 5 eGg] ljifodf s]lGb|t /x]/ k|:t't cfn]v tof/ kfl/Psf] 5 . lzIffzf:q, :gftsf]Q/ tx, sLlt{k'/df cWoog/t !)) hgf ljBfyL{nfO{ 
gd'gfsf ¿kdf lnO{ pgLx¿sf] k|ltlqmofnfO{ k|:t't cfn]vdf ljZn]if0f ul/Psf] 5 . k|:t't cWoogdf cfGtl/s k/LIff tyf kl/of]hgf sfo{n] 1fg 
tyf l;kljsf;df k[i7kf]if0f k|bfg ub}{ l;sfO pknlAw a9fpF5 eGg] ;Gbe{df ljBfyL{ ;sf/fTds /x]sf] kfOof] . JolQmut÷;d"xut sfo{ Pjd\ 
kl/of]hgf sfo{ vf;} k|efjsf/L aGg g;s]sf] k|ltlqmof k|fKt eof] . cfGtl/s d"Nofª\sgsf] cª\sn] ljBfyL{sf] jf:tljs IfdtfnfO{ k|ltlglwTj 
gu/]sf] k|ltlqmof kfOof] . cfGtl/s d"Nofª\sgsf] ul/df ;}4flGts ¿kdf :jLsfo{ eP klg Jojxf/tM ;fy{s kl/0ffddf k'Ug g;s]sf] lgisif{ o; 
cWoogaf6 k|fKt ePsf] 5 .

/fh]Gb| vgfn
kLPr8L

lzIffzf:q s]Gb|Lo ljefu, lqlj, lslt{k'/
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 cfGtl/s d"Nofª\sgsf ;"rs tyf ltgdf ljt/0f ul/Psf] cª\ssf af/]df tLg tx -pRr, dWo tyf lgDg_ sf ljsNk 
lbO{ k|ltlqmof dfu ul/Psf] 5 . ljBfyL{ ;Gt'i6 jf ;xdt eP pRr, ;fdfGo eP dWod tyf lrQa'e\mbf] geP lgDgdf k|ltlqmof 
hgfpg;Sg] ;ª\s]t ul/Psf] 5 . pQm ljsNkgdf ljBfyL{af6 hgfOPsf k|ltlqmofsf cfwf/df cfGtl/s d"Nofª\sgsf ljleGg 
cfwf/ tyf k|efjsf af/]df ljZn]if0f ul/Psf] 5 . cfGtl/s d"Nofª\sgsf ljleGg kIf;Fu ;DalGwt sygdf ljBfyL{n] lbPsf 
k|ltlqmofsf] cnucnu rrf{ ul/Psf] 5 . ;"rssf] ;du|tfaf6 ;]d]:6/ut tyf txut k|ltztfª\s u0fgf u/L ljZn]if0f ul/Psf] 
5 . tflnsLs[t j:t'tYosf] lrqfTds k|:t'tLs/0fsf] p2]Zo lg/;, hl6n, sl7g / c?lrs/ tYonfO{ l56f] 5l/tf] / ;/n 9ª\un] 
cfsif{s / ?lrs/ t'NofO{ k|bz{g ug'{ xf] -nD;fn / vgfn, @)&^, k[= %%_ . t;y{ oxfF klg :tDelrqsf] pkof]un] k|:t'ltnfO{ 
;/n agfOPsf] 5 .
cfGtl/s d"Nofª\sg
 ;]d]:6/ k|0ffnL ;dsfnLg ;Gbe{df z}lIfs If]qdf ljZjsf clwsf+z ljZjljBfnodf k|rlnt ;kmn tyf ljBfyL{d}qL 
sfo{qmd xf] . s'g} ljZjljBfnosf] s'g} txsf] Pp6f sfo{qmd jf ;q  5 dlxgfdf ;DkGg ug'{ g} ;]d]:6/ k|0ffnLsf] d"n Wo]o 
xf] . ljBfyL{df ck]lIft of]Uotf tyf Ifdtfsf] ;fy{s ljsf;sf lglDt ;d]:6/sf] pRr dxTj /xG5 . ck]lIft Ifdtf ljsf; tyf 
d"Nofª\sgsf lglDt cfGtl/s d"Nofª\sgsf] cxd\ e"ldsf x'g] x'Fbf ;fwf/0ftof ;Dk"0f{ d"Nofª\sgef/sf] $) k|ltzt ef/ cfGtl/s 
d"Nofª\sgsf nflu 5'6\6\ofOPsf] x'G5 / ;f]xLadf]lhd ;~rfng ul/G5 . To;f] t o:tf] d"Nofª\sg ;]d]:6/df clGtd d"Nofª\sgsf] 
clgjfo{ PsfO;d]t ag]sf] x'G5 . sIff k|ult k/LIf0faf6 l;sf?sf l;sfOut k|ult, lzIf0fsf] k|efjsfl/tf klxrfg ug{ ;lsG5 
eg] kf7\oqmdsf p2]Zo k|flKttk{m l;sf?nfO{ kl/nlIft ug{ ;lsG5 . cfGtl/s d"Nofª\sgn] l;sf?nfO{ l;sfOk|lt yk pTk|]l/t 
ub{5 -vlgof, @)!#, k[= !!!_ . cfGtl/s d"Nofª\sg Pp6f ;fdflhs l;sfOsf] kl/j]z xf] hxfF cGtlq{mof / ;~rf/sf] clej[l4 
x'G5, p2]Zo k|flKtdf 5nkmn x'G5 / lzIffyL{ lzIffyL{lar Pjd\ lzIfs lzIffyL{lar k[i7kf]if0f cfbfgk|bfg x'G5 . t;y{ of] lzIf0f 
l;sfOsf] ;xsfof{Tds ;Gbe{ xf] -kmNr/ PG8 8]le8\;g, @)!!, k[= @(_ . lgdf{0ffTds d"Nofª\sgaf6 z}Ifl0fs PsfOdf /x]sf 
l;sfOhlgt sl7gfOx¿ klxrfg ug{ ;lsG5 -kf7s, @)!@, k[= @(_ . pko{'Qm dfGotfn] klg cfGtl/s d"Nofª\sgsf] ;fGble{stf 
k'li6 ub{5g\ .

lqe'jg ljZjljBfno, lzIffzf:q ;ª\sfon] ;~rfng u/]sf] :gftsf]Q/ txsf] cfGtl/s d"Nofª\sgsf] 9fFrfdf cfGtl/s d"Nofª\sgsf 
nflu $)Ü cª\sef/ 5'6\ofOPsf] 5 M pkl:yltsf lglDt – % cª\s lgwf{/0f ul/Psf] 5 eg] lzIf0f l;sfOdf ;xeflutf – % 
cª\s 5'6\6\ofOPsf] 5 . klxnf] cfGtl/s k/LIffsf] Kf|fKtfª\snfO{ – !) cª\s, bf];|f] cfGtl/s k/LIffnfO{ – !) cª\s tyf t];|f] 
cfGtl/s k/LIff – !) cª\s u/L hDdf #) cª\ssf] lnlvt k/LIff, k|of]ufTds k/LIff  Pjd\ kl/of]hgf sfo{af6 d"Nofª\sg ug]{ 
Joj:yf ul/Psf] 5 -lzIffzf:q ;ª\sfo, @)&@_ . pQm kf7\oqmdn] cfGtl/s k/LIffsf nflu ljifo lzIfsn] lgDglnlvt sfo{x¿ 
ug{ nufpg] lgb]{z u/]sf] 5 M cWoogkq n]vg, k':ts ;dLIff, n]v k'g/fjnf]sg, s'g} ljifo zLif{s s]lGb|t cWoog kq tof/L, 
cfGtl/s k/LIff, PsfO k/LIff, 1fg÷k|ltef k/LIf0f cflb . bf];|f] cfGtl/s k/LIffsf nflu ljifo lzIfsn] lgDglnlvt sfo{x¿ 
ug{ nufpg] k|fjwfg /x]sf 5g\ M kl/of]hgf sfo{, cj:yf÷36gf cWoog, uf]i7L, If]qsfo{, JolQmut jf ;d"xut k|ltj]bg n]vg, 
låtLos ;|f]t ;fdu|Ldf cfwfl/t cWoogkq n]vg, k"jf{Woog, k'g/jnf]sg / clen]vLs/0f cflb . o;sf ;fy} lgDgfg';f/sf 
yk sfo{snfkdf ;xefuL agfO{ d"Nofª\sg ug{ ;lsg] Joj:yf klg u/]sf] 5 . klxnf] / bf];|f] cfGtl/s k/LIffdf lgDg lsl;dsf 
sfo{x¿ ;dfj]z ug{ ;lsg] M klxnf] cfGtl/s k/LIffdf u[xsfo{÷k':tsfno sfo{÷k':ts jf n]v k'g/jnf]sg ± cfGtl/s ;'wf/ 
k/LIff lng'kg{], bf];|f] cfGtl/s k/LIffdf kl/of]hgf sfo{÷cWoogkq n]vgsf ;fy} kf7\oqmdsf] :j¿kcg';f/ cfGtl/s ;'wf/ 
k/LIff lng'kg{] Joj:yf u/]sf] 5 eg] cfGtl/s k/LIffsf cGo ljljw k|lqmof / ljlw tyf d"Nofª\sg  ;DaGwdf ;DalGwt ljefun] 
to u/]cg';f/ x'g] Joj:yf ul/Psf] 5 .
 
z}Ifl0fs ;Ifdtf 

 z}Ifl0fs ;Ifdtf eg]sf] lglZrt p2]Zo to u/L tbg's"nsf ljifo;Fu ;Da4 1fg, l;k tyf Jojxf/sf] ljsf; jf k|flKt 
jf pknlAw xf] . z}lIfs sfo{qmdsf] d"n p2]Zo l;sf?x¿df ;Ifdtf ljsf; u/L bIf JolQm lgdf{0f ug'{ g} xf] . t;y{ z}lIfs 
sfo{qmdcGtu{tsf ;a} ljlw tyf k|lqmofsf dfWodaf6 ljBfyL{x¿df 1fg, l;k tyf Jojxf/ x:tfGt/0f / lgdf{0f u/L k|To]s 
JolQmnfO{ ;Ifd agfpg] nIo lnOPsf] x'G5 . ;]d]:6/ k|0ffnLcGtu{t ;~rfng ul/g] ;a} ljlw, k|ljlw Pjd\ k|lqmofsf] klg d"n 
p2]Zo eg]sf] ljBfyL{df z}Ifl0fs ;Ifdtf clej[l4 ug]{ g} xf] . z}lIfs sfo{qmdcGtu{t ;~rfng / ;DkGg ePsf jf ul/Psf ;a} 
k|lqmof jf sfo{snfksf dfWodaf6 z}Ifl0fs ;Ifdtf clej[l4 ePs} x'G5 / x'g' klg kb{5 . ;a} sfo{qmdsf ;a}h;f] d"Nofª\sg 
k|lqmof klg z}Ifl0fs ;Ifdtf clej[l4 ePsf] x'G5 . o;} ;Gbe{df ;]d]:6/sf] cfGtl/s d"Nofª\sg k|lqmofaf6 ljBfyL{x¿sf] 
z}lIf0fs ;Ifdtf ljsf; / clej[l4df ;xof]u k'u]sf] 5 jf 5}g eGg] ;jfndf lzIffyL{x¿sf] cledt lnOPsf] lyof] . 
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kl/0ffd tyf ljZn]if0f
 cfGtl/s d"Nofª\sgsf lglDt lgwf{/0f ul/Psf ljleGg cfwf/ jf ;"rs, ltgsf] cª\sef/ tyf d"Nofª\sg k|lqmof Pjd\ 
cfGtl/s d"Nofª\sgsf] ;du| kIfk|lt ljBfyL{x¿sf] b[li6sf]0f klxrfg u/L ljZn]if0f ub}{ To;af6 cfjZostfcg';f/ ;'wf/ tyf 
kl/jt{g ub}{ n}hfg'kb{5 . o;f] u/] dfq ;]d]:6/ k|0ffnLnfO{ k|efjsf/L tyf ;fy{s t'Nofpg ;lsG5 eGg] dg;fon] of] cg';Gwfg 
ul/Psf] xf] . o;sf nflu ;DalGwt tx tyf sIffsf ljBfyL{ jf pkef]Qmfsf] dgf]j[lQ tyf b[li6sf]0f klxrfg ug'{ g} pko'Qm 7fgL 
lqljcGtu{tsf] lzIffzf:q s]Gb|Lo ljefu, sLlt{k'/df bf];|f], t];|f] tyf rf}yf] ;d]:6/df cWoog/t !)) hgf ljBfyL{nfO{ gd'gfsf 
¿kdf lnO{ pgLx¿sf] k|ltlqmofnfO{ k|:t't cfn]vdf ljZn]if0f ul/Psf] 5 .

cfGtl/s d"Nofª\sgsf ljleGg ljlw, k|lqmof tyf Joj:yfsf ;DaGwdf ljBfyL{x¿sf] k|ltlqmof Pjd\ ;Gt'li6sf tx 
klxrfg u/L ljZn]if0f ug]{ p2]Zon] lqljcGtu{tsf] lzIffzf:q s]Gb|Lo ljefusf rf}yf], t];|f] tyf bf];|f] ;]d]:6/sf ljBfyL{x¿df 
?h';"rL kmf/fd ljt/0f ul/Psf] lyof] . pQm kmf/fddf cfGtl/s d"Nofª\sg;DaGwL kfFrcf]6f ljljw cfwf/ tof/ u/L ?h'sf nflu 
tLgcf]6f ljsNk lbOPsf] lyof] . pQm kmf/fdaf6 k|fKt ePsf tYofª\snfO{ oxfF k|:t't u/L ;"Id ljZn]if0f ul/Psf] 5 .

…Ifdtf clej[l4df ;]d]:6/sf] cfGtl/s d"Nofª\sg M ljBfyL{ k|ltlqmofÚ sf] tYofª\s

qm=;+= syg pRr dWod lgDg

!
#) cª\ssf nflu ug'{kg]{ cfGtl/s k/LIff tyf 
kl/of]hgf sfo{n] l;sfO pknlAw a9fPsf 5g\ .

5fqf  5fq hDdf 5fqf  5fq hDdf 5fqf  5fq hDdf

@@ @* %) @^ @) $^ @ @ $

@
cfGtl/s d"Nofª\sg ubf{ lnOPsf lnlvt k/LIff 
ljBfyL{d}qL 5g\ .

!* !( #& @& @$ %! % & !@

#
JolQmut÷;d"xut sfo{ Pjd\ kl/of]hgf sfo{ 
k|efjsf/L ag]sf 5g\ .

& $ !! #@ @% %& !! @! #@

$
cfGtl/s d"Nofª\sgsf nflu ;~rfng ePsf 
ljleGg k/LIf0fn] ljBfyL{sf] 1fg tyf l;kljsf;df 
k[i7kf]if0f k|bfg u/]sf 5g\ .

@@ @) $@ @@ @! $# ^ ( !%

%
cfGtl/s d"Nofª\sgsf] cª\sn] ljBfyL{sf] jf:tljs 
IfdtfnfO{ k|ltlglwTj u/]sf] 5 .

( ( !* @# @^ $( !* !% ##

…#) cª\ssf nflu ug'{kg]{ cfGtl/s k/LIff tyf kl/of]hgf sfo{n] l;sfO pknlAw a9fPsf 5g\Ú eGg] sygdf 
ljBfyL{x¿sf] ;sf/fTds k|ltlqmofsf] k|fwfGo b]lvG5 . cfGtl/s k/LIf0fdfk{mt ljBfyL{x¿sf] Ifdtf tyf of]Uotf clej[l4 ug{ 
;lsG5 / o;af6 ljBfyL{x¿ klg ;Gt'i6 5g\ eGg] lgisif{ lgsfNg ;lsG5 . o:tf] k/LIf0f k|f/lDes sIffdf ;fGble{s tyf 
kmnbfoL x'g] s'/fdf t ljleGg cg';Gwfgn] klg k'li6 u/]sf 5g\ . 
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:gftsf]Q/ txdf klg o;sf] pRr dxQf /x]sf] x'G5 eGg] k|:t't tYofª\sn] klg k|dfl0ft ub{5 . 5fqf @@ tyf 5fq 
@* u/L hDdf %) k|ltzt ljBfyL{x¿af6 pko'{Qm sygdf ;Gt'li6 JoQm ul/Psf] 5 . cem 5fqfsf t'ngfdf ^ k|ltzt a9L 
5fqx¿n] o;sf] ;fGble{stf k'li6 u/]sf] b]lvG5 . 5fqf @^ tyf 5fq @) u/L hDdf $^ k|ltztn] cf+lzs ;xdlt k|s6 u/]sf 
5g\ . oxfF 5fqeGbf ^ k|ltzt 5fqfn] dWod :t/sf] k|ltlqmof hgfPsf 5g\ . hDdf $ k|ltzt ljBfyL{x¿af6 lgDg ;xdltsf] 
k|ltlqmof k|fKt ePsf] 5, h;df @ k|ltzt 5fqf tyf @ k|ltzt 5fq /x]sf 5g\ . o; tYon] cfGtl/s k/LIff tyf kl/of]hgf 
sfo{n] l;sfO pknlAw a9fPsf 5g\ eGg] ljrf/df clwsf+z ljBfyL{x¿ /x]sf] k'li6 ub{5 .
cfGtl/s k/LIff ;~rfngsf ;Gbe{df lnOPsf lnlvt k/LIffdf klg ljBfyL{x¿sf] ;Gt'li6 tx ck]Iffs[t 5}g . lnlvt k/LIff 
ljBfyL{d}qL aGg g;s]sf] jf pgLx¿sf] ck]Iffcg'¿k x'g g;s]sf] tYofª\s k|fKt ePsf] 5 .
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:tDelrq @, cfGtl/s d"Nofª\sgsf] lnlvt k/LIffdf ljBfyL{d}qLkg

…cfGtl/s d"Nofª\sg ubf{ lnOPsf lnlvt k/LIff ljBfyL{d}qL 5g\Ú eGg] sygdf k"0f{ ;Gt'li6 jf ;xdlt hgfpg] ljBfyL{ 
#& k|ltzt ljBfyL{ /x]sf 5g\ h;df !* k|ltzt 5fqf tyf !( k|ltzt 5fq /x]sf 5g\ . n}ª\lus cfwf/df ;dfgfGt/ k|ltlqmof 
k|fKt eP klg pRr ;Gt'li6sf] txsf] cg'kft eg] ;Gtf]ifhgs dfGg ;lsGg . lsgls cfGtl/s d"Nofªsgsf lnlvt k/LIff 
ljBfyL{d}qL aGg g;s]sf] tYofª\saf6 of] k'li6 x'G5 . To:t} @& k|ltzt 5fqf tyf @$ k|ltzt 5fq u/L hDdf %! k|ltztn] 
dWod vfnsf] ;xdlt k|s6 u/]]sf 5g\ . cem % k|ltzt 5fqf tyf & k|ltzt 5fq u/L hDdf !@ k|ltzt ljBfyL{x¿n] lnlvt 
k/LIff ljBfyL{d}qL x'g g;s]sf] k|ltlqmof hgfPsf 5g\ . o;af6 lnlvt k/LIffnfO{ ljBfyL{d}qL agfpgsf nflu ;lqmo aGg'kg]{ 
;ª\s]t ldNb5 . :tDelrqaf6 klg o;nfO{ :ki6 kfg{ ;lsG5 .
cfGtl/s d"Nofª\sgdf ljBfyL{x¿nfO{ lbOg] kl/of]hgf sfo{k|lt ljBfyL{sf] ;Gt'li6 tx cToGt sdhf]/ kfOof] . …JolQmut÷;d"xut 
sfo{ Pjd\ kl/of]hgf sfo{ k|efjsf/L ag]sf 5g\Ú eGg] sygdf k"0f{ ;Gt'li6 JoQm ug]{ hDdf !! k|ltzt -5fqf & / 5fq %_ dfq 
/x]sf] kfOof] eg] #@ k|ltzt 5fqf tyf @% k|ltzt 5fq u/L hDdf %& k|ltzt ljBfyL{x¿n] cf+lzs ;xdlt k|s6 u/]sf 5g\ jf 
kl/of]hgf sfo{sf] k|efjsfl/tf ;fdfGo ¿kdf dfq /x]sf] k|ltlqmof hgfPsf 5g\ . ptf !! k|ltzt 5fqf tyf @! k|ltzt 5fq 
u/L hDdf #@ k|ltzt ljBfyL{x¿n] t o:tf] kl/of]hgfsf] vf;} d"No gePsf] kIftk{m ;ª\s]t u/]sf 5g\ . 
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:tDelrq #, JolQmut tyf ;d"xut kl/of]hgf sfo{sf] k|efjsfl/tf
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n}ª\lus cfwf/df x]bf{ 5fqfsf] t'ngfdf !) k|ltzt a9L 5fqn] o:tf] k|ltlqmof JoQm u/]sf 5g\ . cyf{t\ kl/of]hgf 
sfo{sf] Joj:yfkg jf d"Nofª\sg k|lqmofdf ljz]if ;ts{ x'g'kg]{ jf ljBfyL{sf] ck]Iffcg'¿k agfpg ljz]if kxn ug'{kg]{ lgisif{ 
kfpg ;lsG5 .
…cfGtl/s d"Nofª\sgsf nflu ;~rfng ePsf ljleGg k/LIf0fn] ljBfyL{sf] 1fg tyf l;kljsf;df k[i7kf]if0f k|bfg u/]sf 5g\Ú 
eGg] sygdf ljBfyL{x¿sf] ;Gt'li6sf] tx cf};t :t/sf] kfOof] .
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:tDelrq $, cfGtl/s d"Nofª\sg / k[i7kf]if0f
 

 @@ k|ltzt 5fqf tyf @) k|ltzt 5fq u/L hDdf $@ k|ltzt ljBfyL{x¿ k"0f{ ;Gt'i6 5g\ eg] $# -@@ k|ltzt 5fqf 
/ @! k|ltzt 5fq_ k|ltztn] dWod k|ltlqmof hgfPsf 5g\ . !% k|ltzt ljBfyL{xn] t o;df klg lgDg ;xdlt k|s6 u/]sf] 
kfOof] . n}ª\lus cfwf/df t'ngf ubf{ klg 5fqf tyf 5fqsf] k|ltlqmofsf] cfg'kflts cf};t ;dfg kfOof] . h] xf];\, cfGtl/s 
d"Nofª\sgsf] sfo{k|lqmofaf6 ljBfyL{x¿sf] Ifdtf tyf of]Uotf clej[l4df ;xof]u k'u]sf] 5, k[i7kf]if0f k|fKt ePsf] 5 eGg] ;ª\s]t 
ldNb5 . k/Gt' k"0f{ ¿kdf ck]Iffs[t aGg eg] ;s]sf] 5}g eGg] efj k|fKt tYofª\saf6 cg'e"t ug{ ;lsG5 .
 cfGtl/s d"Nofª\sgsf] j}wtf tyf ljZj;gLotfdf eg] ljBfyL{x¿ ;Gt'i6 5}gg\ . pgLx¿n] cfGtl/s d"Nofª\sgaf6 
k|fKt ePsf] cª\sn] cfk\mgf] jf:tljs Ifdtfsf] k|ltljDag ug{ g;s]sf] k|ltlqmof lbPsf 5g\ . …cfGtl/s d"Nofª\sgsf] cª\sn] 
ljBfyL{sf] jf:tljs IfdtfnfO{ k|ltlglwTj u/]sf] 5Ú eGg] sygdf ljBfyL{sf] ;Gt'li6sf] tx lgs} sdhf]/ kfOof] . jf cfGtl/s 
d"Nofª\sgsf] cª\sk|lt pgLx¿sf] ljZjf; 5}g . Tof] cª\saf6 cfk\mgf] jf:tljs Ifdtf dfkg x'g g;s]sf] ljrf/df pgLx¿ 
/x]sf] kfOof] . of] ;ª\s]t ljBfyL{x¿nfO{ cfGtl/s d"Nofª\sgk|lt ;+j]bgzLn aGg k|f]T;flxt ug]{eGbf emg xtf]T;flxt ug]{ vfnsf] 
xf] . t;y{ cfGtl/s d"Nofª\sgdf ckgfOPsf] cª\sg k|lqmof yk Jojl:yt Pjd\ j}1flgs agfpg'kg]{ cfjZostf /x]sf] k|:6 
x'G5 . 
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:tDelrq %, cfGtl/s d"Nofª\sgdf ljBfyL{sf] Ifdtf k|ltljDag hDdf ( k|ltzt 5fqf tyf ( k|ltzt 5fq u/L hDdf 
!* k|ltzt ljBfyL{x¿ ;Gt'i6 x'g'n] oxL s'/fsf] ;ª\s]t ub{5 . $( k|ltzt ljBfyL{x¿n] dWod k|ltlqmof hgfPsf 5g\ h;df @# 
k|ltzt 5fqf tyf @^ k|ltzt 5fq /x]sf 5g\ . To:t} !* k|ltzt 5fqf tyf !% k|ltzt 5fq u/L hDdf ## k|ltzt ljBfyL{x¿ 
c;Gt'i6 g} 5g\ eGg] s'/f dflysf] :tDelrqaf6 :ki6 x'G5 .
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lgrf]8
k|:t't cWoogsf cfwf/df ljZn]if0f ubf{ cfGtl/s d"Nofª\sgsf ;Gbe{df kf7\oqmdn] g} lgwf{/0f u/]sf] cfGtl/s $) 

k|ltztsf] d"Nofª\sg k|lqmofsf ;DaGwdf ljBfyL{sf] dWod lsl;dsf] ;xdlt 5 eg] #) cª\ssf nflu ug'{kg]{ cfGtl/s k/LIff 
tyf kl/of]hgf sfo{n] l;sfO pknlAw a9fpg;S5 eGg] ;Gbe{df eg] ljBfyL{ ;sf/fTds g} /x]sf] kfOof] . cfGtl/s d"Nofª\sgsf 
nflu ;~rfng ePsf ljleGg k/LIf0fn] ljBfyL{sf] 1fg tyf l;kljsf;df k[i7kf]if0f k|bfg u/]sf 5g\ eGg] sygdf b]lvPsf] 
tYofª\sn] cfGtl/s d"Nofª\sgsf] ul/dfnfO{ ;}4flGts ¿kdf :jLsf/ ug{ ;lsg] dflgP klg Jojxf/tM cg]s ;Ldfdf cfGtl/s 
d"Nofª\sg v'lDrPsf] k|:6 x'G5 .

lgisif{df cfGtl/s d"Nofª\sgsf nflu lgwf{/0f ul/Psf ljleGg cfwf/ jf ;"rsx¿sf] ljZj;gLo, j}w tyf 
lgikIftl/sfaf6 ;~rfng u/L ljBfyL{d}qL agfpg g;s]df ;]d]:6/sf] cfGtl/s d"Nofª\sg k|lqmof ;}4flGts ¿kdf pko'Qm 
7flgP klg Jofjxfl/s ¿kdf lg/y{s tyf cgk]lIft aGgk'U5 eGg ;lsG5 . t;y{ tt\tt\ kIfdf ;DalGwt ;/f]sf/jfnf ;a}sf] 
Wofg k'Ug h?/L b]lvG5 .

;Gbe{;"rL

clwsf/L, x]dfª\u/fh -@)^&_, g]kfnL efiff lzIf0f, sf7df8f}+ M ljBfyL{ k':ts e08f/ .

cln, h]=hL=-;g\ !((^_, j]A:6;{ l8Sg/L, o'P;P M cf]6]Gx]Od/ klAn;;{ .

vgfn, k]zn / clwsf/L, gf/fo0fk|;fb -@)^*_, kf7\oqmd / d"Nofª\sg, sf7df8f}+ M ;gnfO6 klAns];g .

vlgof, tLy{/fh, -;g\ @)!#_, OShfldg];g km/ OGx\ofG;8 nlg{ª, Ph's];gn PG8 l8EnKd]G6n ;le{; ;]G6/ .

ha/f, :jo+k|sfz, >]i7, rGb|axfb'/ / /l~htsf/, ls/0f/fd -@)%*_, lzIffdf dfkg tyf d"Nofª\sg, sf7df8f}+ M ljBfyL{ k':ts 
e08f/ .

9sfn, zflGtk|;fb -@)&$_,g]kfnL efiff lzIf0f M kl/ro / k|of]u, sf7df8f}+ M lkgfsn klAn];g .

9'ª\u]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)&$_, g]kfnL efiff lzIf0f, sf7df8f}+ M Pds] klAn;;{ PG8 l8l:6«Ao'6;{ .

lqe'jg ljZjljBfno -;g\ @)!*_ l6o' a'n]l6g :k];n, sLlt{k'/ M lqe'jg ljZjljBfno .

lgp/], w|'jk|;fb -@)&)_, kf7\oqmd tyf d"Nofª\sg, sf7df8f}+ M Sj]:6 klAns];g .

g]kfn k|1f k|lti7fg -@)&%_, g]kfnL a[xt\ zAbsf]z, sf7df8f}+ M g]kfn k|1f k|lti7fg .

g]jf, l8NnL/fh -<_, z}lIfs kf7\oqmd, dfkg / d"Nofª\sg, sf7df8f}+ M cS;kmf]8{ OG6/g];gn klAns];g .

kf7s, cf/=lk=-;g\ @)!@_, ldh/d]G6 PG8 Oefn'P;g Og Ph's];g, lbNnL M lko;{g .

kf08], ;'zLn -;g\ @))%_, sl/s'nd PG8 Oefn'P;g, sf7df8f}+ M lIflth klAns];g .

kf}8]n, nfn' -@)&$_, …;]d]:6/ k|0ffnL M ;d:of  / ;'wf/sf pkfoÚ k|ultzLn k|fWofks ;ª\u7gåf/f sLlt{k'/df cfof]lht 
cGtlqm{of sfo{qmddf k|:t't cjwf/0ffkq .

k|wfg, dL/f -@)&)_, g]kfnL efiff lzIf0f, sf7df8f}+ M cS;kmf]8{ OG6/g];gn klAns];g .

kf}8]n, dfwjk|;fb -@)^&_, eflifs d""Nofª\sg, sf7df8f}+ M ljBfyL{ k':ts e08f/ . 

kmNr/, lh= PG8 8]le8\;g, Pkm=-;g\ @)!!_, Nofª\Uj]h 6]l:6ª PG8 P;]:d]G6, nG8g M /6\n]h .

dh'Db/, dDtfh -;g\ @)!)_, …OG6«8S;g ckm ;]d]:6/ l;:6d Og OlG8og sn]hÚ, cf;fd o'lgel{;{6L M ;]ldgf/ k]k/ . 

l/rf8{;\, h]l;, Knf6, h] / Knf6 x]O8L -;g\ !(((_, nª\Dofg l8S;g/L ckm Nofª\Uj]h l6lrª\ PG8 cKnfO8 lnª\ljl:6S;, xfn{ M 
nª\Dofg .

/]gN8\;, l;=cf/= PG8 cb;{, -;g\ @)!*_, ldh/d]G6 PG8 P;]:d]G6 Og Ph's];g, OlG8of M lko;{g .

nD;fn, /fdrGb|, uf}td, jf;'b]j / clwsf/L, u0f]zk|;fb -@)^^_, g]kfnL efiff lzIf0f, e'F8Lk'/f0f k|sfzg .

nD;fn, /fdrGb| / vgfn, /fh]Gb| -@)&%_ cg';Gwfg ljlw, sLlt{k'/ M ;gnfO6 klAns];g .

Nof8f], /a6{ -;g\ !(^%_, Nofª\Uj]h 6]l:6ª, nG8g M nªd]G; .

zdf{, s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^*_, g]kfnL efiff lzIf0fsf ;Gbe{x¿, sf7df8f}F M ljBfyL{ k':ts e08f/ .

lzIffzf:q ;ª\sfo -@)&@_, g]kfnL lzIff kf7\oqmd, sLlt{k'/ M lzIffzf:q ;ª\sfo, 8Lgsf] sfof{no, lqlj .
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!=!=ljifo kl/ro
k|:t't n]vsf] ljifo d's'Gb OlGb/f gf6ssf] s]xL k|s/0fdf lglxt Wjlgsf] klxrfg xf] . o; n]vdf d's'Gb OlGb/f gf6s / 

gf6sdf /x]sf] Wjlg ;f}Gbo{sf] klxrfg k|d'v b'O{ ljifo /x]sf 5g\ . k|:t't gf6sdf lje|fGt d's'Gb / cg'¿St OlGb/fsf aLrdf 
/x]sf] k|]d k|;ª\u g} d"n ljifosf ¿kdf /x]sf] 5 . k|]d k|;ª\u dfk{mt Wjgg ePsf] cWofTd / ef}ltstfsf aLrsf] ;ª\3if{sf 
;fy} OlGb/f / ejb]jdf /x]sf] :jb]zL cg'/fu / d's'Gbdf /x]sf] ljb]zL df]x ;xfos ljifosf] ¿kdf gf6sdf /x]sf] 5 . of] ;dsf] 
;fdflhs ;'vfGt gf6s klg xf] . o; gf6sdf tTsfnLg ;fdflhs kl/j]zdf gf/Lsf] cl:dtfdflysf] ef}ltstfjfbL lnK;f / 
To; lj¿4sf] cWofTdjfbL c8fgsf aLrdf åGån] cWofTdsf] ;kmntf gf/Lsf] s]Gb|Lotfdf b]vfpg] gf6ssf/sf] ;f+;fl/stfnfO{ 
x]g]{ b[li6sf]0f gf6ssf] k|an kIfsf] ¿kdf /x]sf] kfOG5 . log} ljifodf cfwfl/t eO{ gf6sdf Wjlgt ePsf] cy{nfO{ 7Dofpg 
of] n]v tof/ ePsf] 5 . o; n]vsf] csf]{ ljifo Wjlg l;4fGt jf Wjlg ;f}Gbo{ xf] . Wjlg ;f}Gbo{ jf WjGofy{ eGgfn] k|s/0f jf 
sfJo /rgfaf6 k|tLt x'g] cg'e"odfg jf uDodfg cy{ xf] . Wjlgjfbsf] dfGotfnfO{ :yfkgf ug]{ / To;sf]] k/Dk/fnfO{ phfu/ 
u/L Wjlgjfb zAbsf] rrf{ ug]{ k|yd cfrfo{ cfgGbj4{g x'g\ . cfgGbj4{gn] :yfkgf u/]sf] Wjlgjfbsf] k/Dk/fdf s'Gts, If]d]Gb|, 
kl5 clegj u'Ktn] WjGofnf]ssf] nf]rg l6sf n]v]/ Wjlgjfbsf] k|rf/ u/] . o;kl5 dDd6n] Wjlg lj/f]wL dtx¿sf] v08g ub}{ 
WjlgnfO{ sfJodf d"w{Go :yfg lbnfpg dxTTjk"0f{ of]ubfg lbP . To;}n] dDd6nfO{ …Wjlgk|:yfkgk/dfrfo{ Ú elgG5 . kl5 k'gM 
k"j{ :yflkt ;flxTo lrGtgsf lgvf/ u|Gyx¿ cfP o; qmddf  ljZjgfy tyf kl08t/fh huGgfyn] klg Wjlgsf] dlxdf b]vfO{ 
Wjlg lrGtgsf] Oltxf;nfO{ ljsl;t kf/] . log} WjlgjfbL dfGotfsf cfwf/df d's'Gb OlGb/f gf6ssf] rf}yf] cÍsf s]xL ;+jfbdf 
/x]sf] Wjlg ;f}Gbo{ jf cg'e"odfg  jf uDodfg cy{nfO{ klxNofpg cWoog ul/Psf] 5 . 

!=@= ;d:of syg 
o; n]vsf] d"n ;d:ofsf ¿kdf d's'Gb OlGb/f gf6ssf] rf}yf] cÍsf s]xL ;+jfbdf Wjlgsf] klxrfg /x]sf] 5 . ;flxTo 

cfZjfB dfq geP/ k|fl1s 1fgsf] ljifo ePsf]n] oxfF ;flxlTos s[ltsf] cWoogsf ;Gbe{df gf6ssf/ ;dsf] d's'Gb OlGb/f 
gf6sdf /x]sf] Wjlg ;f}Gbo{sf] cWoog ug'{nfO{ d'Vo zf]Wo ;d:of agfOPsf] 5 . k|:t't cWoogLo ;d:ofsf] k|fdfl0fs clg 
k|fl1s ;dfwfgdf k'Ugsf nflu lgDglnlvt k|Zg;Fu ;DalGwt ;fdu|L ;+sng / To;sf] plrt ljZn]if0f u/L cWoog ul/Psf] 
5 M 

s=…d's'Gb OlGb/fÚ gf6ssf] gf6\of+zdf s] s:tf] Wjlg ;f}Gbo{ Wjlgt ePsf] 5  <
v= …d's'Gb OlGb/fÚ gf6ssf] gf6\of+zdf s] s;/L Wjlg ;f}Gbo{ Wjlgt ePsf] 5  <

!=#= p2]Zo syg
k|:t't n]vsf] p2]Zo …d's'Gb OlGb/fÚ gf6sdf /x]sf] Wjlg ;f}Gbo{sf] klxrfg xf] . o; gf6sdf /x]sf] Wjlg ;f}Gbo{sf] 

ljz]if zAbfjnL M cª\s, b[Zo, Wjlg, k|s/0f, jfRofy{

d's'Gb OlGb/f gf6sdf Wjlg cWoogsf] ;f/f+zLs/0fd's'Gb OlGb/f gf6sdf Wjlg cWoogsf] ;f/f+zLs/0f

n]v;f/
 k|:t't n]v d's'Gb OlGb/f gf6ssf] Wjlg lg¿k0fdf s]lGb|t /x]sf] 5 . Wjlg lg¿k0fdf nflu k"jL{o sfJozf:qdf :yflkt Wjlg l;¢fGtsf 
cfwf/df afns[i0f;dåf/f /lrt d's'Gb OlGb/f gff6sdf lglxt cleJoª\Uo ;f}Gbo{sf] pb\3f6g k|:t't cfn]vdf ul/Psf] 5 . …WjlgÚ cfrfo{ 
cfgGbjw{gb\jf/f ;+:s[t sfJozf:qdf :yflkt Ps l;b\wfGt xf] . s'g} gf6\os[lt k9]/ k|fKt x'g] k|tLodfg cy{ g} Wjlg x'g] ePsfn] lgwf{l/t 
gf6sdf gf6ssf/åf/f k|tLodfg cy{ ;f}Gbo{sf] vf]hL k|:t't cWoogdf ePsf] 5 . lgwf{l/t gf6sdf k"jL{o bz{gsf] k|efj 5 . o;n] gf6ssf 
>]0fLx¿sf] ;d]t lgwf/0f{ u5{ . gf6sdfdf lglxt cg'e"odfg cy{ ;f}Gbo{df Wjlg s]lGb|t 5 . ;dn] k"jL{o bz{g;Fu ;DalGwt hLjg k4lt cfr/0f 
/ Jojxf/x? tyf k7g / :jfWofogsf dfWodaf6 ljsf; u/]sf] bfz{lgs w/ftnnfO{ k|:t't gf6sdf ;f}Gbo{k"0f{ ?kn] cª\sg u/]sf 5g\ . o; 
gf6sdf k|]d k|s/0f;Fu ;DalGwt ;dsf] bfzf{lgs lrGtgdf lglxt Joª\Uo ;f}Gbo{sf] lg¿k0f ul/Psf] 5 . 

uf]ljGbk|;fb b'nfn
ljBfjfl/lw cWoog/t
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klxrfgsf nflu ;DalGwt cWoogLo ;fdu|Lsf] ;+sng / ljZn]if0f lgDglnlvt p2]Zodf s]lGb|t /xL of] cWoog ul/Psf] 5 M 
s=…d's'Gb OlGb/fÚ gf6sdf lglxt WjGofy{ jf Wjlg ;f}Gbo{sf] klxrfg ug'{ ,
v=…d's'Gb OlGb/fÚ gf6ssf] gf6\of+zdf lglxt Wjlg ;f}Gbo{sf]  lg¿k0f ug'{ .

!=$= cWoogsf] ;Ldf 
k|:t't n]v gf6ssf] rfF}yf} cÍsf] s]xL ;+jfbdf lglxt WjGofy{ jf ;f}Gbo{sf] klxrfgdf s]lGb|t /x]sf] 5 . o; n]vaf6 

gf6ssf/n] cleJoª\Uo ug{ rfx]sf] cg'e"odfg jf uDodfg cy{nfO{ a'e\mg ;lsg] x'gfn] Wjlg ;f}Gbo{sf] ;}4flGts dfGotfsf 
cfwf/df d's'Gb OlGb/f gf6ssf s]xL ;+jfbdf lglxt Wjlg ;f}Gbo{sf] cWoog tyf ljZn]if0f] ug'{ o; cWoogsf] ;Ldf xf] . 

!=%= cWoog ljlw 
k|:t't n]vsf nflu cfjZos ;fdu|LnfO{ lgDglnlvt ljlwsf] k|of]u u/L ;ª\sng /  ljZn]if0f ul/Psf] 5 .

!=%=!= ;fdu|L ;Íng\ ljlw
o; cWoogsf nflu k':tsfnoLo ljlwsf] k|of]u u/L k|fylds tyf låtLos ;|f]tsf ;fdu|Lx¿ ;Íng ul/Psf] 5 . ;fdu|L 

;Íngsf qmddf afns[i0f ;dåf/f lnlvt …d's'Gb OlGb/fÚ gf6s / Wjlg ;f}Gbo{sf ;DaGwdf n]lvPsf u|Gyx¿ k|fylds ;|f]tsf 
¿kdf / gf6ssf af/]df n]lvPsf ;dfnf]rgfTds u|Gy, l6Kk0fL, ;dLIff / zf]wkq cflbnfO{ låtLos ;|f]tsf ¿kdf pkof]u 
ul/Psf] 5 .

!=%=@= ljZn]if0f ljlw
 k|:t't n]vnfO{ zLif{sn] ;+s]t u/]sf] ljifo;Fu ;DalGwt ;fdu|LnfO{ cfwf/ ;fdu|Lsf ?kdf pkof]u u/L cfjZostf 

cg';f/ zLif{s tyf pkzLif{ssf ?kdf kl/R5]b ut ?kdf ljefhg ul/Psf] 5 . WjlgjfbL cfwf/e"t k|:tfjgfdf /x]/ ;ª\slnt 
;fdu|LnfO{ ljZn]if0ffTds k4ltsf] pkof]u u/L JofVof / ljZn]if0fdfkm{t / ;fdfGoLs/0f u/]sf] 5 . of] n]v ljZn]if0f ljlw tyf 
;f]2]Zok"0f{ gd'gf 5gf}6df cfwfl/t 5 . 

!=^= ;}4flGts cfwf/ 
;+:s[tsf] …Wjg\Ú wft'df …O{Ú k|Too nfu]/ Wjlg zAbsf] lgdf0f{ ePsf] xf] . …WjgÚ wft'sf] cy{ …zAbÚ jf …cfjfhÚ eGg] x'G5 

eg] …WjlgÚ zAbn] klg …;'lgg]Ú cfjfhnfO{ hgfpFb5  . ;flxTodf k|of]u x'g] Wjlg zAbsf] cy{ eg] cfjfhdf dfqdf ;Lldt x'Fb}g . 
o;n] ;f]emf] / nfIfl0fs eGbf leGg ¿kdf k|tLt eP/ cfpg] k|tLodfg, cleJoª\Uo jf cg'e"odfg cy{nfO{ hgfpF5 . ;flxTodf 
clewf cw{ k|s6 x'g] jfRofy{ / nIofy{ eGbf leGg k|tLodfg / Joª\Uofy{nfO{ WjGofy{ elgG5 . ;flxTodf cleJoª\Uosf ¿kdf 
k|s6 x'g] Wjlg ;DaGwL cWoog lrGtgsf] Oltxf; k"jL{o ;flxTo k/Dk/fdf nfdf] /x]sf] 5 . WjlgnfO{ l;4fGtsf ¿kdf :yfkgf 
u/]/ Jojl:yt ¿ksf] k|ltkfbg ug]{ sfo{ eg] gjf}+ ztfAbLsf lrGts cfgGbj4{gn] u/]sf x'g\ . pgn] WjGofnf]s u|Gydf ;}4flGts 
:j¿ksf af/]df rrf{ u/]sf 5g\ / o;nfO{ ;flxTo lrGtgsf Ps zf:qsf ¿kdf :yflkt u/fpg] sfo{ klg u/]sf x'g\ . o; 
kl5 Wjlg ;DaGwL ;}4flGts lrGtgsf] qmd k"jL{o sfJo hut\df ;qf}+ ztfAbL;Dd sfod /Xof] / ljleGg ljåfgx¿n] WjGofy{sf 
af/]df rrf{ u/]sf] kfOG5 . 

cfgGbj4{gsf sygx¿nfO{ cfwf/ dfgL WjlgnfO{ kl/eflift ug]{ xf] eg] b'O{ ;"qdf /fVg cfjZos x'G5 . klxnf] ;fdfGo 
/ bf;|f] ljlzi6 . klxnf] cg';f/ ;x[bo k|z+l;t x'g] / ;x[bo hgnfO{ cfNxfb k|bfg ug]{ sfJofTdf xf] egL dflgPsf] jfRofy{ / 
k|tLodfg cy{ -Joª\Uofy{ _ Wjlg xf] . o;} u/L ljlzi7 ;"qsf cg';f/ …zAbn] h'g Joª\Uofy{ l;l4sf nflu cfk\mgf] cy{sf] ;dk{0f 
ul/lbG5, To:tf] Joª\Uofy{do ljlzi6 sf]l6sf] sfJo Wjlg xf] .Ú klxnf] ;fdfGo ;"q cg';f/ jfRofy{ jf k|tLodfgfy{ b'a} cy{n] 
Wjlg ;1+f kfpF5g\ / lrqfTds plSt jf cwd sfJof]lQmnfO{ 5f8L Wjlg / u'0fLe"t Joª\Uok/s ;Dk"0f{ sfJof]lQmx¿df Wjlgsf] 
;Qf l;l4 u/L WjlgnfO{ ;jf{lws Jofks sfJoTj k|ltkfbg ug]{ sfo{n] Wjlgjfbsf] nIo k"/f x'G5 . To;}u/L bf;|f] ljlzi6 ;"q 
cg';f/ k|tLodfg cy{ k|wfg ljlzi6 sfJonfO{ cyjf k|tLodfg cy{k/s sfJo\ ljz]ifnfO{ Wjlg ;1f+ k|fKt x'G5 / k|tLodfg 
cy{k/s WjlgnfO{ ;jf]{Qd Wjlg clg To:tf] cy{ ePsf] sfJof]lQmnfO{ g} ;af]{Qd sfJo dfGg] cfgGbj4{gsf] clek|fosf] /Iff x'G5 
/ Joª\Uofy{ k"0f{ ljlzi6 sfJonfO{ pgn] Wjlgsf] ;1+f lbPsf 5g\ -pkfWofo,@)^! M !(@_ . ;flxlTos s[ltsf] jf ;flxTosf/sf] 
cleJolQmaf6 JoQm x'g] jfRofy{ tyf nIofy{kl5 klg emª\s[t k|tLodfg cy{ k|bfg ug{ ;Sg] zlQm Wjlgdf x'G5 . Joª\Uofy{sf 
k|wfgtfdf ptd /rgfsf] :j¿k klxNofpg] ;Gbe{df Wjlg;uF ;DalGwt x'g k'luG5 . o;}n] ptd /rgfsf nflu Joª\Uofy{ -Wjlg_ 
dxTTjk"0f{ tTTjsf ¿kdf b]vfk5{ -clwsf/L, @)%( M @&_ . æsfJodf k|tLltsfn kl5 cg'/l0ft x'g] k|tLodfg cy{ clg Joª\Uodfg 
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cy{, uDodfg cy{, cg'e'odfg cy{, ef;dfg cy{, k|sfzdfg cy{ h:tf zAbåf/f klg ;Daf]wg ug{ ;lsg] Joª\Uofy{ zAbsf] cy{ 
k|bfg ug]{ zAb zlQmdf cfwfl/t x'G5 Æ - kf}8]n, @)%&M !$*_ . clg sfJodf k|s6 x'g] WjGofy{ jf k|tLodfg cy{ jfRofy{ eGbf 
lgs} cfsif{s / rdTsf/ k"0f{ klg x'G5 . o;}n] pQd ;flxTodf Wjlgsf] ljlzi6 e"ldsf /xG5 . 

Wjlgsf] :j¿k klg cfk\mg} / ljlzi6 k|sf/sf] /x]sf] x'G5 . Wjlg l;4fGtsf] :yfkgf / lrGtgsf ;Gbe{df w]/} ljåfg\x¿n] 
o;sf] :j¿k ;DaGwL cfk\mgf] dfGotfnfO{ k|:t't u/]sf 5g . o; ;Gbe{df Wjlg l;4fGtsf] :yfkgf x'g' k"j{ / kZrft\ b'j} 
;dodf o;sf] :j¿ksf] cl:tTjdf :jLsf/ / lj/f]w b'j} kIfsf] cledt k|s6 ePsf] kfOG5 . o;sf] c:jLsf/ jf lj/f]w ug]{x¿n] 
Wjlgsf] ;QfnfO{ k|ToIf jf k/f]If ¿kdf OGsf/ u/L ;flxTo zf:qsf cGo l;4fGtnfO{ k|d'v dfg]sf 5g\ . pgLx¿n] cGo ;flxTo 
lrGtgsf efu jf wf/fnfO{ k|wfg dfGo ;Gbe{df Wjlgsf] lj/f]wdf ljleGg k|sf/sf dtx¿ k|:t't u/]sf eP klg tL dtx¿nfO{ 
d'Vo tLg ju{df juL{s[t u/]sf] kfOG5 . tL ju{df cefjjfbL, ef]QmfjfbL jf nIf0ffjfbL / clgjr{gLotfjfbL dtx¿ k5{g 
-kf}8]n, @)%& M !$%_ . cefjjfbLx¿ dWo] cnª\sf/ jfbLx¿n] Wjlg cnª\sf/ leq} ;+Zlni6 x'g] 7fg]sf 5g\ eg] k|l;4 k|:yfg 
jfbLx¿n] WjlgnfO{ ck|rlnt tyf cg'df]lbt 7fgL, c+nª\sf/, /Llt, u'0f cflbnfO{ g} dxTTj lbPsf 5g\ . cGtef{j jfbLx¿n] 
WjlgnfO{ sfJosf] cfTdf dfg]sf ePklg o:sf] 5'6\6} cl:tTj gx'g] clg cnª\sf/sf ljleGg e]bdf :jtM cGtef{j eP/ cfpg] 
jtfPsf 5g\ . Wjlgsf] cl:tTjdf k|Zg p7fpg] tyf nI0ffjfbL dtdf ljZjf;ug]{ ljåfgx¿df cnª\sf/ / /Llt jfbLx¿n] nIf0ff 
clg dLdf+;f jfbLx¿n] uf}0fL j[lQåf/f Wjlgn] ug]{ sfo{ ;DkGg x'g] jtfPsf 5g\ . o;/L Wjlgsf] lj/f]w ug]{ ljleGg ljåfgx¿n] 
Wjlgsf] :j¿ksf] cl:tTjdfly k|Zg p7fPsf ePklg cfgGbj4{g, clegj u'Kt, dDd6 k|e[lt ljåfgx¿n] Wjlgsf] :j¿knfO{ 
b]vfFpb} o;sf] cl:tTj af/] k|:6 kf/]sf 5g\ . zAb lzlQm, nIf0ff zlQm tyf Jo~hgf zlQm dWo] Jo~hgf zlQm af6 WjGofy{ 
k|s6 x'g] s'/f pgLx¿n] atfPsf 5g\ . sfJozf:qLo lrGtgdf k"j{ k|rlnt u'0f, cnª\sf/, /Llt cflb sfJosf] ;fWo aGg g;Sg] 
afXo tTTj dfq ePsf] t/ sfJosf o:tf afXo tTTj tyf cfGtl/s ;f}Gbo{sf tTTjnfO{ ;+lni6 u/L cleJoQm ug{ ;Sg] ;fdYo{ 
k|tLodfg cy{ jf WjGofy{df dfq x'g] s'/f cf}Nofpb}F Wjlgsf] cl:tTjnfO{ cfgGbj4{gn] k|:6 kf/]sf 5g\ -clwsf/L, @)%( M #!_ . 
o:t} jfRofy{ / k|tLodfg cy{df k|i6 leGgtf / cem l7s ljkl/t ;DaGw /x]sf] dt WjlgjfbLx¿sf /x]sf 5g\ . o; ;Gbe{df 
jfRofy{ ljlwk/s -;sf/fTds cy{ lbg]_ eP WjGofy{ lgif]wk/s -gsf/fTds cy{ lbg]_ x'g] / lgif]wk/s eP ljlwk/s x'g] tyf 
pQd sfJodf Wjlgsf] k|fwfGo x'g] s'/f cfgGbj4{gn] hfgsf/L u/fPsf] b]lvG5 . clg WjlgnfO{ ljlzi6 ¿kdf lrgfpg] ;Gbe{df 
cfrfo{ ljZjgfyn] WjGofy{ cGo cy{ eGbf :j¿k ;+Vof, cy{af]w lgldQ, sfo{, k|tLltsfn, cf>o, ljifo, cy{ lglZrTtf, ;DaGw, 
efiff,cflbsf cfwf/df leGg ePsf] atfPsfn] klg o;sf] cl:tTj / ufDeLo{ jf dxTTj :ki6 x'g\ cfFp5 . o; k|sf/ ;flxTo 
zf:qLo lrGtgdf Wjlg cfk\mg} cl:tTj, :j¿k tyf ufDeLo{ ePsf] l;4fGtsf ¿kdf b]vfk5{ . 

;flxlTos s[ltaf6 WjfGofy{ leGg ;Gbe{ / cfwf/af6 pGkGg x'g] u5{ . o;/L Ps} k|sf/af6 Wjlg pTkGg gePsfn] o;sf 
leGg e]b /x]sf] :ki6 x'G5 . o;sf e]b jf k|sf/sf af/]df ljåfgx¿n] km/s km/s wf/0ff /fv]sf 5g\ . dDd6n] o;sf !),$%% 
e]b b]vfPsf 5g\ -clwsf/L, @)%( M !%)_ . Wjlgsf e]bsf] ;+Vofsf ;Gbe{df ljåfgdf dt leGgtf /x]sf] eP klg d"n ¿kdf 
o;sf cljjlIft jfRo jf nIf0ffd"ns / ljjlIftfGok/jfRo jf clewfd"ns Wjlg x'g] s'/fdf dt}So /x]sf] kfOG5 . o;sf e]b 
b]vfpg] qmddf ljåfgx¿n] plQm, zlQm, cy{qmd cflb kIfnfO{ cfwf/ agfPsf 5g eg] ;flxlTos kf7sf kb, kbfjnL, jfSo / 
k|aGw h:tf kIfsf] :t/sf cfwf/df klg Wjlgsf] e]b x'g] b]vfPsf 5g\ . 

Wjlg l;4fGtsf] :yfkgfb]lv o; ;DaGwL lrGtgsf] kl5Nnf] ;do ;Ddsf] cWoog k/Dk/fnfO{ x]bf{ of] ;flxTosf] uDodfg 
cy{ klxNofpg] ljlzi6 l;4fGtsf ¿kdf /x]sf] kfOG5 . jf:tjdf ;hs{n] ;f]emf] ¿kdf geP/ k|tLsfTds tyf Joª\Uosf ¿kdf 
u/]sf] cleJolSt k|s6 x'g] dfWod g} Wjlg xf] . s[ltdf k|of]u ePsf zAb, jfSo cflbn] ;f]emf] ¿kdf s'g} Ps cy{ k|s6 ubf{ 
WjfGofy{ eg] k|s6 eO /x]sf] x'Fb}g . a¿ Tof] cy{ s[ltd} n's]/ a;]sf] x'G5 jf k|tLodfg ¿kdf k|tLt eO/x]sf] x'G5 o;}n] WjGofy{ 
s[ltsf] clewfy{ jf jfRofy{ eGbf leGg tyf jfRofy{df k|s6 x'g] cy{ cfO;Sbf klg afFsL /xg] k|ltefzfnL efjsn] af]w ug]{ 
cy{sf ¿kdf /x]sf] x'G5 . WjGofy{nfO{ nIofy{ h:tf] s'g} g s'g} ¿kdf jfRofy{;Fu ;DalGwt /lx /xg' kg]{ afWotf x'Fb}g . o;df 
nIf0ffdf h:tf] ¿l9 / k|of]hgsf] em}+ ;t{ x'Fb}g / cy{sf] ;Ldf klg x'Fb}g . k|tLltsfnsf cfwf/df klg WjGofy{ nIofy{ eGbf kl5 
dfq k|s6 x'G5 . o;/L gegL–gegL klg elgPsf], k|s6 gu/L–gu/L klg k|:6 b]lvg] ljz]if rdTsf/ o'Qm, uDodfg, efifdfg cy{ 
k|bfg ug]{ ;fdYo{ Wjlgdf /x]sf] x'G5 eg] o:tf] k|lqmofåf/f k|sl6t cy{ s[ltdf WjGofy{sf ¿kdf /x]sf] x'G5 . Wjlg l;4fGtsf 
cfwf/df s[ltsf] ljZn]if0f ubf{ oxL uDodfg, Jo~hgf j[ltåf/f k|s6 x'g] WjGofy{nfO{ klxNofpg] sfo{ ul/G5 . 

o;/L k"jL{o ;flxTo lrGtgsf] Oltxf;df Jojl:yt ¿kdf gjf}+ ztfAbLsf ljåfg\ cfgGbj4{gåf/f k|ltkflbt To;kl5 
cfh;Dd u|fXo ;fdfnf]rsLo lrGtgsf ¿kdf Wjlg l;4fGt /x]sf] 5 . ;flxlTos cleJolQm jf kf7sf kb b]lv k|s/0f ;Ddsf 
ljleGg :t/df k|:t't cleJolQmaf6 jfRofy{ / nIofy{ eGbf leGg ¿kdf P+jd\ cy{sf] cg's/0f jf em++sf/ ;lxt cfpg] Joª\Uofy{ 
jf k|tLodfg cy{ klxNofpg] sfo{ o; l;4fGt cGtu{t ul/g] x'Fbf o; cWoog sfo{df Wjlg l;4fGtsf cfwf/df ljZn]if0f ug{ 
5gf}6 ul/Psf] gf6s gf6ssf/ afns[i0f ;dåf/f lnlvt …d's'Gb OlGb/fÚ gf6ssf] gf6\of+zsf] s]xL ;+jfbnfO{ lnOPsf] 5 .
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!=&= d's'Gb OlGb/f gf6ssf] gf6\of+zdf lglxt
WjGofy{sf] ljZn]if0f

k|:t't n]vdf WjGofy{ cWoog ug{sf nflu d's'Gb OlGb/f gf6ssf] rf}Fyf] cª\ssf s]xL ;+jfbnfO{ lnPsf] 5 . tL ;+jfbdf 
lglxt jfRofy{ / WjGofy{nfO{ lgDg pkzLif{sdf ljefhg ul/Psf] 5 .
!=&=!= lgwf{l/t gf6\of+zsf] jfRofy{ 

d's'Gb OlGb/f gf6ssf] rf}Fyf] cÍdf OlGb/f dfly d's'Gbn] ul//x]sf] rfl/lqs k/LIf0fsf] ;DaGwdf ejb]j / k'gfrf aLrdf 
ePsf] ;+jfbaf6 ;'¿ ePsf] 5 . æklxn] 3f]/ ;+u|fd clg kf] hLt xf/ tÆ eGb} d's'Gbn] 3f]/ ;+u|fd x'g] ;DaGwdf ;ª\s]t u/]sf] 
5 . To; kZrft\ OlGb/fn] Tof] 5b\d d's'Gbaf6 x'g\ ;Sg] vt/fnfO{ a'e]m/ ljdfgnfO{ wfl/nf] xltof/ NofpFg nufPsL 5] . To;}u/L 
lrGtfdf dUg OlGb/fn] /fhdtL;Fu s'/f ul//xFbf e'OFrfnf] uPsf] Vofn OlGb/fnfO{ gePsf] k|;ª\u, clg t];|f] b[Zodf ¿kgf/fo0f, 
wgdtL, /fhdtL / l5d]sL a"9f ;d]t eP/ d's'Gbsf lglDt b]zk|]d / ;b\a'l4sf k|fy{gfsf] k|;Ë cfPsf] 5 . To;} u/L rfF}yf] b[Zodf 
5b\d d's'Gb OlGb/fnfO{ cfk\mgL agfpg cfk\mgf] cfZfo vf]Nb5 tt\kZrft\ d's'Gbsf] o; lsl;dsf] cfZfoo'Qm cleJolQmaf6 
OlGb/f 5b\d d's'Gbdf /fj0fsf] ¿k b]V5], æoxfF gs'Nrg';\ kfkL v'§fn] o; 7fFpdf, d]/f klt lxF8]sf 5g\ o;}n] of] kljq 5Æ eGb} 
klt elQmsf] r"8fGt efj k|s6 ub{l5g\ . ;fy–;fy} gf6ssf] o; ;+jfbsf sf/0f d's'Gbdf /x]sf] ljhosf] rfxgfdf d's'Gb cfk\mgf] 
xf/ ePsf] dxz'; ub{5 / OlGb/fsf] rl/qdf /x]sf] lg/Gt/tf /lx/xG5 ;fy;fy} d's'Gbdf nueu c;t\ efj k/flht aGg k'u]sf] 
k|;ª\u cfPsf] 5 . o; gf6\of+zsf] s]xL ;+jfb dfq oxfF Wjlg ;f}Gbo{ ljZn]if0fsf nflu lnOPsf] 5 . 

!=&=@= lgwf{l/t gf6\ofz+df lglxt cleJoª\Uo÷Wjlg  ;f}Gbo{ 
ljhf; lgTo rNbf] 5, stf{ st{Jo hfGb5,
af]Ng] r"k eO{ d5{, r"k}df r"k db{5,
u'0f leq 3'd]sf 5f}+, sf]xL k'Ub}g kf/ t,
klxn] 3f]/ ;+u|fd clg of] hLt xf/ t Û -k[=&$_
dflysf] ;+jfb d's'Gb OlGb/f gf6ssf] rfF}yf] cÍsf] klxnf] b[Zosf] clGtd ;+jfb xf] . of] ;+jfb gf6sdf d's'Gbåf/f ul/Psf] 

;+jfb xf] . clewfsf] txdf g} cly{Psf] o; ;+jfbn] gf6sdf klxn] ejb]jnfO{ OlGb/fsf] cgf}7f] rl/qsf af/]df elg;s]kl5 clxn] 
g} xf/ gvfg] jf d's'Gb cfk"m ce}m gxfg]{ s'/f pNn]v ePsf] 5 . o; ;+jfbdf k|of]u ePsf] jfSo, kb / kbfjnLaf6 WjGofy{ 
cleJoª\Uo ePsf] kfOG5 . ljhf; lgTo rNbf] 5, of] ;+;f/df ljhosf] ofqf lg/Gt/ ¿kdf rln/xG5, clewf cy{ a'l´;s]kl5 
cleJª\Uo ePsf] cy{ ;[li6jfbsf] rqmnfO{ gdfGg] k'¿if ef]Qmf ljhosf nflu ug'{ kg]{ st{Jo hfGg] k|ToIf ef]Qmfsf ¿kdf b]lvG5 . 
hutsf] st{Tj ef]QmfnfO{ dfGg] lrGtgdf d's'Gb /x]sf] ljifonfO{ cleJª\Uo u/]sf] 5 . O{Zj/ ;DaGwL lrGtgsf] c:jLsf/ ug]{ 
d's'Gb r"k eO{ d5{, r"k}df r"k db{5 eGb} Joj:yfkssf] ¿kdf stf{ JolQmsf] c:tLTjnfO{ :jLsf/]sf] kfOG5 . ljb]x d'lQm 
cleJoª\Uo ePsf] 5 . u'0f leq 3'd]sf 5f}+ sf]xL k'Ub}g kf/ t eg]af6 k|To]s u'0fn] cfk"meGbf leGg u'0f ePsf] j:t'nfO{ bafpg 
k|oTg ug]{ qmddf ;+;f/df xnrn ePsf] x'G5 / ToxLaf6 ;[li6 rN5 . tTTj 1fgsf] k|flKt x'g] lalts} hLjg d'Qm x'g;S5 eGb} 
sf]xL k'Ub}g kf/ t eg]sf 5g\ . To;af6 d'lQmsf nflu b]xTofusf] cfjZostf g/x]sf] ;+;f/af6 kf/ kfpg' jf s'g} csf]{ kf/ 
kfP/ k'Ug] ;+;f/ g/x]sf] eGg] s'/f WjGg ePsf] kfOG5 . To;}n] of] ;+;f/df ef]Uo j:t'nfO{ ef]u ug{ lsg r"k /xg] cflv/ Ps 
lbg t r"k x'g' g} 5 . xfdL u'0f leq 3'd]sf 5f}F eGb} k|To]s JolQm cfk"m eGbf leGg u'0f ePsf] j:t'nfO{ bafpg k|oTg ub{5 . 
To;sf nflu klxn] 3f]/ ;+u|fd, tt\kZrft\ xf/hLt jf tTTj 1fgsf] s'/f x'g] eGb} ef}lts ;+;f/df xfdLn] ;lhn} xf/ dfGg' x'Gg 
eGg] ljifosf] ef]ujfbL b[li6sf]0f dflysf] ;+jfbdf cleJoª\Uo ePsf] kfOG5 . o;/L dflysf] ;+jfbdf jfRofy{ s} txaf6 WjGofy{ 
k|tLt ePsf] kfOG5 . jfRofy{sf] txaf6 emª\s[t x'g] ljjlIftfGok/jfRo Wjlg cleJoª\Uo ePsf] kfOG5 . gf6ssf] o; ;+jfbn] 
d's'Gbdf /x]sf] ef}lts;DaGwL jf ef]uljnf;sf] dfGotfnfO{ Wjlg ;f}Gbo{sf] dfk{mt k|s6 u/]sf 5g\ . To;}u/L csf]{ k|s/0f M  

d}gf, nf} Pp6f uLt ufOb], /fd, /fd, eg\,
nf} /fwfs[i0f af]n\ d}gf, d}gf dl;t af]lNbg;\ 
-lk+h/fsf 9f]sfx¿ vf]Nb}_
nf}, hf t hf hxfF t]/f Kof/ 5g\, hf ;'uf klg, 
hfcf] ;a}, lrdf]6\t} d cØofsf] uLt ;'lGbgF .
-r/fx¿ p8]/ hfG5g\_
t]/f] aGwgdf d]/f] df]If 5}g, p8L p8L
cfTdfnfO{ l;sf d]/f] s;/L p8g' kb{5 .
-‰ofnaf6 x]/]/_
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k'u] pxLF hxfF Kof/f k/b]z uP klg 
a;]sf] 7fpF tft} 5 u'F8sf] Ps 5]pdf,
p;sf] :j/ u'FHb}5 cem Tof] kft kftdf,
xfjf xlNn/x]sf] 5 kª\vn] p;sf] cem 
5fof kb{}5 p;sf] hndf yndf cem . -k[=&%÷&^_
Dfflysf] k|s/0f d's'Gb OlGb/f gf6ssf] rf}yf] cÍsf] bf]>f] b[Zodf cfPsf] ;+jfb xf] . of] ;+jfb gf6sdf OlGb/fåf/f elgPsf] 

;+jfb xf] . o; gf6\of+zsf] k|s/0fnfO{ jfRofy{sf] txdf x]bf{ lk+h/fdf /x]sf] d}g -;'uf_nfO{ OlGb/f /fd, /fd af]Ng cfu|x ub{5] t/ 
gaf]n] kl5 d}gf ;'ufsf] aGwgdf cfk\mgf] df]If gx'g] / aGwgsf] kL8fsf] uLt g;'Gg] eGb} lk+h/fsf ;a} 9f]sfx¿ vf]n]/ r/fx¿nfO{ 
d'Qm ub{5] / tL r/fx¿ k'u] xf]nfg ltgsf Kof/f k/b]z uPsf] 7fFpdf egL sNkgf ub{5] . o;/L slt rfF8f] r/fx¿ k'u] k/b]z 
g} uPsf] 7fpFdf eGg] syg clewf cy{df cleJoQm ePsf] 5 . o;/L k|:t't k|;ª\u clewfsf] txdf eGbf WjGofy{sf] txdf 
cfPsf] b]lvG5 . o; syg dfk{mt OlGb/f :jod\sf] cfTdf p8\g rfx]sf] / k/b]z uPsf Kof/f d's'Gb;Fu ldngsf] rfxgf /x]sf] 
/ OlGb/f cfk\mgf] cfTdfnfO{ ljr/g u/fpg rfxG5] eGg] cleJoª\Uo ;f}Gbo{ cleJolQmPsf] 5 . h;nfO{ t]/f] aGwgdf d]/f] df]If 
5}g eGg] syg / p8Lp8L d]/f] cfTdfnfO{ l;sf s;/L p8\g' kb{5 eg]sf] kbfjnLaf6 a'‰g ;lsG5 . OlGb/fdf ePsf] aGwgaf6 
d'lQmsf] lbJo hfu/0fn] kL8faf6 d'Qm ePsf] jf k"jL{o bz{gsf] df]If ;DaGwL ljrf/nfO{ cleJoQm u/]sf] kfOG5 . dflysf] ;+jfbdf 
hLjgsf] r/d nIo df]IfnfO{ a'‰g] OlGb/fsf] ljrf/ cleJoª\Uo ePsf] kfOG5 . o;/L hLjfTdf ;w} aGwgdf /x]sf] x'G5, Tof] 
aGwgaf6 d'lQmsf] lbJo hfu/0f ePkl5 b'Mv ljgf; cj:yfdf k'Ug rfx]sf] syg k|:t't ePsf]  5 . b'Mvsf] cfToflGts lgj[lQ 
cfjZos /x]sf] s'/f sljlga4k|9f]lQm dfk{mt cleJoª\Uo ePsf] kfOG5 . o;} k|;ª\udf elgPsf] csf]{ ;fIo M

æhNnfO{ kltn] x]nf u¥of] ToNnfO d} klg 
x]nf ub{5', of] df;' ca a]sfdsf] eof]  
w'nf]eGbf 9';LeGbf lvofeGbf kmnfdsf], 
o;sf] ef]h tL sfnf lu4 cfO{ u/] eof] .Æ k[=&^  
dflysf] k|s/0fdf OlGb/fdf /x]sf] cWofTd;DaGwL lrGtg WjGofy{sf dfWodaf6 cleJoª\Uo ePsf] 5 . h;n] OlGb/fsf] 

ljhonfO{ ;'lglZrt pTsif{df k'¥ofPsf] 5 . oxfF z/L/ ef]u jf ef}lts ljnf;nfO{ gsfb}{ cWoflTds ofqfdf ljr/0f ug]{ OlGb/fsf] 
rfxgfnfO{ ;ª\s]t ul/Psf] 5 . of] k|;ª\udf OlGb/fsf] hLjg nf}lssaf6 kf/nf}lss tk{m OlR5t ofqf WjGofy{sf dfk{mt k|:t't 
ePsf] 5 . syfgsdf of] k|s/0f OlGb/fsf] jf cWofTdsf] ljhosf] ;'lglZrttfnfO{ pTsif{df k'¥ofpg tfbfTd eP/ cfPsf] 5 . 
o;/L hLjg ef]u ljnf;df /fv]/ P]lxs ;'v g} hggL ;'v dfGg] d's'Gbsf] ljrf/ tTTj Wjlg ;f}Gbo{sf dfWodaf6 cleJoª\Uo 
ePsf] kfOG5 . P]lxs lnnfdf lhtxf/ eO/xG5 t/ xf/ dfGg' x'Gg, clGtd ;do ;Dd klg k/LIff /xg] ef}lts jf P]lxs lrGtgsf] 
k|To]s u'0fn] csf]{ ljkl/t u'0fnfO{ lhTg rfxG5 . o;/L d's'Gbn] ;+;f/df /x]sf] ef}lts ¿ksf] lhtdf /Dg rfx]sf] ljnf;L k|j[lt 
gf6sdf kfOG5 . To;}u/L P]lxs hLjgsf] aGwgaf6 s'g} klg lsl;dsf] df]If 5}g eGb} OlGb/fn] ;+;fl/s ;'v eGbf cfWoflTds 
;'vsf] ;+;f/df ljr/0f ug{ rfx]sf] s'/f gf6ssf] k|s/0fdf cfPsf] 5 . OlGb/f P]lxs hLjgsf] Ifl0fs ef]uljnf; / v';L eGbf 
kf/nf}lss hLjgsf] v';LnfO{ /f]Hg rfxG5] . dflysf] k|s/0fdf P]lxs dfq geP/ kf/nf}lss hLjgsf] Wjlg ;f}Gbo{ cleJoª\Uo 
ePsf] kfOG5 . 

!=*= lgisif{
d's'Gb OlGb/f gf6ssf] gf6\of+z OlGb/fdfly d's'Gbn] ul//x]sf] k|To]s lbgsf] clUg k/LIf0fsf] ;DaGwdf ejb]j / k'gfrfsf 

aLrdf ePsf] ;+jfbaf6 ;'¿ ePsf] 5 . dflysf] k|s/0fdf clewfsf] txdf d's'Gbn] OlGb/fdf u/]sf] rfl/lqs k/LIf0f cfPsf] 5 
eg] o;af6 ePsf] WjGofy{sf ¿kdf h;/L ;LtfnfO{ /fdn] P]lxs hLjgsf] a'emfO{ cg';f/ ef]usf cfwf/df x]/]/ ;ltTjsf] k/LIf0f 
u/]sf lyP . To;/L g} d's'Gbn] :qLnfO{ ef]usf ;fwgsf cfwf/df x]/]/ ef]Uo j:t'sf] z'4tf dfkgdf ahfl/s/0f jf kbfy{jfbL 
lrGtgsf cfwf/df ;w} k/LIf0f ul//x]sf] 5 . o;n] d's'Gbdf /x]sf]] ef]ujfbL w/0ffnfO{ a'emfpFb5 . d's'Gbn] eg]sf] sygdf j:t'sf] 
k/LIf0fdf jf z'4tfdf s'g} ;Demf}tf gug]{ clg ef]Uo j:t'sf] z'4tf dfkg ePkl5 dfq ef]u ug]{ s'/f OlGb/fdf /x]sf] lrGtfsf] 
;fdYo{nfO{ x]bf{ clewfsf] :t/df OlGb/fsf] kL8f cleJoQm ePsf] kfOG5 . k"jL{o ;Eotfdf cfuf] lgefpFbf ;+;f/sf] Oltxf; 
cGwsf/ x'G5 . o;/L gf6sdf ;+;f/ ;+;fl/stfdf e"n] klg xfdLn] cWofTdnfO{ e'Ng' x'Fb}g eGg] cg'e"odfg cy{ cleJoª\o ePsf] 
5 . To;}n] of] cleJoª\Uo jf Wjlg j:t' Wjlgsf ¿kdf Jolt/]s cnª\sf/sf dfk{mt cfPsf] 5 . o;sf;fy} gf/LnfO{ klg ;f}Gbo{ 
d"Nosf] lg¿k0fdf /fvL ef]u ug{ rfxg] ef}ltstf ;DaGwLsf] b[li6sf]0fnfO{ gsfb}{ OlGb/fåf/f elgPsf] k|;ª\unfO{ ljZn]if0f ul/Psf] 
5 . oxfF tL ef]Uof k|j[ltsf unt ljrf/x¿n] s'g} :yfg kfpFb}g o;y{ tL ef]Uof ljrf/x¿ gNofpg'xf];\ . xfd|f] 7fpF kljq 5, 
lsgeg] of] cWofTdn] hGd lnPsf] 7fpF xf]] eGg] WjGofy{ cleJoª\Uo ePsf] kfOG5 . gf6sn] jfRofy{sf] txdf d's'Gb / OlGb/fsf] 
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aLrsf] åGånfO{ k|:t't ul/Psf] 5 eg] cleJoª\Uo ;f}Gbo{sf txdf ef}ltstf / cWofTd ;f}Gbo{nfO{ b]vfOPsf] 5 . o; ;f}Gbo{nfO{ 
a'‰g Wjlg ;f}Gbo{ lrGtgsf cfwf/df gf6of+zsf] s]xL k|s/0fsf] dfq cWoog ul/Psf] 5 . 

;Gbe{ ;fdu|L ;"rL

clwsf/L, clDasfk|;fb= @)%$=g]kfnL sljtf / Wjlg l;4fGt= bfª= dx]Gb| ;+:s[t ljZjljwfno . 

cfGgbjw{g, @)$@= WjGofnf]s -;Dkf=gu]Gb|_= jf/f0f;L M rf}vDaf ljwfejg . 

pkfWofo, s]zjk|;fb=@)#)=;flxTok|sfz = sf7df8f}+ M ;femf k|sfzg .     

@)%@= k"jL{o ;flxTo l;4fGt=-kfFrf}+ ;+=_= nlntk'/ M ¿d' k|sfzg . 

e§/fO{, uf]ljGbk|;fb=@)#!= k"jL{o sfJo l;4fGt= sf7df8f}+ M g]=/f=k|=k|lti7fg .

dDd6, @))&= sfJok|sfz =-l6sf,+ ;Toj|t l;x+_ jf/f0f;L, rf}vDaf ljwf ejg, ;g\ . 

dNn, cz]if -;Dkf=_@)%&= ;dsfnLg g]kfnL gf6s, ;femf k|sfzg M nlntk'/ .

ljZjgfy= ;g\ !(&@= ;flxTo bk{0f -ljdnfVof lxGbL JofVof_= lbNnL M df]tLnfn jgf/;Lbf; . 

zfx, s[i0f ofqL=@)^$= k|ltlglw g]kfnL gf6s, ljj]s l;h{gzLn k|sfzg M sf7df8f}F .

;d, afns[i0f= @)^(=d's'Gb–OlGb/f =-t]O;f}F ;+=_= ;femf k|sfzg M nlnk'/ .

l;Ub]n, ;f]dgfy= @)%*=;flxTo k|bLk= ljBfyL{ k':ts e08f/ M sf7df8f}F .

;'j]bL, b]jLk|;fb=@)^$=;dsf] ;'vfGt gf6\osfl/tf, Pstf k|sfzg M sf7df8f}F .
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!= ljifo k|j]z
lzIffnfO{ ljsf;sf] ;fdflhs k"jf{wf/sf] ¿kdf lng] ul/G5 . lzIff ;fdflhs ;r]tgf / ljsf;sf] ;zQm dfWod xf] . 

;dfh kl/jt{gsf] afxs / dfgjLo ;zQmLs/0fsf] k|d'v ;fwg g} lzIff xf] . h;n] dfgjLo Jojxf/, ;f]rfO{ / u/fO{df kl/jt{g 
NofpF5 . lzIff b]z ljsf;sf] cfwf/ tyf afnaflnsfx¿sf] eljio lgdf{0fsf] k"jf{wf/ xf] . lzIff kfpg' ;a} afnaflnsfx¿sf] 
klxnf] tyf hGdl;4 clwsf/ xf] .  g]kfnsf] ;+ljwfg @)&@ sf] wf/f #! df lzIff ;DaGwL xssf] Joj:yf ul/Psf] 5 . hxfF 
k|To]s gful/snfO{ cfwf/e"t lzIffdf kx'Frsf] xs x'g]5 tyf cfwf/e"t tx;Ddsf] lzIff clgjfo{ / lgMz'Ns tyf dfWolds 
tx;Ddsf] lzIff lgMz'Ns x'g] k|fjwfg /flvPsf] 5 -g]kfn ;/sf/, @)&@_ . To;sf] ;fy} cfly{s ¿kn] ljkGg gful/snfO{ sfg'g 
adf]lhd lgMz'Ns lzIff / k|To]s g]kfnL ;d'bfonfO{ sfg'g adf]lhd cfk\mgf] dft[efiffdf lzIff lng kfpg] xsnfO{ klg df}lns 
clwsf/ leq ;dfj]z ul/Psf] 5 .

g]kfn ;/sf/n] ;g\ @)!% ;Dd æ;a}sf nflu lzIffÆ eGg] gf/f clª\usf/ u/]sf] lyof] . To;sf] nflu ljBfno pd]/ 
;d'xsf ;a} afnaflnsfx?nfO{ ljBfno lzIffdf ;d]6\g lzIff dGqfnon] x/]s aif{ ljBfyL{ egf{ cleofg sfo{qmd rnfpb} cfPsf] 
lyof] eg] ljBfyL{x?nfO{ lgMz'Ns ?kdf kf7\ok':ts pknAw u/fpg'sf] ;fy} lbjf vfhf nufot ljleGg lzif{sdf 5fqj[lQ klg 
k|bfg ub}{ cfPsf] lyof] -g]kfn ;/sf/,@)&#_ . t/klg nIo cg';f/ eg]hlt sfd x'g ;ls/x]sf] 5}g . ljBfno egf{ x'g] pd]/ 
;d'xsf s]xL afnaflnsfx? ljBfno eGbf aflx/} /x]sf 5g\ . lzIff ljefusf cg';f/ ljBfno egf{ ePsf afnaflnsfx?dWo] 
klg #) k|ltzt afnaflnsfx?n] lar}df ljBfno 5f8\g] u/]sf 5g\ -Flash Report 2015_ . o;/L ljBfno egf{ eP/ klg 
lar}df ljBfno 5f8\g] tyf lgoldt  ?kdf ljBfno pkl:ytL gx'g] k|j[lt a9\b} hfbfF o;n] /fHon] lzIff If]qdf u/]sf] nufgL 
cg';f/ ;lx k|ltkmn cfpg g;ls/x]sf] cj:yf 5 .

k|efjsf/L lzIff ljgf /fi6«sf] ljsf; / ;d[l4sf] sNkgf ug{ ;lsb}g . t;y{ lzIffdf ;a}sf] kx'Fr x'g'kb{5 . lzIffdf 
kx'Fr eGgfn] ;dfhdf /x]sf ;a} ju{sf afnaflnsfx?sf] ;dfg ;xeflutf eGg] a'lemG5 . cyft\ ;d'bfodf /x]sf ljBfno pd]/ 
;d"xsf ;a} aflnsfx¿nfO{ lgjf{w ¿kdf ljBfno lzIffsf] kx'Frdf k'¥ofpg' xf] . lzIffdf ;a}sf] kx'Fr k'¥ofpg lzIf0f ;+:yf 
ef}uf]lns ¿kdf kx'Fr of]Uo, cfly{s ¿kdf axgsf/L, ;]jf tyf ;'ljwf ;a}nfO{ pknAw, z}lIfs gLltlgod tyf of]hgf ;a}nfO{ 
:jLsfo{ / ljBfno jftfj/0f ;a}nfO{ cg's'ngLotf x'gkb{5 . t/ oxfF a;f]af; ug]{ hft–hfltx¿sf] ;fdflhs–cfly{s cj:yf 

d'Vo zAbfjnL M ;d'bfo, ljBfno, lgoldttf, kx'Fr, ef}uf]lns kl/j]z 

cfwf/e"t txdf ljBfyL{ egf{ tyf cfwf/e"t txdf ljBfyL{ egf{ tyf 
lgoldttfdf ef}uf]lns k|efjlgoldttfdf ef}uf]lns k|efj

n]v;f/
 lzIff ;fdflhs kl/j{tgsf] ;+jfxs xf] . ;fdfh ljsf;sf] dxTjk"0f{ k"jf{wf/ klg xf] . ;f]xL sf/0f lzIff ;d'bfosf ;a} ju{n] ;'ne 
¿kdf k|fKt ug{ ;Sg] / ;a}sf] kx"Frdf x'g'kb{5 . t/ g]kfn h:tf] ef}uf]lns ¿kdf ljljwtf ePsf] b]zdf ;a} If]q, ju{ tyf ;d'bfosf afna-
flnsfx¿n] ;xh ¿kdf lzIff lng sl7gfO{ eO/x]sf] cj:yf klg 5 . To;}u/L ljBfno pd]/ ;d'xsf s]xL afnaflnsfx? ljBfno eGbf aflx/} 
/x]sf, ljBfno egf{ ePsfx?n] klg lar}df ljBfno 5f8\g] u/]sf 5g\ . logLx?nfO{ lgoldt ?kdf ljBfno hfg] h:tf ;d:of eO/x]sf] 5 . 
o;sf ljljw sf/0fx? 5g\ . cfwf/e"t txdf afnaflnsfx?sf] ljBfno egf{ tyf lgoldttfdf ef}uf]lns kl/j]zn] s] s:tf] k|efj kf/]sf] 5 
eGg] kQf nufpg] p2]Zon] ;Nofg lhNnfsf % j6f cfwf/e"t ljBfnox?nfO{ gd'gfsf] ?kdf 5gf]6 ul/ cWoog ul/Psf] 5 . o; cWoogdf 
cfwf/e"t txdf cWoog ug]{ afnaflnsfx?sf] ;xh kx"Frdf ljBfno g/x]sf], ljBfno hfFbf ! 306f ;Ddsf] k}bn b'/L kf/ ug'{kg]{, clwsf+z 
afnaflnsfx?n] ljBfno k'Ug vf]nf tg'{kg]{, h+unsf] af6f] eP/ hfg'kg]{, psfnf] r9\g'kg]{ h:tf ljleGg k|sf/sf ef}uf]lns cj/f]wx? /x]sf] 
kfOG5 . o;/L ljBfno 6f9f ePsf] / ljBfno hfg] af6f]df ljleGg k|sf/sf ef}uf]lns kl/j]zsf] ;fdgf ug'{kg]{ ePsf sf/0f To;sf] c;/ ljB-
fnodf ljBfnodf ljBfyL{x? l9nf] egf{ x'g] tyf lgoldt ?kdf ljBfno hfg ;ls/x]sf 5}gg\ . ljBfnox?df ;a}sf] ;dfg kx"Fr xf];\ eGgsf 
nflu hg;ª\Vof / b'/Lsf cfwf/df ljBfnosf] k"gM gS;fª\sg ug'{kg]{ tYonfO{ phfu/ ul/Psf] 5 . 

t]hk|;fb l;Ub]n
pkk|fWofks, lzIff zf:q s]Gb|Lo ljefu
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tyf ef}uf]lns ljljwtfsf] sf/0fn] afnaflnsfsf] lzIffdf k|efj k/]sf] kfOG5 . ;dfhdf ljleGg ;d'bfosf dflg;x?n] a;f]af; 
ul//x]sf x'G5g\ . g]kfn ef}uf]lns ¿kdf dfq geO{ ;fdflhs, cfly{s, hfthflt Pj+ wfld{s ¿kdf klg ljljwtf ePsf] /fi6« xf] . 
;d'bfosf ;a} afnaflnsfx? ljBfno ghfg'df w]/} sf/0fx¿ x'g ;Sb5g\ . sltko cj:yfdf ef}uf]lns ljs6tf cyft\ ljBfno 
hfg 6f9f, psfnf] cf]/fnf] lx8\g'kg]{ x'bfF afnaflnsfx? pko'Qm ;dodf ljBfno egf{ gePsf kfOG5 . To;}u/L ljBfno egf{ 
eO{ cWofkg  ul//x]sf afnaflnsfx?n] klg lar}df sIff 5f]8]sf] kfOG5 .

ljBfnosf] ljt/0fsf] ;Gb{edf >]i7 -@)#$_ sf cg';f/ ax';+Vos hghLjgdf z}lIfs cj;/ ;'ne u/fpg lzIffnox¿sf] 
ljt/0f k|0ffnLn] dxTjk"0f{ e"ldsf v]n]sf] x'G5 . t;y{ cGo ljleGg kIfsf] ljsf;sf lglDt If]lqo cfwf/nfO{ hf]8 lbg yflnP 
h:t} /fli6«o lzIff of]hgfdf klg If]lqo la:tf/nfO{ hf]8lbg' cfjZos 5 . lzIff ;]jfsf] If]lqo ljt/0fsf] k|efjsfl/tf To; If]q 
jf 7fFpsf] hg;ª\Vof / If]qkmndf lge{/ x'g]ub{5 . t/ ;a} 7fFpdf of] gldNg klg ;S5 . t;y{ lzIff h:tf] ;]jfut PsfO{x¿sf] 
ljt/0f Gofof]lrt tl/sfaf6 ug{sf] nflu hg;ª\\Vofsf] cfsf/sf ;fy} hg;ª\Vofsf] b'/L -Population distance_ sf] klg 
ljrf/ ug'{ cfjZos x'G5 . o;/L ;a} 7fFpsf hgtfx¿nfO{ lzIffsf] Gofof]ltr ;'ljwf k|bfg ug{sf] nflu ljBfnosf] 3gTj / 
ljt/0f 9fFrfnfO{ k|efjsf/L agfpg tyf ;d'bfosf ;a} ju{sf] nflu kfos kg]{ of cg's'n x'g] agfpgsf] nflu hg;ª\Vofsf] 
b'/L -Population distance_ nfO{ Wofg lbg' clt cfjZos x'G5 . 

ljBfno Pp6f ;fdflhs ;+:yf xf] . t;y{ o:tf ;fdflhs ;+:yfx?sf] :yfkgf ubf{ ;s];Dd ;d'bfosf ;a}nfO{ kfos 
kg]{ :yfgdf ug'{kb{5 . ljutdf o:tf ;d'bflos ;+:yfx?sf] :yfkgf tyf ;~rfng ubf{ ;fj{hlgs hUufdf / ;s];Dd ;a}nfO{ 
kfos x'g] :yfgdf ePsf] kfOG5 . t/ kl5Nnf] ;dodf cfGtl/s j;fO;/fOsf sf/0f a:tLx? ljs]Gb|Lt x'g k'u]sf 5g\ . ;'ljwfsf] 
vf]lhdf w]/} a:tLx? kxf8af6 a];Llt/ tyf ;8ssf cf;kf;sf If]qdf s]Gb|Lt x'g k'u]sf 5g\ . o;/L a:tLx? ljs]Gb|Lt x'bfF 
a:tL / ljBfno larsf] ef}uf]lns b'/Ldf klg c;dfgtf cfPsf] 5 . cyft\ sltko :yfgdf ljBfnosf] cf;kf;sf If]qdf 
a:tLx? s]Gb|Lt x'gk'u]sf 5g\ eg] sltko :yfgdf a:tL Psflt/ / ljBfno csf]{lt/ x'g k'u]sf] cj:yf klg 5 . o;/L a:tL / 
ljBfno larsf] ljt/0fdf tfbDotf gldNbf o;sf] c;/ afnaflnafx?sf] ljBfno lzIff -egf{ x'g] pd]/, ljBfnodf lgoldttf, 
l;sfO pknlAw cflb_ df klg k/]sf] b]lvG5 . 

xfd|f] b]z g]kfnsf] ef}uf]lns agfj6 ljifd k|sf/sf] 5 . blIf0faf6 pQ/ tkm{ prfO{ a9\b} uPsf sf/0f prfOut ljljwtf 
klg 5 . g]kfnsf] sl/a *% k|ltzt e"efu 8f8fFsf8fF le/kfvf, gbL vf]nf, agh+un, psfnf] cf]/fnf]n] 9fs]sf] 5 . ef}uf]lns 
ljljwtfsf sf/0f sltko :yfgdf ;d'bfosf ;a} dflg;x?sf] kx'Fr x'g] u/L ljBfnox? :yfkgf x'g g;s]sf cj:yf Psflt/ 
5 eg] csf{lt/ kxf8L Pj+ lxdfnL If]qdf a9\bf] cfGtl/s a;fO;/fOsf sf/0f sltko 7fpFdf a:tLx? kftnf] x'b} uPsf] cj:yf 
5 . h;sf sf/0f ;fd'bflos ljBfnox?df ljBfyL{ ;ª\Vof 36\b} uPsf 5g\ . cem lxdfnL tyf kxf8L If]qsf sltko :yfgsf 
k|fylds ljBfnox?df t ljBfyL{ ;ª\Vof 36\b} uP/ aGb x'g] cj:yf tyf sltko ljBfnox? ufFleg] cj:yfdf klg k'u]sf 5g\ . 

;a}sf] ;dfg kx"Frdf ljBfno :yfkgf ug{sf] nflu ljBfnosf] k'gM gS;fÍg ug'{kb{5 . g]kfnsf] zGb{edf ljBfno 
gS;fÍgsf] vf;} w]/} cEof; ePsf] kfOb}g . /fli6«o lzIff k4tL of]hgf @)@* nfu" ePkl5 lrtjg / sf:sL lhNnfsf ;Dk"0f{ 
ljBfnox? gofF 9fFrfdf gS;fÍg tyf txut ;+/rgf k]m/abn u/]sf] kfOG5 . To:t} @)@( ;fndf bfª nufot % j6f lhNnfdf 
tx, hg;+Vof tyf Ps csf]{ ljBfno ljrsf] b'/L cflbsf] cfwf/df ljBfnosf] gS;fÍg ug]{ sfo{ ePsf] kfOG5 -MOE, 
2002_ .

To;}u/L lj=;+=@)$&÷$* ;fndf /fli6«o :t/af6 hgzlQmsf] kl/rfng u/L clw/fHo e/sf ;Dk"0f{ lhNnfx?df ljBfno 
gS;f+sg ug]{ sfo{ ;DkGg u/L gS;fÍg ePsf 7fpFdf dfq ljBfno ;+rfng ug{ kfOg] Joj:yf u/]sf] kfOG5 eg] lj=; @)%& 
;fndf lhNnf lzIff sfof{nox? dfk{mt cfjZos kg]{ 7fpFdf ljBfno gS;fÍg ug]{ sfo{ ePsf] kfOG5 (MOE, 2008)  . 
To;otf ljBfnosf] gS;fÍg ug]{ sfo{ ePsf] kfOb}g .

ljBfno k"xFrsf] ;DaGwdf rf}w/L -@)&!_ sf cg';f/, b'/Lsf lx;fan] cfwf/e"t txdf cWoog ug]{ yf? ;d'bfosf 
afnaflnsfx?sf] nflu ljBfno kx"Frdf b]lvPtfklg ljBfno cfpbfF kf/ ug'{kg]{ ljleGg k|sf/sf ef}uf]lns cj/f]wsf sf/0f 
ljBfnodf egf{ l9nf] x'g] /  lgoldt pkl:ytL gx'g] u/]sf] kfOG5 .  

leqL dw]zdf kg]{ bfª\ lhNnfdf s]Gb|Lt /x]sf] o; cWoogn] yf? ;d'bfosf afnaflnsfx?sf] xsdf ljBfno kx"Frdf 
b]vfPdf klg b]zsf cGo efudf a;f]af; ug]{ cGo ;d'bfosf afnaflnsfx?sf] xsdf Tof] gldNg klg ;S5 . 

lzIff P]gsf] cf7f}+ ;+zf]wg @)&# n] ljBfnosf] txsf] ;+/rgf k|f/lDes afnlasf; b]lv sIff * ;DdnfO{ cfwf/e"t tx 
/ sIff ( b]lv !@ nfO{ dfWolds tx u/L x]/km]/ u/]sf] 5 . To;}u/L cfwf/e"t txsf s'g} klg afnaflnsfn] @ ls=dL= sf] b'/L 
of #) ldg]6 eGbf a9L ;do lxF8]/ ljBfno hfg gk/f];\ egL pNn]v u/]sf] 5 -g]kfn ;/sf/, @)&$_ . g]kfnsf] kl/k]Iodf 
t/fO{sf] ;dy/ e"–efu tyf s]xL zx/L If]q -hxfF af6f]3f6f]sf] ;'ljwf k'u]sf 5 / ljBfno hfg ;jf/L ;fwgsf] klg ;xof]u 
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lng ;lsG5_ df of] s'/f l7s} ePtfklg lxdfnL Pj+ kxf8L If]qx?df Tof] Tolt Jojxfl/s b]lvb}g . tL If]qsf ljifd ef}uf]lns 
agfj6 of ef}uf]lns kl/j]z tyf af6f]3f6f]sf] c;'ljwfsf sf/0f dflg;sf b}lgs lbgrof{ nufot afnaflnsfx?sf] lzIfflbIffdf 
-ljBfno egf{, lgoldt ?kdf ljBfno k7fpg]_ ;d]t sl7gfO{ pTkGg ePsf] cj:yf 5 . oL If]qx?df kbn}+ lx8]/ ljBfno hfg' 
kg]{ ePsf sf/0f ljleGg k|sf/sf ef}uf]lns kl/j]zx? of cj/f]wx? klg kf/ ug'{kb{5 . 

cfwf/e"t tx cGt/ut sIff ! df egf{ x'g ^ aif{ pd]/ k'u]sf] x'g'kg]{ gLltut Joj:yf 5 -g]kfn ;/sf/, @)&$_ . 
o;/L ^ aif{s} pd]/df ljBfno egf{ x'gsf] nflu ;a}sf] kx"Fr ljBfno x'g' kb{5 . ;a}sf] kx"Frdf ljBfno gx'bfF To;sf] k|ToIf 
ck|ToIf k|efj ljBfno pd]/ ;d"xsf afnaflnsfx?sf] ljBfno lzIff -egf{, lgoldttf cflb_ df klg k/]sf] x'g;Sb5 . To;}u/L 
cleefjsx?n] klg ^ aif{ eGbf w]/} l9nf] ul/ cfk\mgf afnaflnsfx?nfO{ ljBfno k7fpg] u/]sf klg x'g;Sb5g\ . o;sf k5f8L 
ljljw sf/0fx? x'g ;Sb5g\ . cem ljljw ef}uf]lns kl/j]zsf sf/0f afnaflnsfx? ljBfno eGbf aflx/} /xg'kg]{, ljBfno egf{ 
ePsfx?n] klg lar}df ljBfno 5f8\g] / lgoldt ?kdf ljBfno ghfg] h:tf ;d:ofx? klg l;h{gf ePsf x'g ;Sb5g\ . o; 
n]vdf ljz]iful/ afnaflnsfx?sf] ljBfno egf{ tyf lgoldttfdf ef}uf]lns kl/j]zn] s] s:tf] k|efj kf/]sf] 5 . ljBfno egf{ 
l9nf] of rfF8f] x'g'df ef}uf]lns kl/j]zn] s] s:tf] e"ldsf v]n]sf] 5 eGg] s'/fsf]  ljZn]if0f ul/Psf] 5 .

@= cWoog ljlw Pj+ ;fdu|L
of] n]v k|fylds tYofª\sdf cfwfl/t eP/ tof/ kfl/Psf] 5 . To;sf] nflu ;Nofg lhNnfnfO{ cWoog If]qsf] ?kdf 

5gf]6 ul/Psf] 5 . To;}u/L ;Nofg lhNnfsf ljleGg % j6f cfwf/e"t ljBfnox?nfO{ 5gf]6 ul/Psf] 5 . h'g cWoog If]q 
/ ljBfnox?sf] 5gf]6 p2]Zohgs gd'gf 5gf]6 ljlwdf cfwfl/t 5 . gd'gf 5gf]6df k/]sf ljBfnosf k|wfgfWofks, sIff 
! df lzIf0f ug]{ sIff lzIfs, cfwf/e"t txdf cWoog ug]{ % hgfsf] b/n] @% hgf ljBfyL{ tyf !) hgf cleefjsx?nfO{ 
cWoogdf ;dfj]z ul/Psf] 5 . cWoogsf] nflu ljBfyL{?sf] 5gf]6 p2]Zohgs gd'gf 5gf]6 ljlwsf cfwf/df ul/Psf] 5 eg] 
cleefjsx?sf] 5gf]6 ;'ljwfhgs gd'gf 5gf]6 ljlwsf] cfwf/df ul/Psf] 5 . d"ntM k|fylds tYofª\sdf cfwfl/t /x]sf] o; 
n]vdf cfjZostf cg';f/ låtLos ;|f]taf6 k|fKt tYofª\sx¿sf] klg k|of]u ul/Psf] 5 . cGtjf{tf{ ;"rL tyf cjnf]sgsf] 
;xfotfaf6 k|fylds tYofª\s ;+sng ul/Psf] 5 . ljBfyL{ egf{sf] ljj/0f, ljBfyL{x?sf] pkl:ytL ;DaGwL hfgsf/L ljBfnosf] 
clen]vaf6 k|fKt ul/Psf] 5 . To;}u/L cGo ljleGg k|sflzt k':ts tyf cg';Gwfg k|ltj]bgx?Aff6 klg cfjZostf cg';f/ 
låtLos tYofª\s ;+sng ul/Psf] 5 . o;/L ljleGg ;|f]taf6 k|fKt tYofª\sx¿nfO{ tflnsLs/0f u/L j0f{gfTds 9fFrfdf JofVof 
/ ljZn]if0f ul/Psf] 5 . tYofª\s ljZn]if0fsf qmddf ljBfnox?nfO{ klxnf], bf];|f], t];|f], rf}yf] / kfrfF} ul/ ;f+s]lts/0f ul/Psf] 5 . 

cWoog If]qsf] cjl:ytL gS;f 
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#= glthf ljZn]if0f
ljBfnodf ljleGg ;d'bfo tyf ef}uf]lns kl/j]zaf6 afnaflnsfx? cfPsf x'G5g\ . ljz]iful/ ljljw e"kl/j]zsf sf/0f 

lxdfnL tyf kxf8L e]usf cfwf/e"t txdf cWoog ug]{ afnaflnsfx?n] ljBfno;Dd k'Ugsf] nflu nfdf] k}bn b'/L kf/ ug'{kg]{ 
cj:yf ljBdfg 5 . o;} kl/k]Iodf cWoog If]qsf] ef}uf]lns cj:yfn] cfwf/e"t txdf ljBfyL{ egf{ tyf lgoldttfdf kf/]sf] 
k|efjx?sf] cWoogaf6 k|fKt glthfsf] JofVof / ljZn]if0f ul/Psf] 5 .

#=! cfwf/e"t txdf ljBfyL{ k9\g cfpg] ;]jf If]qsf a:tL / ljBfno larsf] ef}uf]lns b'/L 
;dfhdf lzIffsf] Hof]lt km}nfpg] lgsfo ljBfno xf] . ljBfno Pp6f z}lIfs tyf ;fdflhs ;+:yf klg xf] . ljBfno 

;]jfk|bfos lgsfo klg xf] . ljBfnodf ;]jf lngsf] nflu ljleGg ;d'bfo of a:tLx?af6 afnaflnsfx? cfPsf x'G5g\ . h;nfO{ 
ljBfnosf] ;]jfIf]qsf] ?kdf lng] ul/G5 . o;/L cfpg] afnaflnsfx? dWo] sltkosf] cfk\mgf] glhsdf of kfos kg]{ :yfgdf 
ljBfno /x]sf] klg x'g;Sb5 eg] sltko afnaflnsfx?n] nfdf] b'/L kf/ ug'{kg]{ klg x'g;Sb5 . cWoogdf ;dfj]z ul/Psf 
ljBfnodf cfwf/e"t txdf cWoog ug{ cfpg] j/k/sf ;]jf If]qsf a:tLx? b]lv ljBfno ;Ddsf] b'/L tyf ljBfno;Dd cfOk'Ug 
nfUg] ;do / ToxfFaf6 cWoog ug{ cfpg] ljBfyL{x?sf] ljj/0f tflnsf #=! df k|:t't ul/Psf] 5 .

tflnsf #=! M ljBfno / ;]jf If]qsf a:tLx? larsf]  ef}uf]lns b'/L 

ljBfnosf ;]jf If]qsf
a:tLx?sf] b'/L -ls=dL_ 

ljBfno cfO{k'Ug 
nfUg] ;do -ldg]6_

ljBfyL{ ;+Vof
-k|ltztdf_

ljBfno ;+s]t

klxnf] bf];|f] t];|f] Rff}yf] kfrfF}

%)) ld= ;Dd !% ldg]6 ;Dd @!=!! (=)% !#=!( %=@% ^=^&

%)) ld –! ls=dL= ;Dd !%–#) ldg]6 ;Dd !#=#$ *=^@ #)=!( !%=%% !#=#$

!–@ ls=dL= ;Dd #)–$% ldg]6 ;Dd #)=^# #(=#! #&=^# #$=^* #)=^#

@–# ls=dL= ;Dd $% ldg]6 –! 306f ;Dd @*=@^ #%=$% !$=## @&=!* @*=@^

# ls=dL= eGbf a9L ! 306f / ;f] eGbf a9L ^=^& &=%& $=@^ !&=#$ @!=^&

hDdf 100 100 100 100 100

;|f]t M ljBfno clen]v tyf :ynut cWoog, @)&% .

tflnsf #=! cg';f/ ;]jf If]qsf a:tLx?af6 cfwf/e"t txdf cWoog ug{ cfpg] afnaflnsfx?n] ljBfno;Dd cfO{k'Ugsf] 
nflu %)) ld6/ b]lv # lsnf]ld6/ eGbf a9L ef}uf]lns b'/L kf/ ug'{kg]{ b]lvG5 . ljBfno If]q ;'wf/ of]hgfn] tof/ kf/]sf] 
dfkb08nfO{ cfwf/ dfGg] xf] eg] $) k|ltzt eGbf a9L afnaflnsfx?n] ljBfno cfpgsf] nflu $% ldg]6 eGbf a9Lsf] k}bn 
b'/L kf/ ug'{kg]{ b]lvG5 . 

afnaflnsfx?n] ljBfno cfpFbf kf/ ug'{kg]{ b'/Lsf ;Gb{edf Ps k|wfgfWofkssf] egfO{ o;k|sf/ 5,  glhsdf c? 
ljBfno gePsf sf/0f 6f9f 6f9f b]lv klg afnaflnsfx? cfpg] ub{5g\ . t;y{ s]xL ljBfyL{x? w]/} k/af6 klg ljBfno cfPsf 
5g\ . pgLx?n] ljBfno cfpFbf ! 306f a9L lx8\g' kb{5 . of] eg]sf] ljBfno Ps lsl;dsf] cfwf/e"t txsf afnaflnsfx?sf] 
kx"Fr gx'g' xf] . To;} ;Gb{edf cWoogdf ;xeflu ljBfyL{n] k9\gsf] nflu csf]{ ljsNk gePsf sf/0f 6f9} eP klg cfpg' k/]sf] 
s'/f atfP .   

o;/L cWoog ;xeflu k|wfgfWofks tyf ljBfyL{x?sf] egfO{ tyf :ynut cjnf]sgsf cfwf/df cfwf/e"t txdf cWoog 
ug{ cfpg] afnaflnsfsf] kx'Frsf] lx;fan] ljBfno kx'FreGbf 6f9f g} /x]sf] kfOG5 . cyft\ ljBfno / ;d'bfo larsf] b'/Lsf 
lx;fjn] ljBfno afnaflnsfx?sf] kx'Frdf eGbf 6f9} /x]sf] kfOG5 . 

#=@ afnaflnsfx?n] ljBfno cfpFbf ;fdgf ug'{kg]{ ef}uf]lns cj:yf
;a} afnaflnsfsf] 3/ / ljBfno ljrsf] b'/L ;dfg x'Fb}g . o; cWoogsf] cWoog If]q ef}uf]lns ?kdf ljljwtf o'St 5 .  

ljifd k|sf/sf] e"agf]6, ljr ljraf6 au]sf vf]nf, h+un tyf kxf8sf] pkl:ytLsf sf/0f a:tLx? Ps} 7fpFdf geO{ 5l/P/ /x]sf 
5g\ . t;y{ a:tL b]lv ljBfno ;Dd k'Ug ljleGg ef}uf]lns sl7gfO kf/ ug'{kb{5 . ljBfno b'/Lsf lx;fsn] ;a}nfO{ kfosdf 
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gk/] h:t} ef}uf]lns ljljwtfsf] sf/0f s;}nfO{ ;xh af6f] kb{5 eg] s;}nfO{ vf]nf tg'{ kg]{, s;}nfO{ h+un kf/ ug'{kg]{ ljljw 
ef}uf]lns sl7gfO x'g;S5 . cWoog If]qsf afnaflnsfx?n] ljBfno cfpbfF  kf/ug'{ kg]{ ljleGGf k|sf/sf ef}uf]lns kl/j]zx? 
tflnsf #=@ df k|:t't ul/Psf] 5 M–

tflnsf #=@ M afnaflnsfx?n] ljBfno cfpFbf ;fdgf ug'{kg]{ ef}uf]lns cj:yf

qm=;+= Eff}uf]lns kl/j]z
ljBfyL{ ;+Vof -k|ltzt_

ljBfno ;+s]t

klxnf] bf];|f] t];|f] Rff}yf] kfrfF}

1 ;xh af6f] ePsf] 47.10 34.23 41.43 31.53 25.85

2 vf]nf tg'{ kg]{ 25.59 29.01 23.17 12.43 21.50

3 psfnf] r9\g' kg]{ 24.96 19.87 21.95 37.01 34.12

4 h+un kf/ ug'{kg]{ 3.35 15.09 8.65 19.96 17.53

hDdf 100 100 100 100 100

;|f]t M :ynut cWoog, @)&% .
tflnsf #=@ cg';f/ ljBfyL{x?n] ljBfno k'Ugsf] nflu ljleGg k|sf/sf] ef}uf]lns cj/f]wx? kf/ ug'{kg]{ b]lvG5 . tflnsf 

cg';f/ cfwf/e"t txdf k9\g cfpg] afnaflnsfx? dWo] klxnf] ljBfnodf $&=!) k|ltzt, bf];|f] ljBfnodf #$=@# k|ltzt, 
t];|f] ljBfnodf $!=$# k|ltzt, rf}yf] ljBfnodf #!=%# k|ltzt / kfrf}+ ljBfnodf @%=*% k|ltzt afnaflnsfx? ;xh af6f] 
eP/ ljBfno cfpg] u/]sf] kfOG5 . To;}u/L klxnf] ljBfnodf cfpg] ljBfyL{x? dWo] @%=%( k|ltztn] vf]nf t/]/ cfpg' kg]{, 
@$=(^ k|ltztn] psfnf] r9\g' kg]{ / #=#% k|ltzt ljBfyL{x?n] ljBfno cfpFbf h+un kf/ ug'{kb{5 . To:t} bf];|f] ljBfnodf 
cfpg] ljBfyL{x? dWo] @(=)! k|ltztn] vf]nf t/]/ cfpg' kg]{, !(=*& k|ltztn] psfnf] r9\g' kg]{ / !%=)( k|ltztn] h+un 
kf/ ug'{kg]{, t];|f] ljBfnodf cfpg] ljBfyL{x? dWo] @#=!& k|ltztn] vf]nf t/]/ cfpg' kg]{, @!=(% k|ltztn] psfnf] r9\g' kg]{ 
/ *=^% k|ltzt ljBfyL{x?n] ljBfno cfpFbf h+un kf/ ug'{kg]{, rf}yf] ljBfnodf cfpg] ljBfyL{x? dWo] !@=$# k|ltztn] vf]nf 
t/]/ cfpg' kg]{, #&=)! k|ltztn] psfnf] r9\g' kg]{ / !(=(^ k|ltzt ljBfyL{x?n] ljBfno cfpFbf h+un kf/ ug'{kg]{ / kfrf}+ 
ljBfnodf cfpg] ljBfyL{x? dWo] @!=%) k|ltztn] vf]nf t/]/ cfpg' kg]{, #$=!@ k|ltztn] psfnf] r9\g' kg]{ / !&=%# k|ltzt 
ljBfyL{x?n] ljBfno cfpFbf h+un kf/ ug'{kg]{ b]lvG5 . 

o;/L ef}uf]lns cj/f]wsf lx;fan] x]bf{ cGo ljBfnosf eGbf klxnf] / t];|f] ljBfnosf w]/} ljBfyL{x? ;xh} ljBfnodf 
cfpg] u/]sf] kfOPtfklg clwsfz+ ljBfyL{x?n] ljBfno cfpFbf s'g} g s'g} k|sf/sf] ef}uf]lns cj/f]w kf/ ug'{kg]{ b]lvG5 . o;/L 
lzIfs, cleefjs tyf ljBfyL{x?sf] egfO{ tyf :ynut cjnf]sgsf cfwf/df w]/} afnaflnsfx?n] ljBfno ;Dd k'Ugsf] nflu 
ljleGg k|sf/sf ef}uf]lns cj:yfx? kf/ ug'{kg]{ b]lvG5 .

#=# cfwf/e"t txsf afnaflnsfx?sf] ljBfno egf{ x'g] pd]/df ef}uf]lns k|efj 
Affnaflnsfx?sf] ljBfno egf{, lzIfflbIff cflbdf kl/jf/sf] ;fdflhs cfly{s cj:yf, r]tgfsf] :t/ nufot ljljw s'/fn] 

k|efj kf/]sf] x'G5 . To;nfO{ ljBfno slQsf] kx"Frdf 5, ljBfno k'Ug s] s:tf ef}uf]lns kl/j]zx? kf/ ug'{kb{5 eGg] s'/fn] 
yk d2t k'¥ofpF5 . g]kfn h:tf] ljljwtf o'Qm e"–agf]6 ePsf] b]zdf ljBfyL{ egf{df ef}uf]lns kl/j]z plQs} dxTjk"0f{ x'G5 . 
cfwf/e"t tx cGt{ut sIff ! df egf{ x'gsf] nflu ^ aif{ pd]/ k'u]sf] x'g'kg]{ Joj:yf 5 . gd'gf 5gf]6 ul/Psf ljBfnox?df 
cfwf/e"t tx cGt{ut sIff ! egf{ ePsf afnaflnsfx?sf] pd]/ ;DalGw ljj/0f tflnsf #=# df k|:t't ul/Psf] 5 . 

 tflnsf #=# M afnaflnsfx?sf] ljBfno egf{ x'g] pd]/df ef}uf]lns k|efj 

qm=;+= ljBfno egf{ x'bfFsf] pd]/ -aif{df_ 
ljBfyL{ ;+Vof -k|ltzt_

ljBfno ;+s]t

klxnf] bf];|f] t];|f] Rff}yf] kfrfF}

1 ^ aif{ eGbf sd 5.10 1.65 3.45 2.76 2.81

2 ^ aif{ 53.45 39.29 49.18 41.85 37.64
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# & aif{ 38.16 51.01 45.30 47.25 54.33 
$ * aif{ / ;f] eGbf a9L 3.29 9.25 2.07 8.14 6.32

hDdf 100 100 100 100 100

;|f]t M ljBfno clen]v, @)&% . 

tflnsf #=# cg';f/ cfwf/e"t tx cGt{ut sIff ! df egf{ ePsf ljBfyL{x?sf] pd]/df ljljwtf kfOG5 . lzIff gLltnfO{ 
cfwf/ dfGg] xf] eg] clwsfz+ afnaflnsfx? lgwf{l/t pd]/ eGbf l9nf] ljBfno egf{ ePsf ePsf] kfOG5 eg] yf]/} afnaflnsfx? 
rf8} klg egf{ ePsf 5g\ . t/ pd]/ eGbf rf8f] egf{ x'g]sf] ;ª\Vof Go"g 5 . tflnsf cg';f/ klxnf] ljBfnodf %#=$% k|ltzt 
afnaflnsfx? ^ aif{s} pd]/df sIff ! df egf{ ePsf] kfOG5 . To;}u/L #*=!^ k|ltzt afnaflnsfx? & aif{sf] pd]/df, #=@( 
k|ltzt * aif{ / ;f] eGbf a9L pd]/ ePkl5 egf{ ePsf] kfOG5 eg] %=!) k|ltzt afnaflnsfx? ̂  aif{ eGbf cufj} ljBfno egf{ 
ePsf] kfOG5 . To;}u/L bf];|f] ljBfnodf #(=@( k|ltzt afnaflnsfx? ^ aif{s} pd]/df sIff ! df egf{ ePsf] kfOG5 . To;}u/L 
%!=)! k|ltzt afnaflnsfx? & aif{sf] pd]/df, (=@% k|ltzt * aif{ / ;f] eGbf a9L pd]/ ePkl5 egf{ ePsf] kfOG5 eg] !=^% 
k|ltzt afnaflnsfx? ^ aif{ eGbf cufj} ljBfno egf{ ePsf] kfOG5 . To:t} t];|f] ljBfnodf $(=@( k|ltzt afnaflnsfx? ^ 
aif{s} pd]/df sIff ! df egf{ ePsf] kfOG5 . To;}u/L $%=)! k|ltzt afnaflnsfx? & aif{sf] pd]/df, @=)& k|ltzt * aif{ / 
;f] eGbf a9L pd]/ ePkl5 egf{ ePsf] kfOG5 eg] #=$% k|ltzt afnaflnsfx? ^ aif{ eGbf cufj} ljBfno egf{ ePsf] kfOG5 
eg] Rff}yf] ljBfnodf $!=*% k|ltzt afnaflnsfx? ^ aif{s} pd]/df sIff ! df egf{ ePsf] kfOG5 . To;}u/L $&=@% k|ltzt 
afnaflnsfx? & aif{sf] pd]/df, *=!$ k|ltzt * aif{ / ;f] eGbf a9L pd]/ ePkl5 egf{ ePsf] kfOG5 eg] @=&^ k|ltzt 
afnaflnsfx? ^ aif{ eGbf cufj} ljBfno egf{ ePsf / kfrf}+ jBfnodf #&=^$ k|ltzt afnaflnsfx? ^ aif{s} pd]/df sIff 
! df egf{ ePsf] kfOG5 . To;}u/L %$=## k|ltzt afnaflnsfx? & aif{sf] pd]/df, ^=#@ k|ltzt * aif{ / ;f] eGbf a9L pd]/ 
ePkl5 egf{ ePsf] kfOG5 eg] @=*! k|ltzt afnaflnsfx? ^ aif{ eGbf cufj} ljBfno egf{ ePsf] kfOG5 . 

o;/L afnaflnsfx?sf] ljBfno egf{ x'bfFsf] pd]/nfO{ ljZn]if0f ubf{ cGo ljBfnosf] t'ngfdf klxnf] / t];|f] ljBfnodf 
^ aif{s} pd]/df egf{ x'g] afnaflnsfx?sf] ;ª\Vof w]/} /x]sf] kfOG5 .   

afnaflnsfx?nfO{ pd]/ w]/} ePkl5 dfq lsg ljBfno egf{ u/fp5g\ eGg] k|;Ëdf Ps cleefjssf] egfO{ o;k|sf/ 5, 
ljBfno glhsdf 5}g . b}lgs ljBfno k'¥ofpg / lng hfg EofOb}g t;y{ aRrfx? cfkm} ljBfno hfg cfpg ;Sg] ePkl5 dfq 
ljBfno k7fpg] xf] . To:t} cfk\mgf] aRrfnfO{ ̂  aif{ cufj} egf{ u/fPsf csf{ cleefjssf] egfO{ s]xL km/s 5 . ljBfno 3/af6 
glhs} ePsf] / aRrfnfO{ k9\g eGbf klg ;flyefO{;Fu 3'nldn x'g tyf ljBfno hfg] a;fNgsf] nflu pd]/ gk'u] klg ul/lbP 
pgn] atfP . o;/L oL cleefjsx?sf] egfO{df klg ljBfno kx"Frdf x'bfF / gx'bfF aRrfsf] egf{ x'g] pd]/df km/s kg]{ ub{5 . 

o;/L ljBfnoaf6 k|fKt clen]v tyf lzIfs Pj+ ljBfyL{x?sf] egfO{ cg';f/ klg ef}uf]lns b'/Lsf sf/0f afnaflnsfx?sf] 
ljBfno egf{ x'g] pd]/df km/s kg]{ u/]sf] kfOG5 .  

#=$ ljBfyL{ egf{ x'g] ;dodf ef}uf]lns cj:yfsf] k|efj
s'g} klg 7fpFsf] ef}uf]lns cj:yfn] ToxfF a;f]af; ug]{ afnflnsfx?sf]] z}lIfs cj:yfnfO{ ;d]t k|efljt u/]sf] x'G5 . 

x/]s ljBfnodf ljleGg ef}uf]lns kl/j]zaf6 afnaflnsfx? cfPsf x'G5g\ .  ljz]ifu/L ef}uf]lns b'/Lsf] lx;fan] 3/af6 
ljBfno glhs /x]df afnaflnsfx? tf]lsPs} ;do leq / l56f] egf{ x'g] / 6f9f ePdf pd]/ eGbf l9nf] ljBfno egf{ x'g] k|j[lQ 
b]vfkb{5 . ef}uf]lns kl/j]zsf] sf/0f ljBfyL{ egf{ ;dodf kf/]sf] k|efj ;DalGw ljj/0f tflnsf #=$ df k|:t't ul/Psf]5 M 

tflnsf #=$ M ljBfyL{ egf{ x'g] ;dodf ef}uf]lns cj:yfsf] k|efj

qm=;+= ljBfyL{ egf{ ljj/0f
ljBfyL{ ;+Vof -k|ltzt_

ljBfno ;+s]t

klxnf] bf];|f] t];|f] Rff}yf] kfrfF}

1 ljBfnon] tf]s]sf] ;do leq egf{ ePsf ljBfyL{ ^$=^* $*=!( ^!=*% %!=@) #&=&*

2 l9nf] u/L ljBfno egf{ ePsf ljBfyL{ #%=$@ %!=*! #*=!% $*=*) ^@=@@

hDdf  !))  !))  !))  !))  !))
;|f]t M ljBfno clen]v, @)&% . 
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tflnsf #=$ cg';f/ w]/} afnaflnsfx? ljBfnon] lgwf{/0f u/]sf] lglZrt ;do eGbf l9nf egf{ x'g] u/]sf] b]lvG5 . 
ljBfyL{ egf{sf] ljj/0fnfO{ x]bf{ klxnf] ljBfnodf ^$=^* k|ltzt, bf];|f] ljBfnodf $*=!( k|ltzt, t];|f ljBfnodf ^!=*% 
k|ltzt, Rff}yf ljBfnodf %!=@) k|ltzt tyf kfrfF} ljBfnodf $*=!( k|ltzt afnaflnsfx? tf]lsPsf] ;do leq} ljBfno 
egf{ ePsf] kfOG5 . To;}u/L klxnf ljBfnodf #%=$@ k|ltzt, bf];|f] ljBfnodf %!=*! k|ltzt, t];|f] ljBfnodf #*=!% k|ltzt, 
rf}yf] ljBfnodf $*=*) k|ltzt tyf kfrfF} ljBfnodf ^@=@@ k|ltzt afnaflnsfx?  ljBfno n] tf]lsPsf] ;do eGbf w]/} 
l9nf dfq egf{ ePsf] kfOG5 . To;/L cGo ljBfnodf eGbf klxnf] / t];|f]  ljBfnodf w]/} ljBfyL{x? tf]lsPsf] ;do leq} egf{ 
ePsf] kfOG5 .

;xeflu Ps k|wfgfWofks cg';f/, cleefjsx?df r]tgfsf] sdL 5, aRrf slxn] ljBfnodf egf{ ug]{ xf] pgLx?nfO{ 
dtna x'b}g, egf{ u/]sfn] klg cfk\mgf aRrfnfO{ km';{bdf dfq ljBfno k7fp5g\, slxNo} ljBfnodf cfP/ cfk\mgf aRrfsf] 
k9fO{n]vfO{sf] hfgsf/L lnb}gg\ . To;df klg w]/} a:tLx? k/k/ /x]sf 5g\ . pgLx?nfO{ hlxn] km';{b eof] t}n] aRrf egf{ u/fpg 
Nofp5g\ . To;sf/0f w]/} ljBfyL{ l9nf] egf{ x'g] u/]sf 5g\ . 

#=% ljBfyL{x?sf] lgoldttfdf ef}uf]lns k|efj
lg/Gt/ ljBfyL{ d"Nofª\sgsf ljleGg cfwf/x¿ dWo] lgoldttf klg Pp6f cfwf/ xf] . ljBfyL{x¿sf] lgoldt xflh/LnfO{ 

klg lglZrt c+s ef/ 5'§fO{Psf] 5 . o;f] ug'{sf] d'Vo p2]Zo ljBfyL{x¿ ljBfnodf lgoldt pkl:yt eP/ l;sfO{ sfo{df 
;+Ung x'g\ tyf cleefjsx¿n] klg cfk\mgf afnaRrfx¿nfO{ ljBfno lgoldt ¿kdf k7fpg\ eGg] xf] . cleefjsx¿n] 
cfk\mgf Affnaflnsfx¿nfO{ ljBfno egf{ u/fP/ dfq x'b}g . pgLx¿nfO{ lgoldt ¿kdf ljBfno klg k7fpg' kb{5 . sltko 
cleefjsx¿n] cfk\mgf afnaRrfx¿nfO{ lgoldt ¿kdf ljBfno gk7fPsf klg x'g;Sb5g\ . To;sf] k5f8L ljleGGf sf/0fx¿ 
x'g ;Sb5g\ . cWoog If]qsf cfwf/e"t tx cGt{ut sIff ! df cWoog ug]{ ljBfyL{x?sf] ljBfnodf lgoldttfsf] cj:yfnfO{ 
tflnsf #=% df k|:t't ul/Psf] 5 . 

tflnsf #=% M ljBfyL{sf] lgoldttfsf] cj:yf

qm=;+=
ljj/0f

ljBfno ;+s]t

klxnf] bf];|f] t];|f] Rff}yf] kfrfF}

1 ljBfno v'n]sf] hDdf lbg !*) !&& !*$ !*! !*@

2 ljBfyL{sf] cf};t pkl:ytL lbg !!# !)* !!% !)( !!)

;|f]t M ljBfno clen]v, @)&% .

Tfflnsf #=% cg';f/ ljBfyL{x?sf] cf};t pkl:ytL t'ngfTds ?kdf Go"g /x]sf] kfOG5 . nueu !*) lbg ljBfno 
v'n]sf]df ljBfyL{sf] cf};t pkl:ytL  !!) lbg dfq /x]sf] kfOG5 . tflnsf #=% cg';f/ klxnf] ljBfno !*) lbg v'n]sf] df 
ljBfyL{x?sf] cf};t pkl:ytL !!# lbg dfq /x]sf] kfOG5 . To;}u/L bf];|f] ljBfno !&& lbg v'n]sf] df ljBfyL{x?sf] cf};t 
pkl:ytL !)* lbg, t];|f] ljBfno !*$ lbg v'n]sf] df ljBfyL{x?sf] cf};t pkl:ytL !!% lbg, rf}yf] ljBfno !*! lbg v'n]sf] 
df ljBfyL{x?sf] cf};t pkl:ytL !)( lbg / kfrf}+ ljBfno !*) lbg v'n]sf] df ljBfyL{x?sf] cf};t pkl:ytL !!) lbg /x]sf] 
kfOG5 . 

ljBfyL{x?sf] cf};t pkl:ytL lsg Go"g /x]5 eGg] ;Gb{edf Ps lzIfssf] k|ltlqmof o;k|sf/ 5,  glhsdf csf]{ ljBfno 
5}g . t;y{ cfwf/e"t txdf klg w]/} 6f9f b]lv ljBfyL{x? cfpg] u/]sf 5g\ . ;f]xL sf/0f ;fgf] sIffsf ljBfyL{x?sf] pkl:ytL 
t'ngfTds ?kdf Go"g x'g] u/]sf] 5 . To;}u/L csf{ lzIfssf] egfO{ lyof], a:tLaf6 ljBfno glhs} ePklg ljBfno cfpFbf vf]nf 
t/]/ cfpg' kb{5 . t;y{ avf{ nfUgf ;fy tNnf txsf ljBfyL{x?sf] pkl:ytL Go"g x'b} hfG5 . o;/L lzIfsx?sf] egfO{nfO{ 
cfwf/ dfGbf Psflt/ b'/Lsf lx;fan] ljBfno 6f9f ePsf sf/0f ljBfyL{x?sf] lgoldttf sd x'g] u/]sf] kfOG5 eg] csf]{lt/ 
ljBfno kx"Frdf ePklg ljBfno cfpbfF ;fdgf ug'{kg]{ ef}uf]lns cj/f]wsf sf/0f ljBfyL{x?sf] lgoldttfdf sd x'g] ub{5 . 
To;}u/L ljBfyL{sf] lgoldttf s} ;Gb{edf ;xeflu Ps cleefjsn] aRrfnfO{ ;w} ljBfno k7fpg' kb{5 eGg] s'/fsf] hfgsf/L 
ePtfklg ljBfno 6f9f ePsf sf/0f cGo ;fyLx?n] 5f]8]/ uPdf gk7fpg] u/]sf] atfP eg] csf{ cleefjsn] ljBfno glhs} 
ePklg hfg] af6f] 7f8} psfnf] ePsf sf/0f aRrf slxn] sfxL ljBfno hfg} gdfGg] u/]sf] atfP . o;n] klg afnaflnsfx?sf] 
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lgoldttfdf ef}uf]lns kl/j]z k|efj kfg]{ s'/fnfO{ yk k'li6 ub{5 .    
o;/L lzIfs tyf cleefjsx?sf] k|ltlqmofsf] cfwf/df b'/Lsf lx;fan] ljBfno glhs of 6f9f ePtfklg ljBfno 

cfpFbf kf/ ug'{kg]{ ljleGg k|sf/sf ef}uf]lns cj/f]wx?n] ljBfyL{x?sf] lgoldttfdf k|efj kfg]{ u/]sf] kfOG5 . 

$= lgisif{
cfwf/e"t lzIff ;d'bfosf ;a} ju{n] ;'ne ¿kdf k|fKt ug{ ;Sg] cj:yf aGg' kb{5 . t/ g]kfn h:tf] ef}uf]lns ¿kdf 

ljljwtf ePsf] 7fFpdf ;a} ju{, If]q Pj+ ;d'bfosf afnaflnsfx¿n] ;xh ¿kdf lzIff k|fKt ug{ ;Sg] jftfj/0f aGg cem} 
;s]sf] kfOb}g . sltko ljBfnox¿ ;d'bfonfO{ kfos kg]{ :yfgdf eGbf klg JolQmut k"xFrsf cfwf/df :yfkgf ePsf] kfOG5 . 
ljBfnox?sf] :yfkgf ubf{ hg;ª\Vofsf] b'/LnfO{ ljZn]if0f u/]sf] kfOb}g . To;} u/L ljBfnosf] gS;fÍg ug]{ sfo{ klg vf;} 
ePsf] kfOb}g . ;d'bfosf ;a} ju{nfO{ nlIft u/L ljBfnosf] :yfkgf ubf{ hg;ª\Vofsf] b'/LnfO{ ljZn]if0f ug'{ clt cfjZos 
x'G5 . g]kfndf a:tL / ljBfno larsf] ljt/0fdf tfnd]n ldNg ;ls/x]sf] kfOb}g . o;/L tfnd]n gldNbf ;d'bfosf s]xL 
afnaflnsfx¿ ljBfno lzIffaf6 aflx/} /xg' k/]sf] cj:yf b]lvG5 . cfwf/e"t txdf cWoog ug{ cfpg] clwsfz+ afnaflnsfx?n] 
ljBfno cfpFbf $% ldg]6 eGbf a9Lsf] k}bn b'/L kf/ ug'{kg]{ b]lvG5 . h'g ef}uf]lns b'/Lsf lx;fan] ljBfno afnaflnsfx?sf] 
kx"Frdf ePsf] b]lvb}g . To;}u/L afnaflnsfx?n] ljBfno cfpFbf vf]nf tg'{kg]{, psfnf] r9\g'kg]{, h+un kf/ ug'{kg]{ h:tf ljleGg 
k|sf/sf ef}uf]lns sl7gfO{sf] ;fdgf ug'{kg]{ x'bfF To;sf] k|efj ljBfno egf{ x'g] ;do, pd]/ tyf lgoldttfdf klg kg]{ u/]sf] 
5 . ;d'bfosf ;a} afnaflnsfx?sf] kx"Frdf ljBfno xf];\ eGgsf nflu hg;ª\Vofsf] b'/Lsf] cfwf/df ljBfnosf] k"gM gS;fª\sg 
ug'{ cfjZos 5 . h;n] ubf{ w]/} eGbf w]/} afnaflnsfx?nfO{ ljBfno k'Ug ;lhnf] xf];\ . 

;Gbe{;fdu|L

rf}w/L, j;Gtk|sfz -@)&!_, yf? afnaflnsfsf] ljBfno kx'Frsf] gS;fÍg, ck|sflzt :gftsf]Q/ 

zf]w, e"uf]n lzIff ljefu, lq=lj, sLlt{k'/ .

g]kfn ;/sf/ -@)&@_ g]kfnsf] ;+ljwfg @)&@, sf7df8f}+ M sfg"g Gofo tyf ;+;bLo dfldnf dGqfno, sfg'g lstfa Joj:yf 
;ldlt . 

g]kfn ;/sf/ -@)&#_, z}lIfs ;"rgf, sf7df8f}+ M g]kfn ;/sf/ lzIff dGqfno,z}lIfs ;"rgf Joj:yfkg zfvf . 

g]kfn ;/sf/ -@)&$_ lzIff P]g, cf7f}+ ;+zf]wg @)&#, sf7df8f}+ M sfg"g Gofo tyf ;+;bLo dfldnf dGqfno, sfg'g lstfa 
Joj:yf ;ldlt . 

g]kfn ;/sf/, z}lIfs u'0f:t/ k/LIf0f s]Gb| -@)&@_, ljBfyL{ l;sfO{ pknlAwsf] /fli6«o k/LIf0f @)!% -sIff # / %_ ;+lIfKt 
k|ltj]bg, ;fgf]l7dL, eQmk'/ .

g]kfn ;/sf/ -@)%^_, ljBfno gS;fÍg tyf ;'Id of]hgf, sf7df8f} M lzIff tyf v]ns'b dGqfno .

>]i7, rGb|axfb'/ -@)#$_, lzIff ljsf;sf ¿k/]vf -k]h !(–@(_ M ljsf;sf] lglDt lzIff, lzIff cg';Gwfg, k|jt{g tyf ljsf; 
s]Gb|, sf7df8f}+ .  
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:Department of Education, Sanothimi. 

MOE (2008), School Mapping Report, Bhakatpur : Department of Education, Sanothimi.

MOE (2009), Final Report of Education Sector Capacity Development Project, Department of Education, 
Sanothimi.

DOE (2015) Flash Report, Bhakatpur : Department of Education, Sanothimi.
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kl/ro
 efiffsf] cy{;Dk|]if0fdf ljljw PsfOx¿sf] ;+nUgtf /xG5 . sYo jf n]Vo efiffsf nflu ;a}eGbf dxTjk"0f{ PsfO 
zAbnfO{ dflgG5 . kf7s, >f]tf jf efjsn] zAbsf] cy{af]w gu/L cGo ;Gbe{ jf ljifoj:t'sf] af]w ug{ ;Sb}gg\ . efiffsf] cy{k"0f{ 
:jtGq PsfOnfO{ zAb elgG5 . log} zAbsf] cy{af]w;Fu ;Da4 l;sfO ;xhLs/0fnfO{ zAbfy{ lzIf0f elgG5 . zAbx¿s} plrt 
;+of]hgaf6 kb÷kbfjnL x'Fb} ;ª\syg;Ddsf] eflifs ;+/rgf lgdf{0f x'G5 . lzIf0f ;sfOsf ;Gbe{df eflifs l;ksf] ;Ifdtf 
k|flKtnfO{ d'Vo cfwf/ dflgG5 . l;sf?n] eflifs l;ksf] pRrtf k|flKtsf nflu k|z:t zAbfy{ af]w / pkof]u ug{ ;Sg'k5{ . 
zAbsf] 1fgaf6 g} efiffsf dflyNnf PsfOsf] lgdf{0f x'G5 . afnaflnsfn] efiffsf] k|flKt klg tbg'¿k ub{} cfPsf x'G5g\ . 
k|f/Dedf WjGofTds k|s[ltsf tyf …tÚ / …kÚ juL{o j0f{sf] pkof]u ub{} lj:tf/} plrt zAbsf] k|of]utkm{ cu|;/ x'G5g\ . o;y{ 
eflifs l;ksf] k|efjsf/L ljsf;sf] nflu zAbfy{ lzIf0f ckl/xfo{ dflgFb} cfPsf] 5 . 
 efiffsf] af]w / cleJolQm l;ksf] ljsf; u/fpFb} zAbe08f/ Ifdtfsf] lj:tf/sf nflu zAbfy{ lzIf0f cfjZos 5 . efiff 
kf7\ok':tsdf pkof]u ul/Psf zAbsf ;fy;fy} b}lgs hghLjgdf k|rlnt zAbsf] cy{af]w x'g' ckl/xfo{ 5 . lzIffyL{n] gofF 
/ sl7g zAbsf nflu cy{af]wsf] cfjZostf 7fG5g\ . sf]zLo, Jofs/l0fs / ;Gbe{k/s cy{sf cfwf/df gjLg zAbsf] lzIf0f 
ug{ ;lsG5 . dfgs eflifs Jojxf/ tyf JolQmTj ljsf; ug{ zAbn] l;sf?nfO{ ;xof]u k'¥ofpF5 . lzIf0f l;sfOsf ;Dk"0f{ 
sfo{snfknfO{ k|efjsf/L ¿kdf ;~rfng ug{ zAbfy{ lzIf0f pkof]uL 7xl/G5 . 
 eflifs l;k lzIf0fsf nflu lzIf0fLo ;Gbe{ jf ljifoj:t'cg's"n ljleGg ljlw / k4ltx¿ pkof]u ul/G5g\ . ljBfno 
txb]lv pRr tx;Dd s'g} g s'g} ¿kdf zAbsf] cy{af]wsf nflu efiff lzIf0f ul/G5 . k|frLg ;+:s[t u|Gydf zAb / cy{sf 
nflu ljleGg JofVof÷6Lsfx¿ n]lvPsf kfOG5g\ . k|f/lDes txdf j0f{÷cIf/ lzIf0faf6 g} zAbsf] k|of]u ul/G5 . l;sf?nfO{ 
zAbsf] k|:t'ltaf6 To;sf] j0f{ / cy{ af]wsf] cEof; u/fOG5 . efiff lzIf0fsf ;Gbe{df k|f/lDes sIffb]lv zAbsf] pkof]u 
/ To;sf] k|efjsf/L lzIf0fsf] tl/sf cFuflnPsf] 5 . ljBfno txdf lzIf0f l;sfOsf] dfu{bz{g kf7\oqmdaf6 k|fKt x'G5 eg] 
To;s} cfwf/df efiff kf7\ok':ts agfOG5 . efiff kf7\ok':tssf k|To]s kf7df gofF zAb jf sl7g zAbnfO{ cy{;lxt /flvPsf] 
x'G5 . ljBfyL{sf Ifdtfsf cfwf/df zAbsf] 1fgdf ljljwtf /xg ;S5 . lzIf0f l;sfOsf ;Gbe{df o; kIfnfO{ ljz]if Wofg 
k'¥ofpg'k5{ . zAbfy{ lzIf0fsf nflu k|rlnt ljlwk|lt dfWolds tx -sIff (–!)_ df cWofkg/t lzIfssf] s]s:tf] b[li6sf]0f 
/x]sf] 5 eGg] ljifoj:t'sf] vf]hLsf nflu of] cfn]v tof/ kfl/Psf] 5 . 

d'Vo zAbfjnL M zAbfy{, k|of]u, ljlw, eflifs l;k, cleJolQm 

efiff lzIfssf b[li6sf]0fdf zAbfy{ lzIf0fefiff lzIfssf b[li6sf]0fdf zAbfy{ lzIf0f

n]v;f/
 eflifs l;kx¿sf] ;Ifdtf k|flKtdf zAbsf] af]w / k|of]un] ;xof]u k'¥ofpF5 . eflifs ;f]kfgqmdsf cfwf/df x]bf{ cIf/eGbf dflyNnf 
:jtGq cy{o'Qm PsfOnfO{ zAb elgG5 / logs} cy{k|flKt;Fu ;Da4 lzIf0fnfO{ zAbfy{ lzIf0fsf ¿kdf lnOG5 . efiff lzIf0fsf] d'Vo ;xhstf{ 
lzIfs ePsfn] zAbfy{ lzIf0fsf ljlw jf tl/sfsf ;DaGwdf efiff lzIfssf] b[li6sf]0f klxrfg ug{'nfO{ o; cWoogsf] p2]Zo dflgPsf] 5 . 
o;df  ;j{]If0f ljlwsf] pkof]u ul/Psf] 5 . dfWolds tx -sIff ( / !)_ df lzIf0f ug{] $) hgf lzIfsaf6 k|ltlqmof lnO{ To;nfO{ k|ltzt / 
dWodfgsf cfwf/df JofVof ljZn]if0f ul/Psf] 5 . k|ltlqmof lngsf nflu !@ j6f syg k|of]u ul/Psf] 5 . k|:t't cWoogsf cfwf/df eflifs 
l;ksf] ;Ifdtf tyf af]w / cleJolQmsf nflu zAbfy{ lzIf0fsf] dxTjk"0f{ e"ldsf /xg] lgisif{ lgsflnPsf] 5 . o;df nueu $=@@ dWodfg 
/x]sfn] o; s'/fsf] k'li6 x'G5 . zAbfy{ lzIf0fsf nflu ;j{k|yd zAbsf] k|s[lt   Vofn ug{'kg{] x'G5 . To:t} u/L kof{ojfrL, kl/efifLs/0f / 
;djf]zLs/0fnfO{ pkof]u ug{'kg{] dt b]lvP klg Jo'TklQaf6 zAbfy{ lzIf0f ug{] s'/fnfO{ nueu && k|ltztn] c;xdlt hgfPsf 5g\ . zAbfy{ 
lzIf0fsf] k|of]u ;Gbe{ / $=$& dWodfg cfPsfn] o;df k"0f{tM ;xdt b]lvPsf] 5 . o;y{ oL tYosf cfwf/df zAb k|s[ltnfO{ Vofn u/L ljlwsf] 
pkof]u kZrft\ k|To]s zAbnfO{ k|of]udf Nofpg'kg{] lgisif{ lgsfNg ;lsG5 . o; cWoogaf6 k|fKt lgisif{n] eflifs l;k lzIf0fdf ;+nUg efiff 
lzIfsnufot lzIf0f l;sfOsf nflu k|fl1s sfd ug{] kf7\oqmdljb\, kf7\ok':ts n]vs tyf cg';Gwfgstf{nfO{ ;xof]u k'¥ofpg] s'/fdf ljZj:t 
x'g ;lsG5 .

s]zj/fh kf]v/]n
;xk|fWofks, g]kfnL lzIff
lzIffzf:q s]Gb|Lo ljefu



130

Excellence First, Above All

;}4flGts ¿k/]vf / k"j{;flxTosf] cWoog 

l;sf?nfO{ eflifs l;kdf ;an tyf af]w / cleJolQm Ifdtfdf s'zn agfpg zAbfy{ lzIf0fsf] dxTTjk"0f{ e"ldsf 
/xG5 . zAbsf] cy{af]w / zAbe08f/ lzIf0fdf s]xL leGgtf kfOG5 . zAbe08f/ lzIf0fdf zAbsf k|sf/x¿sf] 1fgdf hf]8 
lbOG5 . gjLg zAb jf cy{ k|flKtdf hl6n dflgPsf zAbsf] lzIf0f zAbfy{ lzIf0f xf] .  lzIf0fsf] of] k|lqmof zAbsf] k|s[lt 
/ ljBfyL{sf] Ifdtfdf e/ k5{ . k|:t't cWoogdf zAbfy{ lzIf0fsf] kl/ro tyf ljlw jf tl/sfsf] ;dLIff ul/Psf] 5 . o; 
;dLIffaf6 ;}4flGts ¿k/]vf tof/ ug{ ;xh x'g] ljZjf; ul/Psf] 5 . 

Lado (1965)  n] Language Testing df zAbe08f/ k/LIf0fnfO{ lrgfpFb} sf]zLo / Jofs/l0fs PsfOsf] JofVof 
u/]sf 5g\ . o;df zAbe08f/sf] gd'gf lbO{ cWoog ug{ ;lsg] cfwf/ atfOPsf] 5 . To:t} u/L zAbe08f/sf] k/LIf0fdf b]lvg] 
;d:ofnfO{ klg lj:t[t ¿kdf j0f{g ul/Psf] 5 . o; s[ltdf zAbe08f/ lzIf0fsf nflu lbOPsf pks/0faf6 zAbfy{ lzIf0fdf 
;xof]u k'Ug] b]lvG5 . 

Pinter (2006) n] Teaching Young Language Learners  s[ltdf zAbe08f/ / Jofs/0f lzIf0fnfO{ 
cGt;{DalGwt dfg]/ rrf{ u/]sf 5g\ . o;df Jofs/0faf6 cnu u/]/ zAbsf] lzIf0f k|efjsf/L gx'g] To;sf nflu efiff l;sfOs} 
qmddf lzIf0f ug{'kg]{ s'/f atfOPsf] 5 . 

Cohen and Macaro (edit.2007) n] Teaching Second Learner strategies s[ltdf zAbe08f/ 
lzIf0fsf ljljw sf}znsf] j0f{g u/]sf 5g\ . o;df pgn] :d/0f ljlw, k'g/fj[lQ sf}zn, ;x;Da4tfsf] sf}zn, ;GbeL{s/0f ljlw, 
zAbsf]z k|of]u ljlw cflbsf] rrf{ u/]sf 5g\ . To:t} o; n]vdf zAbsf]zsf] cTolws pkof]un] lbdfusf] ;lqmotf / :d/0f 
k|j[lQdf sdL cfpg ;Sg] lgisif{ lgsflnPsf] 5 . 

Hudson (2007) n] Teaching Second Language Reading s[ltdf zAbnfO{ efiffsf] cfwf/ dfg]sf 5g\ . 
pgn] k9fO l;ksf] ljsf;sf nflu ljBfyL{x¿df zAbsf] af]w ug{ ;Sg] Ifdtf cfjZos /x]sf] atfPsf 5g\ . o;df zAbe08f/sf] 
1fgdf /xg] Jofkstf / ulx/fOsf ;Gbe{df klg cg';Gwfgd"ns ljZn]if0f k|:t't ul/Psf] 5 . klxnf] / bf];|f] efiffsf] l;sfOsf 
nflu zAbn] kfg]{ k|efj / k9fO l;ksf] ljsf; ;Da4 kIfsf] j0f{g ul/Psf] 5 . o; s[ltdf bf];|f] efiffsf] zAbe08f/ lzIf0fsf 
nflu zAbsf]zsf] k|of]u / ;Gbe{sf] cy{af]wnfO{ d'Vo cfwf/ dflgPsf] 5 . o;af6 klg zAbfy{ lzIf0fsf ljlwx¿sf] 5gf]6 / 
To;sf] k|of]uk|ltsf] b[li6sf]0f klxrfg ug{ ;xof]u k'u]sf] 5 .

Hughes (2010) n] Testing For Language Teachers s[ltdf Jofs/0ffTds lzIf0f / k/LIf0fleq zAbe08f/ 
lzIf0fsf] rrf{ ul/Psf] 5 . o;df zAbe08f/sf] kl/rosf ;fy;fy} zAbe08f/ k/LIf0fsf nflu cfjZos x'g] ljleGg k|Zg / 
ljlwsf] rrf{ ul/Psf] 5 . kof{ojfrL zAbsf] klxrfg, kl/efiff, ;Gbef{g's"n zAbrog, vfnL 7fpF eg]{ cflb kIfaf6 zAbsf] 
lzIf0f / k/LIf0f ul/g] dfGotf k|:t't ul/Psf] 5 . oL kIfn] klg zAbfy{ lzIf0fsf] ljlw 5gf]6df ;xof]u k'¥ofPsf] kfOG5 . 

clwsf/L -@)^&_ n] g]kfnL efiff lzIf0f s[ltdf zAbfy{ lzIf0fsf] kl/ro, zAbfy{ lzIf0fsf s]xL Jofjxfl/s kIf / 
zAbfy{ lzIf0fsf tl/sfsf] rrf{ u/]sf 5g\ . o; s[ltdf zAbfy{ lzIf0fsf tl/sfdf kof{jfrL zAb lbg], zAbsf] cy{ lbg], kl/efiff 
lbg], ljk/LtfyL{ zAb lbg], ;dfj]Zo zAb k|:t't ug]{, j:t', lrq jf k|ltd"lt{sf] pkof]u ug]{, xfpefp k|bz{g ug]{, zAbsf] ;+/rgf 
b]vfpg], zAbsf] k|of]uk|;ª\usf] JofVof ug]{ cflbsf] rrf{ ul/Psf] 5 .

 zAb k|of]unfO{ zAbfy{ lzIf0fsf ;du| tl/sfsf] s]Gb|ljGb' dflgPsf] 5 . zdf{ / kf}8]n -@)&$_ tyf kf]v/]n / sfkm\n] 
-@)&^_ n] klg zAbfy{ lzIf0fsf nflu clwsf/Ln] k|:t't u/]sf ljlwnfO{ pkof]u ug{ ;lsg] s'/fdf hf]8 lbPsf 5g\ . pko'{Qm 
;}4flGts cfwf/df ;fdu|L ;ª\sngsf] 9fFrf tof/ ugf{sf ;fy} tbg'¿k ;ª\slnt ;fdu|Lsf] ljZn]if0f u/L cGTodf lgisif{ 
lbOPsf]] 5 .

cWoogsf] p2]Zo
 efiff lzIf0fsf] d'Vo ;xhstf{ lzIfs x'g\ . lzIfsn] ljBfyL{sf ?lr, :t/, Ifdtf, tx cg';f/ ljleGg ljlwx¿ 
pkof]u ub{5g\ . zAbfy{ lzIf0f klg eflifs l;k k|flKtsf nflu pkof]u ul/G5 . ljBfyL{sf] zAbsf] af]w ug{ ;s]gg\ eg] cGo 
ljifoj:t'nfO{ 1fg / ;Dk|]if0f ug{ ;Sb}gg\ . eflifs l;ksf] ;Ifdtf k|flKtsf nflu lzIf0f l;sfO ;~rfng ubf{ lzIfsn] s] 
s:tf] b[li6sf]0f /fVb5g\ eGg] s'/f dxTTjk"0f{ x'G5 . o; cWoogsf] d'Vo p2]Zo zAbfy{ lzIf0fsf nflu ckgfOg] ljlwaf/] efiff 
lzIfssf] b[li6sf]0f klxrfg ug{' xf] . 
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cWoogsf] ljlw 
 of] cWoog ;j{]If0f ljlwdf cfwfl/t 5 . o; cWoogdf pkTosf leq / pkTosf aflx/ dfWolds tx -(–!)_ df 
k|fWofkg/t $) hgf g]kfnL ljifosf lzIfsnfO{ gd'gf dflgPsf] 5 . ;j{]If0f kmf/fdnfO{ u'un kmf/fd / k|ToIf e]6]/ k|ltlqmof 
;ª\sng ul/Psf] 5 . o; cWoogsf nflu !@ j6f syg /flvPsf 5g\ . tL sygdf k"0f{ ;xdt -%_ ;xdt -$_, clgl0f{t -#_, 
c;xdt -@_ / k"0f{ c;xdt -!_ df /]hf  lrXg nufpg] Joj:yf ul/Psf] 5 . Od]n, Dof;]Gh/, efOj/ cflbdf lnª\s k7fO{ 
tf]lsPsf] ;dofjlwleq k|fKt k|ltlqmof ;ª\sng ul/Psf] 5 . s]xL dtfjnL ;xefuL;Fu k|ToIf e]6af6 lnOPsf] 5 . ;xefuLsf] 
b[li6sf]0fnfO{ k|ltzt / dWodfgsf] cfwf/df ljZn]if0f u/L lgisif{ lgsflnPsf] 5 . lns6{ :s]ndf # dWodfgnfO{ t6:y dfgL 
;f]eGbf dflysf] dWodfgnfO{ ;sf/fTds / To;eGbf tnsf] dWodfgnfO{{ gsf/fTds dfgL ;Da4 b[li6sf]0fsf] ljZn]if0f  ul/Psf] 
5 . 

kl/0ffd tyf 5nkmn 
 k|:t't cWoogdf dfWolds tx -sIff (–!)_ df cWofkg/t $) hgf lzIfsaf6 zAbfy{ lzIf0f;DaGwL b[li6sf]0f 
;ª\sng u/L pQm b[li6sf]0fnfO{ lns6{ :s]nsf cfwf/df ljZn]if0f ul/Psf] 5 . 

qm=;+= syg

lzIfs k|ltlqmof ;ª\Vof – $)

k"0f{ 
;xdt 
-%_

;xdt 
-k|ltztdf_ 

-$_

clgl0f{t 
-#_

c;xdt 
-@_

k"0f{ c;x-
dt -!_

dWodfg 
-:s]ndf_

!
eflifs l;k ljsf;sf nflu 
zAbfy{ lzIf0f clgjfo{ 5 . 

45 37.5 12.5 5 - 4.22

@
zAbnfO{ cnUu} kf7\oj:t'sf 
¿kdf lzIf0f ug'{ cfjZos 5 . 

12.5 17.5 15 7.5 47.5 2.4

#
zAbfy{sf] k|s[ltsf cfwf/df ljlw 
lgwf{/0f ug{' pko'Qm x'G5 . 

52.5 47.5 - - - 4.52

$
kf7n] lgwf{/0f u/]sf zAbsf] dfq 
lzIf0f kof{Kt 5 . 

2.5 15 10 55 17.5 2.3

%

zAbfy{ lzIf0fsf nflu kof{ojfrL 
/ kl/efifLs/0f ljlw g} a9L 
k|rlnt 5 . 

25 30 5 15 25 3.15

^

cg]sfyL{ / ljk/LtfyL{ zAb 
lzIf0faf6 k|efjsf/L cy{af]w 
x'G5 . 

12.5 17.5 2.5 32.5 34 2.4

&

zAbsf] hfltut ljz]iftf hufpg 
dfq ;dfj]zL zAbsf] lzIf0f 
pko'Qm x'G5 . 

40 30 5 37.5 37.5 3.72

*

zAbfy{ lzIf0fdf lrq jf 
k|ltd"lt{sf]  pkof]u ;xh ug{ 
;lsG5 . 

27.5 25 - 30 17.5 3.15

(

cg's/0ffTds zAbfy{ lzIf0fsf 
nflu clego jf xfpefp 
k|bz{gsf] k|of]u ;xh lsl;dn]  
ug{ ;lsG5 . 

37.5 37.5 15 25 35 2.42
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!)

Jo'TkGg zAbsf] cy{af]wsf nflu 
lgdf{0f k|lqmof pQd ljsNk 
dfGg ;lsG5 . 

10 7.5 5 37.5 40 2.1

!!
k|of]u ;Gbe{ / cEof;af6 
zAbfy{ lzIf0f k|efjsf/L x'G5 . 

47.5 52.5 - - - 4.47

!@

zAbfy{ lzIf0fsf nflu 
sIffsf]7fdf zAbsf]zsf] pkof]u 
plrt x'G5 . 

25 22.5 - 25 27.5 2.92

 dflysf] tflnsfdf zAbfy{ lzIf0fdf efiff lzIf0fsf] b[li6sf]0f b]vfOPsf] 5 . dWodfgsf cfwf/df ^ j6f sygdf 
;sf/fTds b[li6sf]0f b]lvPsf] 5 eg] 5j6} sygdf gsf/fTds b[li6sf]0f b]lvPsf] 5 . sygut cfwf/df lzIfssf] b[li6sf]0fnfO{ 
lgDgadf]lhd JofVofljZn]if0f ul/Psf] 5 M 
!= eflifs l;k ljsf;sf nflu zAbfy{ lzIf0f clgjfo{ 5 . 
 zAbfy{ lzIf0faf6 eflifs l;k ljsf; x'G5 eGg] b[li6sf]0fdf w]/} lzIfsn] ;xdt hgfPsf 5g\ . o;sf] k'li6 $% k|ltzt 

lzIfsn] k"0f{ ;xdt / #&=% k|ltzt lzIfsn] ;xdt hgfPsfn] x'G5 . clgl0f{t b[li6sf]0f /fVg]] efiff lzIfssf] k|ltzt 
!@=% 5 . oL lzIfs zAbfy{ lzIf0fsf] cf}lrTo / pkof]lutfaf/] :ki6 x'g g;s]sf] b]lvG5  . c;xdt hgfpg] lzIfssf] 
k|ltzt % 5 . oL lzIfsn] zAbfy{ lzIf0fljgf klg eflifs l;ksf] ljsf; x'G5 eGg] dt /fv]sf 5g\ . o; b[li6sf]0fnfO{ 
plrt dfGg ;lsGg . eflifs l;k ljsf;sf nflu zAbfy{ lzIf0f clgjfo{ 5 eGg] sygsf] dWodfg $=@@ cfPsfn] 
;sf/fTds a9L b]lvPsf] 5 . o;y{ zAbfy{ lzIf0fn] eflifs l;k  ljsf;df ;xof]u k'¥ofpg] s'/f tYosf] ljZn]if0faf6 
k'li6 x'G5 . 

@= zAbnfO{ cnUu} kf7\oj:t'sf] ¿kdf lzIf0f ug{ cfjZos 5 . 
 pko{'Qm sygsf] dWodfg @=$ /x]sf] 5 . dWodfgsf] cfwf/df x]bf{ lzIfssf] b[li6sf]0f gsf/fTds :s]nlt/ a9L 5 . o;df 

lzIfsn] zAbnfO{ cnUu} kf7\oj:t'sf] ¿kdf lzIf0f ug{' gkg{] dfGotf /fv]sf 5g\ . ljifoj:t' af]ws} qmddf zAbfy{ lzIf0f 
x'g] dt /fv]sf 5g\ . cnUu} kf7\oj:t'sf] ¿kdf lzIf0f ug{'k5{ eGg]df qmdzM !@=% k|ltzt lzIfs k"0f{ ;xdt 5g\ eg] 
!&=% k|ltzt lzIfs ;xdt b]lvG5g\ . To:t}  !% k|ltzt lzIfsn] s'g} dt /fv]sf 5}gg\ . nueu &=% k|ltzt lzIfs 
c;xdt / $&=% k|ltzt lzIfs k"0f{tM c;xdt b]lvG5g\ . o;af6 %%  k|ltzt lzIfsn] gsf/fTds jf c;xdlt k|:t't 
u/]sfn] zAbfy{nfO{ cnu kf7\oj:t'sf ¿kdf dfq lzIf0f gu/L lzIf0fLo ;Gbe{ / hl6ntfsf cfwf/df lzIf0f ug{'kg{] 
b]lvG5 . 

#= zAbsf] k|s[ltsf cfwf/df ljlw lgwf{/0f ug{' pko'Qm x'G5 . 
 o; sygdf %@=% k|ltzt lzIfs k"0f{ ;xdt / $&=% k|ltzt lzIfs ;xdt /x]sf] hgfPsf 5g\ . clgl0f{t / c;xdltdf 

s'g} dt k|fKt ePsf] 5}g . dWodfg $=%@ /x]sfn] :s]n ;sf/fTdstflt/ pGd'v 5 . efiff lzIf0fdf y'k|} ljlwx¿ :yflkt 
5g\ . k|To]s zAbsf nflu Pp6} k|s[ltsf ljlw pkof]u ug{' pko'Qm x'Fb}g . ;DalGwt kf7\oj:t'df lzIffyL{x¿nfO{ ;Ifd 
agfpg h'g tl/sf k|efjsf/L x'G5, lzIf0fsf nflu ToxL tl/sf ckgfpg' pQd x'G5 -clwsf/L, @)^&, k[= @)_ . o;y{ 
zAbfy{ lzIf0fsf nflu klg zAbsf] k|s[ltsf cfwf/df k|efjsf/L ljlw 5gf]6 ug{' jf~5gLo x'G5 . 

$= kf7n] lgwf{/0f u/]sf zAbsf] dfq lzIf0f kof{Kt 5 . 
 k|:t't sygdf @=% k|ltzt lzIfsn]] k"0f{ ;xdt / !% k|ltzt lzIfsn] ;xdt hgfPsf 5g\ . t6:y dt /fVg] lzIfssf] 

k|ltzt !) 5 eg] %% k|ltzt lzIfsn] c;xt / !&=% k|ltzt lzIfsn] k"0f{ c;xdt hgfPsf 5g\ . o; sygsf] 
dWodfg :s]n @=# /x]sf] 5 . pQm b[li6sf]0f gsf/fTdstflt/ pGd'v 5 . o;af6 kf7n] lgwf{/0f u/]sf afx]s cGo zAbsf] 
lzIf0f klg cfjZos /x]sf] k'li6 x'G5 . ljBfyL{n] k|fKt u/]sf ljljw ljifosf] 1fg / cg'ejnfO{ JoSt ug{ ;d'lrt zAbsf] 
rog jf~5gLo x'G5 -clwsf/L, @)^&, k[= !!!_ . o;sf/0f kf7df dfq s]lGb|t geO{ lzIf0f l;sfOsf ;du| kIfdf pkof]u 
x'g] / x'g ;Sg] zAbsf] lzIf0f ug{'k5{ . kf7x¿ eflifs l;k ljsf;sf cfwf/ ePsfn] To;}nfO{ dfq cfwf/ dfGg gx'g] 
b]lvG5 . 

%= zAbfy{ lzIf0fsf nflu kof{ojfrL / kl/efifLs/0f ljlw a9L k|rlnt 5 . 
 plNnlvt sygdf @% k|ltzt lzIfsn] k"0f{ ;xdt / #) k|ltzt lzIfsn] ;xdtdf cfk\mgf] dt k|:t't u/]sf 5g\ . 
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clgl0f{t pQ/ lbg] lzIfssf] k|ltzt % b]lvG5 eg] qmdzM !% k|ltzt lzIfsn] c;xdt / @% k|ltzt lzIfsn] k"0f{ 
c;xdt b]vfPsf 5g\ . o;af6 dWodfg #=!% /x]sfn] ;sf/fTds :s]n a9L b]lvPsf] 5 . zAbfy{ lzIf0fsf] a9L k|rlnt 
ljlwsf] ¿kdf kof{ojfrL / kl/efifLs/0fnfO{ dfq lng g;lsg] b]lvG5 . ;a} zAbsf] 7\ofSs} kof{o kfpg ufx|f] k5{ . 
kof{ojfrL zAb glbO{ x'Gg eGg] wf/0ffaf6 lzIfs d'Qm x'g'k5{ / cfjZos k/] dfq o;sf] pkof]u ug{'k5{ -zdf{ / kf}8]n, 
@)&$, k[= !%@_ . vf; k|of]udf kof{ojfrL ePsf] zAb ToxL zAbsf] cGo ;Gbe{df kof{o gaGg] s'/fk|lt qmddf lzIfs 
;r]t x'g' cfjZos 5 -clwsf/L, @)^&, k[= !!$_ . o;y{ ;a} ;Gbe{df kof{ojfrL zAbsf] k|of]u ug{' pko'Qm x'g g;Sg] 
s'/f pko'{Qm tYoaf6 k'li6 x'G5 . 

^= cg]sfyL{ / ljk/LtfyL{ zAbaf6 k|efjsf/L cy{af]w x'G5 . 
 efiff lzIfsn] cg]sfyL{ / ljk/LtfyL{ zAbnfO{ k|efjsf/L cy{af]w ljlwsf ¿kdf :jLsf/ u/]sf 5}gg\ . cledt lnOPsf 

!@=% k|ltzt lzIfsn] k"0f{ ;xdt / !&=% k|ltzt lzIfsn] ;xdtlt/ cfk\mgf] wf/0ff /fv]sf 5g\ eg] afFsL ^* k|ltzt 
lzIfsn] gsf/fTds k|ltlqmof lbPsf 5g\ . k|:t't sygsf] dWodfg @=$ /x]sfn] of] b[li6sf]0f gsf/fTdstflt/ pGd'v 
ePsf] hgfpF5 . o;af6 zAbsf] cy{af]w lzIf0fsf nflu cg]sfyL{ / ljk/LtfyL{ zAbsf] k|of]u k|efjsf/L x'g g;Sg] 
b]lvG5 . cg]sfyL{ zAbnfO{ leGg ;Gbe{df k|of]u x'Fbf JoSt ug{] cy{sf ¿kdf lzIf0f ug{'k5{ . o:tf] k4ltn] cy{af]wdf w]/} 
;xof]u k|fKt x'g ;Sb}g . lzIffyL{nfO{ lzIf0fLo zAbsf ljk/Lt zAbsf] cy{ 1fg x'g] l:yltdf dfq of] tl/sf ckgfpg 
;lsG5 -clwsf/L, @)^&, k[= !!%_ . PseGbf a9L cy{ a'em]/ k|efjsf/L x'G5 eGg] cfwf/ e]l6Fb}g . o;y{ efiff lzIfsn] 
klg o; ljlwnfO{ pkof]uL dfg]sf 5}gg\ . sltko zAbnfO{ ljk/Lt zAbsf] cfwf/df lzIf0f ug{ ;lsG5 . lzIf0f l;sfOsf 
;Gbe{df ljBfyL{nfO{ ljk/Lt zAbsf] 1fg x'g] l:yltdf dfq o; ljlwsf] k|of]u k|efjsf/L x'g] b]lvG5 . lzIfsn] lbPsf 
k|ltlqmofsf cfwf/df x]bf{ cg]sfyL{ / ljk/LtfyL{ zAbdfkm{t zAbfy{ lzIf0fnfO{ ckgfpg sl7g x'g] tYo k|:t't ePsf] 5 . 

&= zAbsf] hfltut ljz]iftf hgfpg dfq ;dfj]zL zAbsf] lzIf0f pko'Qm x'G5 . 
 pko'{Qm sygdf $) k|ltzt lzIfsn] k"0f{ ;xdt / #) k|ltztn] ;xdt hgfPsf 5g\ . s'g} klg b[li6sf]0f g/fVg] 

lzIfs % k|ltzt 5g\ eg] #&=%÷#&=% k|ltzt lzIfsn] c;xdt / k"0f{ ;xdt JoQm u/]sf 5g\ . o;af6 syg;DaGwL 
b[li6sf]0fdf #=&@ dWodfg cfPsfn] of] tYo ;sf/fTdstflt/ pGd'v /x]sf] 5 . s]lGb|s jf cfwf/e"t k|s[ltsf zAbx¿sf] 
cy{ lzIf0f ug{ oL zAbx¿n] cfkm"leq ;d]6\g ;Sg] zAbx¿ lbP/ cy{ :ki6 kfg{ ;lsG5 -zdf{ / kf}8]n, @)&$, k[= !%#_ . 
;dfg u'0f jf ljz]iftf ePsf zAbsf] lzIf0f ubf{ klg o; ljlwsf] k|of]u ug{ ;lsg] ePsfn] of] k|lqmof pko'Qm dflgPsf] 
5 . 

*= zAbfy{ lzIf0fdf lrq jf k|ltd"lt{nfO{ ;xh pkof]u ug{ ;lsG5 . 
 o; sygdf @&=% k|ltzt lzIfsn]] k"0f{ ;xdt / @% k|ltzt lzIfsn]] ;xdt JoSt u/]sf 5g\ . clgl0f{tdf s'g} klg 

lzIfsn]] /]hf nufPsf 5}gg\ . c;xdtsf] kIfdf #) k|ltzt lzIfs / k"0f{ c;xdtsf kIfdf !&=% k|ltzt  lzIfs /x]sf 
5g\ . o; b[li6sf]0fdf #=!% dWodfg b]lvPsfn] of] b[li6sf]0f ;sf/fTdstflt/ pGd'v /x]sf]] 5 . b[ZofTds k|ToIfLs/0fsf 
dfWodn] a;]sf] cfyL{ wf/0ff lr/:yfoL  x'G5 -zdf{ / kf}8]n, @)&$, k[= !%#_ . lzIfsn] s]xL k|of; u/]sf] v08df ;fgf 
sIffb]lv dflyNnf sIff;Dd o; ljlwsf] pkof]u ug{ ;lsG5 . 

(= cg's/0ffTds zAbfy{ lzIf0fsf nflu clego jf xfpefp k|bz{gsf] k|of]u ;xh lsl;dn] ug{ ;lsG5 . 
 o; sygdf k"0f{ ;xdtdf / ;xdtdf #&=% k|ltzt lzIfsn] k|ltlqmof lbPsf 5g\ eg] !% k|ltzt lzIfsn] t6:y 

b[li6sf]0f /fv]sf 5g\ . c;xdt hgfpg] lzIfssf] ;+Vof @% k|ltzt 5 eg] k"0f{ c;xdt hgfpg] lzIfs #% k|ltzt /x]sf] 
kfOG5 . o;af6 dWodfg :s]n @=$@ /x]sfn] gsf/fTdstflt/ of] b[li6sf]0f pGd'v 5 . k|:t't tYosf cfwf/df lzIfsn] 
clego / xfpefp k|bz{g ug{ sl7g x'g] dt a9L b]lvPsf] 5 . zAb klxrfg u/L cfª\lus k|bz{g jf gf6sLs/0faf6 
cg's/0ffTds zAbsf] k|efjsf/L lzIf0f ;Dej 5 . zAbx¿sf] k|of]uut ;xL ;Gbe{ ;Demfpgsf nflu of] tl/sf k|efjsf/L 
b]vfk5{ -clwsf/L, @)^&, k[= !!^_ . lzIfsn] s]xL emGeml6nf] dfg] klg zAbx¿sf] k|efjsf/L lzIf0fsf nflu o; ljlwnfO{ 
pkof]uL dfGg ;lsG5 . 

!)= Jo'TkGg zAbsf] cy{af]wsf nflu lgdf{0f k|lqmof  pQd ljsNk dfGg ;lsG5 . 
 pkk'{Qm sygdf !) k|ltzt lzIfsn] k"0f{ ;xdt / &=% k|ltzt lzIfsn] ;xdt hgfPsf 5g\ eg] #&=% k|ltzt 

lzIfsn] c;xdt / $) k|ltzt lzIfsn] k"0f{ c;xdt hgfPsf 5g\ . o; sygsf] dWodfg @=! /x]sfn] Jo'TkGg 
zAbsf] cy{af]wsf nflu zAblgdf{0f k|lqmof pQd ljsNk gx'g]lt/ a9L em'sfj kfOPsfn] of] tYo gsf/fTdstflt/ 
pGd'v /x]sf] b]lvG5 . o; cfwf/df x]bf{ Jo'TkGg zAbsf] lgdf{0f k|lqmof b]vfP/ cy{af]w u/fpg sl7g x'g] b]lvG5 . zAb 
lgdf{0f k|lqmof b]vfP/ zAbfy{ :ki6 kfg{ c¿ tl/sfaf6 eGbf ;lhnf] x'G5 eg] of] ljlwnfO{ pkof]u ug{'k5{ t/ o;nffO{ 
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pkof]u ubf{ emg\ hl6ntf ylkg] ;Defjgf klg x'g] egPsfn] ljz]if ;r]t x'g' h?/L 5 -zdf{ / kf}8]n, @)&$, k[= !%$_ 
 . zAb lgdf{0f k|lqmof s]xL af}l4s :t/sf] dflgG5 . ;a} zAbnfO{ 6'S|ofP/ b]vfpg] lalQs} cy{ ;Dk|]if0fdf ;xhtf x'G5 
eGg] x'Fb}g . lju|xsf] cj:yfdf emg\ w]/} cy{ nfUg] / lgdf{0f kZrft\ ;dli6 :j¿kdf cfpg] sf/0f o; ljlwsf] pkof]u 
Tolt pkof]uL gx'g] b]lvG5 . lzIfs k|ltlqmofn] klg ToxL s'/fnfO{ :ki6 ¿kdf ;ª\s]t u/]sf] 5 . 

!!= zAbsf] k|of]u ;Gbe{ / cEof;af6 k|efjsf/L lzIf0f x'G5 . 
 o; b[li6sf]0fdf $&=% k|ltzt lzIfsn] k"0f{ ;xdt / %@=% k|ltzt lzIfsn] ;xdtdf cfkm\gf] wf/0ff /fv]sf 5g\ . o; 

syg;Fu ;Da4 b[li6sf]0fsf] dWodfg $=$& /x]sfn] clwstd ;sf/fTds b[li6sf]0f cfPsf] 5 . o; tYosf cfwf/df 
zAbfy{ lzIf0fsf] pQd ljlw eg]sf] k|of]u ;Gbe{ / cEof; xf] eGg] b]lvG5 . zAbsf] cy{ clewf jf sf]zLo ¿kdf dfq 
k|fKt ug{ ;lsFb}g . ;Gbe{ jf k|;ª\ucg's"n zAbn] nfIfl0fs / Jo~hgfTds cy{sf] af]w u/fpg] sf/0f o; ljlwsf] k|of]u 
pkof]uL x'G5 -kf]v/]n / sfk\mn], @)&^, k[= **_ . lglZrt ¿kdf k|o'Qm zAbx¿sf] cy{ :ki6 kfg{ ltgsf k|of]usf] 
;Gbe{ut JofVof cfjZos x'G5 -clwsf/L, @)^&, k[= !!&_ . o;sf ;fy;fy} pvfg 6'Ssfsf] lzIf0fsf nflu klg k|of]u 
;Gbe{nfO{ pkof]u ug{ ;lsG5 . zAbfy{ lzIf0fsf] d"n ceLi6 cy{k|flKt dfq geO{ To;sf] ;xL pkof]u klg xf] . zAb k|of]u 
ug{] cEof;nfO{ zAbfy{ lzIf0fsf] clgjfo{ / s]Gb|Lo ljlw 7fgL o; ljlwsf] pkof]u u/]/ zAbfy{ IfdtfnfO{ ;anLs/0f 
ug{'k5{ -zdf{ / kf}8]n, @)&$, k[= !%$_ . zAbsf] ;Gbe{k/s lzIf0fn] k9fO / af]wdf ;xof]u k'¥ofpF5 (Cohen and 
Macaro, 2007) . oL ljleGg ;}4flGts wf/0ff / dflysf] tYosf] cfwf/df zAbfy{ lzIf0fsf nflu k|of]u ;Gbe{ / cEof;df 
s]lGb|t u/fpg'kg{] b]lvG5 . 

!@= zAbfy{ lzIf0fsf nflu sIffsf]7fdf g} zAbsf]z pkof]u ug{' plrt x'G5 . 
 o; cledtdf @% k|ltzt lzIfsn] k"0f{ ;xdt hgfPsf 5g\ eg] @@=% k|ltzt lzIfsn] ;xdt hgfPsf 5g\ . clgl0f{t 

dtsf kIfdf s'g} lzIfs 5}gg\ .  c;xdt x'g] lzIfssf] k|ltzt @% /  k"0f{ c;xdt x'g] lzIfssf] ;+Vof @&=% k|ltzt 
/x]sf] kfOG5 . o; cfwf/df x]bf{ nueu %) k|ltzt lzIfs ;xdt / c;xdtsf] kIfdf b]lvG5g\ . o;;DaGwL b[li6sf]0fsf] 
ljZn]if0f ubf{ @=(@ dWodfg cfPsfn] of]  b[li6sf]0f gsf/fTds /x]sf] b]lvG5 . zAbfy{ lzIf0f l;sfOsf ;Gbe{df ljljw 
;fdu|L] pkof]udf cfpF5g\ . To:tf ;fdu|LdWo] zAbsf]z Ps xf] / o;nfO{ sIffsf]7fdf n}hfg ;lsG5 . lxhf]cfh …OÚ 
zAbsf]zÚ lgdf{0f ePsfn] efiff lzIfs o;sf] klg pkof]u ug{ ;S5g\ . zAbsf]z ;Da4 efiffsf zAbe08f/sf] cflwsfl/s 
/ dfgs ;"rgf lbg] u|Gy dflgG5g\ -zdf{ / kf}8]n, @)&$, k[= !%^_ . ljBfyL{nfO{ g} zAbsf]z k|of]usf] cEof; u/fpg 
;lsof] eg] zAbfy{ lzIf0f cem k|efjsf/L x'g] b]lvG5 . 

lgisif{ 
 k|:t't cWoogdf zAbfy{ lzIf0f;DaGwL !@ j6f sygdf $) hgf efiff lzIfsdfkm{t b[li6sf]0f ;ª\sng ul/Psf] 5 . 

k|To]s :s]ndf JoSt dtnfO{ k|ltztdf /fvL JofVof ljZn]if0f ul/Psf] 5 . :s]nsf] dWodfg lgsfnL ;sf/fTds, t6:y 
/ gsf/fTds :s]nsf cfwf/df rrf{ ug{ vf]lhPsf] 5 . zAbfy{ lzIf0fsf ;Gbe{df eflifs l;k ljsf;, zAbsf cfwf/df 
ljlw lgwf{/0f, kof{ojfrLs/0f, kl/efifLs/0f / ;dfj]zLs/0f, lrq jf k|ltd"lt{sf] k|of]u tyf k|of]u ;Gbe{ / cEof;sf] 
k|efjsf/L pkof]udf tLgeGbf a9L dWodfg cfPsfn] ;sf/fTds b[li6sf]0f a9L kfOPsf] 5 . zAbnfO{ cnUu} kf7\oj:t'sf] 
¿kdf lzIf0f kf7n] lgwf{/0f u/]sf zAbsf] dfq lzIf0f cg]sfyL{ / ljk/LtfyL{ zAbaf6 lzIf0f, clego jf xfpefp k|bz{g, 
Jo'TklQaf6 lzIf0f / zAbsf]z k|of]u;DaGwL gsf/fTds b[li6sf]0f b]lvPsf] 5 . o; cfwf/df x]bf{ zAbfy{ lzIf0fsf nflu 
k|rlnt ljlw jf tl/sfsf] ;dfg k|of]u x'g] ;Defjgf b]lvFb}g . zAbfy{ lzIf0fsf nflu zAbk|s[ltsf cfwf/df ljlw k|of]u 
ug{] / k|of]u ;Gbe{nfO{ cfwf/ agfpg] s'/fdf w]/} lzIfs ;xdt b]lvPsf 5g\ . clego jf k|bz{g ljlwaf6 cg's/0ffTds 
zAbsf] lzIf0f ;xh x'g] eP klg nueu ^% k|ltzt lzIfsn]] c;xdlt hgfPsf 5g\ . zAb lgdf{0f k|lqmof b]vfP/ zAbsf] 
cy{ lzIf0f ug{] s'/fk|lt klg lzIfs  ;xdt g} b]lvG5g\ . ;du|df eGbf efiff lzIf0fsf nflu zAbfy{ lzIf0f cfjZos 
/xG5 / o;sf nflu zAbsf] k|s[ltsf cfwf/df ljlw rog ub{} k|of]ufTds cEof;df hf]8 lbg' pko'Qm x'G5 . 

;'emfj 
 o; cWoogaf6 k|fKt lgisif{sf cfwf/df lgDglnlvt ;'emfj lbg ;lsG5 M 
-s_ eflifs l;k ljsf;sf nflu zAbfy{ lzIf0f ul/g' cfjZos  5 . 
-v_ zAbnfO{ cnUu} kf7\oj:t'sf] ¿kdf geO{ af]w / cleJolQmsf] lg/Gt/ k|lqmof;Fu} hf]8]/ cufl8 a9fpg'k5{ . 
-u_ zAb k|s[ltsf cfwf/df zAbfy{ lzIf0fsf ljlw rog ug{'k5{ / ;f]sf] pkof]udf ljBfyL{ ;xeflutf u/fpg'k5{ . 
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-3_ zAbfy{ lzIf0fsf nflu kof{ojfrL, kl/efifLs/0f / ;dfj]zLs/0f ljlw pkof]uL eP klg cg]sfyL{ ljk/LtfyL{ / Jo'TklQ 
ljlw Tolt k|efjsf/L gx'g] ePsfn]  logsf] k|of]udf ljrf/ k'¥ofpg'k5{ . 

-ª_ lzIfsn] k|of]udf c;xhtf dfg] klg lrq÷k|ltd"lt{ dfkm{t zAbsf] wf/0ff af]w u/fpg pkof]uL x'G5 . 
-r_ h'g;'s} k|s[ltaf6 zAbsf] cy{ lzIf0f u/] klg k|of]ufTds cEof; clgjfo{ ¿kdf u/fpg'k5{ . 
-5_ ljBfyL{sf] ;lqmotf l;h{gf ug{ tyf cfjZostf cg';f/ zAbsf] cy{ af]w ug{ zAbsf]zsf] k|of]udf pT;flxt ug{'k5{ . 
-h_ lzIfsn] kf7ut dffq geP/ kf7]t/ ;Gbe{sf zAbnfO{ klg cy{k|flKtsf nflu lzIf0f ug{'k5{ .

;Gbe{ ;fdu|L;"rL

clwsf/L, x]dfª\u /fh,-@)^&_, g]kfnL efiff lzIf0f, sf7df8f}F M ljBfyL{ k':ts e08f/ .

kf]v/]n, s]zj/fh / sfkm\n], pd]z,- @)&^_, g]kfnL efiff lzIf0f, sf7df8f}F M SoflDa|h klAns];g .

zdf{, s]bf/ k|;fb / kf}8]n, dfwj k|;fb, -@)&$_, g]kfnL efiff lzIf0fsf ;Gbe{x¿, sf7df8f}F M ljBfyL{ k':ts e08f/ .
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kl/ro
 efiff j}1flgs cg';GwfgnfO{ efiffsf] cg';Gwfg elgG5 . efiffsf] cg';Gwfg efiff lj1fgsf cfwf/df ul/G5 . efiffsf] 

;+/rgf / :j¿k cWoog jf ljZn]if0f ug]{ z:q g} efiff lj1fg   xf] . of] cg';Gwfgsf] :jtGq ljifo xf] / o;sf cfwf/df cGt 
M ljifos cg';Gwfg ug{ ;lsG5 . 

 nf]s;flxTo Pp6f cg';Gwfgsfo{ ug]{ ljifo xf] / To;sf af/]df cg';Gwfg vf]h ul/g] ljifo klg xf] . nf]s;flxTo;Fu 
;DalGwt  cg';Gwfgsfo{df nf]s;flxTosf] ljZn]if0f ul/G5 . o;nfO{ nf]sjftf{ jf nf]slj1fg klg elgG5 . nf]sjftf{ leq d"t{ 
/ cd"t{ ;f+:s[lts ;Dkbfx¿ /x]sf x'G5g\ . tL ;+:s[ltx¿nfO{ cg';Gwfgsfo{df ;d]6\g ;lsG5 . d"t{leq b]lvg], 5f]Og] -nf]s 
hLjgdf k|of]u x'g] xftxltof/ vfB kbfy{_ kb{5g\ . cd"t{leq gb]lvg], g5f]Og], efiff cGwljZjf;, ;+s]t / Jojxf/df dfq JoQm 
x'g] ;Dkbfx¿ kb{5g\] . nf]s;flxTo cWoog ul/g] ljifosf] zf:q klg nf]s;flxTo xf] . 

;|i6fn] cfk\mgf]]]]]]] l;h{gfdf b]Vg g;s]sf ljifonfO{ ;dfnf]rsLo rIf'4f/f cg';Gwfgsf] dfWodaf6 kQf nufpg] gjLg 
1fgsf]  vf]hL g} ;flxTosf] cg';Gwfg xf] . lj1fgsf] sfd cfljisf/ xf] . ;flxTosf] sfd klg cfljisf/ xf] . lj1fgn] h'g s'/fsf] 
cfljisf/ ug{ ;Sb}g of] s'/fsf] cfljisf/ ;flxTon] ub{5 . hLjg hut\ / ;+j]bgfx¿sf] pb\3f6g lj1fgn] ub}{g t/ ;flxTon] 
ub{5  . hLjg hut\sf dd{ Pjd\ ;+j]bgsf] pb\3f6g ug]{ sfd ;flxTosf] xf] . c¿ s'/f eg]sf b]x x'g\ eg] ;flxTo s]xL xf] . 
c¿ ljifox¿ ljifo x'g\ eg] ;flxTo ljifoL xf] . c¿ s'/f eg]sf ef}lts x'g\ eg] ;flxTo cflTds xf] . /fhgLlts Oltxf;n] b[li6 
gk'¥ofpg / /fhgLltn] :yfg glbg] ;fdflhs ;f+:s[lts Oltxf;sf] cª\sn ;flxTon] ub{5 . 

cWoogLo ;d:of 
k|:t't cWoogsf] d"n ;d:of ljwfut cg';Gwfgsf] ;}4flGts lrgf/Lsf] vf]h ug'{ /x]sf] 5 . o;sf nflu ljwfut 

cg';Gwfgsf If]q, ljlw / k|lqmof Pjd\ o;sf] j}wtfsf dfkg kIfsf] cWoog ul/Psf] 5 .

cWoogsf] p2]Zo
k|:t't cWoogsf] d"n p2]Zo ljwfut cg';Gwfgsf] ;}4flGts lrgf/Lsf] ljZn]if0f ug'{ /x]sf] 5 . o;sf nflu ljwfut 

cg';Gwfgsf If]q, ljlw / k|lqmof Pjd\ o;sf] j}wtfsf dfkg kIfsf] cWoog ljZn]if0f ul/Psf] 5 . 

cWoog ;Ldf
eflifs, nf]s;flxTo / ;flxTo ljwfsf] ;}4flGts lrgf/L ug'{ o; n]vsf] ;Ldf xf] . 

cWoog ljlw 
k|:t't n]vsf] cWoog ljlwsf ¿kdf ;fdu|L;ª\sng / ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 . 

ljwfut cg';Gwfgsf] ljZn]if0f
o; cWoogdf eflifs nf]s;flxTo / ;flxTo ljwfsf] ljZn]if0f u/L lgisif{ lgsflnPsf] 5 . 

d'Vo zAbfjnL M eflifs, nf]s;flxTo, ;flxTo, k/LIf0f, lg/LIf0f

ljwfut cg';Gwfgsf] ;}4flGts lrgf/Lljwfut cg';Gwfgsf] ;}4flGts lrgf/L

n]v;f/
 k|:t't cWoog ljwfut cg';Gwfgsf] ;}4flGts lrfg/Ldf s]lGb|t 5 . o; cWoogdf eflifs, nf]s;flxTo / ;flxTosf] cg';Gwfg ubf{ 
cjnDag ug'{kg]{ ;}4flGts d"No dfGotf, To;sf If]qflwsf/sf] lrgf/L lbOPsf] 5 . o;df ljwfut cg';Gwfgsf ;}4flGts ;"rssf] j}wtfsf 
nflu k/LIf0f, lg/LIf0f / ;fdfGgLs/0f cfjZos /x]sf] lgisif{ lgsflnPsf] 5 . 

o1k|;fb clwsf/L
ljBfjfl/lw cWoog/t
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eflifs cg';Gwfg
 efiff j}1flgs cg';GwfgnfO{ efiffsf] cg';Gwfg elgG5 . efiffsf] cg';Gwfg efiff lj1fgsf cfwf/df ul/G5 . efiffsf] 

;+/rgf / :j¿k cWoog jf ljZn]if0f ug]{ z:q g} efiff lj1fg   xf] . 
efiff ljifos cg';Gwfgsf If]qx¿ M af]nLsf] cWoog, eflifs cWoog, efiffsf] cWoog, efiffx¿sf] cWoog, eflifsfx¿sf] 

cWoog .

efiff j}1flgs cWoog b'O{ lsl;dsf x'G5g\ 
j0f{gfTds / ;+/rgfTds cWoog

efiffsf ;+/rsx¿sf jf 36sx¿sf ;Dk"0f{ kIfsf] efiff zf:qLo jf efiff j}1flgs cWoog g} j0f{gfTds jf ;+/rgfTds 
cWoog xf] . efiffsf tL ;+/rs 36sx¿ Wjlg, j0f{, ¿k, jfSo cflb x'g\ . logLx¿sf] efiff zf:qLo cWoog j0f{gfTds jf 
;+/rgfTds ¿kdf ug{ ;lsG5 -cj:yL, @)&@M#_ . o;/L ul/Psf] cWoognfO{ Wjlg j}1flgs cWoog elgG5 / logLx¿sf] 
cWoog ug]{ zf:qnfO{ Wjlg lj1fg, j0f{ lj1fg, ¿k lj1fg / jfSo lj1fg elgG5 . 

k|fof]lus cWoog 
 k|fof]lus cWoogsf If]q cGtu{t sf]iflj1fg, eflifs e"uf]n ;dfh efifflj1fg, cg'jfb cflb kb{5g\ . sf]if j}1flgs 

eg]sf] efiffsf] k|fof]lus cWoog xf] . efiffsf] k|of]usf kIf;Fu ;DalGwt ljljw cWoogx¿ o; cGtu{t kb{5g\ . 
j0f{gfTds jf ;+/rgfTds cWoog / k|fof]lus cWoog oL b'a} k4ltx¿sf af/] ul/g] cg';Gwfgsf If]qx¿ rf/ k|sf/sf 

/x]sf 5g\ M

j0f{gfTds k4lt
 efiffsf ;+/rgfsf] ;dsfnLg ljZn]if0ffTds cWoogsf ¿kdf ;DkGg ul/g] cg';Gwfg g} j0f{gfTds k4lt xf] . of] 

Pssflns x'G5 . k'/fgf] sfnv08sf] ljZn]if0f u/L ul/g] cWoog klg j0f{gfTds k4ltdf cfwfl/t x'G5 . 

P]ltxfl;s k4lt 
 P]ltxfl;s k4lt cGtu{t s'g} klg efiffsf] ljsf;sf] P]ltxfl;s z[ª\vnfsf] vf]h, cGj]if0f jf cg';Gwfg ul/G5  . s'g} 

klg efiffsf] ljsf; h] h;/L x'Fb} cfPsf] 5 To;sf] k|lqmofut qmdsf] / z[ª\vnfsf] cGj]if0f P]ltxfl;s k4ltsf cfwf/df ul/G5 . 

t'ngfTds k4lt
s'g} Ps efiff / ;dsflns csf]{ efiff jf efiffx¿sf ;+/rgfTds ljz]iftfx¿sf] cWoog t'ngfTds k4ltdf ul/G5 . 

k|fof]lus k4lt
efiffsf If]qdf h'g lsl;dsf] cWoog u/] klg Tof] cg';Gwfg j}1flgs / j:t'lgi7 x'g'  kb{5 . To;}n] efiffsf] 

cg';Gwfgljlw eg]sf] j}1flgs cg';Gwfgljlw xf] . efiffsf] ;Gbe{df j}1flgs cg';Gwfgljlwsf] cjnDjg Uoflnlnof]n] u/]sf 
x'g\ . pgn] j}1flgs cg';Gwfgsf tLg k|sf/x¿ pNn]v u/]sf 5g\ .

lg/LIf0f
cg';Gwfg ul/g] ljifosf] 5gf}6 ug'{ cg';Gwfgk|ltsf] lg/LIf0f xf] .  lg/LIf0fsf] cfwf/df k|fSsNkgf jf k"j{ wf/0ffsf] 

lgdf{0f ul/G5 . Tof] k|fSsNkgf k"/f ug{ k"j{sfo{sf] ;dLIff ul/G5 . k"j{sfo{sf] ;dLIff ug'{ klg lg/LIf0f leq g} kb{5 . cfk"mn] 
u/]sf] cg';Gwfgsf] cg';Gwfg 5gf}6;Fu ;DaGw /fVg] k"j{ cWoogx¿n] s] slt k|i6 kf/]sf 5g\ / k"j{ cWo]tfx¿n] cWoog ug{ 
5f8]sf] jf cWoog ug{ afFsL /x]sf] If]q slt 5 eGg] s'/fsf] lgSof}{n lg/LIf0fsf cfwf/df ul/G5 . 

cg';Gwfg ljifosf] 5gf}6 ug]{, k|fSsNkgf agfpg], k"j{sfo{x¿sf] ;dLIff ug]{, cg';Gwfg ;d:of / p2]Zosf] lgwf{/0f ug]{, 
cg';Gwfgsf] cf}lrTo, cg';Gwfgsf] ;Ldfª\sg ug]{ h] h:tf sfo{x¿ ul/G5 tL sfo{x¿ lg/LIf0f ljlwsf cfwf/df ul/G5 . cfk"mn] 
ug{ nfu]sf] ljifsf] k"lt{sf nflu lg/LIf0f ul/G5 . cg';Gwfg ;d:of, cg';Gwfg zLif{s jf cWoog ug{ afFsL /x]sf] ljifo;Fu 
;DalGwt tYox¿sf] ;ª\sng ug]{, cjnf]sg ug]{ tTj klg lg/LIf0f xf] . j}1flgs cg';Gwfg ljlw cGtu{tsf] lg/LIf0f k|lqmof 
ckgfP/ cg';Gwfg sfo{ ubf{ dxTjk"0f{ cg';Gwfg aGg ;S5 . 
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k/LIf0f 
 lg/LIf0faf6 ;ª\slnt ;fdfu|LnfO{ s'g} Pp6f l;4fGtsf cfwf/df k/LIf0f ug]{ ljlwnfO{ k/LIf0f elgG5 . ;fdfu|L 

;ª\sng ul/;s]kl5 ;ª\slnt ;fdfu|LnfO{ z'l4 u/]/ /fVgsf nflu of] ljlw ckgfOG5 . k/LIf0f ;fdfu|L cg';Gwfggsf] ljlw 
xf] . unt tYonfO{ k\mofs]/ ;xL z'4 tYo /fVg] sfd o;df ul/G5 . z'4 tYosf] cefj 5 eGg] s'/fnfO{ of] ljlwn] b]vfpF5 . 
k"0f{ lgisif{df k'Ugsf nflu yk tYo ;ª\sng ug{' k5{ . o;n] l;4fGtnfO{ k|ltkfbg ub{5 . o;/L ;Dk"0f{ ;fdu|Lx¿sf] k/LIf0f 
ul/;s]kl5 cg';Gwfg sfo{df k|of]u x'g] ;"qn] ;fdfGoLs/0f ub{5 . 

;fdfGoLs/0f 
 a9LeGbf a9L tYonfO{ sdeGbf sd a'Fbfdf Nofpg' g} ;fdfGoLs/0f xf] . efiffsf] cg';Gwfg k|lqmofsf cfwf/df gf]d 

rf]D:sL gn]h ckm Nofª\Uj]h df cg';Gwfg ljlwsf  k|lqmofx¿ M klxn] s]xL tYo a6'Ng], tYonfO{ Jojl:yt ug]{ tYosf cfwf/df 
lgod agfpg], To; lgodnfO{ jf tYonfO{ sf6\g] c¿ lgod agfpg], tYonfO{ ;d]6]/ klxn] agfPsf tYosf] ;+cg';Gwfgg ug]{ 
/ To; lgodnfO{ sf6\g ;Sg] tYo 5g\ ls vf]Hg] To:tf] Jofs/0f >]i7t/ Jofs/0f xf] h'g yf]/} lgodaf6 w]/} ljZn]if0f ug]{ lgod 
lgdf{0f ug]{ ;fdYo{ /fVb5 . eGg] ljrf/ rf]D:sLn] /fv]sf 5g\ . pgn] kfl0fgLsf] ci6fWofoL ;+;f/s} ;j{>]i7 Jofs/0f xf] eGg] 
lgSof]{n u/]sf 5g\ .

nf]s ;flxTo ljifos cg';Gwfg M
 nf]s ;flxTosf] ljifonfO{ g} vf; cfwf/ dfg]/ ul/g] cg';Gwfg nf]s ;flxTo ljifos cg';Gwfg xf] . 
nf]s ;flxToåf/f cGo ljifosf] cg';Gwfg M  o; cg';Gwfg cGtu{t nf]s ;flxTo l;4fGt cGtu{t cGo ljifosf] 

cg';Gwfg ul/G5 . 
nf]s ;flxTosf] cg';Gwfgsf] :j¿k M nf]s ;flxTosf] cg';Gwfgsf :j¿kx¿ lgDgfg';f/ /x]sf 5g\ M 
;}4flGts cg';Gwfg M l;4fGtsf] :yfkgf u/]/ ul/g]   cg';Gwfg 
k|fof]lus cg';Gwfg M :yflkt l;4fGtsf cffwf/df ul/g] cg';Gwfg 

nf]s ;flxlTos cg';Gwfgsf ljlw jf k|lqmof 
 nf]s;flxTosf] cg';Gwfg ;j]{0fd"ns / ljZn]if0fd"ns x'g ;S5 / u'0ffTds vfnsf] cg';Gwfg x'g ;S5 . nf]s;flxTosf] 

cg';Gwfgdf klg lg/LIf0f k/LIf0f / ;fdfGoLs/0f ul/G5 . o;df lg/LIf0f k|lqmof dxTjk"0f{ x'G5 . lsgeg] nf]s;flxTosf] 
cg';Gwfg If]q sfo{;Fu ;DalGwt x'G5 . :ynut cWoog ubf{ lg/LIf0fsf k|lqmof cjnDag ul/G5  . o;sf nflu nf]s;flxTo;Fu 
;DalGwt Ps ljifodf cg';Gwfg ug]{ ljifosf] k"jf{Woogsf] lg/LIf0f ug'{ kb{5 . cg';Gwfg cfjZos 5 eGg] lgSof]{n u/L zLif{s 
rog u/L ;f]xL adf]lhd ;d:of syg / k|fssNkgfsf] lgdf{0f ug'{ kb{{5 . o;/L :ynut cWoogdf hfg' cufl8 k':tsfnoLo 
cWoog ug'{ kb{5 . :ynut cWoogdf hfgsf nflu h'g cg';Gwfg ljifosf] 5gf]6 u/]sf] 5 ;f] k|:tfljt ;d:ofdf k'Ugsf 
nflu ;}4flGts cfwf/sf  af/]df klg hfgsf/L k|fKt ug'{ kg]{ x'G5 . :ynut ¿kdf ;fdu|L ;ª\sngsf lglDt cg';Gwfgstf{nfO{ 
tflndsf] cfjZostf kb{5 . 

nf]s;flxTosf] cg';Gwfgsfo{;Fu ;DjlGwt ;fdu|L ;ª\sngsfo{ ;lhnf] x'Fb}g . nf]s;flxTosf cg';Gwfgstf{n] cfk\mgf]]]]]]] 
cg';Gwfg zLif{s;Fu ;DalGwt ;fdu|LnfO{ j:t'lgi7 tl/sfn] ljZn]if0f ug'{ kb{5 . lglZrt cj;/df nf]s ;d'bfosf sfo{snfksf] 
cjnf]sg u/]/ ;ª\sng ul/Psf] ;fdfu|L a9L oyfy{k"0f{ x'G5 . nf]s;flxTo nf]s;+:s[ltsf] :jfldTj nf]s;Fu x'G5 To;}n] ;ª\slnt 
;fdu|Lsf] ;|f]t :ki6 ¿kdf 5'6\ofpg' kb{5 .

 nf]s ;flxTosf] cg';Gwfgdf lg/LIf0fsf] k|lqmof ;a}eGbf dxTTjk"0f{ x'G5 . nf]s ;flxTosf] cg';Gwfg If]q sfo{df 
cfwfl/t x'G5 . :ynut cWoog gu/L nf]s ;flxTosf] cg';Gwfg k"/f x'Fb}g . :ynut cWoog nf]s ;flxTosf] d"n ;|f]t xf] . 
lg/LIf0fsf] k|lqmofsf] dfWodaf6 :ynut cWoog ug{ ;lsG5 . 

nf]s ;flxlTos cg';Gwfgdf lg/LIf0f M 
cfk"mn] cg';Gwfg ug{ nfu]sf] ljifo;Fu ;DalGwt If]qsf sfo{ klxn] klg eO;s]sf] cj:yfdf To; sfo{sf ckof{Kttf 

jf ug{ afFsL s'/fx¿nfO{ 7Dofpg' kb{5 . k"j{ cWo]tfn]eGbf yk k|fdfl0fs ;fdu|Lx¿ ;ª\sng ug{ ;lsG5 ls ;lsb}g ;f] s'/f 
7Dofpg' kb{5 . cWo]tfn] yk :t/Lo ;fdu|L lbg ;lsG5 of ;lsb}g eGg] s'/fnfO{ x]Ssf /fVg' kb{5 . gofF / :t/Lo s'/fdf sfd 
ug{ ;lsG5 eGg] ljZjf; eO;s]kl5 To; cg';Gwfgsf nflu cfly{s / ef}lts ;fdu|Lsf]  Vofn ug'{k5{ . nf]s ;flxlTos ;fdu|L 
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;ª\sng ubf{ lrqsnfsf ;fwg x'g'k5{ / To;;Fu ;DalGwt cfjZos ;Lk ;d]t hfGg' kb{5 . 

If]qsfo{df ug'{kg]{ cfjZos sfo{x¿
If]q sfo{df uO;s]kl5 cfk\mgf]]]]]]] ljifo;Fu ;DalGwt ;fdu|LnfO{ ;xL jf j:t'lgi7 tl/sfn] ;8\sng ug'{kb{5  . cg';Gwfgstf{ 

nf]s;flxTosf] ;+jfxs ePdf cg';Gwfgdf efj'stf ld;fpg ;Sg] ;Defjgf x'G5 . To:tf] efj'stfn] ck"0f{ ;fdu|L ;ª\sng x'g 
;S5 . ct ck"0f{ / e|fds ;fdu|L ;ª\sng ug'{ x'b}g .  :ynut ¿kdf ;fdu|L ;ª\sng ubf{ ToxfFsf] hg:t/df leh]/ sfd ug{ 
;Sg] afgLsf] cEof; x'g'kb{5 . lglZrt cj;/df nf]s ;d'bfosf lqmofsnfksf] lg/LIf0f u/]/ ;ª\sng ul/Psf ;fdu|L a9L 
oyfy{k"0f{  Pjd\ ljZj;gLo / e/kbf{  x'G5g\  .

k/LIf0f 
 nf]s ;flxTosf] cg';Gwfgdf ;fdu|Lsf] ljZn]if0f ug'{ g} k/LIf0f ug'{ xf] . lg/LIf0f k|lqmofaf6 ;ª\slnt ;fdu|Lx¿nfO{ 

k/LIf0fsf dfWodaf6 ljZn]if0f ug]{ sfd ul/G5 . s'g} lglZrt l;4fGt / 9fFrfsf] pkof]u u/]/ ;fdu|Lsf] ljZn]if0f ug'{ g} k/LIf0f 
xf] . b'O{ jf ;f]eGbf a9L ;}4flGts ljlwsf] ld>0fåf/f agfOPsf] ljlwsf] pkof]u klg k/LIf0fsf qmddf ul/G5 -lqkf7L, @)^^M!&_ . 
k/LIf0f ubf{ Psn jf ax'n k4ltnfO{ ldnfP/ ;fdu|L ljZn]if0f ug{ ;lsG5 . 

;fdfGoLs/0f
;fdu|Lsf] k/LIf0fsf cfwf/df km]nf k/]sf ;fdu|LnfO{ ;fdGoLs/0f ug'{ kb{5 . o;/L ;fdfGoLs/0f u/]kl5 ltgLx¿ 

lgodsf] ¿kdf :yflkt x'g ;S5g\ . nf]s ;flxTo lj1fgn] lgwf{l/t u/]sf g]kfnL nf]s ;flxTosf If]qx¿ Mnf]suLt, nf]skB, 
nf]s6'Ssf, nf]sufyf, nf]ssfJo, ufpFvfg] syf, nf]sgf6s, nf]spvfg, nf]s4f/f lgwf{l/t g]kfnL nf]stflTjs cWoog, nf]s 
;flxlTos j}1flgs l;4fGt tyf nf]s ;flxTosf vf;–vf; k4ltsf] cfwf/df ul/g] nf]]s ;flxTosf ljwfsf] cg';GwfgnfO{ 
:jljifos cg';Gwfg elgG5 

;flxTosf] cg';Gwfg
;|i6fn] cfk\mgf]]]]]]] l;h{gfdf b]Vg g;s]sf ljifonfO{ ;dfnf]rsLo rIf'4f/f cg';Gwfgsf] dfWodaf6 kQf nufpg] gjLg 

1fgsf]  vf]hL g} ;flxTosf] cg';Gwfg xf] . 
lj1fgsf] sfd cfljisf/ xf] . ;flxTosf] sfd klg cfljisf/ xf] . lj1fgn] h'g s'/fsf] cfljisf/ ug{ ;Sb}g Tof] s'/fsf] 

cfljisf/ ;flxTon] ub{5 . hLjg hut\ / ;+j]bgfx¿sf] pb\3f6g lj1fgn] ub}{g ;flxTon] ub{5  . To;}n] hLjg hut\sf dd{ 
Pjd\ ;+j]bgsf] pb\3f6g ug]{ sfd ;flxTosf] xf] . 

;flxTo cf:jfB / a'l4u|fXo
cg';Gwfgsf ;Gbe{df ;flxTo cf:jfB ljifo dfq geP/ a'l4u|fXo k|fl1s  ljifo klg xf] . ;flxTodf dfgjLo ;+j]bgfsf] 

cleJolQm x'G5 . xflb{s kIfsf] pb\3f6g ul/g] ePsfn] a[l4u|fXo x[bo u|fXo a9L xf] . cfTdk/s x'g] ePsfn] a'l4u|fXo sd 
x'G5 eGg] wf/0ff klg kfOG5 . lgZro g} ;flxTo lj1fg h:tf] j:t'lgi7 / a'l4u|fxo ljifo xf]Og . lj1fg tYo, k|df0f / ts{df 
cfwfl/t x'g] ePsfn] j:t'lgi7 x'G5 . ;dfhlj1fg / efiffsf] cg';Gwfg j:t'lgi7 / a'l4u|fXo x'G5 . 

;flxTodf ;|i6fsf] efj'stf, sNkgf / cGtb[li6sf] pkof]u x'g] x'Fbf of] lj1fg / ;dfh lj1fg hltsf] j:t'lgi7 x'b}g . 
;flxTo /rgfsf ljljw sf/0fx¿ x'G5g\ . hLjg hut\ ;DaGwL ljrf/ b[li6sf]0f ;~ro / n]vg ;Lk gePsf] tyf k|ltef 

gePsf] JolQmaf6 ;flxlTos cg';Gwfg c;Dej x'G5 . lsgeg] oL ;a} k|ltefaf6 ;DkGg ;flxTosf/af6 dfq} ;flxTo hGdG5 . 
;Lk, sf}zn, Ifdtf ;flxlTos /rgfdf rflxG5 eg] ;flxlTos cg';Gwfgstf{df klg cg'ej, ;fwgf / k|ltef a'‰g ;Sg] Ifdtf 
rflxG5 . 

;flxTosf] cg';Gwfg cg';Gwfgstf{df lglxt k|fl1s k|ltefsf] kl/0flt xf] . To;}n] of] cg';Gwfgstf{sf] k|ltef cg'¿k g} 
k|ltkmlnt x'G5 . cg';Gwfgstf{df lglxt ToxL k|ltef zlQmn]  g} cg';Gwfgsf] prfO{ a9fPsf] x'G5 . ct M l;h{gfTds k|ltefaf6 
/lrt ;flxTo cf:jfbgLu x'G5 eg] k|fl1s k|ltefaf6 ljj]lrt ;flxTo 1fgfTds x'G5 . 

;flxTodf cGtlg{lxt 1fgsf] gjLg pb\3f6g g} ;flxlTos cg';Gwfg xf] . ;flxlTos cg';Gwfg eg]sf] ;flxTodf cGtlg{lxt 
;To / z'4 1fgsf] vf]hL ug]{ sfo{ xf] . ;flxlTos cg';Gwfg ug]{ cg';GwfgfyL{ ts{zLn /  lh1f;' x'g'kb{5 . olb ts{zLn lh1f;' 
af}lbs sfo{Jokf/ ug]{ Ifdtf zf]]wfyL{df 5}g eg] Tof] ;flxlTos cg';Gwfg 1fgfTds x'g ;Sb}g . cg';Gwfgstf{sf] k|ltef  zlQm 
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cg'¿k g} ;flxlTos cg';Gwfgfsf] u'0f:t/ j[l4 x'G5 . o;/L k|fl1s k|ltefaf6 lgl:sPsf] cg';Gwfg 1fgfTds x'G5 . 

1fgfTds cg';Gwfgsf cfjZos u'0fx¿ M 
-!_ cfu|x/lxt 

 ;flxlTos cg';Gwfg cg';Gwfgstf{sf j}olQms cfu|xaf6 d'Qm x'g' kb{5 . sxLF st} c¿ s;}n] u/]sf] cWoognfO{ unt 
JofVof ug]{ kl/kf6L cg';Gwfg stf{x¿df b]lvG5 . o;/L c¿n] u/]sf] JofVofnfO{ ckJofVof ug'{ jf e|fds 5 eGg' eGbf klg 
o; cg';Gwfgdf d]/f] km/s /fo 5 egL pNn]v ug'{ kb{5 . o;/L ;flxTosf cg';Gwfgstf{n] c¿n]  u/]sf] sfo{nfO{ ;f]e}m cfIf]k 
nufpg' x'Fb}g .

-@_ cGtb[li6sf] pkof]u ÷JolQmut k|ltef 
cg';Gwfg stf{sf] cGtb[li6sf] pkof]u hlt ;zQm eof] ;flxTos cg';Gwfg Tolt g} a9L pkof]uL x'G5 . cg';Gwfgstf{sf 

JolQmut k|ltefsf] pkof]u ;flxlTos zf]wdf x'G5 . ;flxlTos cg';Gwfg slt ulx/f] jf ;txL x'g] eGg] s'/f cg';Gwfgstf{sf] 
j}olQms k|ltef / cGtb[li6«df e/ kb{5 . 1fgsf] k"jf{u|xl/t k|ltkfbg ug{ ;Sg] dfgjLo k|ltef g} ;flxlTos cg';Gwfgdf 
cGtb[li6 xf] . 

;flxlTos cg';Gwfgljlwsf  k|lqmof
-!_ lg/LIf0f M 

;flxlTos cg';Gwfgdf s'g} Pp6f cg';Gwfg ljifosf] 5gf]6 lg/LIf0f k|lqmofaf6 ul/G5 . o;/L 5gf]6 ul/Psf] cg';Gwfg 
ljifo ;flxTosf] s'g} kIf, If]q, ljwf, wf/f, s[lt, cfGbf]ng cflb;Fu ;DalGwt x'G5 . ljifosf] 5gf]6 ul/;s]kl5 ;DalGwt ljifo;Fu 
ldNbfh'Nbf k"jf{Woogx¿ s]–s;/L ;DkGg ePsf 5g\  eGg] s'/fsf] cWoog ul/G5 .  cfk"mn] h'g ;}4flGts jf cjwf/0ffTds 
cfwf/sf af/]df cWoog ug{ vf]h]sf] xf] Tof] eO;s]sf] /x]5 eg] To; lsl;dsf] cWoogsf] ;Defjgf, r'gf}tL, ;jfn / clGtd 
k|fl1s kl/0flt s] xf]nf eGg] ljifodf ljrf/ k'¥ofpg' kb{5 . To; cg';Gwfgdf r'gf}tLx¿ s] s] 5g\ eGg] s'/f tkm{ Wofg k'¥ofpg' 
k5{ . lg/LIf0fsf] k|lqmofaf6 olt sfd ul/;s]kl5 ljlzi6Ls[t cg';Gwfg zLif{s agfpg'\ k5{ . 

-@_ k/LIf0f
lg/LIf0f k|lqmofaf6 ;ª\slnt ;Dk"0f{ ;fdu|Lx¿sf] plrt Joj:yfkg ug'{ kb{5 . cg';Gwfg k|Zg jf cg';Gwfg ;d:of 

cg';f/ ;fdu|L ;ª\sng ul/;s]kl5 ;ª\slnt ;fdu|LnfO{ pkof]uL s'g} lglZrt l;4fGtsf cfwf/df k/LIf0f ug'{ kb{5 . 
tYox¿nfO{ hfFRg], /fVg], x6fpg], ck'u ePdf km]/L ;ª\sng u/L ;dfof]lht ug]{ sfo{ k/LIf0f cGtu{t ul/G5 . o;/L ;Dk"0f{ 
;fdu|Lx¿sf] k/LIf0f u/L Pp6f lgod kQf nufOG5  . 

-#_ ;fdfGoLs/0f
lg/LIf0fsf k|lqmofaf6 ;fdu|Lsf] ;ª\sng tyf ;ª\slnt ;fdu|Lx¿nfO{ k/LIf0f k|lqmofsf cfwf/df plrt Joj:yfkg 

u/L lglZrt l;4fGtsf] k|of]u ub}{ Pp6f lgisif{df k'luG5 . o;/L ;ª\slnt ;fdu|Lx¿nfO{ sdeGbf sd a'Fbfdf ;f/f+zLs/0f u/L 
lgisif{df k'Ug' g} ;fdfGoLs/0f xf] . ct M ;flxTosf] cg';Gwfgdf lg/LIf0f, k/LIf0f / ;fdfGoLs/0fsf] k|lqmof cjnDag ul/g] 
ePsfn] ;flxlTos cg';Gwfg j}1flgs x'G5 :jljifos cg';Gwfg 

:yflkt l;4fGt jf ;flxTonfO{ JofVof ug]{ l;4fGtsf cfwf/df cg';Gwfg zLif{s lgdf{0f ul/Psf] 5 eg] Tof] :jljifos 
cg';Gwfg xf] . :jljifos cg';Gwfg tof/ kfbf{ ;}4flGts kof{wf/sf] k|of]u ul/G5 . xfnsf] cj:yfdf ljifoj:t', ljZn]if0f 
noljwfg, kfq / kl/j]z lrq0f, /;ljwfg, ;f+:s[lts cWoog, oyfy{jfb lj;ª\ultaf]w cflb dfGotfx¿ ;flxTo zf:qsf] 
ljj]rgfsf nflu :yflkt eO;s]sf dfGotf x'g\ . logLx¿ :jljifos cg';Gwfgleq kb{5g\ .

 :jljifos cg';Gwfg zLif{ssf gd'gfx¿ M -!_ ;]tf] w/tL pkGof;df oyfy{jfb -@_ lz/Lifsf] k"mn pkGof;df lj;ª\ultaf]w 
-#_ 3'Dg] d]rdfly cGwf] dfG5] sljtf ;ª\u|xdf no ljwfg -$_ /fh]Zj/L v08sfJodf /;ljwfg .

cGtlj{ifos cg';Gwfg 
 ;flxTo zf:qdf :yflkt gePsf cGo zf:qsf dfGotf jf cjwf/0ffsf cfwf/df lgdf{0f ul/g] ;flxlTos ljifosf 

cg';Gwfg zLif{s cGtlj{ifos cg';Gwfg x'g\ . dfgjtfjfb k|s[ltlrq0f /fhgLlts cWoog ;afN6{g kof{j/0fLo cWoog ;fdflhs 
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cWoog h:tf dfGotf ;flxTo ljZn]if0fsf nflu l;4fGts} ¿kdf ljsl;t eO;s]sf 5}gg\ t;y{ oL dfGotfsf cfWff/df lgdf{0f 
ul/Psf cg';Gwfg zLif{sx¿ cGtlj{ifos x'g\ . 

cGtlj{ifos cg';Gwfg zLif{ssf gd'gfx¿ M 
-!_ levf/L sljtfdf dfgjtfjfb -@_ pnf/ pkGof;df ;afN6g{ -#_ ;s; pkGof;sf] ;fdflhs cWoog -$_ b]jsf]6fsf 

lgaGwdf k|s[ltlrq0f 
pQd cg';Gwfg zLif{ssf ljz]iftfx¿ M -!_ cg';Gwfg zLif{ssf] ljifoIf]q ;Lldt x'g'k5{ . -@_ uxg / :ki6 cWoogsf] 

cfwf/ ePsf] zLif{s x'g'kb{5 . -#_ cGof]nd'Qm cg';Gwfg zLif{s x'g'kb{5 . -$_ cg';Gwfg zLif{sdf pNn]v ul/Psf] ;}4flGts jf 
cjwf/0ffTds cfwf/ clt gjLg x'g' x'Fb}g . 

lgisif{
 eflifs, nf]s;flxTo / ;flxlTos cg';Gwfg ubf{  ljifoIf]q cg';f/ To;sf ljlw / k|lqmof klg cf–cfkm\g} /xg] :ki6 af]w 

x'G5 . oL ;a} cg';Gwfgsf nflu k/LIf0f, lg/LIf0f / ;fdfGoLs/0f eg] ;dfg ¿kdf ug'{kg]{ lgisif{ /x]sf] 5 .  

;Gbe{ ;fdu|L ;"rL

clwsf/L , o1k|;fb -@)&%_ ljwfk/s cg';Gwfg ljlw , sf7df8f}+ M OG6]n]Sr'cNh a's  Kofn]z . 

cj:yL, dxfb]j -@)&@_ sIff gf]6 bzf{gfrfo{ tx lqe'jg ljZjljBfno . 

n'O6]n, vu]Gb|k|;fb / zdf{, df]xg/fh -@)%@_cg';Gwfgljlw , nlntk'/ M ;femf k|sfzg . 

n'O6]n, vu]Gb|k|;fb -@)&@_   sIff gf]6 bzf{gfrfo{ tx lqe'jg ljZjljBfno . 

lqkf7L, af;'b]j -@)^^_ ;flxTo –l;4fGt M cg';Gwfg tyf l;h{gf ljlw, sf7df8f}+ M kf7\o;fdu|L k;n  .

kf]v|/]n, /fdrGb -@)&$_ k[YjLbk{0f , -;Dkf_ M kf]v/f k[YjLgf/fo0f SofDk; . 

hf]zL, k'ik/fh -@)^&_ cg';Gwfg k4lt , sf7df8f}+ a'4 klAns]zg k|f=ln . 

e§/fO{, /fdk|;fb -@)^%_ eflifs cg';Gwfg ljlw , sf7df8f}+M  z'esfdgf k|sfzg  .

kl08t, l;=Pg= / kf}8]n /fh]Gb|k|;fb -@)^*_ cg';Gwfg k4lt , sf7df8f}+ M k|1f k|sfzg . 

>]i7, bof/fd -@)&@_ sIff gf]6 bzf{gfrfo{ tx lqe'jg ljZjljBfno . 
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!= ljifokl/ro 
k|:t't cWoogsf] zLif{s ljwftflTjs b[li6n] tfbL lsgf/sf] uLt pkGof;sf] cWoog /x]sf] 5 . tfbL lsgf/sf] uLt 

pkGof;sf pkGof;sf/ dx]z kf}8\ofn -@)#*_ x'g\ . ;fdfGo kl/jf/df hGd] x's]{sf kf}8\ofn gd|, eb|, lzi6 / ;a}nfO{ ;Ddfgk"0f{ 
Jojxf/ ug]{ ;flxlTos JolQmTj x'g\ . dl0fk'/ ljZjljBfno ef/taf6 cª\u|]hL ;flxTodf :gfts u/]sf kf}8\ofnn] lqe'jg 
ljZjljBfnoaf6 cª\u|]hLd} :gftsf]Q/ / kf]v/f ljZjljBfnoaf6 Pd= lkmn u/]sf 5g\ . ax'd'vL k|ltefsf wgL kf}8\ofnn] 
;flxTosf k|foM ;a} ljwf syf, pkGof;, Psfª\sL, km'6s/ sljtf, ;dfnf]rg uLt n]vg, afn;flxTo / cg'jfbdf ;d]t snd 
rnfO{ y'k|} s[lt / n]v /rgfx¿ k|sflzt u/L g]kfnL ;flxTodf pNn]vgLo of]ubfg k'¥ofPsf 5g\ . pgsf k|d'v k|sflzt 
s[ltx¿df cgflds ofqL syf;ª\u|x -@)^&_, ;kgfsf] k'n afnsyf;ª\u|x -@)^*_, cfdf gx'Fbf Ps ;fFem afn Psfª\sL -@)^*_ 
/ tfbL lsgf/fsf] uLt pkGof; -@)&@_, To;kl5 km'n]g uf]bfj/L syf;ª\u|x -@)&$_, z"Go k|x/sf] ;fIfL, sljtf -@)&%_ ;fy} 
km'6s/ sljtf, uLt, ;dfnf]gfTds n]v cflb ;flxlTos tyf /fli6«o b}lgs kqklqsfdf ;d]t k|sflzt ePsf 5g\ .

 dx]z kf}8\ofnsf s[ltdf ;fdflhs ljs[ltx¿nfO{ st} dd{:kzL{ Pjd\ Joª\UofTds ¿kdf pb\3f6g u/]sf] kfOG5 
eg] st} k|fs[lts ;f}Gbo{sf] j0f{g kfpgsf ;fy} pgsf /rgfx¿ ;fdflhs pTyfgd} s]lGb|t, ;fdflhs hghLjgaf6 k|efljt 
ljifodf ;fjwfgLk"j{s n]vsf 5g\ . tfbL lsgf/sf] uLt pkGof;nfO{ ljwftflTjs b[li6n] s] s;/L cWoog ljZn]if0f ug{ ;lsG5 
eGg' g} o; cWoogsf] p2]Zo ePsfn] o;}df cWoog s]lGb|t /x]sf] 5 . 

@= ;d:ofsyg  
dx]z kf}8\ofn4f/f lnlvt tfbL lsgf/sf] uLt pkGof;sf] ljwfk/s cWoog g} d'Vo ;d:of xf] . s] s:tf] syfj:t' k|of]u 

ul/Psf] 5 < s:tf ;xefuLsf] pkl:ylt e]6\g ;lsG5 < s] s:tf] kl/j]zsf] lrq0f ul/Psf] 5 < / s:tf] p2]Zo k|flKtsf] nIo  
/flvPsf] 5 < cflb k|Zgx? g} o; n]vsf] ;d:ofsyg xf] . 

#= cWoogsf] p2]Zo 
tfbL lsgf/sf] uLt pkGof;sf] ljwftflTjs b[li6n] cWoog ug'{ / ;d:of sygdf p7fOPsf] k|Zgsf ;Defljt pQ/sf] 

vf]hL g} o; cWoogsf] p2]Zo xf] . s] s:tf] syfj:t' /x]sf] 5 < vf]hL ug'{, s:tf ;xefuL /x]sf 5g\ < kQf nufpg' s] s:tf] 
kl/j]z lrq0f ul/Psf] 5 < lgSof}n ug'{ / s'g p2]Zo k|flKtdf pkGof; s]lGb|t 5 klxrfg ug'{ / lgisif{df k'Ug' g} o; cWoogsf] 
p2]Zo xf] . 

$= cWoogsf] ;Ldfª\sg 
pkGof;sf] ;flxlTos cWoog / ljZn]if0f km/s 9fFrf / sf]0faf6 cWoog ug{ ;lsG5 tyfkL k|:t't n]v ljwftflTjs 

d"n zAb M syfgs, ;xefuL, kl/j]z, p2]Zo b[li6ljGb' 

ljwftflTjs b[li6n] tfbL lsgf/sf] ljwftflTjs b[li6n] tfbL lsgf/sf] 
uLt pkGof;sf] cWooguLt pkGof;sf] cWoog

n]v;f/
 dx]z kf}8\ofn g]kfnL ;flxTosf] pkGof; If]qdf gjpboLdfg pkGof;sf/ x'g\ . pgn] g]kfnL ;flxTosf k|foM ;j} ljwf syf, sljtf, 
lgaGw, gf6s, Psfª\sL / uLth:tf If]qdf snd rnfPsf 5g\ . ;flxTo l;h{gfsf cltl/Qm ;dfnf]rgf If]qdf klg pgsf] k|efjk"0f{ pkl:ylt 
e]l6G5 . oBlk pkGof; If]q u'0fjQfsf b[li6n] yk ;zQm /x]sf] kfpg ;lsG5 . k|:t't n]vdf kf}8\ofnsf] ;ª\lIfKt kl/rosf ;fy} pgsf] tfbL 
lsgf/sf] uLt gfds pkGof;nfO{ ljwftflTjs cfwf/df rrf{ ul/Psf] 5 . g]kfnL ;dfhleq dfemL ;d'bfodf /x]sf] afnljjfx k/Dk/f / To;n] 
dfemL ;d'bfosf slnnf afnaflnsfdf kf/]sf] gsf/fTds dgf]j}1flgs k|efjnfO{ ;"Id / dd{:kzL{ 9ª\un] l6Kg pkGof;sf/ ;kmn ePsf] s'/f 
n]vdf lgisif{ lgsflnPsf] 5 . 

k/d]Zj/ kf}8]n
lqe'jg ljZjljBfno
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b[li6n] tfbL lsgf/ uLtsf] cWoog ljZn]if0fdf s]lGb|t /x]sf] 5 . d'VotM syfgs, ;xefuL, kl/j]z, p2]Zo, b[li6ljGb' / 
efiffz}nLnfO{ dfq} ljZn]if0fsf] cfwf/df ;Lldt ul/Psf] 5 . 

%= cWoog ljlw 
k|:t't n]v k|fl1s cg';Gwfg ljlwdf cfwfl/t 5 . o; n]vsf] tof/Lsf qmddf k':tsfnoLo cWoog ljlwsf dfWodaf6 

cfjZos ;fdfu|L ;ª\sng ul/Psf] 5 . To; qmddf dx]z kf}8\ofn4f/f lnlvt tfbL lsgf/sf] uLt pkGof;nfO{ k|fylds ;|f]t 
;fdu|Lsf] ?kdf lnP/ cWoog ul/Psf] 5 eg] pkGof; ljZn]if0fsf] ljwftflTjs cWoog 9fFrf;Fu ;DalGwt cGo s'/fnfO{ l4tLos 
;fdu|Lsf] ?kdf ;d]t pkof]u ul/Psf] 5 . To:t} of] cWoogdf j0f{gfTds Pjd\ ljZn]if0ffTds ljlwsf] klg k|of]u ul/Psf] 5 . 

^= ;}4flGts :j?k  
x/]s s[ltsf] cWoog / ljZn]if0f km/s km/s 9fFrfdf cfwfl/t eP/ ug{ ;lsG5 . syf sljtf, pkGof;, gf6s uLt cflb 

ljwfsf] ljZn]if0f km/s cfwf/df ul/Psf] x'G5 . h'g ljwfnfO{ To;sf tTjx?df cfwfl/t eP/ ul/g] cWoognfO{ s[ltk/s jf 
ljwftflTjs cWoog elgG5 . o; ljwftflTjs cWoog 9fFrfdf /x]/ cWoog sfo{nfO{ cufl8 a9fpFbf d"ntM tTjdf dfq} s]lGb|t 
eO{ lgisif{df k'luG5 . dx]z kf}8\ofn4f/f lnlvt tfbL lsgf/sf] uLt pkGof;nfO{ klg pkGof; tTj syfgs, ;xefuL, kl/j]z, 
p2]Zo, b[li6ljGb' / efiffz}nLdf dfq} cfwfl/t eO{ cWoog ljZn]if0f ul/Psf] 5 . 

&= tfbL lsgf/sf] uLt pkGof;sf] ljZn]if0f
dx]z kf}8\ofnåf/f lnlvt tfbL lsgf/fsf] uLt pkGof; -@)&!_ a'scf6{ klAns];gåf/f k|sflzt s[lt xf] . ;'gsf]zL / 

OGb|fjtL x'Fb} tfbL gbL;Dd km}lnPsf dfemL ;d'bfodf k|rlnt afnljjfx k/Dk/f / o;n] afnaflnsfdf s;/L dgf]j}1flgs 
c;/ k'¥ofPsf] x'G5 eGg] s'/fnfO{ o; pkGof;dfkm{t b]vfpg vf]lhPsf] 5 . o; pkGof;sf] ljZn]if0f pkGof; tTjsf cfwf/df 
lgDgfg';f/ ul/Psf] 5 M 

syfgs 
syfdf x'g] 36gfx¿sf] tfls{s / /x:ok"0f{ z[ª\vnfnfO{ syfgs elgG5 -a/fn / P6d , @)^& M @!$_ . tfbL lsgf/sf] 

uLt pkGof;df b'O{ cf]6f syfgs ePsfn] o;sf 36gf / ljsf;qmdnfO{ cnu cnu ¿kdf b]vfpg ;lsG5 . nv'd / 
b'MlvgL;Fu ;DalGwt syfgs tyf ljsjf / dfn>L;Fu ;DalGwt syfgs cnu cnu ¿kdf cfPsf 5g\ . klxnf] syfgssf 
¿kdf nv'dsf] afNosfn, k|]dk|;ª\u, ljjfx, dfemL ;d'bfosf] k/Dk/f / lbgrrf{ cflb 36gfx¿ cfPsf 5g\ eg] bf];|f] syfgs 
leq ljsjf  dfn>Lsf] k|]d k|;ª\u, ;fg}df ug]{ ljjfx dugL / To;n] afnaflnsfdf kf/]sf] dfgl;s c;/ cflb 36gfqmd d'Vo 
¿kdf cfPsf 5g\ .

 g'jfsf]6sf] ;]/f ufpFdf /x]sf] nv'dsf] kfl/jfl/s k[i7e"ldsf] j0f{gaf6 pkGof;sf] syfj:t' cf/De ePsf] 5 . 
bf]nfn3f6 l:yt ;'gsf];L gbL lsgf/fdf /x]sf] dfemfL ufpFdf nv'dsf] hGd x'G5 . dfemLx¿n] cfk\mgf] hLjg lgjf{xsf nflu 
8'ª\uf lvofpg] / df5f dfg]{ sfd ug]{ ePsfn] x'lsb} u/]sf] nv'dsf] lbg rrf{ klg o;} k]zfsf] cjnDag u/L cufl8 a9]sf] 
5 . ;fg}df dugL ePsL hfg'sL;Fu nv'dsf] /fd|} ;DaGw / x]nd]n x'G5 . hfg'sL klg nv'dnfO{ c;fWo} dfof u5]{ t/ nv'd 
cln 7"nf] ePkl5 hfg'sLsf] s'¿ktfsf] sf/0f hfg'sLnfO{ 3[0ff ug{ yfN5 . Psk6s d]nDrL gbL lsgf/fdf d]nf nfu]sf avt 
b'lvgLsf] e]6 nv'd;Fu x'G5 . nv'dsf] zf/Ll/s agfj6 tyf ;'Gb/tfsf sf/0f klxnf] e]6df g} b'lvgL nv'dnfO{ dg k/fp'5] . o;} 
e]6 k|;ª\udf pgLx/sf] ljjfx ;fg} pd]/df x'G5 . ljjfx ePkl5 ckl/kSj pd]/df g} b'lvgLn] aRrf hGdfpF5] . aRrf hGdfpg] 
qmddf slnnf] pd]/ ePs} sf/0f b'lvgLdf zf/Ll/s czSttf b]vfkb{5 . To:t} nv'ddf eg] dfgl;s / cfly{s ;d:of x'G5 
h;sf] sf/0fn] p;n] ;fg} pd]/df lax] ubf{ / aRrf hGdfpFbf x'g] c;/sf] af]w;d]t u5{ / cfk\mgf] ;Gtfgsf] @) jif{ gk'u'Gh]n 
ljx] gug]{ lgwf] u5{ .

 bf]nfn3f6df s'a]/n] NofPsf df]6/n] rNg] 8'ª\ufn] dfemLsf sf7] 8'ª\ufnfO{ lj:tflkt u5{ . dfemL ;d'bfosf 
sf7] 8'ª\uf rNg 5f]8\5g\ . 8'ª\ufdf r9] klg s;}n] Ps sf}8L k};f klg lbb}gg\ ;fy} ;'gsf]zL lsgf/fdf klxn] h:tf df5f klg 
kfpg sl7g x'g yfn]kl5 pgLx¿sf] k]zf tyf Joj;fo rf}k6\6 x'G5 . dfemL ;d'bfodf cfly{s ;d:of b]lvPsfn] pgLx¿nfO{ 
ToxfF cfk\mgf] u'hf/f rnfpg wf}–wf} k/]sf], nv'dsf] 5f]/f] ljsjf la/fdL kbf{ p;n] dfemL ;d'bfoaf6 cfly{s ;xof]u gkfPsf] 
x'gfn] bf]nfn3f6 lsgf/df ca hLjg wfGg ;lsb}g\ eGg] lgisif{ lgsfn]sf] 5 . a'9f dfemLafsf] /fo / ;Nnfxcg';f/ k"/} dfemL 
;d'bfo cfk\mgf] hLjg wfGgsf nflu csf]{ 7fpFdf a;fO ;g]{ lgisif{ lgsfNb5g\ . a;fOF ;g{sf nflu nv'd / uDkm] g'jfsf]6sf] 
;]/f ufpFdf ltNs] dfemL sxfF hfG5g\ . ;]/f hfbf pgLx¿n] af6fdf lgs} b'Mv, si6 ef]Ug'kb{5 . ltNs;Fusf] e]6kZrft\ cfkm" 
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a;fOF ;g'{kg]{ afWotf cjut u/fpF5 ;fy} Ps–csf{ -ljsjf / dfn>L_ sf  5f]/f5f]/L lar ljjfxsf] dugL ;d]t ul/lbG5g\ . 
ef]lnkN6 nv'dn] b'O{ /f]kgL / uDkm]n] ;jf /f]kgL v]t ufpFsf] kf08] ;fx'af6 a;fOF ;/]/ cfPsf lbg k};f lbg] ;t{df lsG5g\ . 
s]xL ;dokl5 nv'dsf] kl/jf/ ;]/f a;fOF ;b{5g\ . g'jfsf]6 a;fOF ;bf{ ljxfg af6f]df zf]ifssf] lrlgPsf] /x]sf] s'df/;Fu e]6 
x'G5 . s'df/n] nv'dnfO{ bf]nfn3f6 ghfg cfu|x ub{5 t/ nv'd g'jfsf]6sf] ;]/f hfG5 . w/x/f x]g{ kfpg] s'/fdf b'lvgL v';L 
ePklg csf]{ af6f] hfg' k/]sfn] p;sf] w/x/f x]g{] OR5f cw'/} /x]sf] 5 .

 ;]/fdf nv'd ;fgf] em'k8L agfO{ cfk\mgf] lbgrof{ yfngL ub{5 / ;do laTb} hfFbf ljsjf / dfn>Lsf] x]nd]n a9\b} 
hfG5 . pgLx¿sf cfdfa'af lbpF;f] sfd ug{ hfg] x'gfn] lbge/L;Fu} a:y] / v]Ny] kl5 a9\bf] ;fdfKotfsf sf/0f pgLx¿lar 
dfof k|]dsf] efj cª\s'/fO{ ;s]sf] x'G5 . tfbL gbLn] nv'dsf] v]t sf6\g -aufpg_ yfn]kl5 pm 9'ª\u] ahf/df a;fOF ;5{ . ljsjf 
cfk\mgL dfn>LnfO{ e]6\g ;w} kfFr lsnf]ld6/sf] af6f] s'b]/ 9'ª\u] ahf/af6 ;]/f cfpg] ub{5 . b'j}hgf tfbL gbL lsgf/df v]N5g 
clg ToxfF Ps cfk;df dfof k|]d, b'Mv, ;'v ;f6f;f6 u5{g\ . dfn>L tfbL lsgf/fdf uLt klg ufpg] u5]{ . pgLx¿ Ps cfk;df 
lax]sf] s'/f ub{5g\ . lax]sf] :yfg dfn>Ln] 9Ng nfu]sf] w'kLsf] km]bdf to u5]{ . nv'ddf k'?if ePs} sf/0f 9Ng nfu]sf] ?vnfO{ 
hf]ufpg] lhDd]jf/L cfpF5 . tfbLsf] e]nn] Pslbg w'kLsf] ?vnfO{ aufpFb} nfUbf dfn>Ln] nv'd ltdLn] ?vnfO{ arfpg ;s]gf} 
ca xfd|f] lax] x'Gg eg]kl5 nv'd cfk\mgf] dfofk|]d / k'?iffy{sf] /Iffsf vflt/ aUg nfu]sf] ?vnfO{  arfpg gbLdf xfdkmfN5 . 
gbLn] nv'dnfO{ aufpF5 . ufpn]åf/f nv'dsf] p4f/ u/L uFu6] ahf/sf] c:ktfndf pkrf/ ul/G5 . ljsjfsf] xf]; cfO;]skl5 
p;nfO{ slxNo} ;]/f ufpF hfg lbOGg . To;}n] ljsjf / dfn>Lsf] e]6 slxNo} x'Fb}g . o:tf 36gfsf sf/0f dfemL ;d'bfodf ;fg} 
pd]/df ljx]sf] sjf]n ug]{ cyf{t dugL ug]{ k/Dk/fsf] cGTo u/]af6 o; pkGof;sf] syfj:t' ;dfKt x'G5 . 

;xefuL
;xefuL klg pkGof;sf] dxTjk"0f{ tTj xf] . ;xefuLn] g} 36gf / syfj:t'nfO{ af]Sg] sfd ug]{ ePsfn] of] pkGof;sf] 

clgjfo{ tTj xf] . syfdf s'g} k|sf/sf] e"ldsf v]Ng] JolQmnfO{ rl/q jf ;xefuL elgG5 -a/fn / P6d , @)^& M @!%_ . 
;xefuLn] syfnfO{ cl3 a9fpg] 36gfsf] k|ltlqmofk|lt n]vsLo k|efj pTkGg ug{ ;3fpg] / ;+jfb k|:t't ug]{ ub{5 . pkGof;sf] 
kl/j]z Jofks x'g] ePsfn] o;df w]/} ;xefuLsf] k|of]u ul/G5 .

tfbL lsgf/sf] uLt pkGof;df dfgj]Q/ / dfgjLo b'j} lsl;dsf ;xefuLsf] k|of]u ul/Psf] 5 . o; pkGof;sf] k|d'v 
;xefuLx¿df nv'd, b'lvgL ljsjf, dfn>L /x]sf 5g\ . eg] ;xfos ;xefuLx¿df a'9f dfemLaf s'df/, hfg'sL ltNs] dfemL, 
uDkm] dfemL, s'j]/ /x]sf 5g\ . To:t} uf}0f ;xefuLx¿df k'tnL, a'NsL, dfjL, l7F8 dfemL, ;flxgL dlemgL, a'wgL -nd'vsL cfdf_ 
e}/ª\uf dfemL -nv'dsf af_ sflxnf dfemL, kf08] ;fx' tyf cGo w]/} ;xefuLx¿sf] k|of]u ul/Psf] b]lvG5 . oL ;xefuLx¿dWo] 
s]xL k|d'v ;xefuLx¿sf] rl/q lrq0f o;/L ul/Psf] 5 M 

nv'd dfemL 
nv'd o; pkGof;sf] k|d'v k'?if ;xefuL xf] . o;}sf] s]Gb|Lotf pkGof;n] ult lnOPsf] 5 . pm dfemL ;d'bfosf] k|ltlglw 

;xefuL xf] . sfe|] lhNnfsf] bf]nfn3f6df hGd]/ ;'gsf]zL lsgf/fdf x'ls{Psf] xf] . dfemL ;d'bfosf] k/Dk/fut k]zf 8'ª\uf 
rnfpg] tyf df5f df/]/ cfk\mgf] hLljsf lgjf{x ug]{ nv'd Ps kl/>dL, ldlxg]tL / nugzLn ;xefuLsf] ¿kdf pkGof;df 
cfPsf] 5 . dfemL ;d'bfosf] k/Dk/f cg';f/ p;sf] ;fg}df l7F8] dfemLsf] 5f]/L hfg'sL;Fu lax] x'g] s'/fsf] kSsf kSsL eO{ 
;s]sf] lyof] . ;fgf] x'Fbf v]l/ hfg'sL;Fu ;qf}F k6s eGbf a9L lax]sf] v]n v]n]klg 7"nf] ePkl5 pm hfg'sL;Fu 6fl9g k'U5 t/ 
hfg'sL eg] nv'dnfO{ w]/} dfof uyL{ t/ hfg'sLsf] zf/Ll/s c;f}Gbo{tf / a9L pd]/ ePsf sf/0f nv'd p;nfO{ 3[0ffsf] efjn] 
x]g]{ ub{Yof] . Ps lbg d]nDrL gbL lsgf/df nfu]sf] d]nfdf nv'dsf] z/Ll/s agfj6 / cfsif{s ;f}Gbo{ b]v]/ b'lvgL nv'dk|lt 
cfslif{t x'G5] . o;} d]nfdf nv'd / b'lvgL lar lax] x'G5 . pm b'lvgLnfO{ c;fWo} dfof ug]{ ;xefuL xf] . b'lvgL ;'Ts]/L x'Fbf 
;d]t dfemL ;d'bfodf gf/Lk|lt ul/g] h'g ;Ddfg 5 To;nfO{ nv'dn] ;kmn 9ª\un] lgjf{x u/]sf] 5 . 

o;/L clzlIft eP klg nv'd cfk\mgf] kl/jf/sf] eljiok|lt lrGtf ug]{, ;xof]uL / bofn' ;xefuLsf] ¿kdf pkGof;df 
b]lvPsf] 5 . dfemL ;d'bfosf] /x]sf] afnljjfxnfO{ cGwljZjf;nfO{ tf]8\g kg]{ s'/fsf] cleJolQm lbPsfn] k|ultzLn ljrf/ ePsf] 
;xefuL klg xf] . s;}nfO{ b'Mv glbOPsf] / c¿sf] s'enf] glrtfpg] ePsfn] pm cg"s'n, hLjg r]tgfsf cfwf/df ju{ut, 
cf;Ggtfsf] cfwf/df d~rLo, sfo{sf cfwf/df k|d'v÷;fy} cfj4tfsf b[li6n] a4 ;xefuLsf] /x]sf] 5 .

b'MlvgL
b'lvgL o; pkGof;sf] k|d'v gf/L ;xefuL xf] . nv'dsL c;n >LdtL / ljsjfsL c;n cfdfsf] ¿kdf lrlqt 5] . 

tfnfdfª\s ufpFdf hGd]sL b'lvgLnfO{ p;s} ufpFsf] dfa';Fu ;fg} pd]/df ljx] x'g] kSsf kSsL ePklg d]nDrL d]nfdf nv'd;Fu 
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e]6 xFbf pm k|lt cfslif{t x'G5] . pm nv'dsf] ;f}Gbo{tf b]v]/ PSsf;L cfslif{t ePsL 5], h;sf] k|ltlqmof :j¿k nv'dnfO{ cf? 
vfg lbP/ k|]defj JoQm ub{5] . ;fg} pd]/b]lv w/x/f x]g]{ b'lvgLsf] /x/ k'/f x'g gkfPsf]df pm b'Mlvt 5] . w/fx/f x]g]{ clenfiff 
k'/f ug{ s} nflu nv'dsf] g'jfsf]6 a;fOF ;g]{ of]hgfdf ;xdtL hgfpF5] t/ ;'gsf];Lsf] bf]nfn3f6af6 g'jfsf]6sf] ;]/f ufpF 
a;fOF ;g]{ qmddf ToxL af6f] eP/ hfFbf klg w/x/f x]g{ gkfpFbf cToGt} b'Mlvt ag]sL 5] eg] w/x/f x]g]{ ;kgf klg cw'/} /x]sf] 
5 . cGTo;Dd klg ljsjfn] s'g} lbg cª\u|]hL efiff l;s]/ xjfOhxfh p8fpg] 5 / w/x/f b]vfpg n}hfg] eGg] p;sf] ;kgf 
hLljt} /x]sf] 5 .

o;/L b'lvgL o; pkGof;sL k|d'v :qL ;xefuL xf] . sfo{sf cfwf/df k|d'v, cf;Ggtfsf cfwf/df d~rLo, l:y/, a4, 
clzlIft ePklg :qL ;'ne ;xefuL ePsL ;xefuLsf] ¿kdf lrq0f ul/Psf] 5 .

ljsjf
ljsjf o; pkGof;sf] k|d'v afn ;xefuL xf] . ;fy} nv'd / b'lvgLsf] 5f]/f]sf] ¿kdf pkGof;df cfPsf] 5 . dfemL 

kl/jf/df hGd] klg /ftf] j0f{sf] lx:;L / lrl6Ss k/]sf] zf/Ll/s agfj6 cToGt} cfsif{s lsl;dsf] 5 . ljsjfnfO{ b]v]kl5 
dfG5]x¿ e't'Ss} x'Gy] . ;fgf] x'Fbf pm kfgL ls/fx¿ vn]/ cfgGb dfGYof] . p;sf] dfn>L;Fu ;fg} ;d]/df lax] x'g] kSsf ePsf] 
5 . ljsjf dfn>LnfO{ dfof / k|d] u5{, ;fgf] eP klg . dfn>L;Fu e]6\gsf nflu lbgx'F 9'ª\u] ahf/af6 ;]/f;Dd kfFr lsnf]l6/ 
sf] af6f] lx8]/ cfpFYof] . lax] ug]{ a]nfdf b'nfxn] Pp6f df5f] df/]/ b'nxLkl§nfO{ lbg'kg]{ dfemL ;d'bfosf] k/Dk/fn] ljs'jfsf] 
dgdf dgf]j}1flgs c;/ k/]sf] 5 . dfn>Ln] æltdLn] df5f] Nofpg'k5{, ltdL a]x'nf] x'g] ePkl5 ltdLn] g} Nofpg'k5{ df5f] .Æ 
eg]sfn] ljsjf df5f] dfg]{ aN5L agfpg] qmddf xftdf rf]6 nfu]klg dfn>LnfO{ v';L lbg, a'9L cfdfsf] sk8f w'g ;d]t kl5 
kb}{g . To;}n] pm dfn>LnfO{ k|]d ug]{ afnk|]dL ;xefuL xf] .

o;/L ljsjf :jefjsf b[li6n] ultxLg, ;xefuLsf b[li6n] cg's"n ;xefuL xf] . cf;Ggtfsf cfwf/df d~rLo, pkGof;sf] 
dWo]b]lv cGTo ;Dddf k|ToIf k/f]If ¿kdf syfgsdf hf]l8P/ cfPsfn] a4 ;xefuL xf] . ljsjfnfO{ o; pkGof;af6 lemlslbof] 
eg] pkGof;n] ult lng g;Sg] ePsfn] pkGof;sf] k|d'v afn ;xefuL xf] .

dfn>L
dfn>L o; pkGof;sL k|d'v afn :qL ;xefuL xf] . dfemL ;d'bfodf hGd]sL dfn>L ux'Fuf]/L 5], uf]nf cfFvf, af6'nf] 

cg'xf/, sfnf] skfn, u'nfaL cf]7 / bflxg] ufnfdf cf]7sf] bf]efg glhs} sf]7L ePsL pm Psbd} ;'Gb/L 5] . dfemL ;d'bfosf] 
k/Dk/fcg';f/ p;sf] ;fg}df ljsjf;Fu lax]sf] saf]n ePsf] 5 . pm ljsjfnfO{ c;fWo} dfof u5{], cflTds k|]d u5]{ . tfbL gbLsf] 
lsgf/fdf uLt ufP/ pm cfk\mgf dgsf b'Mv lk8f, j]bgf / efjgf JoQm ub{} dg axnfpg] sfd u5]{ . gbLn] w'kLsf] ?v aufP/ 
nu]kl5 pm ca xfd|f] lax] x'Gg eGg] s'/fdf ;fx} b'Mlvt / lrlGtt x'Fb} 7"nf] :j/df æ ljsjf w'kL n8\of] . ca xfd|f] lax] x'b}g . 
ltdLn] arfpg ;s]gf}F Æ    -kf}8\ofn, @)&@ M ()_ eG5] .

o;/L ljsjfsf] b'Mvdf cfkm" klg ?g] dfn>L cg's"n ;xefuL xf] . :jefjsf cfwf/df pm ultxLg ;xefuL xf] . 
cf;Ggtfsf cfwf/df d~rLo ;xefuL / pkGof;af6 lemsL lbPdf pkGof;sf] ;+/rgf vNalng] x'Fbf a4 ;xefuLsf] ¿kdf 
dfn>Lsf] lrq0f o; pkGof;df ul/Psf] 5 .

kl/j]z 
 kof{j/0fnfO{ b]z, sfn / jftfj/0f klg elgG5 . pkGof;df syfsf] eGbf Jofks kl/j]zsf] lrq0f ul/Psf] x'G5 . 

æpkGof;df ;xefuLx¿n] sfo{snfk ug{] jf 36gf x'g] :yfg, ;do / To;sf] dfgl;s k|efjnfO{ kof{j/0f elgG5 -a/fn / P6d 
, @)^& M @!^_ . b]zn] pkGof;df 36gf 36]sf] :yfg, 7fpF, sfnn] 36gf 36]sf] ;do / jftfj/0fn] ;fdflhs efj, ;xefuLsf] 
dfgl;s ljrf/ tyf lqmofsnfknfO{ hgfpFb5 . 

 …tfbL lsgf/sf] uLtÚ pkGof;sf] kl/j]z Jofks /x]sf] 5 . :yflgs kl/j]zsf] ¿kdf sfe|]sf] bf]nfn3f6 glhs 
j/8fF8fdf /x]sf] dfemL ufpF, l;Gw'kfNrf]ssf] d]nDrL, tfndf/fªs, g'jfsf]6sf] uFu6] ahf/, ;]/f ufpF, a6\6f/, 9'ª\u] ahf/, cflbsf] 
j0f{g ul/Psf] 5 . sf7df8f}Fsf sf]6]Zj/, tLgs'g], rfj]n, k'/fgf] a;kfs{, gofF a;kfs{, jfnfh'sf] df5fkf]v/L cflb :yfgsf] klg 
;"Id j0f{g o; pkGof;df ul/Psf] 5 . k|fs[lts kl/j]zsf] ¿kdf d]nDrL, lqz'nL, ;'gsf]zL, OGb|fjtL, tfbL gbLsf kmfF6x¿ tyf 
ljleGg kxf8 / jghª\un cflbsf] lrq0f ul/Psf] 5 . To:t} cfGtl/s kl/j]zsf] ¿kdf s'df/sf] Hofbltaf6 dfemL ;d'bfodf 
km}lnPsf] qf;b cj:yf, cfw'lgs 8'ª\ufsf] cfudgn] dfemL ;d'bfosf] k/Dk/fut k];fdf k'u]sf] c;/af6 pTkGg ;d:of / ef]Ug' 
k/]sf] lgolt, ljsjf / dfn>Lsf] cflTds k|]d / To;n] kf/]sf] afndgf]j}1flgs k|efj / c;/, nv'dn] 5f]/fnfO{ cª\u|]hL af]Ng] 
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agfP/ hxfh r9\g] ;kgf, b'lvgLsf] w/x/f x]g{] wf]sf] t/ w/fx/f x]g{ gkfPsf]df b'MlvgLdf b]lvPsf] dfgl;s kL8fsf] lrq0f 
ul/Psf] 5 . 

;dosf cfwf/df x]bf{ o; pkGof;sf 36gfx¿ #) b]lv #% jif{;Dddf 36]sf 36gfdf cfwfl/t 5 . nv'dsf] hGdb]lv 
ljsjfsf] k|]dsyf;Ddsf] ;dofjlw o; pkGof;df kfOG5 . To:t} o; pkGof;df j}zfv, h]7, c;f/, sflt{s cflb dlxgfdf 
b]lvg] k|fs[lts kl/jt{t ;fy} laxfgL, lbpF;f] ;GWofsfnLg ;dosf] klg o; pkGof;df lrq0f ul/Psf] 5 . cfly{s kl/j]zsf] 
¿kdf lgDg juL{o dfemL ;d'bfosf] lbgrof{ pgLx¿ lgDg ju{s} ePsf sf/0f ef]Ug' k/]sf] cfly{s ;d:ofnfO{ lnOPsf] b]lvG5 . 
ctM ;'gsf]zL, OGb|fjtL, bf]nfn3f6, d]nDrL, tfbL cflb gbL lsgf/nfO{ kl/j]z agfO{ dfemL ;d'bfosf] ;du| lbgrof{, b'Mv, Joyf 
k|:t't ug{ ;kmn 5 tfbL lsgf/sf] uLt pkGof; . 

;f/j:t' 
pkGof;df ljsl;t u/]/ k|flKtk"0f{ cj:yf;Dd k'¥ofOPsf] s]Gb|Lo PsLs[t laGb' jf wf/0ffnfO{ ;f/j:t' elgG5 -a/fn 

/ P6d , @)^& M @!*_ . afn ljjfxn] lgDTofpg] ;fdflhs tyf cfly{s / j}olSts ;d:of, ;fg} pd]/df ug{] ljjfxn] 
afnaflnsfx¿df kg{] ;fdflhs, kfl/jfl/s, cfly{s / zf/Ll/s af]emsf] eofjx cj:yf lrq0f ug{' tfbL lsgf/sf] uLt pkGof;sf] 
d"n ;f/j:t' xf] . dfemL ;d'bfodf k|rlnt jfnljjfx / To;sf] dgf]j}1flgs c;/sf] lrq0f ub{} To;k|lt ;r]t x'g ;d]t ck|ToIf 
9ª\udf cfu|x ul/Psf] 5 . ;fg} pd]/df u/]sf] ljjfxn] dlxnfdf klg s:tf] ljs/fn tyf b'Mvb\ cj:yf cfpF5 eGg] s'/f b'lvgL 
dfkm{t b]vfOPsf] 5 . dfemL ;d'bfodf ul/g] afnljjfxk|lt 8fS6/dfkm{t pkGof;sf/n] o;/L lj/f]w tyf Joª\Uo u/]sf 5g\ M 

æo:tf] slnnf] pd]/df jRrf hGdfpg} gx'g] . oL dfemLx¿ eg]sf] dfGb}gg\ .afx| jif{ 6]Sof] ls lax] ug{' / aRrf hGdfpgs} 
xtf/f] Û x/] lzj ÛÆ -kf}8\ofn, @)&@ M #&_ . æadf{ uof] sd{;Fu} g]kfn uof] skfn;Fu}Æ eg]em} olb efUodf b'Mv g} n]v]sf] 5 
eg] h'g;'s} 7fpFdf uP klg b'Mv g} ef]Ug'k5{ . hLjg lgjf{x ug{ kl/>d / ldlxg]t ug{} kb{5 eGg] s'/f dfemL ;d'bfo tyf 
nv'dsf] hLjgsf] ;fk]Iftfdf k|:6\ofpg vf]lhPsf] 5 . ljsjf / dfn>Lsf] ;xefuL lrq0fdfkm{t pkGof;sf/n] afnaflnsfx¿df 
afnljjfxsf] k|rngn] s:tf] gsf/fTds dgf]j}1flgs c;/ kf/]sf] 5 eGg] s'/f k|:t't u/]sf 5g\ . vf;df eGg'kbf{ pkGof;sf] 
;f/j:t' klg oxL xf] . dfemL ;d'bfodf k|rlnt slnn} pd]/ dugL ug{] / ljjfx ug{] k/Dk/fsf] cGTo ug{'df dfq ;Lldt g/x]/ 
cGo ;d'bfodf ;d]t k|rlnt afnljjfx ug{] k/Dk/fsf] ;dflKtsf] nflu cfXjfg ug{' g} o; pkGof;sf] ;f/ xf] . 

b[li6laGb' 
pkGof;df sylotfn] syfjfrgsf nflu plegnfO{ /f]h]sf] 7fpF g} b[li6laGb' xf] . -a/fn / P6d , @)^& M @!&_ . …tfbL 

lsgf/sf] uLtÚ pkGof;sf ;a} 36gf, ;xefuL, lqmofsnfkx¿ pkGof;eGbf aflx/ a;]sf] sylotfn] j0f{g u/]sf] x'Fbf o;df afXo 
jf t[tLo k'?if b[li6ljGb'sf] k|of]u ul/Psf] 5 . ;a} ;xefuLsf ljleGg lsl;dsf dgf]efj, xfpefp cflbsf] j0f{g pkGof;sf/n] 
u/]sfn] o; pkGof;df ;j{bzL{ t[tLo k'?if b[li6laGb'sf] k|of]u ePsf] kfOG5 . pkGof;df j0f{g u/Psf ;a} 36gfx¿, ;+jfb, 
lqmofsnfk, åGåx¿ pkGof;sf/sf] lgoGq0fdf /x]sf 5g\ . ;xefuLx¿sf] /fd|f] / g/fd|f] kIfsf] j0f{g tyf zf/Ll/s ¿k/ª\usf] 
klg j0f{g o; pkGof;df sylotfn] cfkm" syf eGbf aflx/ a;]/ u/]sf 5g\ . dfemL ;d'bfosf] k/Dk/f, lbgrof{, ;fdflhs, 
cfly{s, ;f+:s[lts kl/j]znfO{ cfk\mg} 9ª\udf j0f{g u/]sf 5g\ . nv'd b'MlvgL, ljsjf / dfn>Lsf ljleGg lqmofsnfk, xfpefp, 
;+jfbnfO{ pkGof;sf/n] cfkm" v'zL ¿kdf v]Ng lbPsf 5g\ . dfemL ;d'bfodf k|rlnt afnljjfxsf] sjf]n ug{] k/Dk/f, afnk|]d 
tyf To;n] afnaflnsfdf kfg{] dgf]j}1flgs k|efjnfO{ ;d]t pkGof;sf/n] t[tLo k'?if b[li6ljGb'sf] k|of]u u/L k|:t't u/]sf 5g\ . 

pkGof; k9\bf k9\b} k7lotf klg pkGof;s} ;xefuLsf] ¿kdf ;dflxt x'G5 . ;xefuLsf dgf]ljrf/nfO{ ;d]t pkGof;sf/n] 
;j{bzL{ t[tLo k'?if b[li6ljGb'sf] k|of]u 5g\, h;sf] lrq0f o;/L u/]sf 5g\ M 

clxn] s] ub{} xf]nf d]/f] ljsjf, nv'dn] ;f]Rof] / of] ;f]r;Fu} em/] cfF;', cfk\mg} sfvdf tKk . 5f]/fsf] lgbf{]if cg';f/ 
cfFvfe/L cfof] . cfFz'sf kbf{af6 klg slt ;'Gb/ b]lvPsf] lyof] pm . XjfF u/]/} ?g dg lyof], nv'dnfO{ ======= Æ . ærGb|df 6x6x 
nfu]sf] /ftdf dfemLx¿ v'a gfr], ufP / /dfP d]nDrL lsgf/fdf . pgLx¿n] d/]/ uPsf k'vf{x¿sf gfpdf klg uLt ufP . 
dfemLx¿n] dfGb} cfPsf b]jL b]jtf, ljz]if u/L hnb]jL, j?0f b]jtf / lji0f'sf] dT:o cjtf/sf] k"hf klg u/]Æ -kf}8\ofn, @)&@ 
M #$_  . egL pNn]v ul/Psf] 5 . 

o;/L oxfF pkGof; aflx/ a;]/ g} sylotfn] ;Dk"0f{ s'/fsf] j0f{g ;j{bzL{ t[tLo b[li6ljGb'sf] k|of]u u/L j0f{g u/]sf s'/f 
dflysf pbfx/0fx¿n] k'li6 u/]sf] 5 . pkGof;sf k|To]s 36gf / ;+jfbnfO{ ToxfFsf ;xefuLn] ef]u]sf / cg'ej u/]sf s'/fnfO{ 
sylotfn] ;Dk"0f{ ¿kdf hfg] a'em]sf] h:tf] u/L j0f{gfTds ¿kdf ljj/0f k|:t't u/]sfn] ;j{bzL{ t[tLo k'?if b[li6ljGb'sf] k|of]u 
o; pkGof;df ePsf] 5 . 
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efiffz}nL 
efiffsf dfWodn] pkGof;sf/n] cfk\mgf ljrf/ JoSt ug{] ub{5g\ To;}n] pkGof;df efiffsf] klg dxTjk"0f{ e"ldsf x'g] 

ub{5 . efiffnfO{ k|:t't ug{] tf}/÷tl/sfnfO{ g} z}nL elgG5 -a/fn / P6d , @)^& M @!() .  pkGof; cfVofgfTds ljwf 
ePsfn] o;sf] efiff uBfTds z}nLdf x'G5 . lszf]/ tyf afn pkGof;sf] efiff ;/n, ;xh / ;xh x'g'k5{ eg] z}nL j0f{gfTds 
/ ;+jfbfTds x'g' kb{5 . 

of] pkGof; j0f{gfTds z}nLdf k|:t't ul/Psf] 5 . j0f{gfTds z}nLleq klg st} ;+jfbfTds z}nLsf l56fx¿ klg gkfOg] 
xf]Ogg\ . ;+jfbx¿df ;xefuLsf] :t/ cg's"n ;/n zAbs} k|of]u ul/Psf] 5 . b'lvgLn] k|of]u u/]sf] ;+jfbdf clzlIft u|fdL0f 
efiffsf] lgDg e]bsf] k|of]u o;/L ul/Psf] 5 M 

æsf7df8f}Fsf] af6f] eP/ hfg] xf] Gjfsf]6 <Æ -kf}8\ofn, @)&@ M $*_ .
æa6\6f/fF, ;fksf]6fsf cf}iflw k;nfF Pp6f dfG5]n] eg]sf] pm dfly Gjfsf]6 b/af/af6 w/x/f b]lvG5 c/] afO Û hf}F g x]g{Æ . 

o;}u/L o; pkGof;df lrqsf/L z}nLsf] klg k|of]u o;/L ul/Psf] 5 M 
æd]nDrL gbLsf] pQ/lt/ kxf8df lyof] p;sf] ufpF . pQ/lt/, tn b'O{ kxf8 larsf] vf]+rdf ;';fO/x]sf] x'GYof] d]nDrL 

gbLÆ . 
o:t} Psfw 7fpFdf uLlt z}nLsf] klg k|of]u o;/L ul/Psf] 5M 
 æsfnL e}+;L uf]/L ufO{
 b'lvgLn] 5f]/f] kfO{ 
 
      xNnfOb] g gGb] efO  
      xNnfO lbGg df]/LnfO{ .Æ -kf}8\ofn, @)&@ M #&_

;/n zAb / efiffsf] k|of]un] pkGof;nfO{ cem} prfOdf k'¥ofPsf] 5 -k/fh'nL, @)&@_ . efiffsf] :yfgLo sYo e]bsf] 
k|of]un] eflifs ld7f; yk]sf] b]lvG5 . yf]/} dfqfdf k|of]u ul/Psf cª\u|]hL efiffsf zAbx¿n] pkGof;sf] efj u|x0fdf afwf 
l;h{gf eg] u/]sf] b]lvFb}g . j0f{gfTds z}nLsf] k|of]u ul/Psf] pkGof;df st} Joª\UofTds t st} sfJofTds z}nLsf] klg k|of]u 
ul/Psf] 5 . ;fdfGo ¿kdf Jofs/0fsf] klg ljrng ul/Psf] 5 h;n] ubf{ pkGof;sf] efiffdf ld7f;tf l;h{gf u/]sf] b]lvG5 . 
afn ;xefuLx¿n] k|of]u ug{] ;+jfbdf afnaf]nL cyf{t\ afn efiffsf] k|of]u ul/Psf] eP pkGof; cem} ld7f;k"0f{ x'g] s'/fdf b'O{ 
dt lyPg . 

lgisif{  
k|tLsfTds ¿kdf …tfbL lsgf/sf] uLtÚ zLif{sdf /x]sf] tfbL /;'jfaf6 g'jfsf]6 x'Fb} aUg] gbLnfO{ dfq ghgfP/ gbL 

lsgf/df a:g] g]kfn el/sf ;a} dflg;x¿sf b'Mvsf uLtnfO{ hgfPsf] 5 . k|To]s jif{ ;of}F dflg;sf 3/v]t gbLn] s6fg ub{} 
u/]sf] 5, aufpFb} nu]sf] 5 . nv'd h:t} ;of}+ dflg; 3/af/ ljxLg x'Fb} c¿sf] z/0fdf hfg afWo 5g\ . h;sf] sf/0fn] dfn>L 
/ ljsjf h:tf :jR5 k|]d ug{] s}of}F k|]dL k|]ldsfx¿ 5'6\l6Psf 5g\ t/ s]an ltgn] ufpg] lj/x, j]bgf, s?0ff b'mvsf uLtx¿ 
dfq cfhef]ln ;'GGg kfOg] ePsfn] Jo~hgfy{s ¿kdf klg o; pkGof;sf] zLif{s ;fy{s /x]sf] 5 . 

o;/L l8dfO  cfsf/sf] (! k[i7df /lrt tfbL lsgf/sf] uLt pkGof; dfemL ;d'bfodf k|rlnt afn ljjfx / To;n] 
afnaflnsfdf kfg{] dgf]j}1flgs k|efjsf] lrq0f ub{} ;dfhdf x'g] o:tf k/Dk/f, cGwljZjf; tyf ;+:sf/nfO{ ;do ;fk]If ;'wf/ 
ub{} n}hfg'kg{] clzlIft ;d'bfodf lzIffsf] Hof]lt 5g{'kg{] s'/fsf] pNn]v ul/Psf] 5 . To:t} gf/L r]tgfnfO{ klg phfu/ ug{ 
vf]lhPsf] s'/f lgisif{sf] ¿kdf a'‰g ;lsG5 . 

                  
        
;Gbe{ ;fdu|L ;"rL
yfkf, df]xg lxdf+z' -@)%)_, ;flxTo kl/ro, bf]=;+=, sf7df8f}F M ;femf k|sfzg . 
k/fh'nL, lzlz/ -@)&@_, …tfbL lsgf/sf] uLtÚ, ;flxTo ;ª\u|x .
kf}8\ofn, dx]z -@)&@_, tfbL lsgf/sf] uLt, sf7df8f}F M a's cf6{ g]kfn k|sfzg . 
a/fn, s[i0fxl/ / P6d g]q -@)^&_, g]kfnL syf / pkGof;, sf7df8f}F M cS;kmf]8{ OG6/g]zgn klAns]zg




